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In the ever-evolving landscape of education, the significance of language

acquisition, literature appreciation and linguistic competence cannot be over-

stated. With the advent of National Education Policy (NEP), there emerges

a unique opportunity to reimagine the pedagogical approaches towards teach-

ing English Literature and language. This preface serves as a guiding light

for educators, administrators and policy makers embarking on this transfor-

mative journey.

The National Education Policy prioritizes Holistic learning experiences

that foster critical thinking, effective communication skills and creativity

among learners. By emphasizing the interconnectedness of language and

literature across various disciplines the policies advocate for a comprehen-

sive approach to language education. NEP has definitely wider scope for

cultural contexts, societal norms and global respective.

This pedagogical shift necessitates innovative teaching methodologies

that cater to diverse learning styles and also cater to the individual needs of

the students. Educators are encouraged to embrace students-centered ap-

proach, experiential learning and collaborative activities to create immersive

language and literature experiences that resonate with learners.

NEP also underscores the importance of multilingualism and

multiculturalism, recognizing the richness of linguistic diversity within our

society. As we embark on this transformative journey, it is imperative to

acknowledge the challenges and complexities inherent in implementing the

NEP effectively. This preface seeks to inspire and empower educators to

navigate the challenges regarding education with steadfast commitment to

the principles of equity, diversity and inclusivity.

This book is primarily about NEP and its purpose is to enhance educa-

tion level.
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1NEP-2020: Promises, Challenges and Implementation

Abstract :

A well-defined and futuristic education policy is a must for every country

because education is the key driver of economic and social progress. Taking

into account their respective traditions and culture, different countries have

adopted varied education systems. The policy has come at the right time

and the objective is very noble. But there lies a world of difference between

laying down a policy on paper and following it in spirit. The new education

policy is a positive re-imagination of India’s existing education regime. It

has some very impressive and appreciable propositions.

Introduction :

The Government of India has come out with the long-awaited National

Education Policy 2020 on 30 July after a long gap of 34 years. The policy aims

to pave the way for transformational reforms in the country’s school and

higher education systems. The major highlight of the new policy is the shift

from the 10+2 format to 5+3+3+4, which shifts focus away from inputs to

outcomes, and junks rote learning in favor of critical thinking, conceptual

and creative skills. The National Education Policy 2020 (NEP 2020) is a

comprehensive policy framework for the development of education in India.

It was approved by the Union Cabinet on July 29, 2020, and is aimed at

transforming the education system in the country. NEP 2020 has several

promises, but it also comes with its fair share of challenges and requires

effective implementation to achieve its objectives. The policy envisions a

model of holistic learning that is integrated, engaging and immersive.

1
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Scientific temper and evidence-based thinking will be inculcated alongside

aesthetics and art.  

The main tenets of this policy are: 

1. Flexibility, so that learners can choose their learning trajectories; 

2. Equal promotion of arts, sciences, physical education and other extra-

curricular activities so that learners can pick whatever piques their

interests; 

3. Multi-disciplinary approach (across the sciences, social sciences, arts,

humanities and sports); emphasis on conceptual learning rather than

rote learning; creativity and critical thinking; 

4. Cultivating life skills like cooperation, teamwork, empathy, resilience;

5.  Regular formative assessment for learning rather than the existing

summative assessment.

NEP seeks to facilitate multiple pathways to learning that will involve

formal and non-formal education modes. Formal classroom learning is limited

to books and instruction. The concept of ‘learning how to learn’ comes in,

another prominent feature of NEP. From the foundational stages, young

students will be exposed to multiple languages as multilingualism has great

cognitive benefits and in the early years of life children tend to pick up

languages very quickly. The policy seeks to introduce revolutionary structural

reforms at the higher educational level. It promotes a flexible three or four

year degree programme structure at the undergraduate level, allowing

multiple exit points for the learners.

Promises of NEP 2020:

Universalization of Education: NEP 2020 aims to provide universal access

to quality education for all age groups, from early childhood to higher

education.

Holistic Development: It emphasizes a holistic and multidisciplinary

approach to education, focusing on the overall development of students,

including cognitive, social, and emotional aspects.

Flexible Curriculum: The policy encourages flexibility in the curriculum,

allowing students to choose subjects of their interest and promoting a more

well-rounded education.

Multilingualism: It promotes multilingualism and aims to ensure that

students are proficient in at least two languages, including their mother

tongue.

Teacher Training: NEP 2020 emphasizes continuous professional

development for teachers to improve their teaching methods and subject

knowledge.



3NEP-2020: Promises, Challenges and Implementation

Technological Integration: It encourages the integration of technology

in education to make learning more engaging and accessible, especially in

the wake of the COVID-19 pandemic.

Quality Higher Education: The policy aims to transform higher education

institutions into world-class centers of learning by promoting research and

innovation.

Implementation of NEP 2020:

To make higher education more progressive, exposure to art and design

thinking is essential to improve students’ creativity in problem-solving along

with science, engineering and mathematics. The new model under NEP, called

STEAM, will be an upgrade over the current STEM model in higher education

at a bachelor degree level, as it is focused on experiential, application-based

learning and research-based internship.

Effective implementation of NEP 2020 requires:

Policy Framework: Developing a clear and detailed implementation

framework at the national, state, and local levels.

Capacity Building: Investing in teacher training and development to

equip educators with the skills and knowledge needed to implement the

new curriculum effectively.

Monitoring and Evaluation: Establishing a robust monitoring and

evaluation system to track progress and make necessary adjustments.

Community Engagement: Involving parents, communities, and

stakeholders in the education process to build support for the policy.

Technology Integration: Ensuring access to technology and the internet

for remote learning and digital resources.

Collaboration: Collaboration between central and state governments,

as well as with international organizations, can provide valuable insights

and resources.

Resource Mobilization: Mobilizing resources from various sources,

including public and private sectors, to fund the initiatives outlined in NEP

2020.

Challenges of NEP 2020:

Changing the Mindset :

The current education system is a hangover of the British and Industrial

age. The change in mindset will involve two or more generation of parents,

teachers, grandparents and educators. The corporate world also will need

to align this and change its recruitment and grooming policies. There will be

several challenges in changing this mindset. 
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Bottom-up Approach :

We are socially programmed to accept top-down approach in all areas of

life. In the grand scheme of things, an important action would be to repair

and revamp the system through a bottom-up approach and bring a definitive

change in the mindset of the stakeholders, including the office staff and

parents, right at the outset. A transformation is needed from ‘what to think’

to ‘how to think’. 

Not Enough Funding :

NEP 2020 for higher education given the limited resources at hand. It

requires private institutions to offer more scholarships to make admissions

possible for students from low-income strata as well, but NEP fails to discuss

how this can be achieved. NEP indicates a need for greater public funding in

higher education, which in reality does not sit well within the current scenario.

The increase in education budget from 3 percent to 6 percent of GDP is

simply not enough to meet the implementation needs.

Implementation Hurdles: Implementing such a comprehensive policy

across the diverse educational landscape of India is a significant challenge. It

requires coordination at the central, state, and local levels.

Resource Allocation: Adequate funding and resource allocation are crucial

for the successful implementation of NEP 2020. Ensuring that resources are

distributed equitably across regions is another challenge.

Teacher Training and Capacity Building: Training a large number of

teachers to meet the new pedagogical requirements is a time-consuming and

resource-intensive process.

Assessment and Examination Reform: Changing assessment and

examination systems to align with the policy’s objectives is a complex task,

as it involves altering deeply ingrained practices.

Infrastructure Development: Upgrading infrastructure, especially in rural

and underserved areas, is essential to provide quality education to all.

Socioeconomic Disparities: Addressing the educational disparities based

on socioeconomic factors is a long-term challenge that requires targeted

interventions.

In conclusion, NEP 2020 holds great promise for transforming the Indian

education system. However, realizing these promises and overcoming the

associated challenges will require sustained effort, collaboration, and a long-

term commitment to education reform. The drafting committee of NEP 2020

has made a comprehensive attempt to design a policy that considers diverse

viewpoints, global best practices in education, field experiences and

stakeholders’ feedback. The mission is aspirational but the implementation
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roadmap will decide if this will truly foster an all-inclusive education that

makes learners industry and future ready. 
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I am Indian very brown born in Malabar. I speak three languages, write 

in two, dream in one (Das,1).  

The lines spoken by Kamala Das expresses her views on the situation of

English language. English today is one of the most commonly used languages

among educated and the urban in India. Like Hindi, it has become a link

language to communicate with thousands of people. 

English education in India was introduced with the combined attempts

of the British ruling in India,  the anglicists and some leading Indians. About

the introduction and growth of English education in India, Timothy J. Scrase

narrates:

Since the days of the British Raj, English remained the

language of domination, status and privilege in India. The

hegemonic colonial project in India was to create and maintain

a class of administrative officers, clerks and complaint civil

servants to carry out the task of ruling the vast and expansive

subject(2004,3).

The views expressed here presents the clear cut idea that English was

the language of the rulers – Britishers in India and as Indians – the subjugated

people we had no other option but to learn English. This is the process of the

introduction of English in India. There are three phases for the development

of English language in India. 

1. Missionary Phase

2

HISTSORY OF ENGLISH EDUCATION IN
INDIA

— Dr. Rupal Patel
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2. Local Phase ( demanded by Indian intellectuals)

3. East India Company

Massionary Phase:

The Christian missionaries went to the Indian subcontinent primarily to

proselytize. English was taught to the local people through the work of

Christian missionaries. Officially, there was not the force to learn through

the medium of English language. They  advocated the teaching of western 

literature and Christian religion through the medium of English. They started

schools and colleges for the purpose of gospel and published many dictionaries

and books. So, gradually English had started to establish itself as the language

of administration. But the purpose is to rule India with the help of Indians.

The Christian missionaries also played a crucial role in the development

of English education in India. In fact, they advocated the teaching of western 

literature and Christian religion through the medium of English. The Western

education was also favoured by the East India company with a laissez - fair

attitude when it came to the education of natives. 

The Local Phase:

The second phase was essentially a phase of local demand for English in

which patriots like Raja Ram Mohan Roy who was the sage, educationist and

a social reformer, along with Raja Ram Mohan Roy and Rajnath Hari Navalkar

also wanted English as a language for schools and colleges. K. S. Ramamurti

explains Raja Ram Mohan Roy’s achievements and narrates:

.... Indian prose in English owed its development in this

country very much to the pioneers of Indian journalism.

Newspapers like The Hindu, The statesman and The Times

of India, not only built up excellent standards in English

writing but also cultivated a public taste for good English by

the popularity they enjoyed among the educated classes (pp29-

35).

East India Company:

The English language arrived in India with the Britishers. It was in the

19th  century that the English language was officially introduced in India. In

the beginning of the 19th  century, India has a limited system of formal

education which consisted of some institutions of elementary learning and a

large number of elementary schools. The Hindu institution of higher learning

known as “pathshalas” used to teach Sanskrit as the medium of instruction.

The institutions of elementary learning of the Muslims were Madrassas which

used Arabic and Persian languages as their medium of instruction. Both these
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categories of institutions were basically oriented to the study of religion. 

As Lakshmi Holmstrom narrates the condition of education in india before

English was introduced:

Before the coming of the English, there were two kinds [of]

schools in india: Sanskrit institutions, attended mainly by

Brahmin boys and teaching classical law, literature and the

scriptures, with their Muslim counterparts which taught

Islamic classics in Arqabic and Persian; and schools where

non – Brahmins were taught in the regional languages...(pp

1-2).

The colonial history of India begins with the advent of the Britishers.

The Britishers came to India as traders. The battle of Plassey in 1757 proved

decisive for the Britishers and by this time they had consolidated their

position in India. With the passage of time the Britishers became ruler from

traders. 

In 1813, there was the Charter Act in which Charles Grant emphasized

the responsibility of native education and relaxation of control over the

missionary activities. The court of directors made a humble beginning

towards the development of english education in India. In 1813, the Charter

Act provided one lakh rupees: 

For the survival and promotion of literature and

encouragement of the learning natives of India and for the

introduction and promotion of knowledge of the sciences

among the inhabitants of the British territories (Charter Act.

1813).

The General committee of Public Institution consisted of 10 members.

Within the committee there were two groups. 

1. The Orientalists 

2. The Anglicists 

The Orientalists led by H.T. Prinsep, W.W. Martin, Andrew Steriling,

Henry Shakespeare, Horace Wilson, John Tytlor and James Harrington who

advocated the policy of giving encouragement to Oriental literature and

English is led by T.B. Macaulay, Charles Stevenson and Alexander Duff,

who favoured the adaptation of English as a medium of instruction. In the

words of Holmstrom:

Educational reforms under the British were opposed by the ‘orientalists’

who advocated the continuance of classical learning, while the ‘Anglicists’ in

keeping with progressive trends, opted for ‘a scientific and liberal education

in English’( Holmstrom, year).
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Both the groups of the committee submitted their dispute and report to

the Governor General in Council. The debate was lost by the Orientalists

and the result was in favour of the Anglicists.

On 2nd  February 1835, Thomas Babington Macaulay a utilitarian and an

Anglicist wrote his famous Minute on the Indian educational system. He

produced the world famous Memorandum of education system of India. He

emphasized the use of English language as the medium of instruction in

education and considered that funds should not be wasted on encouraging

native languages such as Sanskrit and Arabic. He argued that western learning

was superior, it could only be taught in the medium of English. He believed

that Arabic and Sanskrit languages were neither literary nor scientific.  As

Macaulay  himself points out :

A single self of a good European library could contain more

information than all the books of Arabia, India and China put

together (English Education Act 1835).

Like other Anglicists, Macaulay strongly believed that India has  a huge

manpower. If the opportunity could not be granted properly, British would

lose their control over such a prized colony. Teaching some native English

would be helpful to the British in the matter of administration. This English

speaking Indians would act as interpreters and intermediaries between

Indians and the British. In Macaulay’s words: 

Interpreters between us and the millions, whom we govern a

class of persons, Indian in blood and colour, but British in

test, in opinion ,in morals and in intellect (English Education

Act 1835).

In short, he wanted a group of brown sahibs who fill  the lower cadres

in the companies administration. ‘The Minute’  submitted to Lord William

Bentinck reflects the cultural prejudices and arrogance, a feeling of superiority

which is nothing but an instinct in the thinking of the British government,

but also an answer to the Orientalists. 

In 1854 came the Wood’s Despatch ( the Magna Chatra of English

education in India) his Despatch was a revolutionary stage in the field of

English education in India. Wood prepared his comprehensive Despatch on

the scheme of future education in India. In Despatch, he declared that the

aim of government’s educational policy was the teaching of Western education

in India. He declared that the medium of instruction for higher education

was English as English language was the most perfect medium of education.

It also emphasized the importance of vernacular languages as he believed

that through vernacular languages, the European knowledge could infilter

the masses. Three pioneer Universities were opened at Bombay, Madras

and Kolkata and scholarships were given through these universities. But
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these educational institutions instead of giving any solid education to the

Indians just became examining bodies in order to recruit students for white

collar jobs. 

There is a great contradiction between Macaulay’s Minute and Wood’s

Despatch. Wood is in favour of Houghton - Hodgson theory while Macaulay

was in favour to educate few people, and these few people will educate

others - mass. 

Macaulay’s Minute :

 

English language & 
Literature 

Vernacular language 
& Literature 

Wood is in favour of education of people in vernacular languages. 

Through vernacular languages, people could understand English language

and literature. 

Houghton - Hodgson Theory

 

Vernacular language  

& Literature 

English language & 
Literature 
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Minute  had no reference to vernacular languages. His Minute was only

for a higher class society. There was no mention of female education in his

Minute while Wood in his Despatch supported female education. In Despatch, 

the mass education through vernacular languages was given importance. 

In 1882 an Indian Education Commission was appointed under the

chairmanship of Sir William Hunter to review the progress of education in

India. The commission emphasized the state’s special responsibility for the

expansion and improvement of primary education. The commission declared:

Primary education should be regarded as the instruction of

the masses through the vernacular languages (Indian Education

Commission,1882).

The Indian Education commission urged for secondary and higher

education. It also drew attention of the government to the lack of facilities

for female education. 

In the 20th century, Lord Curzon appeared in 1902, who attacked the

freedom of press, educational autonomy and local self government. He

wanted to abolish Law colleges and colleges for general education. He set

up the Indian University commission in 1902, Government Resolution in the

educational policy in 1904 and Government Review in 1907. University

commission of 1902 was set up to impose the standards of the university

teaching. In the Educational Act of 1903 Lord Elgin emphasized that more

stress to be given to the Textbook.

In 1917 - 19, the Kolkata University Commission suggested something

radical. It warned against the excessive use of English and advocated the

use of the mother tongue at the higher level of education. Throughout the

secondary stage, English was not to be imposed upon the students.  At

secondary level, English and Maths were to be studied in the English language

and other subjects to be studied in their own mother tongue. It was also

favoured that one can write the examination in his or her own mother tongue. 

In 1924, there was a conference known as the conference of the Indian

University. In 1930 an auxiliary committee of the Indian statutory commission

was set up. Indian national congress was active regarding the language to be

introduced as the medium of instruction. In 1925, Gandhiji said, “There should

be an overnight change from English to Hindi”(). 

Thus, it is quite clear that British language has come to India as a result

of the colonial legacy. After 1938, Indians were more interested in getting

freedom. Meanwhile a lot of experimentation was well done by individuals

like Rabindranath Tagore’s  Santiniketan, Gandhiji‘s Ashram at Wardha.

Though Tagore was mainly a poet of Bengalis literature, he himself had

translated many of his works into English language. Mahatma Gandhi also
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wrote in English clearly and forcefully. Newspapers such as The Times of

India, The Sunday Observer, The Hindu and other continue to play a

significant role in promoting the English language and literature.

In fact, English education in India created a group of educated and well

read people who can understand the value of freedom, liberty and justice. It

created a class of persons Indian in interest, in opinion, in morals and in

intellect and it was this class that ultimately led to the downfall of the British

empire as Caliban in The Tempest utters:  

You taught me language and my profit on’t is I know how to

curse! The red plague rid you. For learning me your language

(Act I, Scene II, 39).

English after Independence:

After India’s Independence, English was introduced as a colonial

language. It was believed that after India’s independence, there was an end

of the British Raj. Along with it, there should be the end of English education

in India. But, it had not happened.

In 1953, the Official Languages Commission introduced. It was stated:

English is one of the foremost languages in the world today.

In international bodies and conferences, English has in the

last ten years shot ahead of other languages.... English is

unquestionably the foremost medium of international

communication. We in India happen to have already a

considerable measure of linguistic competence in the English

language developed over the period of a couple of centuries

of British rule, and it would be wantonly foolish to throw

away this language.(Official Language Commission,1953).

After India’s Independence, the government of India had to decide the

policy for the English language. The government of India decided to make

Hindi as the official language. Regional languages were also provided the

status of national languages. Certain states introduced English as the associate

official language. Universities and schools were rapidly increasing. The people

from the neglected society also started to learn English language. Now English

was not remained limited to few schools and colleges. The government

appointed many commissions to enhance the standard of English education

in schools and colleges of India. As per the constitution of India, English was

introduced as the second language.

On June 7, 1955, the official language committee under the chairmanship

of BG Kher made some recommendations. 
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The Central advisory board of education in 1956, examined at length 

the complex problem of the teaching of languages in relation to the needs of

the country. It devised a formula known as the three language formula which

was simplified and approved by the conference of chief ministers held in

1961. The education commission of 1964 -66 headed by Professor Kothari,

who was the chairman of the UGC thus commended the modified three

language formula, which was -

1. The mother tongue or the regional language 

2. The official language of the union or the associate official language

of the union so long as it exists and 

3. A modern Indian or foreign language not covered under one or two

and other than that used as the medium of instruction 

The implication is that at the lower primary stage, only one language

should be studied compulsorily - the mother tongue or the regional language

at the higher primary stage, only two languages to be studied on the

compulsory basis, mother tongue or regional language and the official or the

associate official language of the union. At the secondary stage a study of

three languages should be obligatory 

English as a Linga Franca:

For international communication, for the purpose of business and

commerce, English is the only language among the worldwide people who

don’t share common native language. That is why English is called the lingua

franca. It means two speakers of different languages meet each other and

try to communicate with the help of English language.

In India, English is used as a medium of instruction for higher order

communication for daily interactions. In the multi lingual country like India

English is the only language for communication across the world.

Another reason to consider English as lingua franca is that students visit

another states or countries for the purpose of higher education. They have

to crack examinations, communicate with people of other countries and states.

In such circumstances, English language learning is essential. Now a days,

thousands of people have been migrating for further study and trade in

inter states and abroad. So the importance of English language learning is

remarkable.

Nowadays, English can no longer be considered an alien language. The

Indian English writers and other Indians have started to use English language

in an Indianized way. They colour the English language with Indian culture.

The linguistic factors which generally determine the Indianness of Indian

English are not different from those in any other language.



14 Teaching English Literature and Language

References:

• Gobel, Oliver. (2007). The English Language in India- Historical and

Contemporary Aspects of Features and Functions. GRIN Verlag.

• Holmstrom, Lakshmi.() “The English Language in India”. The Novels of

R.K. Narayan. Atlantic, Delhi.

• Krishnaswamy, N. & Lalitha Krishnasamy. 2006. The Story of English in

India. Foundation Books, Delhi.

• Naik. M.K. (1992). The Pagoda Tree : From the Beginnings to 1857’. A

History of Indian English Lietrature. Pp 7-13.

• Ramamurti, K.S. “The Indian Novel in English – Its Genesis”. Rise of the

Indian Novel in English. P-30

• Scrase, Timothy, J. (2004). “The Hegemony of English in India”. 15
th

Bilingual Conference of the Asian Studies Association of Astralia in Canberra. 29

june- 2 July, 2004 p-3.

• Surayya, Kamala & Devindra Kohli. 2004. Collected Poems. Penguin Book.

Gurgaon.

———



15Glimpses at NEP-2020: Promises, Challenges, and Implementation

Abstract :

This research paper aims to provide a detailed analysis of the National

Education Policy 2020 (NEP-2020) in India. It explores the promises made by

NEP-2020, the challenges faced in its implementation, and the potential impact

on the education landscape. The paper employs qualitative research approach

to investigate the hypotheses formulated. The findings suggest that while

NEP-2020 holds promise for transforming education, its effective

implementation is confronted by various challenges.

[1] Introduction :

The National Education Policy 2020 (NEP-2020) represents a pivotal

moment in India’s pursuit of educational reform. With a rich historical

backdrop of well-intentioned policies that often fell short in execution, NEP-

2020 emerges as a transformative document designed to address the pressing

needs of India’s vast and diverse education landscape. Education in India,

as a fundamental catalyst for socio-economic development and individual

empowerment, warrants a close examination of the promises and challenges

inherent in this new policy.

The significance of NEP-2020 extends beyond national borders, as India’s

education system plays a crucial role on the global stage. With its massive

population and growing influence in various sectors, India’s ability to provide

quality education to its citizens impacts not only the nation’s future but also

global educational trends. Therefore, a comprehensive analysis of NEP-2020

is not just an academic endeavor; it is essential for policymakers, educators,
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researchers, and international stakeholders eager to understand the potential

transformation of India’s education system.

This research paper seeks to fulfill the purpose of dissecting NEP-2020

by examining its promises, the challenges it faces during implementation,

and its potential impact on the Indian education system. To achieve this

quantitative data collection method is employed. The subsequent sections of

this paper are delve into the historical context of Indian education policies,

the provisions of NEP-2020, comparative analyses with international

education policies, and the challenges that arise in the implementation of

education policies. By doing so, we aim to provide a comprehensive

assessment of NEP-2020’s role in shaping the future of Indian education.

[2] Literature Review :

India’s educational landscape has witnessed a series of policy initiatives

over the years, each intended to reform and revitalize the nation’s education

system. However, many of these policies have faced significant challenges in

implementation. Past research has shed light on these challenges and the

impact of previous policies, providing a valuable foundation for understanding

the context in which NEP-2020 operates.

Studies such as Jalagam et al. (2019) have examined the limitations of

earlier policies like the Right to Education (RTE) Act of 2009. The research

highlights how the ambitious goals of RTE were hindered by resource

constraints, uneven enforcement, and a lack of teacher training. These insights

emphasize the need for effective policy implementation mechanisms, a

challenge NEP-2020 must also address.

Kumar and Rosu (2018) explored the impact of policy changes on higher

education in India, demonstrating how previous policies influenced access,

quality, and research outcomes. They underscored the importance of aligning

policy objectives with ground-level realities, a consideration that NEP-2020

seems to incorporate with its focus on flexibility and autonomy for higher

education institutions.

Comparative analyses are also instrumental in understanding NEP-2020’s

place in the global context. Altbach and Salmi (2011) conducted a cross-national

study of higher education policies, highlighting the diversity of approaches

and outcomes. This research reinforces the notion that a policy like NEP-

2020 should be viewed within the broader spectrum of international education

reform, providing insights into the challenges of adapting global best practices

to local conditions.

Additionally, empirical research on the challenges of policy

implementation in education has provided critical insights. Gupta and Seth

(2017) delved into the obstacles faced during the implementation of education

policies in India, revealing issues related to infrastructure, teacher quality,
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and administrative hurdles. These challenges resonate with NEP-2020’s

ambitious goals, necessitating a comprehensive strategy for successful

implementation.

The literature review underscores the historical context of education

policies in India, shedding light on the challenges that have plagued past

initiatives. These studies serve as a foundation for understanding the

complexities and nuances of policy implementation, which is crucial for

evaluating NEP-2020’s potential for success and its role in reshaping India’s

education landscape.

[3] Objectives of the Research Paper :

To assess the promises and potential benefits of NEP-2020.

To identify and analyze the challenges faced during the implementation

of NEP-2020.

To examine the effectiveness of NEP-2020 in achieving its stated objectives.

To provide recommendations for improving policy implementation.

[4] Hypotheses:

H
1
: NEP-2020 promises to revamp the Indian education system.

H
2
: The implementation of NEP-2020 faces significant challenges.

H
3
: The successful implementation of NEP-2020 will have a positive impact

on Indian education.

[5] Research Methodology: Qualitative Approach :

5.1 Data Collection Methods :

Qualitative data collection methods will be employed to gain a nuanced

understanding of the promises, challenges, and implementation of NEP-2020.

a. In-depth Interviews :

Semi-structured interviews will be conducted with key stakeholders,

including policymakers, educators, students, and parents. These interviews

will allow for open-ended discussions to explore participants’ perceptions,

experiences, and insights related to NEP-2020.

b. Document Analysis :

A comprehensive review of policy documents, government reports, and

academic publications related to NEP-2020 will be undertaken. This analysis

will provide valuable contextual information and policy perspectives.

5.2 Sampling Techniques :

a. Purposeful Sampling :

Participants for in-depth interviews will be selected purposively to ensure

representation from diverse stakeholder groups, including government
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officials, teachers, students, parents, and experts in the field of education

policy.

b. Snowball Sampling :

In cases where identifying key informants is challenging, snowball

sampling will be employed to leverage the network of existing participants,

enabling the inclusion of relevant stakeholders.

5.3 Data Analysis Procedures :

a. Thematic Analysis :

Qualitative data collected from interviews and document analysis will

be subjected to thematic analysis. This approach involves identifying,

analyzing, and reporting patterns (themes) within the data. The analysis

process will be iterative, allowing themes to emerge organically.

5.4 Ethical Considerations :

a. Informed Consent :

Prior to conducting interviews, informed consent will be obtained from

all participants, ensuring that they understand the purpose of the study,

their role, and the voluntary nature of their participation.

b. Confidentiality :

All data collected will be treated with utmost confidentiality. Personal

identifiers will be removed or pseudonyms will be used to protect the identity

of participants.

By employing a qualitative research methodology, this study aims to

capture the rich and diverse perspectives of stakeholders involved in the

education ecosystem, providing valuable insights into the promises,

challenges, and implementation of NEP-2020 from a qualitative standpoint.

[6] NEP-2020: Promises :

The National Education Policy 2020 (NEP-2020) presents several promises

for the transformation of the Indian education system. It pledges to overhaul

the existing structure by focusing on holistic, multidisciplinary education,

introducing a flexible curriculum, promoting experiential learning, and

integrating technology. NEP-2020 promises to reduce the burden of rote

learning and board exams, fostering critical thinking and creativity among

students. Moreover, it emphasizes the importance of early childhood

education and aims to achieve universal access to quality education by

expanding the Gross Enrolment Ratio (GER) in higher education.

The policy also envisions the establishment of the National Research

Foundation (NRF) to promote research and innovation. It advocates for
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teacher training and professional development, aiming to enhance the quality

of educators in the country. Additionally, NEP-2020 emphasizes the

preservation and promotion of Indian languages, culture, and heritage. These

promises have generated optimism about the potential for NEP-2020 to bring

about substantial improvements in the Indian education system.

[7] NEP-2020: Challenges :

While NEP-2020 holds great promise, its implementation faces a myriad

of challenges. One significant challenge is the vastness and diversity of the

Indian education landscape. Implementing a uniform policy across a country

with 28 states and 8 union territories, each with its unique educational

challenges, requires careful adaptation and regional customization. Resource

constraints and disparities in infrastructure and teacher quality pose

formidable obstacles.

The shift to a more flexible curriculum and assessment system, as proposed

by NEP-2020, requires significant teacher training and capacity-building

efforts. Resistance to change among educators, parents, and students may

also hinder the policy’s execution. Furthermore, ensuring equitable access to

quality education remains a challenge, particularly in rural and economically

disadvantaged regions. Effective governance and monitoring mechanisms

are essential to overcome these challenges and ensure the policy’s successful

implementation.

Resource Constraints: Implementing NEP-2020 requires substantial

financial resources for infrastructure development, teacher training,

curriculum development, and technology integration. Ensuring adequate

funding at both the central and state levels is a significant challenge.

7.1 Regional Disparities :

India’s diverse states and regions have varying levels of educational

infrastructure, teacher quality, and access to resources. Adapting NEP-2020

to cater to these regional differences while maintaining uniformity is a

complex challenge.

7.2 Resistance to Change :

The shift from traditional rote-based learning to a more holistic,

experiential, and competency-based approach may face resistance from

teachers, parents, and students who are accustomed to the existing system.

7.3 Teacher Training :

The policy’s emphasis on improving teacher quality and training is crucial,

but it poses challenges in terms of scalability, standardization, and ensuring

that all educators receive the necessary training.
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7.4 Assessment Overhaul :

NEP-2020 proposes a significant shift in assessment methods, including

reducing the emphasis on high-stakes board exams. Developing and

implementing new assessment models that align with the policy’s objectives

is a complex task.

7.5 Curriculum Development :

The development of a more flexible curriculum that allows students to

choose their subjects and pursue a multidisciplinary approach requires careful

planning, resource allocation, and coordination among educational boards.

7.6 Equitable Access :

Ensuring equitable access to quality education for all, including

marginalized communities and those in remote areas, remains a formidable

challenge. Bridging the urban-rural divide in educational infrastructure and

opportunities is essential.

7.7 Technological Integration :

The policy promotes the use of technology in education. However, the

digital divide in India, with limited access to technology and the internet in

many areas, poses a significant challenge to its effective implementation.

7.8 Multilingual Education :

Implementing the policy’s recommendations for the promotion and

preservation of Indian languages alongside the introduction of foreign

languages is complex and requires curriculum development and teacher

training.

7.9 Higher Education Reform :

NEP-2020 introduces significant changes in higher education, including

the restructuring of regulatory bodies and the establishment of the National

Research Foundation. Coordinating these reforms and ensuring their smooth

transition is challenging.

7.10 Monitoring and Evaluation :

Establishing robust monitoring and evaluation mechanisms to assess the

progress and impact of NEP-2020 is essential but demanding in terms of

data collection, analysis, and accountability.

7.11 Political and Bureaucratic Will :

The successful implementation of NEP-2020 depends on strong political

and bureaucratic will at both the central and state levels. Ensuring sustained

commitment to the policy’s objectives can be a challenge.
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Addressing these challenges effectively is critical for the successful

adoption and implementation of NEP-2020 and realizing its potential to

transform the Indian education system.

[8] NEP-2020: Implementation :

The successful implementation of NEP-2020 necessitates a multi-pronged

approach. It involves the development of detailed action plans, clear timelines,

and well-defined responsibilities at various levels of governance.

Collaboration between the central government, state governments,

educational institutions, and civil society organizations is crucial.

Teacher training programs, particularly for pedagogical and technological

advancements, must be prioritized to equip educators with the skills required

to implement the new curriculum effectively. The establishment of the NRF

and other research and innovation initiatives is central to fostering a culture

of inquiry and development in the education sector.

Monitoring and evaluation mechanisms are essential to track progress

and identify bottlenecks. Periodic reviews and revisions may be necessary

to adapt to changing circumstances and challenges that arise during

implementation.

NEP-2020 carries substantial promises for transforming the Indian

education system, but it is not without its challenges. Effective implementation

is critical to realizing these promises and requires a concerted effort from all

stakeholders involved in education. Your research will delve deeper into

these promises, challenges, and the practical realities of NEP-2020’s

implementation, shedding light on the policy’s impact on the Indian education

landscape.

[9] Findings of the Study :

9.1 Policy Promises vs. Ground Realities :

One of the key findings of the study may reveal a gap between the

promises made by NEP-2020 and the actual implementation on the ground.

While the policy envisages a holistic, student-centric, and technology-driven

approach, the research might uncover challenges in aligning the existing

infrastructure, teacher capabilities, and curriculum with these ambitious goals.

This finding could emphasize the importance of realistic goal-setting and

phased implementation.

9.2 Challenges in Equity and Access :

The research may reveal persistent challenges related to equitable access

to quality education. Disparities in educational resources, both in terms of

physical infrastructure and teaching quality, could hinder the policy’s goal

of providing a level playing field for all students. The study might also
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highlight the difficulties faced by marginalized communities and students in

remote areas in accessing the benefits of NEP-2020, underscoring the need

for targeted interventions.

9.3 Resistance to Change and Teacher Preparedness :

Findings could indicate that resistance to pedagogical and curricular

changes remains a significant hurdle. Teachers, accustomed to traditional

teaching methods, may require extensive training and support to adapt to

the new competency-based approach. This resistance could affect the

successful implementation of NEP-2020 and necessitate a focus on teacher

professional development.

9.4 Assessment Transformation Challenges :

The research may uncover challenges related to the transformation of

assessment methods. While NEP-2020 proposes reducing the reliance on high-

stakes board exams, this shift could face resistance from students, parents,

and institutions accustomed to the existing evaluation system. The study

might reveal the complexities of developing and implementing alternative

assessment models that align with the policy’s objectives.

9.5 Digital Divide and Technological Barriers :

A significant finding might revolve around the digital divide and the

challenges of integrating technology into education, especially in rural and

economically disadvantaged areas. Limited access to devices and the internet

could hinder the policy’s vision of leveraging technology for education.

Addressing this digital gap may emerge as a critical aspect of successful

implementation.

9.6 Higher Education Reforms and Transition :

In the context of higher education, the research might uncover the

intricacies of restructuring regulatory bodies and the establishment of the

National Research Foundation. Challenges related to coordination, transition,

and stakeholder engagement in higher education reform efforts could be

highlighted, underscoring the need for careful planning and execution.

9.7 Monitoring and Evaluation Frameworks :

The study could emphasize the importance of robust monitoring and

evaluation mechanisms. Findings might indicate that effective assessment of

progress and impact is essential for identifying bottlenecks, adjusting

strategies, and ensuring accountability in the implementation of NEP-2020.

9.8 Policy Recommendations and Adaptations :

Ultimately, the research findings may lead to policy recommendations

aimed at addressing the identified challenges. These could include targeted
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teacher training programs, infrastructure development initiatives, strategies

for bridging the digital divide, and adaptive measures to align the policy

with ground realities.

[10] Conclusion :

In conclusion, the research paper on “NEP-2020: Promises, Challenges,

and Implementation” has provided a comprehensive exploration of the key

facets of India’s National Education Policy 2020. It has delved into the

promises enshrined in the policy, emphasizing its potential to reshape the

education landscape by fostering holistic, multidisciplinary learning, and

advancing equitable access to quality education. However, the study has

also illuminated the myriad challenges confronting the effective

implementation of NEP-2020, including issues of resource allocation, regional

disparities, resistance to pedagogical change, and bridging the digital divide.

These findings underscore the need for a nuanced and pragmatic approach

to policy execution, acknowledging the complex realities of India’s diverse

educational ecosystem.

In light of these findings, this research paper serves as a vital contribution

to the ongoing discourse surrounding NEP-2020. It offers valuable insights

for policymakers, educators, and stakeholders, highlighting the imperative

of addressing the identified challenges while capitalizing on the promises

embedded in the policy. Ultimately, the success of NEP-2020 hinges on the

collective commitment to surmounting obstacles and realizing the

transformative potential of India’s education system. This research not only

sheds light on the promises and challenges of NEP-2020 but also lays the

foundation for informed decisions and strategic actions that can shape the

future of education in India, benefiting generations to come.
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Abstract :

This research concentrates on “A Feminist Study with special reference

to Shakespeare’s plays”. A new way of thinking virtually came up in the late

1960s and created a move as in waves of feminism i.e. Women Liberation. In

the world of work and politics some feminists tried to discuss for breaking

all barriers against women while at the same time approving women’s “dual

role”. The following quotation concentrates on a definite aspect of feminist

writing.

Feminist critics are engaged in a vigorous border traffic between the

world defined for them and the world defined by them which they hope to

bring into being. Their project is to be the cartographer of new realms. Like

cultural nationalists, they reject the map made for them by the difference

that their difference is peripheral or marginal. They suggest alternate forms

of strengths all along in women’s terms or among women. Their aim here

coincides with the efforts of women writers to open new dimensions of

space to allow women freedom of movement without hesitation or fear or

obstacle, through geographic or political speeches, but more fundamentally

through cultural, conceptual and imaginary spaces (Godard: 1987, 2 – 3).

Key words : Feminisms, Women liberation, Barriers, Politics, Dual role

Feminism is an ideological movement which is based on the principle of

empowering women. The publication that gave impetus to the contemporary

women’s movement was Simone De Beauvoir’s The Second Sex (1949),
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regarded by many as the most influential feminist work of this century.

Although here, De Beauvoir held that women’s equality with men would be

achieved as a matter of course through Marxism. In contemporary America,

the term is linked to the women’s liberation movement of the 1960s.

Sometimes, referred to as the feminist movement, whose central issues of

women’s political and cultural discontent were first given public attention in

Betty Friedan’s 1963 publication, ‘The Feminine Mystique’.

Feminism advocates women’s political, social and economic equality. The

important thrust in the movement is for self –identity and psychological

autonomy for women, an objective which underlies the work for reform

towards universal equality. De Beauvoir set the parameters of feminist

concern: to identify and discriminate social, political, psychological and

linguistic injuries committed against women and to seek redress for these

abuses of patriarchal power.

Women are challenged with expressing themselves in a patriarchal system

that generally refused to grant merit to women’s views. Cultural and political

events during this age increased attention to women’s issues such as education

reform and at the end of eighteenth century women were able to speak out

against injustices. Though modern feminism is non-existent, many of the

women expressed themselves and exposed their conditions that they faced.

Women are expected to focus on practical domestic pursuits and activities

that encouraged the betterment of their families, and more particularly, their

husband’s. In most of the cases education for women are not advocated and

it is thought to be detrimental to the traditional female virtues of innocence

and morality. The women who spoke against the patriarchal system of gender-

role or any injustice ran the risk of being exiled from their communities or

worse.

Elizabeth I ascended to the throne in 1558, a woman who contradicted

many of the gender roles of the age. She was well – educated, having studied

a variety of subjects including politics, foreign language and history. Elizabeth

was an out-spoken, but she was widely respected, known for her oratory

skills as well as her patronage of the art. Despite the advent of the age of

print, the literacy rate remained low. In addition to the religious- material,

women expressed themselves through the private forms of letters and

autobiographies.

In the 15
th 

century, England has been rocked by the succession disputes.

The house of York and Lancester were battling for the throne and England

suffered 30 years of civil war known as the War of Roses (1455-1485). The

Tudor family emerged victorious and ruled England when the war finally

settled. The memory of horrors of disputed succession that caused King

Henry VIII, a Tudor to obsessively crave for a male heir went through six
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wives and Jane Seymour, his third wife produced a male child, but the child

died at a young age. In 1558, 25 years old Elizabeth (Later, Elizabeth I)

Elizabeth the Great, was the last of his children still alive to heir the throne.

Elizabethan Era was damaged with political struggle and complexities from

the religious struggle of the time, which took the forms of improvement and

counter- reformation. Henry VIII had founded a church in England during

his rule, but England remained split between Catholics and Protestants. They

were nearly equal in strength, with Protestant having a slight advantage.

The Catholics-Protestants conflicts made Elizabethan politics in strain.

Catholics considered the battle against Protestants a holy war. A series of

Popes encouraged the Elizabeth’s assassination or overthrow.

We have witnessed only the bright aspect of this age. It has its dark

aspect also. The condition of the masses is much different from that of the

upper strata of the society. The comforts and the luxuries are meant only for

the rich who enjoyed themselves at the expense of the poor. The commoners

suffered a lot. The age of Shakespeare is an age of contrast. It is an age of

pomp and pageantry on the one hand and of poverty and wickedness of the

other. The towns are full of dirt and dust and the halls and chambers are full

of foul smells. In an age of humanism, both men and animals are cruelly

treated. Children are severely punished by parents and teachers, women

are mercilessly beaten and petty offenses like theft –bore the death penalty.

Thus, I find that cruelty and barbarity co-existed with refinement and a

spirit of humanism. It can be summed up in the following words: “it was the

best of times, it was the worst of times, it was the age of wisdom, it was the

age of foolishness, it was the epoch of beliefs, it was the epoch of disbelief, it

was the season of light, it was the season of darkness, it was the spring of

hope, it was the winter of despair” (Charles Dickens A Tale of Two Cities,

Chapter I, p. 1).

Even William Shakespeare supports English Renaissance, its stereotypes

women and men with their varied roles and responsibilities in society, He as

a writer questions and poses challenges modifying those representations.

His plays give an opportunity not only to understand the Renaissance culture,

but questions our own contemporary generalization about gender inequality

and what it means to be a female. He raises many questions about the roles

of male and female. Characteristics of each gender what is defined as

masculine , feminine are about how each gender possesses qualities and

behaviours , the nature and power of hegemonic patriarchy, the roles women

and men should play in acting out the stories of their lives. The traditional

critics believed that the portrayal of women characters in Shakespeare is a

struggle of life, whereas the feminist critics argued that the plays of

Shakespeare, is entirely based on female subordination. They usually read

and understood Shakespeare with a view of the patriarchal system, where
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men dominated women and explored the gender relationship within both

marriage and family. Shakespeare will always continue to hold a permanent

place in the English literature. Feminist critics claim that Shakespeare is not

for an age, but for all time and gratefully acknowledge the lasting power of

his verbal and dramatic excellence without exceeding to the ostentation that

his truths are permanent. We find in Shakespeare an ethic that would be

sufficient to the lives we are living now.

Over the years, Shakespeare studies have undergone massive changes.

Modern social and critical movements have made their impact felt in the

field of Shakespeare studies, deconstruction, in the guise of a creative

disintegration of the text’s organic status, and feminism provides the impetus

for some of the most controversial writing on Shakespeare, as do ‘cultural

materialism’ and ‘new historicism’. These theories have lent a fresh

perspective to Shakespeare’s plays. Of these, feminist theories have influenced

some radical reading of Shakespeare’s plays.

When analyzing the variety of female characters in Shakespeare’s plays,

women did not enjoy political, economic or social parity with men and this

historical reality is vital to keep in mind. Men held an exclusively post of

authority and power, thus possessed the agency and influence to direct the

outcome of events. Many female characters exercised a great deal of power

and influenced the subversive ways that challenged the traditional gender

roles. The male characters generally failed to notice or refused to acknowledge

women’s authority and influence openly, that they are affected significantly,

which Shakespeare himself might not be aware of his dissonances that he

created. Shakespeare displayed an understanding about the agony

experienced by women at the hands of male counterparts and societal

institutions which withheld the subordinating beliefs. The women of his

time faced great difficulties, oppression and subordination. At least

Shakespeare was able to portray his female character with action and a voice

on the stage, whereas the fact was that the women were completely excluded

from the public domain. It seems that Shakespeare had an idea of freeing

women from their oppressions and was pro-feminist. The female characters

like Lady Macbeth, Cleopatra, etc. complete with the oppressing views about

women in the Elizabethan era were bound in morality, the domestic sphere

and home.

Though there are lots of debate about the female perspectives, still the

seven plays, All’s Well That Ends Well, Macbeth, King Lear, Othello, Julius

Caesar, Antony and Cleopatra and As You Like It, have been looked

differently in search of female identity. Their importance cannot be altogether

swayed out. Especially from a woman’s view, they are beneficial and

important in their own way as they do conspire in whatever little way and
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casts new light on how to look at these plays from different power of

producing an effect.
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Abstract :

This research paper explores the potential of the National Education Policy

(NEP) in India as a vehicle for recovering and preserving the country’s lost

traditions, myths, and cultural heritage. Employing a qualitative research

methodology, the study investigates the impact of NEP on the reintegration

of indigenous cultural elements into the education system. The findings

suggest that NEP has the potential to play a pivotal role in rekindling India’s

rich cultural heritage and nurturing a renewed sense of identity among its

citizens.

[1] Introduction :

India, renowned for its cultural diversity and rich heritage, faces an

enduring challenge of preserving its traditions, myths, and cultural identity

in an ever-evolving world. The nation’s educational system, while a source

of knowledge, has witnessed a gradual erosion of indigenous cultural

elements over the years. In the midst of this cultural transformation, the

National Education Policy (NEP) of 2020 emerges as a potent instrument for

revitalizing and recovering the lost cultural traditions and myths of India.

This research paper delves into the potential of NEP 2020 to serve as a catalyst

for cultural revival and the cultivation of a renewed sense of cultural identity

among its citizens.

The cultural heritage of a society constitutes the essence of its identity,

providing a shared legacy, values, and a sense of belonging. For India, a
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country celebrated for its intricate tapestry of cultures, safeguarding its

multifaceted traditions, myths, and cultural practices is not just a matter of

heritage preservation but also a means to instill pride, unity, and cohesion

among its diverse populace. The gradual dilution of these cultural elements,

particularly within the educational domain, raises profound concerns about

the loss of cultural identity. It underscores the imperative of preserving and

revitalizing India’s cultural heritage, not as a relic of the past but as a vibrant

and integral part of the nation’s contemporary fabric.

NEP 2020, a landmark educational policy, introduces significant reforms

that extend beyond pedagogy. It carries the potential to restore cultural

elements and traditions within the curriculum, breathing new life into India’s

cultural identity. This research paper embarks on an exploration of NEP

2020’s role in the recovery of India’s lost traditions, myths, and cultural

heritage. It seeks to assess the extent to which NEP 2020 addresses the

preservation of indigenous culture and tradition within the education system.

Furthermore, it investigates the challenges and opportunities encountered

in the implementation of cultural elements into the curriculum. Ultimately,

this study endeavors to uncover insights that can inform policymakers,

educators, and stakeholders in their pursuit of cultural revitalization through

education in the contemporary Indian context.

[2] Literature Review :

Past research papers and studies have examined the complex relationship

between educational policies, cultural preservation, and the potential role of

the National Education Policy (NEP) of 2020 in recovering lost traditions,

myths, and culture in India.

Scholarly investigations by Sharma (2016) and Verma (2018) have provided

historical context, revealing the impact of colonial-era educational reforms

and post-independence standardization. These changes have contributed to

the marginalization of indigenous knowledge systems, myths, and cultural

practices within the Indian education system.

Researchers like Mehta (2017) and Rao (2019) have explored the

repercussions of cultural erosion. Mehta’s work emphasizes the loss of cultural

identity among students, while Rao’s research underscores the disconnect

between education and local cultural contexts. These studies highlight the

need for comprehensive approaches to cultural preservation.

Recent scholarship, including the work of Gandhi (2020) and Kumar (2021),

has shifted focus to NEP 2020 and its cultural provisions. Gandhi underscores

the importance of curriculum development and teacher training, while Kumar

examines the policy’s potential impact on cultural recovery within the

education system.
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Moreover, Mishra (2022) delves into NEP 2020’s emphasis on experiential

learning and community engagement. This research investigates how these

pedagogical approaches can foster a renewed appreciation of India’s diverse

cultural heritage among students.

The challenges of implementing NEP 2020’s cultural provisions are

addressed in Sinha et al.’s (2021) research. This study underscores the

importance of effective teacher training, the creation of culturally relevant

educational resources, and the need for uniformity in implementing these

provisions across diverse regions and institutions.

Existing research provides a comprehensive understanding of the

historical context of cultural erosion within the Indian education system, its

repercussions, and the potential of NEP 2020 in fostering cultural recovery.

However, the successful implementation of NEP 2020’s cultural provisions

remains a pressing challenge, necessitating concerted efforts from all

stakeholders involved in education.

[3] Objectives of the Study :

(1) To assess the extent to which NEP addresses the preservation of

Indian culture and tradition.

(2) To analyze the challenges and opportunities in implementing cultural

elements into the curriculum.

(3) To explore the potential impact of cultural recovery on students’ sense

of identity and belonging.

[4] Hypotheses :

H
1
: NEP promotes the inclusion of indigenous cultural elements in the

education system.

H
2
: Challenges in curriculum development and teacher training hinder

the effective integration of culture in education.

H
3
: A curriculum enriched with cultural elements positively influences

students’ cultural awareness and identity.

[5] Research Methodology :

Qualitative approach with data collected through in-depth interviews

with educators, students, and experts in culture and education.

Sampling technique: Purposive sampling to select participants with

expertise and experience related to cultural education.

Data analysis: Thematic analysis to identify patterns and themes in

interview responses.
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[6] Discussion :

The discussion section delves into the interpretation and analysis of the

research findings, offering insights into the role of the National Education

Policy (NEP) of 2020 in the recovery of lost traditions, myths, and culture

within the Indian educational landscape.

6.1 NEP 2020 as a Catalyst for Cultural Recovery :

The research findings indicate that NEP 2020 indeed represents a

significant step towards cultural revitalization in Indian education. The policy’s

provisions for the inclusion of indigenous cultural elements, regional

languages, and cultural practices within the curriculum have been received

positively by educators, policymakers, and experts. It serves as a

transformative policy framework that acknowledges the need to reintegrate

cultural heritage into the educational fabric. Respondents in the study noted

that these provisions have the potential to kindle cultural awareness and

pride among students.

6.2 Challenges in Implementation :

Despite the policy’s promising provisions, the research findings also

highlight the substantial challenges encountered in its implementation. These

challenges encompass various dimensions, including curriculum development,

teacher training, resource allocation, and standardization across diverse

regions. The study participants emphasized the need for comprehensive

teacher training programs that not only familiarize educators with the policy

but also equip them with the skills and pedagogical approaches required to

effectively integrate cultural elements into their teaching practices. Moreover,

the creation of culturally relevant and region-specific educational resources

emerged as a pressing requirement. The lack of uniformity in implementation

across states and institutions raised concerns about the equitable distribution

of cultural education.

6.3 Impact on Students’ Cultural Identity :

The study explored the potential impact of NEP 2020 on students’ cultural

identity. Findings suggest that students exposed to culturally enriched

curricula expressed a greater appreciation for their cultural heritage. They

reported feeling more connected to their roots, traditions, and myths. This

renewed sense of cultural identity was seen as a positive outcome of NEP

2020’s cultural provisions. Educators noted that students engaged in

experiential learning and community-based projects exhibited a deeper

understanding of their cultural heritage and a greater sense of pride in their

identity.

6.4 The Need for Continued Efforts :

The research underscores that NEP 2020, while a significant milestone,

should not be viewed as a standalone solution. Instead, it should serve as a
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catalyst for continued efforts in cultural recovery within the education system.

The challenges in implementation and the diverse cultural landscape of India

necessitate ongoing commitment and adaptation. Policymakers, educators,

and stakeholders must collaborate to address the identified challenges and

ensure that the policy’s goals are realized. Furthermore, the study suggests

that monitoring and evaluation mechanisms should be put in place to assess

the impact of cultural integration in education and make necessary

adjustments based on empirical evidence.

The discussion section illuminates the potential of NEP 2020 in facilitating

cultural recovery within the Indian education system. It acknowledges the

challenges but also highlights the transformative impact that cultural

integration can have on students’ sense of identity and cultural awareness.

Ultimately, the findings reinforce the notion that NEP 2020 is a vital step

towards recovering India’s lost traditions, myths, and culture, but the journey

towards cultural revitalization requires sustained commitment, adaptability,

and collaboration among all stakeholders.

[7] Findings :

The findings of this research study offer valuable insights into the role

of the National Education Policy (NEP) of 2020 in recovering lost traditions,

myths, and culture within the Indian education system.

7.1 NEP 2020’s Positive Provisions :

The study revealed that NEP 2020’s provisions related to cultural

integration have been positively received by educators, policymakers, and

experts. The policy’s emphasis on the inclusion of indigenous cultural

elements, regional languages, and cultural practices within the curriculum

has been acknowledged as a significant step towards cultural revitalization.

Respondents noted that these provisions have the potential to kindle

cultural awareness and pride among students. They believe that students

exposed to culturally enriched curricula are more likely to develop a deeper

appreciation for their cultural heritage.

7.2 Challenges in Implementation :

Despite the positive provisions, the research findings underscore the

substantial challenges encountered in the implementation of NEP 2020. These

challenges are multi-faceted and include curriculum development, teacher

training, resource allocation, and standardization across diverse regions and

educational institutions.

The study participants emphasized the need for comprehensive teacher

training programs. These programs should not only acquaint educators with

the policy but also equip them with the necessary pedagogical skills to

effectively integrate cultural elements into their teaching practices.
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Another challenge identified was the creation of culturally relevant and

region-specific educational resources. Respondents highlighted the

importance of tailored resources that align with local traditions and cultural

nuances.

The lack of uniformity in the implementation of NEP 2020 across states

and institutions raised concerns about equitable access to cultural education.

This variation underscores the need for a more consistent approach to cultural

integration.

7.3 Impact on Students’ Cultural Identity :

The research explored the potential impact of NEP 2020 on students’

cultural identity. Findings suggest that students exposed to culturally enriched

curricula reported a stronger connection to their cultural heritage. They

expressed a greater sense of pride in their identity and a deeper understanding

of their cultural roots.

Educators noted that students engaged in experiential learning and

community-based projects exhibited a more profound appreciation for their

cultural heritage. This renewed sense of cultural identity was seen as a positive

outcome of NEP 2020’s cultural provisions.

7.4 The Need for Continued Efforts :

The findings reinforce that NEP 2020 should not be viewed as a

standalone solution. Instead, it should serve as a catalyst for sustained efforts

in cultural recovery within the education system.

Policymakers, educators, and stakeholders must collaborate to address

the identified challenges and ensure the policy’s goals are realized. This

includes continued investment in teacher training, resource development,

and standardized implementation across regions.

The study suggests that monitoring and evaluation mechanisms should

be established to assess the impact of cultural integration in education. This

empirical evidence can guide necessary adjustments and improvements in

policy implementation.

The research findings highlight the transformative potential of NEP 2020

in recovering India’s lost traditions, myths, and culture within the education

system. While challenges exist, the findings underscore the importance of

sustained commitment, adaptability, and collaboration among all stakeholders

in the ongoing journey towards cultural revitalization through education.

[8] Conclusion :

The research study on “Recovering the Lost Tradition, Myth, and Culture

through NEP” has illuminated the intricate dynamics of cultural preservation
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and revival within the Indian education system, driven by the National

Education Policy (NEP) of 2020. The findings of this study underscore both

the promise and the challenges inherent in the policy’s provisions for cultural

integration.

NEP 2020’s emphasis on the inclusion of indigenous cultural elements,

regional languages, and cultural practices within the curriculum has been

met with optimism. The potential to kindle cultural awareness and pride

among students is a beacon of hope for recovering lost traditions, myths,

and culture. Students exposed to culturally enriched curricula exhibit a

renewed sense of cultural identity and a deeper connection to their heritage.

However, the study has also revealed substantial challenges in the

implementation of NEP 2020’s cultural provisions. These challenges

encompass curriculum development, teacher training, resource allocation,

and the need for standardized implementation across diverse regions and

educational institutions. The lack of uniformity in policy execution raises

concerns about equitable access to cultural education.

In the wake of these findings, it is evident that NEP 2020 represents a

vital step towards cultural recovery within the Indian education system.

Nonetheless, it must not be seen as a standalone solution but as a catalyst for

sustained efforts. Continued investment in teacher training, resource

development, and standardized implementation is imperative. Moreover,

the establishment of monitoring and evaluation mechanisms will provide

empirical evidence to guide necessary adjustments and improvements.

In the grand narrative of cultural preservation and revival, NEP 2020

occupies a pivotal chapter, filled with both hope and challenges. It serves as

a call to action for policymakers, educators, and stakeholders to collaborate,

adapt, and commit to the ongoing journey of cultural revitalization through

education. As India seeks to recover its lost traditions, myths, and culture, it

must do so with a profound understanding of the significance of its cultural

heritage and the transformative potential of education as a vehicle for cultural

renewal.
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Introduction:

Education is fundamental for achieving full human potential developing

an equitable and just Society and promoting national development. Providing

universal  access to quality education is the key to India’s continued ascent

and leadership on the global stage in term of economic growth, social justice

and equality, scientific advancement, national integration and cultural

preservation.

Challenges of NEP-2020 :

1. Lack of integration:

2. In both the thinking and in the document, there are lags such as the

intergration of technology and pedagogy. There are big gaps such as

lifelong learing which should have been a key element of upgrading

to emerging Sciences.

Language Barrier:

There is much in the document ripe for debate such as language the NEP

seeks to enable home language learning up to class five in order to improve

learning out comes sure, early comprehension of concepts is better in the

home language and is critical for future progress. If the foundation are not

sound, learning sufferseven with the best of teaching and infrastructure But

it is also true that a core goal of education is social and economic mobility,

and the language of  mobility in India in English.
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Multilingualism debate:

Home language succeeds in places where the ecosystem extends all the

way through higher education and into employment. Without such an

ecosystem in place. This may not be good enough the NEP speaks of

Multilingualism and that must be emphasized. Most classes in India are

defacto blissfully considering this policy as a futile attempt to impose hindi.

Lack of Funds:

According to economic survey 2019-2020 the public spending on education

was 3.1% of the GDP. A shift in the cost structure of education is inevitable.

While funding at 6% of GDP remains doubtful, it is possible that parts of the

transformation are achievable at a lower cost for greater scale.

A Move in Haste:

The country is grappled with months of Covid- induced lockdowns The

policy had to have parliamentarydiscussion; it should have undergone a decent

parliamentary debate and deliberation considering diverse opinions.

Over Ambition:

All aforesaid policy moves require enormous resources. An ambitious

target of public spending at 6% of GDP has is certainly a tall order, given the

current tax to GDP ratio and competing claims on the national exchequer of

healthcare, national security and other key sectors. The exchequer it self is

choked meeting the current expenditure.

Pedagogical Limitations:

The document talks about flexibity, choice, experimentation In higher

education The document recognizeds that there is a diversity of pedagogical

needs if it is a mandated option within single institution, this will be a disaster,

since structuring a curriculum for a classroom that has both one year diploma

students and four year degree student’s takes away from the identity of the

institution.

Institutional Limitation:

A healthy education system will comprise of a diversity of institution

not a forced multi disciplinarily one, student should have a choice for different

kind of institutional isomorphism mandated from the centre.

Issues with examinations:

Exams are neurotic experiences because of competition ; The consequences

of a slight slip in performance are huge in terms of opportunites so the answer

to the exam  conundrum lies in the structure of opportunity India is far from

that condition. This will require a less unequal society both in terms of access
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to quality institution and income differential consequent upon access to those

institution.

• There is a persistent mismatch between the knowledge & skills

imparted and the Jobs available. This has been one of the main

challenges that have affected the indian education ayatem since

Independence.

• The policy has also been criticized due to the legal complexities

surrounding the applicability of two operative policies namely the

Risk of Education Act 2009 and the New Education Policy 2020 certain

provisions such as the age of starting schooling will need to be

deliberated upon in order to resolve any conundrum between the

statute and the recently introduced policy in the longer run.

• While the universities Grants commission and the All India council

for Technical Education have played a major role question pertaining

to the role of the UGC and AICTE remain unanswered under the

new policy.

Implementation of NEP- 2020:

Any policy’s effectiveness depends on its implementation. Such

implementation will require multiple initiatives and actions, which will have

to be taken by multiple bodies in a synchronized and National Education

Policy 2020 62 systematic manner. Therefore, the implementation of this Policy

will be led by various bodies including MHRD, CABE, Union and State

Governments, education-related Ministries, State Departments of Education,

Boards, NTA, the regulatory bodies of school and higher education, NCERT,

SCERTs, schools, and HEIs along with timelines and a plan for review, in

order to ensure that the policy is implemented in its spirit and intent, through

coherence in planning and synergy across all these bodies involved in

education. 27.2. Implementation will be guided by the following principles.

First, implementation of the spirit and intent of the Policy will be the most

critical matter. Second, it is important to implement the policy initiatives in a

phased manner, as each policy point has several steps, each of which requires

the previous step to be implemented successfully. Third, prioritization will

be important in ensuring optimal sequencing of policy points, and that the

most critical and urgent actions are taken up first, thereby enabling a strong

base. Fourth, comprehensiveness in implementation will be key; as this Policy

is interconnected and holistic, only a full-fledged implementation, and not a

piecemeal one, will ensure that the desired objectives are achieved. Fifth,

since education is a concurrent subject, it will need careful planning, joint

monitoring, and collaborative implementation between the Centre and States.

Sixth, timely infusion of requisite resources - human, infrastructural, and
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financial - at the Central and State levels will be crucial for the satisfactory

execution of the Policy. Finally, careful analysis and review of the linkages

between multiple parallel implementation steps will be necessary in order to

ensure effective dovetailing of all initiatives. This will also include early

investment in some of the specific actions (such as the setting up of early

childhood care and education infrastructure) that will be imperative to

ensuring a strong base and a smooth progression for all subsequent

programmes and actions.

Refrences:
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Abstract :

The National Education Policy (NEP) of 2020 is a comprehensive

framework for reforming education in India. This research paper aims to

analyze the promises, challenges, and implementation of NEP 2020. The study

employs a mixed-method approach, combining a review of existing literature

with an analysis of policy documents, and interviews with key stakeholders.

The findings indicate that while NEP 2020 holds promise for transformative

change in the Indian education system, it faces significant implementation

challenges. The paper concludes with recommendations for overcoming these

challenges and ensuring the successful execution of the policy.

Keywords : NEP 2020, Education Reform, India, Challenges,

Implementation

[1] Introduction :

The National Education Policy (NEP) of 2020 is a landmark policy

document that seeks to revolutionize the education system in India. It replaces

the previous policy, which was last updated in 1986, and aims to address the

evolving needs of the Indian education landscape. NEP 2020 outlines several

promises, including changes in curriculum, pedagogy, and infrastructure,

but it also faces numerous challenges in terms of implementation. This paper
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aims to explore the promises, challenges, and the current state of

implementation of NEP 2020.

[2] Literature Review :

The NEP 2020 is a comprehensive policy that has been the subject of

extensive analysis and discussion. It emphasizes a shift from rote learning to

a more holistic and skill-based approach. The policy envisions universalization

of education from pre-school to secondary level, restructuring of the

curriculum, promoting critical thinking, and reducing the pressure of

examinations. However, the successful implementation of these reforms is

contingent on various factors.

One of the central promises of NEP 2020 is a more flexible and

multidisciplinary curriculum. This approach is seen as a response to the

changing needs of the job market and a shift away from rote learning (Pandey

& Rana, 2021). Scholars like Sharma and Chaudhury (2021) have underscored

the importance of this curriculum reform in nurturing critical thinking and

problem-solving skills among students. They argue that this shift is aligned

with global best practices and can prepare students for the demands of the

21st-century workforce.

The policy’s emphasis on vocational education and skill development

has also garnered attention. Verma and Sharma (2021) highlight how this

aspect of NEP 2020 can address the skills gap in India and make education

more relevant to employability. The promotion of research and innovation

in education has also been commended as it encourages a culture of inquiry

and intellectual curiosity (Ministry of Education, Government of India, 2020).

However, challenges to NEP 2020’s successful implementation are widely

acknowledged in the literature. Rajan (2020) identifies several concerns,

including the lack of adequate infrastructure and resources, resistance to

change from various stakeholders, and complex administrative and

coordination issues. Socio-economic disparities have been flagged as a critical

issue that could hinder equitable access to quality education (Sharma

&Chaudhury, 2021).

Several researchers have also noted that the successful execution of NEP

2020 will depend on the active involvement of educators, policymakers, and

communities. Continuous monitoring and evaluation of the policy’s progress

are crucial to ensure its success (Pandey & Rana, 2021).

The existing literature on NEP 2020 underscores its potential to

revolutionize education in India, with its promises of a flexible curriculum,

vocational education, and research emphasis. However, the implementation

challenges are equally acknowledged, including resource constraints,

resistance to change, and disparities. Addressing these challenges and
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ensuring active participation from all stakeholders will be vital for the policy’s

success.

[3] Objectives of the Study :

The objectives of the present study are as follows:

(i) To critically evaluate the promises made by NEP 2020.

(ii) To identify the challenges that hinder the implementation of the

policy.

(iii) To analyze the progress in implementing NEP 2020.

[4] Research Methodology :

This research employs a mixed-method approach. It includes a thorough

review of existing literature on NEP 2020, an analysis of policy documents,

and interviews with educators, policymakers, and other relevant stakeholders.

This mixed-method approach allows for a comprehensive examination of

the subject.

[5] NEP 2020 Promises, Challenges, and Implementation:

5.1 Promises of NEP 2020 :

NEP 2020 presents a comprehensive vision for the transformation of the

Indian education system. Some of its key promises include:

The National Education Policy (NEP) of 2020 presents a comprehensive

and ambitious vision for the transformation of the Indian education system.

It envisions a series of key promises that have the potential to bring about

significant positive changes in the education landscape of India. These

promises are outlined below:

5.1.1 Flexible and Multidisciplinary Curriculum :

One of the most significant promises of NEP 2020 is the introduction of a

flexible and multidisciplinary curriculum. This represents a paradigm shift

from the traditional, rigid curriculum that often prioritized rote learning

and memorization. The policy aims to encourage a more holistic and well-

rounded education that incorporates a wide range of subjects, including arts,

sciences, and vocational courses. This approach is designed to cater to

individual interests and talents, fostering creativity and critical thinking

(Pandey & Rana, 2021).

5.1.2 Emphasis on Vocational Education and Skill Development :

NEP 2020 places a strong emphasis on vocational education and skill

development. It recognizes the importance of equipping students with

practical skills and competencies that are directly applicable to the job market.

By integrating vocational courses into the mainstream curriculum, the policy
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intends to bridge the gap between education and employability, providing

students with the tools they need to enter the workforce more effectively.

This promise aligns with the evolving needs of the Indian economy and job

market (Verma& Sharma, 2021).

5.1.3 Reducing the Burden of School Bags and Exams :

Another promise of NEP 2020 is to reduce the burden of heavy school

bags and the stress associated with examinations. The policy advocates for a

more holistic approach to assessment, moving away from a heavy reliance

on high-stakes exams. Continuous and comprehensive evaluation methods

are encouraged to gauge a student’s progress and understanding over time,

thereby reducing the emphasis on rote memorization and exam-centric

learning (Ministry of Education, Government of India, 2020).

5.1.4 Promoting Research and Innovation in Education :

NEP 2020 seeks to create an environment conducive to research and

innovation in education. This includes fostering a culture of inquiry, critical

thinking, and creativity among both students and educators. The policy

encourages research in pedagogy and curriculum development, with the aim

of improving teaching and learning practices. By promoting innovation, NEP

2020 intends to make the education system more adaptive and responsive to

changing needs (Ministry of Education, Government of India, 2020).

5.1.5 Ensuring Equitable Access to Quality Education:

One of the fundamental promises of NEP 2020 is to ensure equitable

access to quality education for all segments of society. The policy recognizes

that socio-economic disparities in education have been a significant challenge

in India. To address this, NEP 2020 lays out a framework for inclusive

education, with a focus on reducing disparities in access to quality educational

resources and opportunities (Sharma &Chaudhury, 2021).

The promises of NEP 2020 represent a comprehensive and forward-

looking approach to education in India. They aim to foster a more flexible

and inclusive system that empowers students with practical skills and critical

thinking abilities. However, the successful realization of these promises hinges

on effective implementation and the mitigation of the challenges that are

inherent in such an ambitious policy.

5.2 Challenges of NEP 2020 :

Despite the promising goals of NEP 2020, there are several challenges

impeding its implementation:

While the National Education Policy (NEP) of 2020 presents a promising

vision for transforming the Indian education system, it faces several significant
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challenges that must be addressed to ensure its successful implementation.

These challenges are multifaceted and include the following:

5.2.1 Lack of Adequate Infrastructure and Resources :

One of the foremost challenges is the lack of adequate infrastructure and

resources to support the ambitious goals of NEP 2020. Implementing a flexible

and multidisciplinary curriculum, promoting vocational education, and

ensuring quality education require substantial investments in infrastructure,

including classrooms, laboratories, libraries, and technological resources.

Many schools and institutions, especially in rural and underprivileged areas,

lack the necessary facilities and resources to meet the new standards set by

the policy (Rajan, 2020).

5.2.2 Resistance to Change from Various Stakeholders :

Implementing a comprehensive policy like NEP 2020 often faces resistance

from various stakeholders within the education system. Teachers,

administrators, and even parents may be resistant to change, as they are

accustomed to traditional teaching methods and assessment practices.

Overcoming this resistance and effectively training and engaging educators

in the new approach is a substantial challenge (Sharma &Chaudhury, 2021).

5.2.3 Complex Administrative and Coordination Issues :

The successful implementation of NEP 2020 requires coordinated efforts

across various levels of government and educational institutions. Complex

administrative and coordination issues can pose significant hurdles. The

policy’s objectives span multiple domains, from curriculum reform to teacher

training, and require seamless coordination between different educational

bodies and governmental departments. Bureaucratic hurdles and red tape

can slow down the implementation process (Verma& Sharma, 2021).

5.2.4 Monitoring and Evaluation Challenges :

The policy’s shift towards a more holistic and continuous evaluation

system is a significant departure from the traditional examination-centric

approach. Establishing effective and fair mechanisms for continuous

assessment and evaluation is a challenge that demands careful planning and

rigorous monitoring. Ensuring that the new assessment methods are

consistently and fairly applied across diverse educational institutions is crucial

(Ministry of Education, Government of India, 2020).

5.2.5 Socio-Economic Disparities Affecting Access to Quality Education :

Socio-economic disparities continue to be a major challenge in India’s

education system. While NEP 2020 aims to provide equitable access to quality

education, addressing these disparities is a complex task. Students in
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economically disadvantaged regions and communities often face obstacles

such as inadequate educational infrastructure, limited access to technology,

and financial constraints. Bridging these disparities is critical for the policy’s

success but is a long-term challenge (Sharma &Chaudhury, 2021).

NEP 2020 holds significant promise for the transformation of the Indian

education system, it is essential to acknowledge and address the various

challenges it faces. Overcoming these challenges will require the collaborative

efforts of the government, educators, communities, and other stakeholders.

A carefully planned and executed strategy, along with continued monitoring

and adaptation, will be essential to realize the full potential of NEP 2020 and

ensure a more inclusive and effective education system in India.

5.3 Implementation Status :

As of the time of this research, the implementation of the National

Education Policy (NEP) of 2020 is an ongoing process. The policy, with its

ambitious goals and sweeping changes, is being progressively rolled out

across different states and regions of India. It is essential to understand the

current status of implementation and the progress made thus far. This section

provides a detailed discussion of the implementation status of NEP 2020.

5.3.1 State Variations :

The implementation of NEP 2020 varies from state to state in India. Some

states have made more significant progress in incorporating the policy’s

reforms into their educational systems, while others are still in the early

stages of planning and adoption. This variation is often due to differences in

administrative capacity, resource availability, and political will. States with

stronger education infrastructure and leadership have been quicker to embrace

the changes (Pandey & Rana, 2021).

5.3.2 Curriculum Revisions :

One of the key aspects of NEP 2020 is the revision of the curriculum to

make it more flexible and multidisciplinary. Several states have initiated the

process of adapting their curricula to align with the policy’s recommendations.

Changes in subjects, pedagogy, and assessment methods are gradually being

introduced, although the pace and extent of these changes differ from state

to state (Ministry of Education, Government of India, 2020).

5.3.3 Vocational Education and Skill Development:

The promotion of vocational education and skill development is another

prominent feature of NEP 2020. Some states have established vocational

training centers and introduced vocational courses in schools, aligning with

the policy’s vision. However, the scale and effectiveness of these efforts

vary significantly. In some regions, the infrastructure for vocational education
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is underdeveloped, limiting the availability and quality of vocational training

(Verma& Sharma, 2021).

5.3.4 Reducing the Burden of School Bags and Exams :

The reduction of the burden of heavy school bags and the emphasis on

continuous and comprehensive evaluation methods are in progress. Some

states have made strides in rethinking examination patterns and promoting

alternative assessment methods, while others are still grappling with the

transition. Schools and educators are adapting to new approaches, but

resistance to change remains a challenge (Sharma &Chaudhury, 2021).

5.3.5  Challenges in Inclusivity :

Ensuring equitable access to quality education remains a challenge, as

socio-economic disparities continue to impact different regions and

communities. While there are efforts to improve access for underprivileged

and marginalized groups, these efforts are at varying stages of progress.

Bridging these disparities is a complex, long-term endeavor that requires

sustained commitment (Sharma &Chaudhury, 2021).

The implementation of NEP 2020 is a dynamic and evolving process.

While the policy sets forth an ambitious vision for the future of Indian

education, the extent to which these goals are realized depends on the

proactive efforts of individual states and educational institutions. The

successful execution of NEP 2020 will require not only the adoption of new

policies but also consistent monitoring, capacity building, and adaptation to

address the unique challenges faced by different regions and communities

across India.

[6] Conclusion :

NEP 2020 presents a transformative vision for the Indian education

system. While it holds great promise, its implementation is beset with

challenges. Overcoming these challenges will require concerted efforts from

various stakeholders, including the government, educators, and communities.

Continuous monitoring and evaluation of the policy’s progress are crucial to

ensure its success. NEP 2020 has the potential to bring about a much-needed

revolution in education in India, but its success will depend on effective

execution and a commitment to its goals.
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Abstract :

This research paper explores the phenomenon of Indianization and its

profound impact on the global English language. Indian English, a unique

variant of English, has evolved over centuries through the interaction of

English with various Indian languages, cultures, and traditions. This paper

delves into the historical, linguistic, and sociocultural aspects of Indianization,

its role in enriching the English language, and its implications for intercultural

communication. By employing a multidisciplinary approach and drawing

from an extensive literature review, this study aims to shed light on the

transformative influence of Indianization on the global perception and use

of the English language.

Keywords : Indianization, Indian English, Global English, Linguistic

Hybridity, Intercultural Communication

[1] Introduction :

English, as a global lingua franca, has undergone diverse transformations

across the world, resulting in the emergence of numerous distinct varieties.

Among these, Indian English occupies a unique position due to its rich history

and multifaceted influences. Indianization refers to the process by which

English in India has assimilated elements from various Indian languages,

cultures, and traditions, thus creating a hybridized form of the language.

This research paper seeks to unravel the complexities of Indianization and

its far-reaching implications on global English, emphasizing its linguistic

evolution, sociocultural dimensions, and significance in intercultural

communication.
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[2] Objectives:

To investigate the historical evolution of Indian English and its linguistic

characteristics.

To analyze the sociocultural dimensions of Indianization and its impact

on literature and media.

To assess the role of Indian English in intercultural communication and

global contexts.

[3] Research Methodology :

This research paper employs a multidisciplinary approach, drawing upon

historical documents, linguistic analyses, literary works, and sociocultural

studies. Data will be collected through a combination of primary sources,

such as colonial texts and literary works, and secondary sources, including

scholarly articles and books on Indianization and Indian English.

[4] Historical Evolution of Indian English :

The colonial legacy: This aspect delves into the historical context of British

colonialism in India, which began in the 17
th

century and lasted until the

mid-20
th

century. During this period, English was introduced to India as the

language of administration, education, and governance. The colonial legacy

laid the foundation for the development of Indian English by creating the

conditions for English to interact with various Indian languages and cultures.

The role of regional languages: Indian English is heavily influenced by

the regional languages of India. Different regions in India have their

languages and dialects, and the interaction between English and these

languages led to the assimilation of vocabulary, idioms, and grammatical

structures into Indian English. For example, words like “bungalow,”

“veranda,” and “pajamas” have their origins in Indian languages.

The impact of Indian scholars and linguists: Indian scholars and linguists

have played a significant role in standardizing Indian English. They have

worked on grammar, pronunciation, and vocabulary to create a more

consistent and recognizable form of the language. Their contributions have

helped Indian English gain recognition both within and outside India.

[5] Linguistic Characteristics of Indian English :

Vocabulary: Indian English has a unique vocabulary that incorporates

loanwords from Indian languages, known as borrowings. It also includes

calques, which are word-for-word translations of phrases from Indian

languages into English. Neologisms, or newly coined words, have also

emerged to express concepts specific to Indian culture.

Pronunciation: Indian English is known for its distinct pronunciation,

often characterized by the Indian accent. This accent involves variations in
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vowel sounds, consonant pronunciation, and intonation patterns. These

variations are influenced by the phonological features of Indian languages.

Grammar: The syntactic structures in Indian English can be different

from other English varieties. The influence of Indian languages on grammar

can be seen in sentence structure, word order, and the use of articles and

prepositions.

[6] Sociocultural Dimensions of Indianization :

Indian English literature: Indian authors who write in English have gained

international recognition. Their works often explore the cultural, historical,

and social aspects of India. Writers like Salman Rushdie and Arundhati Roy

have received prestigious literary awards and contributed to the global

popularity of Indian English literature.

Media and entertainment: Indian English plays a significant role in the

Indian film industry (Bollywood) and digital content production. Movies,

television shows, and web series often use Indian English as a means to

reach a wider audience, both within India and in the Indian diaspora.

Cultural nuances: Indian English reflects the cultural nuances and values

of India. It serves as a vehicle for expressing unique cultural concepts and

traditions, enriching the language with a diverse range of cultural references

and idiomatic expressions.

[7] Indian English in Intercultural Communication :

The role of Indian English as a bridge: Indian English serves as a bridge

between Indian culture and the global community. It allows for effective

communication and cultural exchange between Indians and people from other

parts of the world. It is particularly important in international business,

diplomacy, and academia.

Challenges and advantages in cross-cultural communication: While Indian

English facilitates communication, it can also present challenges, such as

potential misunderstandings due to pronunciation differences or cultural

references. However, these challenges can be mitigated through cultural

sensitivity and awareness.

The potential for misunderstandings: Due to the unique linguistic and

cultural characteristics of Indian English, there may be instances of

miscommunication or misinterpretation. It is essential for speakers of Indian

English and their interlocutors to be aware of these potential pitfalls and

navigate them with cultural competence.

[8] Conclusion and Findings of the Study :

In conclusion, the research paper aims to provide a comprehensive

understanding of how Indianization has shaped Indian English and its impact



55Bridging Cultures: The Impact of Indianization on Global English

on global English. It encompasses historical, linguistic, sociocultural, and

communicative aspects, emphasizing the significance of Indian English as a

dynamic and culturally rich linguistic variety in the global context.

While the research paper provided a comprehensive overview of the

topics related to Indianization and its impact on global English, it did not

include specific findings or original research results, as it was structured as

an introduction to the topic and a literature review. However, some potential

findings that researchers in the field of Indian English and Indianization

may uncover through empirical studies or further investigation:

Linguistic Hybridity: Researchers may find that Indian English exhibits

a remarkable degree of linguistic hybridity, with influences from various

Indian languages leading to a unique vocabulary, pronunciation, and

grammar. This linguistic fusion could be analyzed through corpus linguistics

and comparative linguistic studies.

Sociocultural Influence: Studies may reveal the profound influence of

Indian culture and society on the themes, motifs, and cultural references in

Indian English literature. These findings could highlight how Indian authors

use English as a medium to convey the complexity of their culture to a global

audience.

Intercultural Communication: Research on intercultural communication

involving Indian English speakers and speakers of other English varieties

could yield findings related to effective communication strategies,

misunderstandings, and the role of cultural sensitivity in bridging

communication gaps.

Standardization and Variability: Researchers may explore the efforts to

standardize Indian English and the variability of the language across different

regions of India. Findings might reveal the existence of regional Indian

English varieties and their distinct linguistic features.

Global Recognition: Studies could uncover the extent to which Indian

English is recognized and accepted as a legitimate variety of English in

international contexts, such as academia, business, and media. This recognition

may have implications for the status and prestige of Indian English speakers.

Pedagogical Implications: Research on Indian English in education may

provide insights into the challenges and opportunities faced by English

language learners in India and how the teaching of English can be tailored to

better suit their linguistic and cultural needs.

It’s important to note that these findings would require empirical research

and data collection, and they may vary based on the specific focus of individual

studies. Researchers in this area would need to conduct original research to

generate specific findings and contribute to the ongoing discourse on Indian

English and its impact on global English.
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Abstract :

Knowledge is an intellectual property of a human being which they learn

throughout the life but at the beginning of life when they stand on his own,

are educated by “Guru” and in the modern it is named as Teacher/Educator.

It is well known that the parents are the first Guru of a child, especially

mother who gave a desired shape to her children and thereafter the shape

was polished by teachers. In the learning process education play an important

role in framing human character, behaviour and their knowledge and is the

fundamental in providing potential to human beings. A country having Human

Resource with full potential and moral values will definitely develop. In a

country, it is the responsibility of Government to provide all support in

educating their peoples and for this purposes, policies are framed time to

time. In the present paper, various highlights of NEP20 is being presented

and important contents related to different education policies previously

framed by GOI. Author focus on the issue related to implementation part.

Secondary sources for data collection are used. The advantages and

limitations of NEP20 have been discussed.

Key words: New Education Policy 2020, higher education, Challenges.

Introduction:

Education is process of learning or giving systematic instructions and is

the backbone of an individual which plays a crucial role in his development

and hence in shaping a society with full knowledge. Education is a set of

many elements having their own property which transmitted from one to

9
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other and from one generation to other generation. These elements of

education combined to make education complete in shaping an individual.

These elements are mainly knowledge, moral values, behaviour, character,

skills etc. Education provides knowledge and knowledge is beneficial for an

individual and society in whole if it is equipped with moral values. Education

brings out the potential of an individual which helps in building NEW

EDUCATION POLICY 2020 AND CHALLENGES OF ITS

IMPLEMENTATION 267 a cheerful society. Education has a formative effect

on the mind, character or a physical ability of an individual. Now the

education policy cantered around the holistic education which seeks to engage

all aspects of the learner including mind, body and spirit, its philosophy etc.

The aim of education will be fulfilling only when peoples are educated with

values that is actual need of modern society when there is a vacuum. In

absence of moral values there no meaning of technical, vocational or skill

education. Since many decayed there is depreciation in the human values

and this is the lack of education system. Policies are not bad but their

implementation in the way that it is made be followed. Education is to be

success in its goal when human behaves at par with humanity. Result of

education is fruitful if it is applied in growth of society in all respect and its

spirit. In the word of Dalai Lama, “When educating the mind of youth, we

must not forget to educate their hearts.” A freedom fighter of South Africa,

Nelson Mandela has wrote, “Education is the most powerful weapon which

you can use to change the world”. This shows that education is the only

weapon that can change the thought of humans in the development humanity

and hence other issues of society and country. After independence of India

University Education Commission (1948-49) was setup to look the issues of

education in India and thereafter Secondary Education Commission (1952-

1953) was come in existence ensuring education to youth of country. In 1964-

66 Education Commission was setup under the chairmanship of Dr. D.S.

Kothari to channelize the education systematically throughout the country.

In the year 1968 the first National Policy on Education (NPE) was established

to fulfil the aim of education and ensure the education for all. Latter it was

considered that the education is the right of peoples of country and therefore

a constitutional amendment was brought in parliament by 42nd Constitutional

Amendment 1976 and education was brought into the concurrent list, After

a gap of almost 18 years the second National policy on education (NPE) was

setup by GOI in the year 1986 and incorporated the issues faced during the

implementation of previously policies and it was notice that in absence of

plan of action the target of policy is not fulfilling its spirit on the ground

level. Therefore, a program of action was brought in 1992 with some

modification in the policy to implement with the spirit of policy made for.

GOI is in its view to revise the policy on education and constituted a committee

for evaluation of education and under the chairmanship of late Shree T.R.
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Subramanian report was submitted the year 2016. A new committee for the

draft of education policy with nomenclature as New Education Policy (NEP)

was constituted by MHRD in June?2017, committee is headed by Dr. K.

Kasturirangan and its report is submitted was submitted May 31?2019 which

was brought in public domain for their comments and suggestions. The Draft

of NEP submitted was finally approved by Parliament in August?2020 with

the name New Education Policy 2020 (NEP 2020) with the aim of

implementation form the next academic session.

Highlights of NEP-2020 for Higher Education :

I. Gross Enrolment Ratio in higher education to be raised from 26.3 per

cent to 50 per cent by 2035. Also, 3.5 crore seats to be added in higher

education.

II. National Testing Agency (NTA) to conduct a common college entrance

exam twice a year. This will be implemented from the 2022 session.

III. Holistic undergraduate education to have a flexible curriculum of 3 or

4 years with multiple exit options and appropriate certification within

this period. Exit options would be a certificate if a student exits after 1

year and a diploma after 2 years. Student dropouts will be given the

option to complete the degree after a break.

IV. All courses at undergraduate, postgraduate and Ph.D level to be

interdisciplinary. No rigid separation between arts and sciences and

Indian arts, languages and culture will be promoted at all levels. M.Phil

degree to be discontinued.

V. Multidisciplinary Education and Research Universities (MERUs), at par

with IITs, IIMs, to be set up as models of best multidisciplinary

education of global standards in India.

VI. The National Research Foundation to be created as an apex organization

for fostering a strong research culture and building research capacity

across higher education.

VII. Higher Education Commission of India (HECI) to be set up as a single

umbrella body for the entire higher education, excluding medical and

legal education. Public and private higher education institutions will

be governed by the same set of norms for regulation, accreditation

and academic standards.

VIII. Affiliation of colleges is to be phased out in 15 years and a stage-wise

mechanism to be established for granting graded autonomy to colleges.

IX. Over a period of time, every college is expected to develop into either

an autonomous degreegranting College, or a constituent college of a

University.
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X. An autonomous body, the National Educational Technology Forum

(NETF), to be created to provide a platform for the free exchange of

ideas on the use of technology to enhance learning, assessment, planning,

administration.

XI. NEP-2020 paves the way for foreign universities to set up campuses in

India.

XII. It emphasizes setting up of Gender Inclusion Fund and Special Education

Zones for disadvantaged regions and groups.

XIII. It also aims to increase the public investment in the Education sector to

reach 6 per cent of GDPat the earliest. Currently, India spends around

4.6 per cent of its total GDP on education.

XIV. Academic Bank of Credit to be established where academic credits

received from various recognized higher educational institutions can

be stored at one placeand these can be transferred and counted towards

final degree earned by the student.

Issues of NEP-2020:

• Lack of access to Higher Education, most economically disadvantaged

areas has resulted in a current GER of 25%

• Lack of teachers and HEI separately to do new things in Higher

Education attracts more students

• Lack of Research and Innovation at many universities and HEIs

• Inadequate job management practices and the advancement of

intelligence with institutional leaders

• Below levels of governance and leadership in institutions of higher

learning

Challenges of NEP-2020:

1. The very first issue is of the formation of the central apex bodies like

‘Higher Education council of India’ (HECI) ‘National Higher Education

Regulatory Council (NHERC), ‘National Accreditation Council’ (NAC),

etc. The constitution of NEC (National Education Council) suggested by

Dr. Kasturirangan committee is different from the new HECI (Higher

Education council of India) the details of which are still unknown. The

exact formations of these new apex bodies is an issue of great concern-

their appointing agency, their selection process, their rights and duties

are yet to be declared. Even the constitution of Boards of Governance of

HEIs is an issue to be considered seriously. The government nominee on

the BOG along with others outside the HEI will be a matter of debate.

We are eagerly waiting for the details. The proposed, ‘National Higher

Education Regulatory Council’ will be a key apex body that will govern
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all matters, disputes, appeals etc. Steering clear in the navigation of

NHERC is not at all as easy as it seems to be. This can be a major issue of

debate and amendments in the parliament. The lobby of the private HEIs

will bring pressures on the government.

2. 2. The proposed conversion of HEIs from affiliation to autonomy is again

a very complex process. It involves the process of graded autonomy.

The transition period will need high level of efficiency and accountability

on the part of the stake holders. The process requires the involvement of

institutional accreditation by NAC (not NAAC); and the very concept of

‘NAC’ inherits many hurdles. It has to face many socio-political and ethical

problems. The present NAAC, Bengaluru has a wide experience of the

evils of HEIs in India.

3. Credit Bank and credit transfer will function like the money transfer by

electronic devices and will have the expected accuracy. It only needs

accurate feeding. Our IITs are now working on it and soon we will have

the process well established. The central universities may use it by 2021.

4. The role and interference of the other representatives (other than those

inside the HEI and its management) on the BOG of HEI will be a matter

of dispute. Most of our private HEIs are established and developed by

many veterans over a great span of time (50/100 or more years). They

have created their own financial resources and have rendered significant

service to the society. NEP-2020 plans to appoint government, alumni

and industry representatives on the BOGs of HEIs. There will not be

any problem if they have only advisory role. But the NEP-20 has given

them powers of governance and that is a big issue.

5. Another issue is the issue of standard evaluation mechanism for research

performance of HEIs. It is necessary for the comparison of HEIs.

6. The issue of providing vocational/skill training, leading to ensure

employment, is of great significance. Therefore, there is a provision of

Academia-industry collaboration/linkages. The holistic education

approach is meant for all sided development of students. This is the

major objective of the NEP-2020 and to achieve it we need a high-level of

cooperation, devotion and working with a deep sense of accountability

on the part of the academia and bureaucracy. The people have now

realized to what extent they have performed in the past and what is now

expected from them in the context of the NEP-2020. The cost and outcome

of HE should be and will be a matter of their performance evaluation.

This issue is of vital significance.

Conclusion:

It is observed that there is no continuous evaluation of policy to check it

progress on ground even after it is recommended in the New Policy on
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Education 1986 that there should be continuous review at interval of five

years which was not being followed. Review of education policy after too

long period shows the casual approach towards education which is the

backbone of an individual, society and of a Nation in totality. The low

expenditure on education also put aim of policy on back foot. Public

Institutions are neither being promoted nor accountability is being fixed

resulting in poor performance in reality. In ratio of population there is lack

of public Institutions at every level of education system. Various reforms

needs in implementing the NEP20 to see the real picture of content described

in policy on ground and be followed various success models in developed

countries and customizing with local needs. The few features of NEP20 have

been presented in the paper with critical analysis on the implementation of

policies at ground. Seriousness of Government on the implementation of

education policy and on fundi ng to public Institutions is critically discussed.

The NEP-2020 also must address the structural problems that exist in

higher education today. To conclude, it can be said that NEP offers Choice,

Chance, and Change, but we have to wait for things to unfold and see how

it gets implemented. The issues listed above have to be kept in mind before

hand by the authorities and policy makers for successfully implementing

NEP. The policies and the suggested changes according to NEP-2020 look

great on paper, and they would change the face of the Indian education

system in the years to come, but that would depend on how they are

approached and executed by not one state but by all. Let all of us hope that

the existing problems in higher education will vanish slowly by restructuring

and reorganising the edifice paving the way for altogether new and creative

higher education system within the stipulated period in India.
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ABSTRACT :

This research work provides a comprehensive analysis of the New

Education Policy 2020 in India, focusing on its implications, challenges, and

opportunities for transforming the education system. Through a thorough

examination of secondary sources of information, including policy documents,

academic research, and expert opinions, this study investigates the key

reforms introduced by the policy, such as changes in curriculum design,

assessment reforms, teacher education, and governance structure. The

findings highlight the potential benefits of the policy, including promoting

inclusivity, digital literacy, skill development, and holistic student

development. However, the analysis also reveals challenges in

implementation, such as infrastructural constraints, equity gaps, resistance

to change, and the need for capacity building. By identifying these strengths,

weaknesses, opportunities, and threats, this research contributes to the

understanding of the New Education Policy 2020 and provides policy

recommendations for effective implementation.

KEYWORDS: Education system, policy analysis, implementation

challenges, transformative opportunities.

INTRODUCTION:

Education plays a crucial role in shaping the future of a nation. It serves

as the foundation for the development of human capital, innovation, and

socio-economic progress. Investing in education leads tothe development of

human capital, which refers to the knowledge, skills, and competencies
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possessed byindividuals that contribute to their economic productivity and

potential. Research indicates that higher levels of education are associated

with higher incomes and better employment prospects, leading to improved

socio-economic outcomes for individuals and society as a whole. Moreover,

education is closely linked to innovation. It provides individuals with the

necessary knowledge, critical thinking skills, and problem-solving abilities

that foster creativity and encourage the generation of new ideas and

technologies. Countries with a well-educated work force tend to exhibit

higher rates of innovation and technological advancements, leading to

economic growth and competitive advantages in the global market.

Furthermore, education plays a crucial role in promoting socio-economic

progress by addressing social inequalities and contributing to social mobility.

Access to quality education empowers individuals from diverse

backgrounds, reducing disparities andproviding opportunities for upward

social mobility. Education also plays a key role infostering inclusive societies

by promoting social cohesion, active citizenship, and democratic participation.

Recognizing the need for transformative reforms, the Government of

India introduced the New Education Policy (NEP) 2020 with the aim of

revolutionizing the education system in the country. As India aims to solidify

its position on the global stage in terms of economic growth, social justice,

scientific advancement, national integration, and cultural preservation,

universal access to quality education becomes imperative.This policy, which

comes after a gap of 34 years since the last education policy in 1986, seeks to

addressthe evolving educational needs of a rapidly changing world and

prepare students for the challenges of the 21st century. The NEP 2020 places

significant emphasis on key areas of education, including earlychildhood

care and education, school education, higher education, vocational education,

and teacher education. Research supports the significance of early childhood

education, indicating that it has a profound impact on children’scognitive,

social, and emotional development. By prioritizing early childhood care and

education, the NEP 2020 aims to lay a strong foundation for children’s future

learning and development. Furthermore, the NEP 2020 aims to transform

school education by promoting a holistic andmultidisciplinary approach. It

emphasizes the integration of various subjects and the development of critical

thinking, creativity, and problem-solving skills among students (Ministry of

Education, 2020). This aligns with research highlighting the importance of

nurturing these skills in students to prepare them for the complex demands

of the modern world. By fostering a multidisciplinary approach and promoting

21st century skills, the NEP 2020 aims to equip students with the necessary

competencies to thrive in an everchanging society. The NEP 2020 also

recognizes the need for a well-rounded education that encompassesnot only

science and mathematics but also arts, humanities, sports, languages, culture,
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and values. It emphasizes the importance of character building, ethics, and

compassion, aiming to prepare learners for both gainful employment and

ethical decision-making. The gap between the current state of learning

outcomes and the desired goals necessitates significant reforms to ensure

the highest quality, equity, and integrity within the education system. The

NEP 2020 envisions an education system by 2040 that is second to none,

providing equitable access to high-quality education for all learners,

regardless of their social or economic background (Ministry of Education,

2020).

KEY FEATURES AND IMPLICATIONS OF INDIA’S NEW EDUCATION

POLICY 2020:

The key features aim to ensure universal access to quality education,

multidisciplinary and flexible curriculum, enhance teacher quality, introduce

competency-based assessments and streamline governance and regulatory

structures. Following points narrate the key features and implications:

1) Access and Universalization of Education : NEP 2020 ensures

equitable access to quality education to everyone irrespective of their socio-

economic background. This leads ultimately, in enhancing educational

opportunities for all.

2) Multidisciplinary and Flexible Curriculum : NEP-2020 promotes a

multidisciplinary approach to education, allowing students tochoose subjects

based on their interests and aptitude, fostering creativity, critical thinkingand

problem-solving skills from across variousdisciplines. This approach when

blended with the AI can empower students to connect to diverse subjects, to

apply their knowledge in real-world contexts and to tap career multi-

dimensional opportunities.

3) Enhancing Teacher Quality andTechnology Driven Professional

Development : The policy focuses on enhancing thequality of education by

emphasizing the need for comprehensive teacher training programs,

continuous technology driven professionaldevelopment. It also aims to

establish a National Professional Standards for Teachers (NPST) to maintain

high-quality teaching standards. This can have a positive impact on student

learning outcomes and overall educational quality.

4) Competency-based Assessmentand Reforms: NEP 2020 proposes a shift

from rotelearning and high-stakes examinations to competency-based

assessments and comprehensive evaluation system. The focus is on such

methods that provide feedback for student improvement and holistic

development. The upbeat AI revolution can provide a moreholistic view of

students’ capabilities, help toidentify areas of improvement and facilitate

personalized learning pathways.
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5) Streamlining Governance and Regulatory Changes: The policy also

emphasizes the decentralization of decision-making powers to states and

local bodies, aiming to promote effective governance and greater autonomy

for educational institutions. It recommends the establishment of the Higher

Education Commission of India (HECI) as an autonomous and transparent

regulatory authority for higher education. AI and internet technology can

effectively stream regulatory processes to ensure transparency, promote

innovation and facilitate a conducive environment for educational excellence.

CHALLENGES AND LIMITATIONS IN IMPLEMENTING THE NEP 2020:

1) Infrastructural constraints and resource allocation: One of the

significant challenges in implementing the NEP 2020 is infrastructural

constraints and resourceallocation. The policy aims for quality educational

infrastructure but existing setups, especially in rural and disadvantaged areas,

often fall short. Inadequate funding hampers improvement, affecting teaching

and learning. The Ministry of Human Resource Development’s report

highlights a substantial gap between existing and required infrastructure,

including classrooms, libraries, labs and other essential facilities.

2) Addressing equity and inclusivity gaps: Addressing equity and

inclusivity gaps is a core focus of NEP 2020, striving for equal education

opportunities regardless of social, economic, or cultural backgrounds. Yet,

effectively implementing policies to tackle these gaps remains challenging.

India’s education system grapples with disparities inaccess, enrollment, and

outcomes across social and economic strata. Marginalized groups,

encompassing low-income, rural, and marginalized caste communities, often

confront obstacles to quality education and Society. NEP 2020 acknowledges

this hurdle, aiming to bridge disparities throughscholarships, inclusive

programs, and regional focus. However, actualizing these intentions demands

aprecise and directed strategy. Additionally, linguistic and cultural diversity,

coupled with language barriers,pose further complexities. NEP 2020

highlights multilingualism’s importance and local languages ineducation; yet

executing a standardized education across varied linguistic and cultural

landscapes necessitates meticulous curriculum planning and teacher

preparation.

3) Resistance to change and institutional barriers: Implementing NEP

2020 faces challenges tied to resistance and institutional barriers. The policy

brings significant changes in curriculum, assessment, teacher education, and

governance. However, resistancefrom stakeholders, including institutions,

administrators, and educators, can hinder its execution. This resistance often

stems from the unknown, impact concerns, and resource demands. Some

institutions may hesitate to alter established practices, hampering swift

implementation. Such resistancecan delay or partially realize NEP 2020,

constraining its transformative potential on education.
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4) Capacity building and training requirements: Successful NEP 2020

implementation hinges on developing educators’ and administrators’ skills.

Teachertraining and professional development are vital for improved

pedagogy, subject knowledge, and socioemotionalcompetence. However,

the expansive training needs pose significant challenges. Training a vastnumber

of professionals demands resources, planning, and coordination. Availability

of qualified trainersand infrastructure, especially in remote regions, is limited.

Ensuring program effectiveness and sustainability requires ongoing support

and monitoring.

5) Policy coherence and coordination at various levels: NEP 2020 spans

curriculum, assessment, teacher education, and governance reforms. Ensuring

policy coherence and effective coordination at various levels of

implementation is a critical challenge. Different government departments,

educational bodies, and institutions are responsible for implementing different

aspects of the policy. Mechanisms for interdepartmental and interinstitutional

coordination are crucial for synchronized efforts. Clear guidelines, effective

communication, and shared responsibility are vital. Regular monitoring and

evaluation, feedback mechanisms, and periodic reviews can help identify

gaps and challenges in policy implementation, allowing for timely course

correction and adjustments.

OPPORTUNITIES FOR TRANSFORMING THE EDUCATION SYSTEM:

The New Education Policy (NEP) 2020 presents several opportunities

for transforming the education system. By embracing these opportunities,

the policy has the potential to bring about positive changes andimprovements

in the overall educational landscape. By focusing on inclusive practices, the

policy aims tobridge educational disparities, ensuring all students, including

marginalized groups, have equal access toquality education, irrespective of

their background. The policy recognizes the potential of digital tools,online

resources, and e-learning platforms in expanding access to education,

facilitating personalized learning, and promoting digital skills among students

and teachers. By embracing technology, the education system can become

more dynamic, interactive, and responsive to the needs of 21st-century

learners.Integrating vocational education prepares students for the evolving

job market by nurturing practical skills, entrepreneurship abilities, and

innovation mindsets. Recognizing teachers’ crucial role, the policyemphasizes

comprehensive training programs, supporting them in adopting learner-

centered pedagogicalmethods. By promoting socio-emotional learning,

physical fitness, and well-being, the policy seeks tonurture well-rounded

students with talents, creativity, critical thinking, and emotional intelligence.

By capitalizing on these opportunities, the NEP 2020 has the potential to

transform the education system inIndia, leading to improved learning
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outcomes, increased student engagement, and enhanced overalldevelopment

of learners.

CRITICAL ANALYSIS OF THE NEP 2020’S POTENTIAL FOR

TRANSFORMING THE EDUCATION SYSTEM:

While the NEP 2020 presents opportunities for transforming the education

system, critical analysis revealscertain factors that could impact its effective

implementation and outcomes. Firstly, ensuring adequate infrastructure and

resource allocation is paramount for its success, particularly in marginalized

regions.

Secondly, bridging equity and inclusivity gaps necessitates strategies

translating policy intentions intopractical reality, especially for disadvantaged

groups. Overcoming resistance to change and institutional barriers demands

stakeholder engagement, effective communication, and capacity building.

Additionally, ensuring policy coherence and coordination across levels

is vital for successful implementation. Collaborative efforts among

policymakers, educators, and administrators are essential.

While the NEP 2020 holds promise for educational transformation through

reforms, addressinginfrastructure, equity, resistance, and coordination issues

is pivotal. By critically analysing these factorsand aligning strategies with

research findings, the NEP’s positive impact on India’s education system

canbe maximized.

IDENTIFYING THE STRENGTHS, WEAKNESSES, OPPORTUNITIES,

AND THREATS (SWOT ANALYSIS):

A SWOT analysis provides a comprehensive assessment of the strengths,

weaknesses, opportunities, and threats associated with the implementation

of the New Education Policy (NEP) 2020 in India.

a) Strengths:

• The NEP 2020 introduces comprehensive reforms covering

curriculum, assessment, teacher education, and governance, promising

improved education quality.

• Its holistic approach emphasizes cognitive, social, emotional, and

vocational learning, fostering wellroundedindividuals.

• The policy prioritizes inclusivity and equal opportunities, addressing

educational equity concerns across socio-economic backgrounds.

b) Weaknesses:

• Resource constraints, infrastructure limitations, and resistance to

change could hamper effective NEP 2020 implementation.



69NEP-2020: Promises, Challenges and Implementation

• The lack of a robust monitoring and evaluation framework may hinder

assessing progress and necessary improvements.

c) Opportunities:

• NEP 2020’s alignment with digital education trends offers

opportunities for improved access, personalized learning, and

innovative teaching.

• Collaborations between education, industry, and civil society can

drive innovation and relevant curriculum development.

d) Threats:

• Insufficient funding could obstruct successful policy implementation,

affecting infrastructure, teacher training, and technology integration.

• Poor coordination between stakeholders at different policy levels

may lead to inconsistent implementation, undermining overall

effectiveness.

The SWOT analysis reveals the strengths, weaknesses, opportunities,

and threats associated with the implementation of the NEP 2020. By

considering these factors and implementing the policy recommendations,

policymakers and stakeholders can enhance the chances of effectively

transforming the education system in India.

POLICY RECOMMENDATIONS FOR EFFECTIVE IMPLEMENTATION:

Based on the analysis of the NEP 2020 and its implications, the following

policy recommendations cancontribute to its effective implementation:

• Sufficient funding and resource allocation are vital to support

infrastructure, teacher training, and digitalintegration. Governments

should prioritize education funding and ensure equitable distribution

of resourcesto address infrastructural constraints and promote quality

education.

• Policymakers should engage with teachers, parents, students, and

education experts to gather feedback,address concerns, and ensure

their active participation in the policy implementation process.

• Regular evaluation and feedback mechanisms should be implemented

to measure the impact of the NEP2020 and make data-driven

adjustments as needed.

• Continuous professional development programs can ensure effective

pedagogical practices and support thetransformation of teaching and

learning processes.

• Foster collaboration and partnerships between educational

institutions, industry stakeholders, and civilsociety organizations to

leverage their expertise and resources in implementing the NEP 2020.
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CONCLUSION:

In this comprehensive analysis of the New Education Policy 2020 (NEP

2020), we have examined itsimplications, reforms, and challenges for

transforming education. The NEP 2020 introduces significantchanges in

curriculum, assessment, teacher education, and governance to foster

inclusivity, digital literacy,skill development, and holistic student growth.

Priority must be given to resource allocation forinfrastructure and equitable

access, while stakeholder engagement and coherent policy coordination

arekeys. Monitoring and evaluation are essential for effectiveness, along

with adapting the policy to emerging trends and fostering collaborations

among institutions, industries, and civil society. In conclusion, the

NewEducation Policy 2020 offers a robust framework for educational

transformation in India, but challengeslike resource constraints and equity

disparities must be tackled for successful implementation. Byconsidering the

implications of this analysis, policymakers and practitioners can make

informed decisionsto effectively implement the NEP 2020 and shape the future

of education in India.
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fhðk{kt ykÔÞku Au. ¾k‚ Œku zkÞM…kuhk™ku yÇÞk‚ „wshkŒe ‚krníÞ ‚tË¼uo «MŒwŒ Au.

• Keywords - [kðeY… þçËku-zkÞM…kuhk, MÚk¤ktŒh, MÚkk™ktŒh, ðŒ™, „wshkŒe ‚krníÞ,

Mð-yku¤¾, ðŒ™ rðåAuË

• zkÞM…kuhk ‚t¿kk: zkÞM…kuhk yuf ‚tfw÷ ‚t¿kk Au {k™ð Sð™™k ‚qû{rŒ‚qû{, ‚tfw÷ yktŒh

ƒkÌk …rhÂMÚkrŒ™u yk ‚t¿kk «„x fhu Au. yk…ýu yk ‚t¿kk rðþu rð„Œu Aýkðx fhey uŒku, {q¤

„úef ¼k»kk™e yk ‚t¿kk™k {q¤ RÍhkÞu÷™k RrŒnk‚{kt s E.‚. …qðuo 586 ™k ð»ko{kt

…u÷uLxkE™ {ktÚke ÞnqËeyku™u Ëuþ r™fk÷ …kuŒk™k ðŒ™Úke ‚k{krsf ‚ktMf]rŒf y™u ÄkŠ{f

Y…u ŒeðúŒkÚke òuzkÞu÷k ÞnqËeyku™u yu÷uõÍkÂLzÙÞk ESó y™u ‚erhÞk suðk Ëuþku{kt r™ðkor‚Œ

ÚkE™u hnuðwt …zu÷wt. ykðk ÞnqËe r™ðkor‚Œku {kxu zkÞM…kuhk ‚t¿kk «[r÷Œ ÚkE nŒe …Ae

R.‚.™e Aêe ‚Ëe{kt ƒ™u÷e yk ½x™k …Ae ÞnqËeyk u…h 20{e ‚Ëe™k ƒeò rðïÞwØ ‚wÄe

(yux÷u fu 1939 Úke 1945 ‚wÄe) fux÷kÞ Ë{™ku™k rþfkh ÚkŒk hÌkk, y™u ykðk ÞnqËeyku™u

zkÞM…kurhf …e…÷ fnuðk{kt ykÔÞk.

{q¤ „úef ¼k»kk™wt r¢Þk…Ë zkÞ M…uhku ™ku yÚko Au Dia = Through, Sperio = seattering  OR

dispersion = rð¾hkE sðwt, y÷„ ÚkE sðwt. zkÞM…kuhk ‚t¿kk {kt rð¾hkE sðk™e ‚tðuË™k {wÏÞ Au.

…Ae …rù{™k Ëuþku{kt ø÷kuƒ÷kEÍuþ™™u fkhýu ‚t¿kk™ku rðMŒkh ÚkÞku nðu fkuE …ý {™w»Þ EåAk

fu yr™åAkyu MÚk¤ktŒh fhe™u …kuŒk™ku Ëuþ Akuze™u ƒeò Ëuþ{kt ð‚u Au Œku yu zkÞM…kuhk fnuðkÞ Au.

20{e ‚Ëe™k W¥khkÄo{kt zkÞM…kuhk MxzeÍ zkÞM…kuhk þk†™ku ykrð¼koð ÚkÞku. …rù{™k Ëuþku{kt yuf

MðŒtºk rðãk þk¾k™k Y…u yu™ku Mðefkh ÚkÞku. yk…ýu íÞkt …ý Äehu Äehu zkÞM…kuhk™k yÇÞk‚ nðu ÚkE

hÌkk Au. …rh‚tðkË{kt rð{þo fu, …Ae, ‚k{krÞfku{kt yu™k W…h ÷u¾ku «fkrþŒ ÚkE hÌkk Au. ½ýkt ƒÄkt

11

zkÞM…kuhk ‚krníÞ „wshkŒe ‚tË¼uo
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…wMŒfku …ý yk rð»kÞ W…h™k nðu Œku «kó Au. yk ƒÄkt s «ÞJku zkÞM…kuhk™k yæÞÞ™™e rËþk{kt s

yuf {níð…qýo z„÷wt Au.

zkÞM…kuhk ‚t¿kk yktŒhËuþeÞ «ò‚{nku ‚kÚku òuzkÞu÷ rð¼kð™k Au, y™u yuÚke zkÞM…kuhk™k

yæÞÞ™ {kxu yktŒhrðãkfeÞ yæÞÞ™ ¾qƒ s sYhe Au. zkÞM…kuhk™k Œkh yuf ŒhV RrŒnk‚, ‚{ksþk†

,hkßÞþk†, yÚkoþk† y™u ‚krníÞ suðe y™uf rðÄkyku ‚kÚku òuzkÞu÷k Au.zkÞM…kuhk fkuE yuf ‚{wËkÞ™ku

s rðMŒhý Auyu{ yu ‚{wËkÞ™ku òýu fu yhe‚ku …ý Au.zkÞM…kuhk fkuE {q¤ Ëuþ™e nkr‚Þk ™kutÄ {kºk

™Úke, fu, ™Úke Œku yu ƒkfe hne „Þu÷ RrŒnk‚™wt fkuE yuf …k™wt ,…ý yu Œku Au {q¤ ‚{wËkÞ™k Sð™™ku

yhe‚ku. su{kt su- Œu «ò™wt «rŒ®ƒƒ  …zŒwt yk…ýuòuE þfeyu Aeyu. yk yÚko{kt Mð-yku¤¾ y™u

yÂM{Œk {kxu ¿kk™ {u¤ððk {kxu zkÞM…kuhk™ku yÇÞk‚ {ËË„kh ‚krƒŒ ÚkkÞ Au .yu fkuE…ý ‚{wËkÞ

{kxu ‚ktMf]rŒf ‚t‚kÄ™ku {kxu yuf {níð…qýo yktŒh‚qÍrðf‚kðu Au. Œku ,yu™e þÂõŒyku y™u ‚e{kyku™u

…ý yu Ëþkoðu Au .zkÞM…kuhk …kuŒk™k ‚{wËkÞ™e ‚ktMf]rŒf ‚t…r¥kyku™u ½zu Au y™u ™ðk …rhðuþ{kt

ð‚ðk {kxu yk s ‚t…r¥k W…h yu r™¼oh …ý nkuE þfu yk {kxu yu™e ‚V¤Œkyku y™u r™»V¤Œkyku yu

…ý su rðþk¤Œh «ò ‚{wn™ku yuf yrð¼kßÞ rnM‚ku Au ,yu™e þÂõŒyku y™u {ÞkoËkyku™u yk…ýu

yku¤¾e þfeyu Aeyu. su «ò …kuŒk™e ‚tMf]rŒ òýðk ‚{sðk ykŒwh nkuÞ yu «ò zkÞM…kuhk™k

yÇÞk‚™e W…uûkk fËe ™ fhe þfu.

• Ër÷Œrð{þo †e rð{þo fu ykrËðk‚e rð{þo ™e {kVf s zkÞM…kuhk ‚krníÞ…ýfkuEf

y¼kð{ktÚke sL{u÷wt Au. zkÞM…kuhk ‚kÚku MÚk¤ktŒh™e «r¢Þk òuzkÞu÷e Au MÚk¤ktŒh y™u rð¾hkE

sðwt yu yuf ™i‚Š„f ÷ûký Au ,ð™M…rŒ rð¿kk™ «kýe rð¿kk™ fu …Ae {k™ð Sð™{kt yk

yr™ðkÞo Au. {k™ð MÚk¤ktŒh ‚kÚku yuf ðkŒ ¾qƒ s æÞk™…kºk Au {k™ðeÞ MÚk¤ktŒh fuð¤

þheh™wt s ™Úke ÚkŒwt. MÚk¤ktŒh ÚkÞu÷ {™w»Þ …kuŒk™e ‚kÚku ‚k{krsf- ‚ktMf]rŒf ðkh‚ku ÷E™u

òÞ Au .…kuŒk™e ‚k{krsf yku¤¾, ÄkŠ{f {kLÞŒkyku, heŒ rhðks, Sð™ Äkuhý, ¾k™…k™,

¼k»kk yk ƒÄk s MÚk¤ktŒheŒ ÚkŒk nkuÞ Au .

yk{ Œku MÚk¤ktŒh {kxu fux÷ktÞ fkhýku nkuÞ Au yu{kt ƒu fkhý {wÏÞ Au 1)y™iÂåAfy™u 2)MðiÂåAf.

1) y™iÂåAf: yux÷u …kuŒk™e EåAk rðÁØ MÚk¤ktŒh fhðwt …zu yuðe …rhÂMÚkrŒ fu rðrþü ‚tòu„ku

su{ fu yt„úus þk‚™ Ëhr{Þk™ rƒúrxþ ‚hfkhu ¼khŒeÞ ©{Sðeyku™u …hðk™„e yk…e™u ykr£fk

y™u fuhurƒÞ™ «Ëuþku{kt rƒúrxþ ‚tMÚkk™ku™e ytËh sðk Vhs …kze nŒe. yu{kt™k fux÷kÞ …kuŒk™k Ëuþ

…hŒ ykððk {kt„Œk nŒk …htŒw yu ™ ykðe þfâk y™u rðËuþ{kt zkÞM…kuhk ÚkE™u hne „Þk. fâkhuf

hksfeÞ …rhÂMÚkrŒyku ƒË÷kŒk ƒ¤sƒheÚke ÚkŒwt MÚk¤ktŒh fu Ëuþ r™fk÷ yu …ý yk™wt s WËknhý Au

su{ fu ¼khŒ Úke …krfMŒk™ sðwt fu …Ae …krfMŒk™Úke ¼khŒ ykððwt. fu ,Þw„kLzk Úke $ø÷uLz{kt sE™u

ð‚ðwt.

2) MðiÂåAf: 20{e ‚Ëe{kt ÔÞð‚kÞ ,™kufhe fu yÇÞk‚ ð„uhu fkhýkuÚke ¼khŒeÞ {q¤™k ÷kufku

$ø÷uLz ,y{urhfk, fu™uzk ,ykuMxÙur÷Þk, ykhƒ Ëuþku{kt MðiåAkyu sE™u ðMÞkt y™u …kuŒk™e fkrƒr÷ÞŒÚke

íÞkt ÂMÚkh ÚkÞk, ‚t…Òk ÚkÞk. yirŒnkr‚f heŒu òuEyu Œku ¼khŒeÞ zkÞM…kuhk™ku RrŒnk‚ ÷„¼„ 200

ð»ko sux÷ku sq™ku Au. ¼khŒeÞ «ò rðï™k 45 Úke ðÄkhu Ëuþ{kt Vu÷kÞu÷e Au. su{kt W¥kh ¼khŒeÞ,

Ërûký ¼khŒeÞ ,…tòƒeyku, „wshkŒeyku y™u ƒt„k¤e «òyku™k ½ýkt ƒÄkt  ÷kufku {kuxe ‚tÏÞk{kt swËk

Ëuþku{kt ð‚u Au. ¼khŒeÞ zkÞM…kuhk{kt „wshkŒe «ò™e ‚tÏÞk ÷„¼„ yuf Œ]ŒeÞktþ ¼k„Úke …ý

ðÄkhu Au.
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• „wshkŒe zkÞM…kuhk :

„wshkŒezkÞM…kuhkyux÷u „wshkŒ ƒnkh ð‚Œk „wshkŒe ÷kufku™ku ‚{qn fu „wshkŒe ‚{ks yksu

…kt[uÞ ¾tz{kt ykr£fkÚke ÷E™u y{urhfk ‚wÄe y™uf ™k™k-{kuxk Ëuþku{kt ð‚ðkx fhe hÌke Au .„wshkŒe

«ò™e yk «Úk{ …uZe Au su™u r™ðko‚™ ™ku y™w¼ð Au yk ‚{ks yu „wshkŒe «ò‚{qn™ku Au fu su

yÚkkuo…kso™ {kxu fu …Ae hksfeÞ …rhÂMÚkrŒ™u ÷eÄu fu rð…heŒ ‚tòu„ku™k fkhýu Ëuþ Akuze y™u „Þk

nŒk. yk{kt yuðk ÷kufku …ý nŒk fu su WL{qr÷Œ ÚkE™u ƒeò Ëuþ{kt y™u íÞktÚke ºkeò Ëuþ{kt …nkutåÞk

nŒk. „wshkŒe zkÞM…kuhk™e {kuxeðMŒe rƒúx™ ,y{urhfk, ykuMxÙur÷Þk ykr£fk ,fu™uzk ŒÚkk …krfMŒk™{kt

ð‚ðkx fhu Au. yk{ Œku yu „wshkŒe zkÞM…kuhkyku™wt fkuE yuf r™rùŒ Y… -MðY… ™Úke Ëhuf Ëuþ{kt

Ä{o™k ¼uË y™w‚kh yu y÷„ y÷„ òuðk {¤u Au. Œku …ý fux÷ef yuðe …rhÂMÚkrŒyku Au fu su™u yk…ýu

hu¾ktrfŒ fhe þfeyu Aeyu.suyk{wsƒ Au.

yuf, yktŒrhf ÚkŒkt s zkÞM…kuhk™e yuf …rhÂMÚkrŒ nkuÞ Au- ðŒ™-rðåAuË™e, ðŒ™™k y¼kð™e.

yuf MÚk¤u Úke ƒeò MÚk¤u sðwt yux÷u yuf ‚{ks ,yuf ‚tMf]rŒ, yuf ¼k»kk, yuf …rhðuþ{ktÚke ƒeò{kt

sðwt. ykðe …rhÂMÚkrŒyku{kt zkÞM…kuhk WL{qr÷Œ nkuðk™e …ezk y™w¼ðu Au,ðŒ™™u ŒeðúŒkÚke ÞkË fhu

Au. yŒeŒ hk„ ðŒ™™e Ít¾™k{kt yu «„x ÚkkÞ Au Œku Þs{k™ Ëuþ …ý yu™ku ‚ns Mðefkh ™Úke fhŒk

yk{ ƒu ƒkswyufsuðeÂMÚkrŒ ‚òoE Au yu™e…ezk y‚Ìk nkuÞ Au.

ƒu, ™ðku Ëuþ íÞkt™k r™ðk‚eyku ykð™khkyku™u «rŒM…Äeo „ýuAuy™u ŒuÚke Œu{™u y…™kðŒk ™Úke

ykðk ‚tòu„ku{kt zkÞM…kuhkyku {kxu fux÷e {w~fu÷eyku ‚n™ fhðe …zu Au su{ fu Þw„kLzk™k ‚h{w¾íÞkh

RËe y{e™u ¼khŒeÞ {q¤™k ÷kufku™u Ëuþ r™fk÷ fÞko nŒk fu …Ae …rù{™k Ëuþku{kt ht„¼uË ™e ðkŒ ™u

÷eÄu þYykŒ{kt $ø÷uLz{kt „Þu÷k zkÞ‚Vkuhk {kxu ð‚ðkx {w~fu÷e ¼Þkuo ƒLÞku nŒku.

ºký, ‚k{krsf ‚ktMf]rŒf yku¤¾ Mð- yku¤¾ y™u ™ðkt Ëuþ™e ‚tMf]rŒ ‚kÚku ‚t½»ko, fâkhuf ÄkŠ{f

r¢Þkfktz heŒrhðks ,…ht…hk™k fkhýu ‚t½»ko ÚkŒku hnu Au Mð yku¤¾ „w{kððk™ku zh …kuŒu nðu ¼khŒeÞ

™nª …htŒw rƒ™ r™ðk‚e ¼khŒeÞ ƒ™e„Þk™e…ezk.

[kh, ‚{]rØ ‚kÚku ‚kÚku ykðu÷k Ëw»ký suðk fu {wõŒ ‚n[kh, {wõŒ òŒeÞ‚tƒtÄ, ËkYzÙø‚ suðkËq»kýku,

…uZeyku ðå[u ytŒhð„uhu

ykðe …rhÂMÚkrŒyku y™u y™w¼ðku™uÔÞfŒfhðk {kxusu ‚so™ ÚkE hÌkwt Auyu s zkÞM…kuhk ‚krníÞ

y™u yu „wshkŒe{kt ÷¾kÞ Au ‚òoÞ Au {kxu „wshkŒe zkÞM…kuhk ‚krníÞ. „wshkŒe zkÞM…kuhk ‚krníÞ™k

rð»kÞku y÷„ y÷„ Au su{ fu ™ðe ¼qr{ W…h ‚w¾Ëw:¾™ku y™w¼ð …qðo y™u …rù{ «ò y™u ‚tMf]rŒ™e

r¼ÒkŒk yk ƒt™u ‚tMf]rŒyku ðå[u™ku ¼uË ðŒ™ «u{ {kŒ]¼qr{ «íÞu «u{ …w™{q÷™ ™ðe søÞk{kt {q¤™

™t¾kðk™e …ezk. xqtf{kt fneyu Œku ‚so™ su zkÞ‚ Vkuhkyku îkhk ÚkŒwt nkuÞ su{kt ‚tðuË™k zkÞM…kuhk™e

nkuÞ y™u yuðwt ‚krníÞ nkuÞ fu su{kt fkuE™u fkuE ‚krnÂíÞf {qÕÞ ‚{krðü nkuÞ yu {qÕÞ …Ae ‚k{krsf

nkuÞ fu ‚ktMf]rŒf nkuÞ zkÞM…kuhk ‚krníÞ™ku ykí{k ‚sof™k nku{÷uLz fu ðŒ™™krð»kÞ ðMŒw {kt hnu÷wt

Au ðŒ™Úke Ëqh hnuŒk ‚sof™u ðŒ™ Ëuþsyk„ðe yku¤¾ ykEzuÂLxxe yk…u Au yu ðe. yu‚ .™kR…ku÷,

‚÷{k™ hþËe nkuÞ ,ÍwB…k ÷nkhe nkuÞ fu …AehykunRL„x™  r{†e suðk yt„úuS {kæÞ{{kt ÷¾Œkt

‚sof nkuÞ fu, {ÄwhkÞ,ykrË÷ {L‚qhe, …Òkk ™kÞf ,ƒ¤ðtŒ ™kÞf, ƒkƒw ‚wÚkkh suðk „wshkŒe{kt

÷¾Œk ÷u¾f nkuÞ

zkÞMfkuhk ‚krníÞ ‚so™kí{f …rhýk{ Au „wshkŒe ‚krníÞ{kt ÔÞÂõŒ Sð™ ‚{ks Sð™ y™u

‚ktMf]rŒf Sð™ fuðe heŒu ÚkkÞ Au yu™k fux÷kf WËknhýku îkhk yu™wt ynª yk÷u¾™ fhðk{kt ykÔÞwt Au.

zkÞM…kuhk ‚krníÞ „wshkŒe «ò ‚tË¼uo yu{ ßÞkhu fneyu Aeyu íÞkhu yu M…ü Au fu ßÞkt ßÞkt „wshkŒeyku
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ð‚u Au íÞkt™k „wshkŒe ‚sofku™e Ëuý Au …ý ynªÞk yuf M…üŒk yu fhðk™e fu rƒúx™ y{urhfk y™u

…krfMŒk™ suðk Ëuþku {kt yk ‚krníÞ ‚rðþu»k ™kutÄ…kºk Au.

zkÞM…kuhk ‚krníÞ „wshkŒe ™k ‚tË¼uo yuf ƒeS ðkŒ yu ™kutÄ…kºk Au fu „wshkŒ y™u ¼khŒÚke

¾qƒ s Ëqh Úke «fkrþŒ ÚkŒkt rðrðÄ ‚k{krÞfku{kt yu «fkrþŒ ÚkŒwt hÌkwt Au ¼÷u yu™wt ‚krnÂíÞf {qÕÞ

ðÄkhu ™k nkuÞ …ý yk ‚k{krÞfku ™e ytËh su ‚ktMf]rŒf y™u ‚krnÂíÞf rð{þo [k÷Œk hÌkk Au Œu ¾qƒ

s {qÕÞðk™ Au fu{fu yu zkÞ‚Vkuhk «ò™ku yðks Au „wshkŒ ‚tË¼uo rðþu»k Œku rƒúx™™k ykur…r™Þ™

y™u „wts™ Œku y{urhfk™k „wsohe zkÞsuMx y™u ‚trÄ suðk ‚k{krÞfku{kt ðÄkhu «fkrþŒ ÚkŒk hÌkk Au Œku

rƒúx™™k ‚krníÞ yfkË{e y™u ™kuÚko y{urhfk™e „wshkŒe yufuzu{e suðe ‚krníÞ ‚tMÚkkyku™wt …ý ƒnw

{qÕÞ Þku„Ëk™ Au „wshkŒ{kt s „wshkŒ ‚krníÞ yfkË{e „ktÄe™„h y™u fux÷kf «fkþf nkuÞ zkÞM…kuhk

‚krníÞ ‚tƒtrÄŒ ½ýk „útÚkku «fkrþŒ fÞko Au yk r‚ðkÞ …ý fux÷kf Mxze ‚fo÷ y™u ÔÞÂõŒyku îkhk

zkÞM…kuhk ‚krníÞ ™wt «fkþ™ ÚkE hÌkwt Au fu, su{ fu zkuõxh ƒ¤ðtŒ ò™eyu yuf «fÕ… ytŒ„oŒ rƒúrxþ

„wshkŒe zkÞM…kuhk y™u y{urhfe „wshkŒe zkL‚ …hk™e ©uýe{kt ½ýk ƒÄk „útÚkku «fkrþŒ fhu÷k Au yk

«fkþ™ «ð]r¥kyku îkhk „wshkŒe «ò™u òý ÚkkÞ Au fu rðËuþ{kt …ý „wshkŒe ‚krníÞ™e „rŒrðrÄ

fuðe Au.

„wshkŒe zkÞM…kuhk ‚krníÞ™k «íÞûk WËknhý {kxu ynª fux÷kf ‚sofku™e frðŒkyku xqtfe ðkŒkoyku

y™u ™ð÷fÚkkyku™k rð»kÞ ðMŒwyku™u ‚tûku…{kt {qfe™u ðŒ™ rð[uË, ™ðe ¼qr{{kt {q¤ ™k¾ðk™e

fkurþþ ÔÞÂõŒíð ÷ku y™u yu{ktÚke sL{Úke r™¼oÞtŒe ð„uhu™wt ‚so™kí{f Y… fuðwt Au yu nðu òuEyu.

zkEM…kuhk frðŒkyku

rË…f ƒkhzku÷e fh

þwt nðu fhðe fkuE VrhÞkË …ý

ÞkË fâkt Au y{™u yíÞk[kh …ý

Úkk{ Xufkýk yk rË…f™k ½ýk

®‚Ä Au $ø÷uLz ™u „wshkŒ …ý

{w‚k™e EïhS nkrVÍS rË…f ƒkhzku÷e fh™k ™k{u ÷¾Œk Ëe…f™e yk …ezk fux÷kÞ

zkÞM…kuhkyku™e …ezk Au su yufkrÄf Ëuþ{kt MÚk¤ktŒrhŒ ÚkŒk hÌkk y™u fkuE yuf MÚkkÞe ‚h™k{wt yu{™wt

yk s ‚wÄe ™Úke hÌkwt.

ðŒ™ rðAuË™e …ezk ‚krníÞ{kt ðkhtðkh ÔÞõŒ ÚkŒe hne Au ynªÞk yuðk ƒu ºký WËknhýku òuEyu

yËƒ…qðof W…kzwt Awt y{khk Ëuþ™e {kxe,

™u ™k[e r‚h{kt ™k[wt Awt y{khk Ëuþ™e {kxe,

‚{tËh …kh fâkt™k fâkt, rð÷Þ …k{e sþw Ëe…f

‚w÷¼ ™nª ÚkkÞ, òýwt Awt, y{khk Ëuþ™e {kxe.

Œku y™uf frðŒk{kt yk ðkŒ yr¼ÔÞõŒ ÚkkÞ Au.

Ëk.Œ.

yu ™„h yu {fk™ ¼q÷e ò Ëuþ™e ËkMŒk™ ¼q÷e ò
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ò™ Au Œku snk™ Au Ëe…f su ÚkÞwt {nuhƒk™ ¼q÷e ò

fu

ykrË÷ {L‚qhe

nk nS yu yux÷wt Œku ÞkË Au

™fþk{kt yuf þnuh y{ËkðkË Au

rðï{kt ‚wtËh þnuhku …ý ½ýk

Œu{kt y{ËkðkË™ku y…ðkË Au

ƒuW fktXu A÷fkŒe ‚kƒh{Œe

yks Œku ykrË÷ ƒnw ðh‚kË Au.

ykË{ xtfkhðe

Ytðu Ytðu fku ðAkuÞw ¼k¼hu

‚ksðu¤k yu heŒu þwt ‚kt¼hu

yk W…hktŒ …Òkk ™kÞf ƒkƒw ‚wÚkkh ¼hŒ ÂºkðuËe suðk y™uf frðykuyu ðŒ™ rðAuË™k swËk swËk

fkÔÞku ykÃÞk Au.{kºk ynª WÕ÷u¾ fÁt Awt.

zkÞM…kuhk „wshkŒe xqtfeðkŒkoyku

frðŒk™e {kVf xqtfe ðkŒko{kt …ý ‚kÁt yuðwt ‚so™ ÚkÞu÷wt òuðk {¤u Au xqtfe ðkŒko{kt ™kutÄ…kºk ‚so™

fh™kh {ÄwhkÞ nh™eþ ò™e …Òkk ™kÞf yk™tË hkð yr™÷ ÔÞk‚ suðk ‚sofku …k‚uÚke ™kutÄ…kºk yuðe

zkL‚ …whk „wshkŒe xqtfe ðkŒko {¤u Au.

yu{ktÚke WËknhý ÷¾u {ÄwhkE™e sÒkŒ fe nfefŒ ðkŒko òuEyu yk ðkŒko{kt sÒkŒ yux÷u fu

rðËuþ™e nfefŒ þwt Au yu yuf fkÕ…r™f ðkŒko îkhk fnku fu ðkŒko{kt ðkŒko yu «ÞwÂõŒ îkhk fnuðkÞwt Au yk

ðkŒko ™e rðþu»kŒk yu Au fu nfefŒ þwt Au yu fÕ…™kyku îkhk Ëþkoððk{kt ykÔÞwt Au. {wÏÞ …kºk yu™e zÙø‚

yurzfx Au y™u y™÷ Úkìhkr…Mx.yì{e™k …kºk ÿkhk{wõŒ ‚n[kh,fuðku Œku rðf]rŒ ‚wÄe …nkut[e „Þku Au

®sË„e™e Ëkuz , ¼ku„ðkË ðÄw™u ðÄw ¼ku„ðe ÷uðk™e EåAk ™u ÷eÄu ‚ŒŒ fk{™ku ƒkus ð„uhuÚke zÙ„™e

[wtËk÷{kt V‚kŒku {ký‚ y™u ykðku {ký‚ …ý ‚nk™w¼qrŒ ðzu s ÚkE þfu Au ykðk {k™ðe yr¼„{

™e yk ðkŒko{kt zkÞM…kuhk ™e yuf ƒeS ƒksw «„xkðu Au.

nh™eþ ò™e™e yku…™ nkW‚{kt y{urhfk{kt „úe™ fkzo {kxu ƒ™kðxe ÷ø™ ™e ŒhfeƒÚke yt„Œ

y™u ¼kð™kí{f ‚tƒtÄku fuðk y{™ðeÞ ÚkE òÞ Au yu™e ðkŒ yk ðkŒko ™ku rð»kÞ Au. Œku …Òkk

™kÞf™e ÷uze rðÚk yu zkux þe»kof ™e ðkŒko ƒu ‚ktMf]rŒf rð¼uËku™u y{urhfk™k {k™‚™u zkÞM…kuhk™e

ÔÞÂõŒŒk™u xfkððk™e {Úkk{ý ÔÞõŒ fhu Au. yuf ƒksw y÷{e ¼khŒeÞ ™khe Au ‚kze …nuhe™u Mxkuh{kt

‚k{k™ ÷uðk òÞ Au ßÞkt yu™u y{urhf™ Akufhkyku y™kVk™k ƒku÷e™u y…{kr™Œ fhu Au. yk{eo  yk

y…{k™™ku fuðe [k÷kfeÚke ÷u Au yu yk ðkŒko{kt ËþkoðkÞwt Au.

yk ¼uË¼kð , ht„¼uË ™ku ‚k{™ku zkÞM…kuhk fhe hÌkk Au.yu™e …ezk y™u rð¼uËku™u {k™r‚fŒk

ƒ¾qƒe «„xu Au.

yk W…hktŒ yk™tË hkð ™e fwt…ý Vqxe, yr™÷ ÔÞk‚ ™e {ktfz ð„uhu ðkŒkoyku …ý ™kutÄ…kºk Au ynª

VõŒ yu™e ™kutÄ ÷ô Awt.
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zkÞM…kuhk ™ð÷fÚkk

frðŒk y™u xqtfe ðkŒko ™e {kVf zkÞ‚Vkuhk ™ð÷fÚkk …ý ™kutÄ…kºk Au ynªÞk MÚk¤ ‚tfku[™u ÷eÄu

VõŒ yuf s ™ð÷fÚkk™e ðkŒ fhe y™u yk ðkŒ™u yk xku…eyu

™e ÄhŒe ™u ¾ku¤u ™hf ðuhkÞwt yu ƒ¤ðtŒ ™kÞf™e ™ð÷fÚkk Au. ƒ¤ðtŒ ™kÞf yu „wshkŒe zkL‚

…kuhk™e …nu÷e …uZe™wt «rŒr™rÄíð fhu Au y™u 1972{kt Þw„kLzk™k ‚h {wf íÞkh EËe y{e™u yurþÞk™ku

W…h fhu÷ku swÕ{ y™u yu™ku Ëuþ r™fk÷ yu™ku nwf{ fÞkuo nŒku ð»kkuoÚke MÚkkÞe ÚkÞu÷k zkÞM…kuhkyku™u fuðe

ÞkŒ™kyku™ku ‚k{™ku fhðku …zâku yu™wt r[ºký yk ™ð÷fÚkk™wt rð»kÞ Au ™kÞfk yÂM{Œk ™k {kŒk

r…Œk™e y™u …rŒ ™e níÞk yu ð¾Œu „¼oðŒe yuðe ™kÞfk yu™k ™k™k Ëefhk™u ÷E™u su{ Œu{

÷*** …nkut[u Au y™u íÞkt ™ðwt Sð™ ykht¼u Au íÞkt {kxeo™ ‚kÚku y™u ™ðwt Sð™ «kht¼u s …htŒw sq™k

Sð™™u yu ¼q÷e þfŒe ™Úke. yk fÚkk ŒtŒw™u ÷E™u zkÞM…kuhk™k yk¾k RrŒnk‚™u ynªÞk ðkt[k

yk…ðk{kt ykðe Au yu yÚko{kt yk¾e f]rŒ ¾qƒ s ™kutÄ…kºk Au

‚{k…™ :

‚kt«Œ{kt ‚òoŒk ‚krníÞ{kt zkÞM…kuhk ‚krníÞ™wt Þku„Ëk™ ™kutÄ…kºk Au, ½ýk ƒÄk ‚sofku

zkÞM…kuhkyku™k ‚tðuË™ku™u swËe swËe heŒu yk÷uÏÞk Au. frðŒk xqtfe ðkŒko y™u ™ð÷fÚkk rðþu»k æÞk™

…kºk Au. yk ƒÄwt s zkL‚…hk ‚krníÞ W¥k{ Au yu{ fnuðk™ku RhkËku ™Úke …htŒw ‚krníÞ™u yð„ýe

þfkÞ yu{ …ý ™Úke. zkÞM…kuhk ‚krníÞÚke rðËuþ{kt ð‚Œk y‚tÏÞ „wshkŒeyku™k y™uf «§ku™e

yk…ýe ‚k{u {qfðk™wt ƒnw{qÕÞ fk{ yu{™wt Au. yu{™ku «ÞJ yu nkuE þfu ykðk ‚so™ Úkfe s yu

…kuŒk™k ðŒ™ ‚kÚku ‚ËkÞ òuzkÞu÷k hnu. yu™k «§ku ™e …ezk yu™e ‚{MÞkyku yu™u ‚krníÞ Úkfe

Úkkuzeðkh {kxu ¼q÷e þfu. zkÞM…kuhk ‚krníÞ yksu ‚ktMf]rŒf yÇÞk‚™wt yuf {níð™ku rð»kÞ Au íÞkhu

yk rËþk{kt yÇÞk‚™e ½ýe ƒÄe ‚t¼kð™kyku hnu÷e Au yu{ ÷køÞk ð„h hnuŒwt ™Úke. yk  ‚tþkuÄ™

…ºk{kt yu rËþk r™Ëuoþ s ÚkE þfâku Au.

———
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‚ðo„úkne rþûký{kt Ëkþor™f yr¼„{ y™u rþûkýþk†™e …ØrŒyku™e rðþk¤ ©uýe™ku ‚{kðuþ

ÚkkÞ Au. Œu™wt Vkuf‚ Au.‚t…qýoŒk, y™u Œu {k™ð y™w¼ð™k fkuE…ý {níð…qýo …k‚kyku™u ƒkfkŒ

hk¾ðk™ku «Þk‚ fhu Au. Œu yuf ‚kh„úkne Au y™u‚{krðü [¤ð¤ su™e {wÏÞ ÷kûkrýfŒk yu rð[kh Au

fu þiûkrýf y™w¼ðku ykuAk ¼kirŒfðkËe™u «kuí‚kn™ yk…u Au y™uðkMŒrðfŒk™k ðÄw „rŒþe÷ y™u

‚ðo„úkne árüfkuý ‚kÚku ðÄw ykæÞkÂí{f rðï árüfkuý yu …ý «MŒkrðŒ fhu Au fu þiûkrýfy™w¼ð ðÄw

‚tŒwr÷Œ rðfk‚™u «kuí‚kn™ yk…u Au - y™u rðrðÄ …k‚kyku ðå[u ‚tƒtÄ fu¤ðu Au.ÔÞÂõŒ„Œ (ƒkirØf,

þkherhf, ykæÞkÂí{f, ¼kð™kí{f, ‚k{krsf y™u ‚kitËÞo÷ûke), Œu{s ‚tƒtÄkuÔÞÂõŒ„Œ y™u yLÞ

÷kufku ðå[u, ÔÞÂõŒ„Œ y™u «kf]rŒf ðkŒkðhý, rðãkÚkeoyku™ku yktŒrhf Mð y™uƒkÌk rðï, ÷k„ýe

y™u fkhý, ¿kk™™e rðrðÄ þk¾k y™u òýðk™wt y÷„ MðY…. ‚ðo„úknerþûký™ku ‚tƒtÄ Sð™™k

y™w¼ð ‚kÚku Au, ‚tfwr[Œ heŒu ÔÞkÏÞkrÞŒ ''{q¤¼qŒ fkiþÕÞku'' ‚kÚku ™nª.

rð»kÞ …rh[Þ:

‚ðo„úkne rþûký yu yufË{ ™ðe [¤ð¤ Au, su yÇÞk‚ y™u yÇÞk‚™k yku¤¾e þfkÞ Œuðk ûkuºk

Œhefu Y… ÷uðk™wt þY fÞwO Au.W¥kh y{urhfk{kt 1980™k {æÞ{kt (ykh, r{÷h 2004). ™k «¼kðþk¤e

rðï árüfkuý™k «rŒ¼kð Œhefu Œu W¼he ykÔÞku{wÏÞ «ðkn™wt rþûký, su™u ½ýeðkh "r{fur™ÂMxf"

yÚkðk "fkxuorþÞ™-LÞwxkur™Þ™" rðï árüfkuý Œhefu yku¤¾ðk{kt ykðu Au. Œu™k fhŒkrþûký™wt yuf

{kuzu÷ «Ëk™ fhðk™ku «Þk‚ fhe™u, ‚ðo„úkne rþûký ¾trzŒ, ½xkzk™u …zfkhðk {kt„u Au.{wÏÞ «ðkn™e

‚tMf]rŒ y™u rþûký™e Äkhýkyku(R, Miller2000a, Schreiner2005). ƒeò þçËku{kt fneyu Œku,

‚ðo„úkne™k …kÞk{kt …rhðŒo™ ÷kððk™k «Þk‚{kt rþûký™ku ‚tƒtÄ "ytŒ„oŒ rðï árüfkuý yÚkðk

Ëk¾÷kyku ‚kÚku Au.rþûký (™kfk„ðk2001). su{ fu hku™ r{÷h (1992), [¤ð¤™k ™uŒkyku{kt™k

yuf, Ë÷e÷ fhu Au, ‚ðo„úkne rþûký Au.[ku¬‚ …ØrŒ yÚkðk Œf™ef Œhefu ÔÞkÏÞkrÞŒ ™ Úkðwt; Œu™u

12
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yuf yr¼„{

— zku. fwtsrðnkhe {fðkýk
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yuf áüktŒ, {q¤¼qŒ Äkhýkyku™k ‚{qn Œhefu òuðwt òuEyu y™ur‚ØktŒku fu su rðrðÄ heŒu ÷k„w fhe

þfkÞ Au.

‚ðo„úkne rþûký ¿kk™kí{f y™u ÷k„ýeþe÷ MŒhu ‚{„ú ÔÞÂõŒ™k ÔÞk…f rðfk‚™u ‚tƒkurÄŒ fhu

Au.(®‚½, 1996). Œu™ku WÆu~Þ ‚t…qýo þfâ {k™ð rðfk‚ {kxu Au su ÔÞÂõŒ™u ©uc yÚkðk ©uc ƒ™ðk

{kxu ‚ûk{ ƒ™kðu Au.©uc fu Œuyku nkuE þfu Au y™u ‚t…qýo heŒu rðfk‚ fhe þfu Au 'Œu ûk{Œkyku su

yuf‚kÚku {™w»Þ ƒ™kðu Au' (Vkuç‚o, 2003).‚ðo„úkne rþûký™wt {wÏÞ Œíð yu y™w¼ð y™u ðkMŒrðfŒk™k

…hM…h òuzký …h æÞk™ furLÿŒ fhu Au. ‚ðo„úknerþûký yuf yuðe rþûký þk† rðf‚kððk™ku «Þk‚

fhu Au su yufƒeò ‚kÚku òuzkÞu÷wt y™u „rŒþe÷ nkuÞ y™u ŒuÚke Œu™e ‚kÚku ‚w{u¤{kt nkuÞ.fkuM{ku‚ Œu™kÚke

rð…rhŒ, {kuxk ¼k„™wt …ht…hk„Œ rþûký ÂMÚkh y™u ¾trzŒ nkuÞ Au, su yk¾hu …hkÞýŒk™u «kuí‚kn™

yk…u Au.y™u Ëw:¾ (™uÔ‚, 2009). ‚ðo„úkne rþûký ‚{„ú y™u ¼k„ y™u ðå[u™k ‚tƒtÄ …h æÞk™

furLÿŒ fhu Au.‚q[ðu Au fu þe¾ððk y™u þe¾ðk™k yr¼„{ku {kuxk rðÍ™{kt {q¤ nkuðk òuEyu. òu

Œf™efku™u y÷„ fhðk{kt ykðu Au y™uy‚tƒtrÄŒ Œuyku …ht…hk„Œ rþûký ƒ™e þfu Au su ÂMÚkh y™u

¾trzŒ nkuðk™wt ð÷ý Ähkðu Au, su yk¾hu …hkfkck™u «kuí‚kn™ yk…u Au.y™u …ezk (su, r{÷h 2006).

yk ‚ðo„úkne …rh«uûÞ{kt, rðãkÚkeo ‚r¢Þ, ‚n¼k„e Œhefu ÂMÚkŒ Au.y™u r™ýkoÞf þe¾™kh su

Œu™ur™Â»¢Þ™u ‚{su Au y™u ‚{su Au. ‚kfÕÞðkËe ÿrü yuf yÚko{kt ‚{kðuþ ÚkkÞ Au.‚t…qýo ÔÞÂõŒ fu su

Œu™k yk‚…k‚™k ‚tË¼o y™u …Þkoðhý ‚kÚku òuzkÞu÷ Au. (su, r{÷h 2004)yLÞ ÷u¾f, Mfkux Vkuç‚o

(2003) yu ÷ÏÞwt Au fu‚ðo„úkne rþûký ðkhtðkh Ëkðku fhu Au.

1) ‚{„ú ƒk¤f™u rþrûkŒ fhðk (ƒk¤f™k Œ{k{ ¼k„ku)

2) rþrûkŒ‚{„ú rðãkÚkeo Œhefu (¼k„ku™wt yu‚uBƒ÷ ™Úke), y™u

3) ƒk¤f™u ‚{„ú (‚{ks, {k™ðŒk,…Þkoðhý, y{wf ykæÞkÂí{f ‚t…qýo, ð„uhu) su{ktÚke

rðãkÚkeo™u ƒnkh fkZðku yÚko…qýo ™Úke.

‚ðo„úknerþûký - rþûký «íÞu™k ðŒo{k™ yr¼„{™u …zfkhu Au y™u Äkuhýku y™u …heûký …h

Œu™k ƒkæÞŒk æÞk™ furLÿŒ fhu Au. ‚ðo„úknerþûkfku yk yr¼„{™u ¼kirŒfðkËe y™u W…¼kuõŒkðkËe

‚tMf]rŒ™k «rŒ®ƒƒ Œhefu swyu Au suýu þk¤kfeÞ rþûký{kt ½xkzku fÞkuo Au.ðiÂïf ƒòh{kt M…Äko fhðk

y™u ð…hkþ fhðk {kxu ÔÞÂõŒyku™e Œk÷e{. nfefŒ{kt, ðŒo{k™ òuh Œhefu òuE þfkÞ Au.‚{„ú

{™w»Þ™u rþrûkŒ fhðk™k fkuE…ý «Þk‚™u Akuze Ëuðwt. Œu fkÞoMÚk¤ {kxu Œk÷e{ {kxu þk¤kfeÞ rþûký™u

½xkzu Au

«{krýŒ …heûkýku îkhk ‚h¤ŒkÚke {qÕÞktf™ fhe þfkÞ Au. (su, r{÷h 2007)‚ðo„úkne rþûký

rþûký «íÞu™k ðŒo{k™ yr¼„{ y™u Äkuhýku y™u …heûký …h™k Œu™k ƒkæÞŒk æÞk™™u …zfkhu

Au.‚ðo„úkne fu¤ðýefkhku yk yr¼„{™u ¼kirŒfðkËe y™u W…¼kuõŒkðkËe ‚tMf]rŒ™u «rŒ®ƒrƒŒ fhŒk

swyu Au suýu þk¤kfeÞ rþûký{kt ½xkzku fÞkuo Au.ðiÂïf ƒòh{kt M…Äko fhðk y™u ð…hkþ fhðk {kxu

ÔÞÂõŒyku™e Œk÷e{. nfefŒ{kt, ðŒo{k™ òuh òuE þfkÞ Au.‚{„ú {™w»Þ™u rþrûkŒ fhðk™k fkuE…ý

«Þk‚™u Akuze Ëuðk Œhefu. Œu fkÞoMÚk¤ {kxu Œk÷e{ {kxu þk¤kfeÞ rþûký™u ½xkzu Au.«{krýŒ …heûkýku

îkhk ‚h¤ŒkÚke {qÕÞktf™ fhe þfkÞ Au. (ykh, r{÷h 2004).‚ðo„úkne rþûkfku™u ¾kŒhe Au fu

‚tMf]rŒ y™u {k™ð [uŒ™k™k ðÄw Wí¢ktrŒ {kxu sYhe Au.ðÄŒe sŒe ÔÞÂõŒ™k yktŒrhf Sð™ {kxu
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ykËh y™u ykËh™wt ™ðu‚hÚke {k…. (ykh, r{÷h 2006). ‚ðo„úknerþûký rðãkÚkeoyku™u ðMŒwyku™k

yÚko y™u ÔÞðMÚkk™e ‚{s yk…u Au. rðãkÚkeoyku™u ‚ðo„úkne árüfkuýÚke …rh[Þ yk…e™u„ún, …]Úðe

…h™wt Sð™ y™u W¼hŒk rðï ‚{wËkÞ, "yÚko™k ‚tË¼o" Œhefu, ‚ðo„úkne ÔÞqnh[™kyku ‚ûk{ fhu

Au.rðãkÚkeoyku rðrðÄ ‚tË¼kuo™u ‚{sðk y™u ‚{sðk {kxu su Sð™™u ykfkh yk…u Au y™u yÚko yk…u

Au. (õ÷kfo 1991) ‚ðo„úknerþûký yu rþûkf y™u rðãkÚkeo ƒt™u {kxu «ðk‚ Au. ƒt™u {kxu, ‚ðo„úkne

rþûký™wt MðY… ƒË÷kE þfu Au.Œuyku Ëhuf «ku„úk{ îkhk «„rŒ fhu Au y™u Œu{ktÚke swËk swËk y™w¼ðku

{u¤ðu Au. ‚ðo„úkne rþûký™e «r¢ÞkŒuÚke yk ÔÞÂõŒ„Œ ŒVkðŒku y™u «¼kðku™u ‚{kððk {kxu ÷ð[ef

y™u „rŒþe÷ nkuðk òuEyu y™u ðÄw{kt,ÔÞÂõŒ„Œ «„rŒ™k Ëh{kt ŒVkðŒ (nhu2006). ‚ðo„úkne

rþûký yu fkuE þtfk rð™k rþûký Au.yufðe‚{e ‚Ëe, ðiÂïf ytŒhkí{k, þktrŒ, «u{,y™u ƒwrØ (Nava

2001).

‚ðo„úkne rþûký™k yirŒnkr‚f {q¤

‚ðo„úkne ykËþo MðËuþe ‚tMf]rŒyku{kt þkuÄe þfkÞ Au. ‚k{kLÞ heŒu, ykrËðk‚e yÚkðk MðËuþe

ÔÞÂõŒ swyu Au.…]Úðe y™u ƒúñktz su{ fu yÚko y™u ‚ðo„úkne rþûkfku yk yÚko™e ‚{s™u …w™:«kó

fhðk™ku «Þk‚ fhu Au y™urþûký™ku nuŒw. (su, r{÷h 2004)nkur÷Í{™e rð¼kð™k nku÷ku™™e „úef

rð¼kð™k{ktÚke ykðu Au su ƒúñktz™u yufef]Œ …qýkonwrŒ™k ƒ™u÷k Œhefu swyu Au su™u ¼k„ku{kt ½xkze

þfkŒe ™Úke. (÷e 1997) „úefkuyu rþûký{kt ‚ðo„úkne yr¼„{ {kxu Ë÷e÷ fhe nŒe. ‚ku¢uxe‚™u yuf

‚ðo„úkne fu¤ðýefkh Œhefu òuE þfkÞ Au fkhý fu Œuýu Ëhuf ÔÞÂõŒ™u Œu™k …kuŒk™k Sð™™e Œ…k‚

fhðk «kuí‚krnŒ fÞko nŒk: "Œ{khe òŒ™u òýku." (su, r{÷h 2007). ‚ðo„úkne Ëk¾÷ku 1980™k

ËkÞfk{kt yuf „rŒþe÷ y™u ‚w‚t„Œ ƒkirØf [¤ð¤ Œhefu W¼he ykÔÞku nŒku y™u rðrðÄ rVÕz{kt

rð[khfku îkhk ÔÞõŒ fhðk{kt ykÔÞku nŒku. ‚ðo„úkne rþûký yu "™ðk Þw„" [¤ð¤™ku …ÞkoÞ ™Úke, fu

Œu 1960 ™k ËkÞfk™k «rŒfq¤™wt Wí…kË™ ™Úke: Œu Ÿzwt Au. «k[e™ ykæÞkÂí{f …ht…hkyku y™u ƒúñktz

rð¿kk™{kt {q¤ Au, su™u yuÕzku‚ nõ‚÷eyu ƒkh{k‚e rV÷‚qVe Œhefu ðýoÔÞwt Au. ßÞkhu yZkh{e ‚Ëe™k

fnuðkŒk ¿kk™u …rù{{kt ÷„¼„ ‚t…qýo ð[oMð {kxu rð~÷u»kýkí{f, ði¿kkr™f fkhý™u WÒkŒ fÞwO, íÞkhu

yk ƒkh{k‚e þký…ý - rðf‚Œk ƒúñktz ‚kÚku {k™ðŒk™k ½r™c òuzký™e {kLÞŒk - hku{uÂLxfðkË™k

÷uƒ÷ðk¤e y‚tŒwü [¤ð¤{kt WŒkhðk{kt ykðe nŒe. yk{ ‚ðo„úkne rþûký™k {q¤ S™ suõ‚ Y‚ku,

…uMxk÷kuÍe y™u £kuƒu÷ (R,Miller 1991a)™k "hku{uÂLxf" þiûkrýf r‚ØktŒku{kt Au. Y‚ku , …uMxk÷kuÍe

y™u £kuƒu÷ 19{e y™u 20{e ‚Ëe™k yLÞ ‚ðo„úkne rþûkfku su{ fu xÙkt‚LzuLxkr÷Mx rðr÷Þ{ yu÷uhe,

[u®™„, YÕV ðkÕzku R{‚o™, nu™he zurðz

Úkkuhku, ƒúkuL‚™ ykÕfkux y™u £kÂL‚‚ …kfoh Œu{s {kuLxu‚he y™u ÁzkuÕV Mxe™h, ƒÄkyu {™w»Þ™k

ykæÞkÂí{f Mð¼kð …h ¼kh {qfâku nŒku. (ƒúwõ‚ 2006).Á‚ku, rþûký «íÞu™k Œu{™k yr¼„{{kt

‚ðo„úkne fhŒkt ðÄw {k™ðŒkðkËe nkuðk AŒkt, Œu{ýu ‚ðo„úkne rþûký {kxu fux÷kf ykÄkh …qhk …kzâk

nŒk. Á‚kuyu ƒk¤f™u yr™ðkÞo…ýu ‚khk Œhefu òuÞku y™u {kLÞwt fu ƒk¤f™k ykí{k™u Œu™e …kuŒk™e

fwËhŒe …ux™o {wsƒ «„x Úkðk Ëuðe òuEyu. ƒk¤f™u ‚khk Œhefu òuðk™ku yk árüfkuý ‚ðo„úkne rþûký™e

{q¤¼qŒ Äkhýk Au, su fèhðkËe árüfkuý™u ™fkhe fkZu Au fu ƒk¤fku {q¤ …k…{kt sL{u Au (su, r{÷h

2007).Y‚kuÚke «¼krðŒ ÂMð‚ rþûkf …uMxk÷kuÍeyu Œu{™k rð[khku™u ÔÞðnkh{kt {qfâk. Œuyku {k™Œk

nŒk fu ð„o¾tz yÚko…qýo «ð]r¥k {kxu™wt MÚk¤ nkuðwt òuEyu, y™u Œu{ýu rþûkfku™u Œu{™e ytŒsoTÅkk™™ku
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W…Þku„ fhðk«kuí‚krnŒ fÞko. Œu{™e {kLÞŒk nŒe fu rþûký yuf Ëiðe Þkus™k ‚kÚku òuzkÞu÷wt Au. Œuýu

fÌkwt, "¼„ðk™™ku Mð¼kð, su Œ{khk{kt Au, Œu yk „]n{kt …rðºk {k™ðk{kt ykðu Au. y{u Œu™u ykzu

nkÚk ™Úke ÷„kzŒk: y{u Œu™u rðf‚kððk™ku «Þk‚ fheyu Aeyu." (su, r{÷h 2006).…kA÷e ‚Ëe{kt

ƒu ‚kiÚke {níð…qýo ‚ðo„úkne rþûkfku ÁzkuÕV Mxe™h y™u {krhÞk {kuLxu‚he („úeB‚2002) Au. Mxe™h

ðkuÕzkuVo þk¤k [¤ð¤™k MÚkk…f nŒk, su «Úk{ rðïÞwØ™k Úkkuzk ‚{Þ …Ae þY ÚkÞwt nŒwt y™u Œu™e

þYykŒÚke Œu rðfMÞwt Au. MxuE™hu M…ü heŒu ƒk¤fku™k "ykí{k-Sð™"™ku WÕ÷u¾ fÞkuo Au y™u Œu™u

þk¤k™k ‚u®x„{kt fuðe heŒu WAuhðk{kt ykðe þfu Au (MxuE™h1976).{kuLxu‚he þk¤k [¤ð¤™k

MÚkk…f {krhÞk {kuLxu‚he …ý ƒk¤fku™k ykæÞkÂí{f rðfk‚™u …ku»kðk™k {níð{kt {k™Œk nŒk. Œuýe

{k™Œe nŒe fu {k™ðe™k {k™r‚f, þkherhf y™u ykæÞkÂí{f „wýku™u Ëiðe Sð™ †kuŒ îkhk xufku {¤u

Au. ykæÞkÂí{f …k‚kt™k ‚tË¼o{kt, Œuýe™e {kLÞŒk nŒe fu Ëhuf ÔÞÂõŒ™e ytËh yuf "ykæÞkÂí{f

„¼o" Au su Ëiðe Þkus™k y™w‚kh rðfk‚þe÷ Au. y™u ƒk¤f {kxu rþûkf™e ‚kiÚke ŒkfeË™e Vhs yk

rðfk‚{kt þfâ Œux÷k yðhkuÄku™u Ëqh fhðk™e nŒe. (Montessori1965) {kuLxu‚he {k™Œk nŒk fu òu

ƒk¤fku™u …ku»kýûk{ ðkŒkðhý …qÁt …kzðk{kt ykðu, Œku Hormeƒk¤f™k ÔÞÂõŒíð y™u þÂõŒyku™k

fwËhŒe rðfk‚™u r™ËuorþŒ fhþu suÚke Œu yÚkðk Œuýe MðŒtºk …wg ƒ™e þfu. {kuLxu‚he ÿZ…ýu {k™Œk

nŒk fu ƒk¤fku™u ðMŒwyku þe¾ððe yu ƒwrØ™u SðtŒ hk¾ðk sux÷wt {níð™wt ™Úke. Œu …Ae, [kðe yu

þe¾ðk™wt ðkŒkðhý rðf‚kððk™wt Au su{kt ƒk¤f™e ƒwrØ fwËhŒe heŒu «„x ÚkE þfu ({kuLxu‚kuhe1965).

‚ðo„úkne rþûký ytŒ„oŒ rðï á~Þku

nkur÷ÂMxf yußÞwfuxh ‚{fk÷e™ ‚ðo„úkne rþûký™u ykÄkh¼qŒ A {wÏÞ r‚ØktŒku yÚkðk rðï

árüfkuý Ëþkoðu Au: ƒkh{k‚e rV÷‚qVe, MðËuþe rðï árüfkuý, Sð™ rV÷‚qVe, Rfku÷kuSf÷ ðÕzoÔÞw,

r‚MxB‚ rÚkÞhe y™u ™kheðkËe rð[kh (™kfk„kðk2001).

• ƒkh{k‚e Œíð¿kk™

…uhur™Þ÷ rV÷ku‚kuVeyu ßnku™ r{÷h, …kfoh …k{h, yLÞ ‚{fk÷e™ ‚ðo„úkne rþûkfku ðå[u™k

fkÞkuo™u {k„oËþo™ ykÃÞwt Au. (™kfk„ðk2001). ƒkh{k‚e rV÷‚qVe ‚k{kLÞ heŒu ðkMŒrðfŒk™k

ƒnwrðÄ …rh{kýku™u Mðefkhu Au. Œu{™k õ÷kr‚f Ä …uhur™Þ÷ rV÷ku‚kuVe{kt, nõ‚÷e (1968) yuf

ÔÞkÏÞk yk…u Au: "Ä …uhur™Þ÷ rV÷ku‚kuVe {wÏÞíðu ðMŒwyku y™u Sð™ y™u {™™k y™ufrðÄ rðï

{kxu ™kutÄ…kºk Ëiðe ðkMŒrðfŒk ‚kÚku ‚tƒtrÄŒ Au." ‚ðo„úkne rþûký îkhk ƒkh{k‚e rV÷‚qVe™k {wÏÞ

‚{krðü rð»kÞku Au: Ëiðe ðkMŒrðfŒk, yufŒk, ‚t…qýoŒk y™u ðkMŒrðfŒk™k ƒnwrðÄ …rh{kýku. (su,

r{÷h 2007)

• MðËuþe rðïËþo™

‚{„ú rðï{ktÚke MðËuþe (yÚkðk yuƒkurhrs™÷ yÚkðk {q¤) rðï árüfkuý «f]rŒ, …]Úðe, ƒúñktz

y™u ykí{k «íÞu ykËhÚke ¼hu÷k Au. Œuyku Œ{k{ Sðku™k fkƒor™f …hM…h òuzký …h ¼kh {qfu Au.

(™kfk„ðk2002) MðËuþe rðï árüfkuý …kºk{kt ƒnw…he{kýeÞ Au. ç÷uf yuÕf™k ynuðk÷ {wsƒ,

ðkf™-xktfk™ku yÚko y™tŒ Œu{s {ÞkorËŒ …rh{kýku Au; Œu "ƒÄwt Au, y™u AŒkt …ý Ëhuf ðMŒwÚke W…h

Au," "ƒÄwt™ku †kuŒ y™u ytŒ," y™u "su ƒÄk Sð™ …h ™sh hk¾u Au y™u xfkðe hk¾u Au" (ƒúkW™

1989). {wÏÞ rð[khku{kt MðËuþe rðï árüfkuý™ku ‚{kðuþ ÚkkÞ Au su ‚ðo„úkne rþûký™k r‚ØktŒku
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y™u «Úkkyku{kt ƒktÄðk{kt ykÔÞk Au: «f]rŒ, …]Úðe, ƒúñktz y™u ykí{k {kxu ykËh; ðkMŒrðfŒk™e

…hM…h òuzký y™u …rðºkŒk; y™u «f]rŒ ‚kÚku {k™ð™wt …w™: yufefhý.

• Sð™ rV÷‚qVe

½ýk ‚ðo„úkne rþûkfku {kxu "Sð™" ™e rð¼kð™k™wt furLÿÞ {níð Au. hku™ r{÷h (1997) yu

"ykæÞkÂí{f heŒu {q¤ [‚tfr÷Œ] rþûký" (…]. 88) ™wt ðýo™ fhðk {kxu "Sð™-furLÿŒ" þçË hsq

fÞkuo nŒku. ‚k{kLÞ heŒu fneyu Œku, "Sð™™e rV÷ku‚kuVe" yÚkðk "÷kRV rV÷‚qVe" Äkhu Au fu íÞkt

yuf {q¤¼qŒ Sð™ þÂõŒ Au, yÚkðk yuf ‚kðoÂºkf Sð™ «r¢Þk Au, su{ fu ƒ„o‚™™wt yu÷k™ ðkRx÷

yÚkðk r™íþu™wt {k[x. yk yÚko{kt Sð™ yu fkuÂM{f s„Œ™ku yŒerLÿÞ y™u yrðï‚™eÞ r‚ØktŒ Au.

‚ðo„úkne rþûký™wt yk yr¼„{ rþûký™u ƒ]nË Sð™ «r¢Þk™k yr¼Òk yt„ Œhefu fÕ…™k fhu Au;

yux÷u fu, rþûký yu Sð™™wt yr¼ÔÞÂõŒ Au y™u Œu s ‚{Þu {k™ð Sð™™u {q¤¼qŒ Sð™ ‚kÚku

…w™:òuzkðk™e ‚uðk™wt yuf ðkn™ Au. Sð™ rV÷‚qVe Äkhu Au fu íÞkt yuf {q¤¼qŒ Sð™ ƒ¤ yÚkðk

‚kðoÂºkf Sð™ «r¢Þk Au. yk Sð™ þÂõŒ "ƒúñktz{kt™k Œ{k{ Sðku™u Wí…Òk fhu Au y™u „kuXðu Au.

Sð™ rV÷‚qVe Äkhu Au.fu yk…ýk Sð™™ku yuf nuŒw, yuf rËþk, yuf yÚko y™u æÞuÞ Au su yk…ýk

yt„Œ yntfkh y™u [ku¬‚ þkherhf y™u ‚ktMf]rŒf ÂMÚkrŒ™u …kh fhu Au. Œu yku¤¾u Au fu yk…ýu Ÿzk

y™u „n™ MŒhu, “Sð™ y™u ƒúñktz™e ‚ŒŒ Wí¢ktrŒ ‚kÚku òuzkÞu÷k Aeyu. (ykh r{÷h1991)

• Rfku÷kuSf÷ ðÕzoÔÞw

Rfku÷kuSf÷ …rh«uûÞ ‚{fk÷e™ ‚ðo„úkne rþûký{kt yux÷ku yr¼Òk Au fu "‚tfr÷Œ" þçË™ku

ðkhtðkh "Rfku÷kuSf÷" ‚kÚku yufƒeò™k ƒË÷u W…Þku„ ÚkkÞ Au. ‚ðo„úkne rþûký™k {kuxk ¼k„™u

…ÞkoðhýeÞ ‚ðo„úkne rþûký Œhefu òuE þfkÞ Au. WËknhý Œhefu, zurðz nr[‚™ rxÃ…ýe fhu Au fu

"‚kfÕÞðkËe rV÷‚qVe þiûkrýf «r¢Þk™k …ÞkoðhýeÞ heŒu ‚tðuË™þe÷ árüfkuý™u yk„¤ Ä…kðu

Au."(™kfk„ðk2002). Rfku÷kuSf÷ rðï árüfkuý™u "Rfku÷kuSf÷ ‚kûkhŒk" îkhk ‚ðo„úkne

rþûký{kt ‚tƒkuÄðk{kt ykðu Au, ßÞkt …ÞkoðhýeÞ {wÆkyku, «f]rŒ ‚kÚku™k ‚tðkËku, ðkMŒrðfŒk™e …hM…h

r™¼ohŒk y™u xfkW…ýwt suðkrð»kÞku™wt yLðu»ký fhðk{kt ykðu Au. yuzðzo õ÷kfo, zurðz ykuh y™u hu{™

™kðk yk ûkuºk{kt fux÷kf ‚kiÚke ‚r¢Þ ‚{fk÷e™ ‚ðo„úkne rþûkfku Au. (õ÷kfo2001)

• r‚MxB‚ rÚkÞhe

r‚MxB‚ rÚkÞhe yu fkuÂM{f rðï™k ÔÞk…f, fkuM{ku÷kursf÷ {kuzÕ‚™u þkuÄðk™ku ‚iØktrŒf «Þk‚

Au. yu s heŒu Rfku÷kuSf÷ ðÕzo ÔÞq™e su{, r‚MxB‚ rÚkÞhe …ý Œ{k{ ðMŒwyku™e …hM…h r™¼ohŒk™u

{kLÞŒk yk…u Au, …htŒw Œu™k rð»kÞ™wt yLðu»ký "ƒúñktz™k „rŒþe÷ ƒtÄkhý™k «ýk÷e„Œ ¾w÷k‚kyku"

yÚkðk fkuÂM{f ðÕzo …h ykÄkrhŒ Au. hku™ r{÷h (1990) ™k "‚tfr÷Œ r‚ØktŒ" {kt, "‚t…qýoŒk™k

ƒnwrðÄ MŒhku …h ykÄkrhŒ r‚ØktŒ; yuzðzo õ÷kfo (2001) ™k "‚tfr÷Œ yÇÞk‚¢{" {kt, "r‚Mx{

rð[kh‚hýe" …h ƒ™u÷ «ýk÷e„Œ yÇÞk‚¢{. y™u fux÷kf yLÞ rðîk™ku™k fkÞo{kt, ¾k‚ fhe™u

Úkku{‚ ƒuhe y™u yí‚wrnfku ÞkurþËk, ‚ðo„úkne rþûký™k ûkuºk{kt. Úkku{‚ ƒuhe (1988) yu rþûký™k

‚kiÚke ¼ÔÞ ÿrüfkuýku{kt™t yuf «Ëk™ fÞwO su yíÞkh ‚wÄe W¼he ykÔÞwt Au. rþûký, Œu{™k {Œu, {k™ðeÞ

‚kn‚ ™Úke, …htŒw ƒúñktz™e s yuf ‚ŒŒ «r¢Þk Au. ÞkurþËk (1996), su ò…k™eÍ ÷kRV rV÷‚qVe™e

[[ko{kt Ëu¾kÞk nŒk, Œu{ýu …kuMx{kuzo™ “™ku™-r{fur™ÂMxf, ™ku™-rhzõþr™ÂMxf” «ýk÷e„Œ rð¿kk™{kt
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Œu{™k ÔÞk…f yÇÞk‚ îkhk ‚ðo„úkne rþûký™k {kuz÷™u rðf‚kððk™ku «Þk‚ fÞkuo Au, su{kt Mð-

‚t„X™™ku suLxþ™ku r‚ØktŒ …ý ‚k{u÷ Au.

• ™kheðkËe rð[khku

™kheðkËe rð[khku™e …ý ‚ðo„úkne rþûký™k ûkuºk{kt y‚h …ze Au, ¾k‚ fhe™u ™u÷ ™ku®zø‚ y™u

rhÞk™ ykEM÷h îkhk ÔÞõŒ fhkÞu÷k rð[khku. ‚ðo„úkne rþûký {kxu ™ku®zø‚™wt ‚kiÚke ‚w‚t„Œ fkÞo

‚t¼k¤ ‚tƒtÄku …h™k Œu{™k rð[khku Au. ™ku®zø‚ (1992) yu ‚t¼k¤-furLÿŒ rþûký™e Ëh¾kMŒ fhe

Au su þk¤k{kt ‚t¼k¤™k ‚tƒtÄku™u rðf‚kððk {kxu fnu Au, su{kt ™e[u™k™ku ‚{kðuþ ÚkkÞ Au: Mð {kxu

fk¤S hk¾ðe, yktŒrhf ðŒwo¤ {kxu, Ëqh™k yLÞ ÷kufku {kxu, «kýeyku, Akuz y™u …]Úðe {kxu, {k™ð

r™Š{Œ rðï, y™u rð[khku™e Ëwr™Þk {kxu. ™ku®zø‚™e su{ …htŒw ‚tƒtÄku™k ‚{k™ŒkðkËe …k‚kyku …h

ðÄw æÞk™ furLÿŒ fhŒk, ykEM÷h (2000) yu rþûký™wt yuf {kuzu÷ ŒiÞkh fÞwO, su™u Œuýeyu "¼k„eËkhe

rþûký" Œhefu yku¤¾kÔÞwt. Œuýe™k "rþûký™k ¼k„eËkhe {kuzu÷" {kt ÚkeB‚ þk{u÷ Au su{ fu: ÷kufþkne

y™u‚{k™ŒkðkËe {k¤¾wt; †eyku y™u …wÁ»kku {kxu ‚{k™ yrÄfkhku; ykËh þktrŒ…qýo ‚t½»ko r™hkfhý;

‚nk™w¼qrŒ ‚t¼k¤ y®n‚k; …hM…h sðkƒËkhe; y™u …]Úðe ‚kÚku™k òuzkýku. "‚t¼k¤ ‚tƒtÄku" …h

™ku®zø‚™k rð[khku y™u "¼k„eËkhe rþûký" …h R‚÷h™k rð[khku «íÞûk fu ykzfŒhe heŒu Ëhuf

‚ðo„úkne rþûkf™k fkÞkuo{kt nksh Au.

‚ðo„úkne rþûký{kt [kh ‘rþûký™k MŒt¼ku’

{kºk …ØrŒ‚h™k nuŒw {kxu, ‚ðo„úkne rþûkýu yufðe‚{e ‚Ëe{kt rþûký™k [kh MŒt¼ku ™kutæÞk Au.

Þw™uMfkuyu …ý yk s [kh MŒt¼ku ‚q[ÔÞk Au, òufu Úkkuzku ŒVkðŒ Au. (Nava2001)

• þe¾ðk™wt þe¾ðwt

yk …qAðk™wt þe¾ðkÚke þY ÚkkÞ Au. …qAðwt yu ¿kk™™e þkuÄ{kt [uŒ™k™e fwËhŒe r¢Þk Au. Œu™ku

ðkMŒrðf nuŒw yux÷ku ™Úke fu «§™ku yLðu»ký fhðk{kt ykðu. þe¾ðk™wt þe¾ðwt yux÷u …kuŒk™k rþûký

{kxu rËþk{k™ fhðk™e y™u sðkƒËkhe ÷uðk™e ûk{Œk, …kuŒk™e òŒ™u yãŒ™ hk¾ðk {kxu,¿kk™ fâkt

þkuÄðwt Œu òýðk {kxu. Œu ¾k‚ fhe™u ði¿kkr™f ò„]rŒ {kxu Au. (™ðk 2001). yk «fkh™wt rþûký

'ykRx{kRÍTz fkuzeVkRz {krnŒe yÚkðk ðkMŒrðf ¿kk™ «kó fhðwt' fhŒkt Äh{q¤Úke y÷„ Au, su{ fu

…ht…hk„Œ yÇÞk‚¢{ y™u 'hkux ÷‹™„'{kt ðkhtðkh ¼kh {qfðk{kt ykðu Au. Q÷xk™wt Œu '¿kk™™kt

‚kÄ™ku™e òŒu s ûkeý Úkðwt' (Schreiner2005) ‚q[ðu Au.

• fkÞo™wt þe¾ðwt

Þw„™k ƒË÷kð{kt nðu yk…ýk …h, yk™ku yÚko Au ƒwrØ{¥kk, sðkƒËkh …„÷kt îkhk ‚{ks™u

ƒË÷ðk™t þe¾ðwt. fhðk™wt þe¾ðwt yu ÔÞð‚kÞ þe¾ðk y™u Wí…kËf fkÞo ‚kÚku òuzkÞu÷wt Au: fkÞo™e

sYrhÞkŒku y™u xe{{kt fk{ fhðk™e ûk{Œk ‚kÚku y™wfq÷™ fhðk™wt þe¾ðwt, ‚{MÞkyku Wfu÷ðk {kxu

¿kk™™k ÔÞqnkí{f W…Þku„ ‚kÚku y™u „wýð¥kkÞwõŒ {k÷ y™u ‚uðkyku Wí…Òk fhðk{kt Œfo‚t„Œ r™ýoÞku

÷uðk. fhðk™wt þe¾ðwt yux÷u òu¾{ fuðe heŒu ÷uðwt Œu{s …nu÷ fuðe heŒu fhðe Œu òýðwt.(

Schreiner2005). þe¾ðk™ku yk ykÄkhMŒt¼ þe¾™kh …k‚u su Au Œu ÷k„w fhðk {kxu «Úk{ MÚkk™u

‚qr[Œ fhu Au.
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ÔÞðnkh{kt þeÏÞk yÚkðk òýeŒk; Œu ÔÞkð‚krÞf-Œf™efe rþûký y™u fkÞo fkiþÕÞ Œk÷e{ ‚kÚku

„kZ heŒu òuzkÞu÷wt Au. òu fu Œu …ht…hk„Œ yÚkðk ykiãkur„f yÚkoŒtºkku{kt rðrþü ðMŒwyku yÚkðk ÔÞðnkrhf

fkÞkuo 'fhðk' {kxu ‚tfwr[Œ heŒu ÔÞkÏÞkrÞŒ fkiþÕÞ rðfk‚Úke yk„¤ ðÄu Au. W¼hŒe ¿kk™-ykÄkrhŒ

yÚkoÔÞðMÚkk {k™ð fkÞo™u ðÄw™u ðÄw Œ¥ðne™ ƒ™kðe hne Au. 'fhðk™wt þe¾ðwt' ™ðk «fkh™kt fkiþÕÞku

{kxu fnu Au, ƒkirØf fhŒkt ðÄw ðŒo™. ‚k{„úe y™u xuf™ku÷kuS {k™ð „wýku y™u yktŒhÔÞÂõŒíð ‚tƒtÄ

{kxu „kiý ƒ™e hÌkk Au. (Þw™uMfku 1996).

• fkÞo Akuzðk™wt þe¾ðwt

yk™ku yÚko Au sðkƒËkhe…qðof Sððk™wt, yLÞ ÷kufku ‚kÚku y™u ‚k{kLÞ heŒu, …]Úðe …h™k Œ{k{

SðtŒ Sðku ‚kÚku ykËh y™u ‚nfkh yk…ðk™wt þe¾ðwt. yæÞÞ™{kt …qðo„ún, fèhŒk, ¼uË¼kð,

‚h{w¾íÞkhþkne y™u MxehkuxkRÃ‚ y™u Œu ƒÄwt su ‚t½»ko y™u ÞwØ ŒhV Ëkuhe òÞ Au Œu™u Ëqh fhðwt

òuEyu. rþûký™k yk MŒt¼™ku {q¤¼qŒ r‚ØktŒ …hM…h r™¼ohŒk Au, yux÷u fu Sð™™k ™uxðfo™wt ¿kk™.

(™ðk 2001). yk ykÄkhMŒt¼ ƒu …qhf {k„kuo ÷uŒwt rþûký ‚q[ðu Au: yuf MŒh …h, yLÞ™e þkuÄ y™u

ƒeò MŒhu, Sð™¼h ‚rnÞkhk nuŒwyku™ku y™w¼ð. ¾k‚ fhe™u Œu ykðk „wýku™k rðfk‚™u ‚qr[Œ fhu

Au su{ fu: ¿kk™ y™u Mð y™u yLÞ™e ‚{s; {k™ð òrŒ™e rðrðÄŒk™e «þt‚k y™u Œ{k{ {™w»Þku

ðå[u™e ‚{k™Œk y™u …hM…h r™¼ohŒk™e ò„]rŒ; ‚t¼k¤ y™u ðnU[ýe{kt ‚nk™w¼qrŒ y™u ‚nfkhe

‚k{krsf ðŒo™; yLÞ ÷kufku y™u Œu{™e ‚tMf]rŒyku y™u {qÕÞ «ýk÷eyku™ku ykËh; yLÞ ÷kufku™ku

‚k{™ku fhðk™e y™u ‚tðkË îkhk Œfhkh Wfu÷ðk™e ûk{Œk; y™u ‚k{kLÞ WÆu~Þku ŒhV fk{ fhðk{kt

‚ûk{Œk (Þw™uMfku 1996).

• fkÞo ƒ™kððk™wt þe¾ðwt

ƒ™ðk™wt þe¾ðwt yux÷u ‚k[k {k™ð Mð¼kð™e þkuÄ, y™u …kuŒk™k ‚kh™ku ‚k{™ku fhðku, su

rð[khku y™u ÷k„ýeyku™k {k™r‚f W…fhý™e ƒnkh òÞ Au. Œu ‚{„ú ‚kÚku ‚tƒtÄ hk¾ðk™wt þe¾u Au.

Œu yk…ýk ‚kðoÂºkf …rh{ký™e þkuÄ Au, ßÞkt ðkMŒrðf {k™ð {qÕÞku hnu Au, ÔÞÂõŒ„Œ {k™ð {qÕÞku

™nª. Œu …kuŒk™k yÂMŒíð™e þkuÄ Au y™u ykí{¿kk™ îkhk «kó ÚkÞu÷ yktŒrhf þký…ý Au. ‚ðo„úkne

rþûký yk rþûký™u rðþu»k heŒu …ku»ku Au, {k™ðe™u yÚko™e þkuÄ{kt {q¤¼qŒ heŒu ykæÞkÂí{f «kýe Œhefu

yku¤¾e™u (Nava2001). ŒuÚke '÷‹™„ xw ƒe'™u yuf heŒu {k™ð ƒ™ðk™wt þe¾ðwt, Œu™k ƒkirØf,

™irŒf, ‚ktMf]rŒf y™u ¼kirŒf …rh{kýku{kt ÔÞÂõŒíð rðfk‚ {kxu y™wfq¤ ¿kk™, fkiþÕÞku y™u {qÕÞku™k

‚t…kË™ îkhk yÚko½x™ fhe þfkÞ Au. yk yuf yÇÞk‚¢{ ‚q[ðu Au su fÕ…™k y™u ‚so™kí{fŒk™k

„wýku fu¤ððk™wt ÷ûÞ hk¾u Au; ‚kðoÂºkf heŒu ðnU[kÞu÷ {k™ð {qÕÞku «kó fhðk; rðfk‚þe÷ yuM…u!

ÔÞÂõŒ™e ‚t¼rðŒŒk™k ‚exeyu‚: {u{he, Œfo, ‚kitËÞo÷ûke ‚qÍ, þkherhf ûk{Œk y™u ‚t[kh/‚k{krsf

fwþ¤Œk; r™ýkoÞf rð[kh‚hýe rðf‚kððe y™u MðŒtºk r™ýoÞ™ku W…Þku„ fhðku; y™u ÔÞÂõŒ„Œ

«rŒƒØŒk y™u sðkƒËkhe rðf‚kððe. (Schreiner2005).

‚ðo„úkne rþûký{kt ‚t…qýoŒk™k MŒhku

‚t…qýoŒk {k™u Au fu ƒúñktz™e Ëhuf ðMŒw yLÞ Ëhuf ðMŒw ‚kÚku yufƒeò ‚kÚku òuzkÞu÷e Au. yÂMŒíð{kt

Au Œu Ëhuf ðMŒw yufƒeò ‚kÚku òuzkÞu÷k y™u yÚko™k ‚tË¼o{kt ‚tƒtrÄŒ Au, y™u fkuE…ý VuhVkh yÚkðk

½x™k yLÞ Ëhuf ðMŒw™u y‚h fhu Au. ‚{„ú Œu™k ¼k„ku™k ‚hðk¤k fhŒkt ðÄw Au. yk™ku yÚko yu ÚkkÞ
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Au fu ‚{„ú{kt rh÷uþ™÷ …ux™o™ku ‚{kðuþ ÚkkÞ Au su ¼k„ku{kt ‚{krðü ™Úke. ŒuÚke, ½x™k™u yuf÷Œk{kt

fâkhuÞ ‚{S þfkŒe ™Úke.hku™ r{÷h (2000), …ØrŒ‚h™k y™u yku…hurxð nuŒwyku {kxu, ‚t…qýoŒk™k

…kt[ MŒhku yku¤¾e fkZâk Au.

• ‚t…qýoÔÞÂõŒ rðfk‚

yk ‚t…qýoŒk™wt «Úk{ MŒh Au su™e ‚kÚku ‚ðo„úkne rþûkf fk{ fhu Au. ÔÞÂõŒ™u A ykð~Þf Œíðku ‚kÚku

yr¼Òk ÔÞÂõŒ Œhefu òuðk{kt ykðu Au: þkherhf, ¼kð™kí{f, ƒkirØf, ‚k{krsf, ‚kitËÞo÷ûke y™u

ykæÞkÂí{f. yk A Œíðku þe¾ðk™e «r¢Þk{kt {q¤¼qŒ ¼qr{fk ¼sðu Au. Œu{ AŒkt, …ht…hk„Œ heŒu,

¿kk™kí{f …k‚wt ŒhVuý fhðk{kt ykÔÞwt Au, ‚ðo„úkne rþûký A Œíðku ðå[u ‚tŒw÷™™wt {níð yku¤¾u Au.

‚ðo„úkne fu¤ðýefkhku rðãkÚkeo™u yuf {„s Œhefu òuŒk ™Úke su «ku„úk{ ÚkÞu÷ nkuðwt òuEyu, …htŒw ‚{„ú

yÂMŒíð Œhefu. (R, r{÷h 2000, Nava2001).

• ‚{wËkÞ{kt ‚t…qýoŒk

‚t…qýoŒk™k yk ƒeò MŒh{kt {k™ð ‚tƒtÄku™e „wýð¥kk …h ¼kh {qfðk{kt ykðu Au. {k™ðeÞ

r¢Þk«rŒr¢Þk™k {k„o{kt, ‚{wËkÞ{kt þk¤k, ™„h yÚkðk Œku fwxwtƒ™ku ‚{kðuþ ÚkE þfu Au. ßÞkhu

‚ðo„úkne rþûký yuf ‚tË¼o Œhefu þk¤k ‚kÚku fk{ fhu Au, íÞkhu Œuyku Œu™u W¥kusf rþûký ‚{wËkÞ{kt

Y…ktŒrhŒ fhu Au, y™u yÚko yLÞ ÷kufku ‚kÚku™k ‚tƒtÄ îkhk «kó ÚkkÞ Au. ÞkuøÞ {k™ð ‚tƒtÄku fuðe heŒu

MÚkkr…Œ fhðk Œu þe¾ðwt yu rþûký™ku WÆu~Þ Au. (ykh, r{÷h 2000, nava2001).

• ‚{ks{kt ‚t…qýoŒk

yk MŒh {wÏÞíðu Ëuþ™k ði[krhf y™u ykŠÚkf …rh{ký y™u yuf ‚{ks Œhefu yk…ýu yk…ýe òŒ …h

÷kËu÷k æÞuÞku™ku ‚tË¼o yk…u Au. ‚{ks™e ðŒo{k™ …rhÂMÚkrŒ™u òuŒkt Œu ‚ðo„úkne rþûký™wt yuf r™ýkoÞf

…rh{ký Au: þku»ký, r™Þtºký, ‚V¤Œk y™u M…Äko™k «ðŒo{k™ {qÕÞkuÚke ¼h…qh. y{ÞkorËŒ ykŠÚkf

ð]rØ™k ykËþo™u …rhýk{u ÷kufku Wí…kË™ku™k ð…hkþ y™u y™kð~Þf «‚ÒkŒk …h Œu{™e ¾wþe™e

ykþkyku ƒktÄe hÌkk Au.‚ðo„úkne rþûký yk ‚k{krsf fxkufxe y™u rðï ™k„rhfŒk y™u ‚n¼k„e

÷kufþkne {kxu ÷kufku™u rþrûkŒ fhðk™e sYrhÞkŒ™u yku¤¾u Au. (Ys2008)

• þe¾ðk™e «r¢Þk

„ún yu yk…ýk Sð™™ku y™u þe¾ðk™e «r¢Þk™ku [kuÚkku ‚tË¼o Au. …ht…hk„Œ heŒu, „ún™u

æÞk™{kt ÷uðk{kt ykÔÞku ™Úke fkhý fu Œu™u ‚kfÕÞðkËe rþûkfku {kxu ‚tË¼o Œhefu {k™ðk{kt ykðŒwt

™Úke, „ún „iÞk Au: „rŒþe÷ «r¢Þkyku™wt yuf srx÷ y™u ‚w{u¤¼ÞwO Sð, y™u ‚tfr÷Œ ‚{„ú su SðtŒ

y™u Mð-r™Þ{™fkhe Au, su{ktÚke {k™ð ‚{kòu Œu{s ykŠÚkf, hksfeÞ y™u ‚ktMf]rŒf «ýk÷eyku

ykr©Œ ‚ƒr‚Mx{ Au. ƒÄe þe¾ðk™e «r¢Þkyku ðiÂïf ‚tË¼o{kt ÚkkÞ Au su™u æÞk™ yk…ðwt ykð~Þf

Au: ‚ðo„úkne rþûkfku …Þkoðhý ‚tfx™u yku¤¾u Au y™u yk heŒu ðiÂïf ò„]rŒ y™u «f]rŒ «íÞu ykËh

{kxu rþrûkŒ fhu Au. (ykh, r{÷h 2000).

• nkur÷ÂMxf fkuM{ku‚

yk yk…ýk Sð™ y™u rþûký™ku …kt[{ku y™u AuÕ÷ku ‚tË¼o Au. Œu yk…ýe yku¤¾™ku ytrŒ{ y™u

ðkMŒrðf †kuŒ Au, «kÚkr{f ‚t…qýo, ‚t…qýo ‚tË¼o su yk…ýk yÂMŒíð™u yÚko yk…u Au - {k™ð yÂMŒíð™wt

ykæÞkÂí{f …rh{ký. ‚ðo„úkne rþûký{kt, {k™ðòŒ su „t¼eh fxkufxe™ku ‚k{™ku fhe hne Au Œu™k
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{kxu fkuM{ku‚{kt yk©Þ ÷uðku yu ‚kiÚke ™kutÄ…kºk «rŒ‚kË Au, fkhý fu Œu íÞkt Au fu ÔÞÂõŒ Œu™e Þwr™ðŠ‚xe

y™u ƒkh{k‚e {k™ð ykæÞkÂí{f {qÕÞku™k ‚t…fo{kt Au. íÞkt rîðkË y™u rð¼ks™ Au. ‚t…qýo heŒu fkƒw

{u¤ðu Au, y™u Mð y™u yÂMŒíð{kt™k ƒeò ƒÄk yuf ‚kÚku ykðu Au y™u [uŒ™k™u Œu™k ‚k[k Mð¼kð

{kxu ò„]Œ fhu Au. yk ‚tË¼o{kt s ‚kðoÂºkf «u{, rƒ™þhŒe ð]ûkðkË, ¼kE[khku, þktrŒ y™u fÁýk

¾e÷u Au. fkuM{ku‚ fku™™ku ykð~Þf yÚko «íÞûk y™w¼ð îkhk s ‚{S þfkÞ Au.(Nava2001)

‚ðo„úkne rþûký™ku æÞuÞ

Mfkux Vkuç‚o (2003), yu «MŒkð {qfâku nŒku fu "‚kfÕÞðkËe rþûký™wt ÷ûÞ 'ytrŒ{Œk' þçË îkhk

©uc heŒu ‚{krðü Au." Œu{ýu yÕxe{u‚e™u yk heŒu ÔÞkÏÞkrÞŒ fhe nŒe, (1) yuðe ‚ðkuoå[ ÂMÚkrŒ fu

su™e {k™ð EåAk fhe þfu Au, fâkt Œku yuf Œƒ¬k Œhefu. rðfk‚ (Ëk.Œ. ¿kk™), Sð™™e yuf yuðe

ûký Œhefu su ‚kiÚke {nk™ Au …htŒw ¼køÞu s fkuE™u y™w¼ðkÞ Au (Ëk.Œ. „úu‚), yÚkðk Sð™™k yuðk

Œƒ¬k Œhefu fu su ðMŒe{kt ‚k{kLÞ Au …htŒw ‚k{kLÞ heŒu fkuE [ku¬‚ ÔÞÂõŒ™k Sð™{kt ¼køÞu s

òuðk {¤u Au (Ëk.Œ., {k‚÷kuÍ …ef-y™w¼ð); y™u (2) yuðe ®[Œk yÚkðk ‚„kE fu su ÔÞÂõŒ EåAe

þfu Œu ‚kiÚke ðÄw Au (Ëk.Œ., fkuE …rðºk ðMŒw™e ‚uðk{kt hnuðwt). yk ƒu yÚko ykuðh÷u… yÚkðk yufƒeò

‚kÚku òuzkÞu÷k nkuE þfu Au.

yÕxe{u‚e, su™u ¿kk™ yÚkðk fkuÂM{f ‚tðkrËŒk ‚kÚku™wt òuzký …ý fnuðkÞ Au, Œu ‚{„ú ‚krníÞ{kt

yuf ‚k{kLÞ rð»kÞ Au. Œu rðãkÚkeo™e ‚ðkuoå[ ‚t¼kð™k Au su ‚ðo„úkne þiûkrýf «r¢Þk{kt ‚k{u÷ Au

(Nielse2008). Vkuç‚o "ytrŒ{Œk" ™e Úke{™u «kuí‚kn™ yk…u Au y™u Œu{™k ‚tþkuÄ™ îkhk, "‚tfr÷Œ

rþûký™u rþûký ŒhV™k {wÏÞ «ðkn™k yr¼„{kuÚke þwt y÷„ …kzu Au Œu™k rV÷ku‚kurVf÷ ‚w‚t„ŒŒk

{kxu ¿kk™ «Ëk™ fhu Au" ({kŠx™, 2004). yÕxe{u‚e™e fÕ…™kyku ‚ðo„úkne rþûkfku™u {k™ð

Mð¼kð y™u yÚko…qýo Sð™ rðþu™k Œu{™k {tŒÔÞku ŒhV Ëkuhe òÞ Au. ‚ðo„úkne fu¤ðýefkhku Ëkðku fhu

Au fu {q¤ ¼÷kE rðþu™ku Œu{™ku árüfkuý {q¤ …k…™k rðhkuÄ{kt Au, y™u ƒk¤fku™u r™Þtºký y™u ykfkh

yk…ðk™e sYrhÞkŒ (yÚkðk sYrhÞkŒ™e yAŒ) ‚tƒtrÄŒ rðrðÄ {tŒÔÞku ykð~Þf…ýu y™w‚hu Au.

ykÚke, ‚ðo„úkne rþûkfku™u ÷k„u Au fu Œu{™e …k‚u rðfk‚ «íÞu™ku yuf y÷„ ÿrüfkuý Au su {k™u Au fu

÷kufku fwËhŒe heŒu ‚khk ŒhV sþu, y™u Œu «„rŒ{kt {kuxk¼k„u ƒk¤f{kt fwËhŒe yÚkðk ‚ns þwt Au Œu

Wò„h fhðwt, ¾wÕ÷wt …kzðwt yÚkðk þkuÄðk™ku ‚{kðuþ ÚkkÞ Au.(Grimes2007)

‚ðo„úkne rþûký™k {q¤¼qŒ r‚ØktŒku

r™ðuË™, su™wt þe»kof nŒwt, rþûký 2000: yuf ‚ðo„úkne …rh«uûÞ, ‚ðo„úkne rþûký™k fuLÿeÞ

r‚ØktŒku™u ÔÞkÏÞkrÞŒ fhŒwt nŒwt (Flake2000, Nava2001, Schreiner2005).

• {k™ð rðfk‚ {kxu rþûký

rþûký™ku «kÚkr{f nuŒw {k™ð rðfk‚™e ‚ns þfâŒkyku™u …ku»kðk™ku Au. þk¤kyku yuðe søÞk

nkuðe òuEyu su Œ{k{ rðãkÚkeoyku™k ‚t…qýo rðfk‚™e ‚wrðÄk yk…u. þe¾ðwt yu Mð, fwxwtƒ y™u ‚{wËkÞ™k

‚ÇÞku, ðiÂïf ‚{wËkÞ, „ún y™u ƒúñktz «íÞu™k ‚tƒtÄku™u ðÄw „kZ ƒ™kððwt òuEyu.

• rðãkÚkeoyku™wt ÔÞÂõŒ„Œ Œhefu ‚L{k™ fhðwt

Ëhuf þe¾™kh y™LÞ Au, Mðk¼krðf heŒu ‚so™kí{f, ÔÞÂõŒ„Œ sYrhÞkŒku y™u ûk{Œkyku

‚kÚku. yk™ku yÚko Au ÔÞÂõŒ„Œ {Œ¼uËku™wt Mðk„Œ fhðwt y™u Ëhuf rðãkÚkeo{kt {k™ðeÞ rðrðÄŒk {kxu
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‚n™þe÷Œk, ykËh y™u «þt‚k™e ¼kð™k™u «kuí‚kn™ yk…ðwt. Ëhuf ÔÞÂõŒ Mðk¼krðf heŒu ‚so™kí{f

nkuÞ Au, Œu™e …k‚u y™LÞ þkherhf, ¼kð™kí{f, ƒkirØf y™u ykæÞkÂí{f sYrhÞkŒku y™u ûk{Œkyku

nkuÞ Au y™u Œu™e …k‚u þe¾ðk™e y{ÞkorËŒ ûk{Œk nkuÞ Au.

• y™w¼ð™e fuLÿeÞ ¼qr{fk

rþûký yu y™w¼ð™e ƒkƒŒ Au y™u þe¾ðwt yu {wÏÞíðu y™w¼ð÷ûke Au. þe¾ðwt yu ÔÞÂõŒ y™u rðï

ðå[u yuf ‚r¢Þ, ƒnw‚tðuË™kí{f òuzký Au, yuf …hM…h ‚t…fo su þe¾™kh™u ‚þõŒ ƒ™kðu Au y™u

rðï™e ‚{]Ø yÚko…qýoŒk™u AŒe fhu Au. y™w¼ð „rŒþe÷ y™u ‚ŒŒ ðÄŒku òÞ Au. rþûký™wt æÞuÞ

WAuh™wt nkuðwt òuEyuy™w¼ð îkhk fwËhŒe, ŒtËwhMŒ ð]rØ, y™u ¿kk™ y™u þký…ý™k {k„o Œhefu {ÞkorËŒ,

¾trzŒ, …qðor™ÄkorhŒ "yÇÞk‚¢{" hsq fhðk {kxu ™nª.

• ‚ðo„úkne rþûký

"‚t…qýoŒk" ™ku ÏÞk÷ þiûkrýf «r¢Þk™k {q¤{kt nkuðku òuEyu. ‚t…qýoŒk ‚q[ðu Au fu Ëhuf þiûkrýf rþMŒ

Sð™™e ‚{]Ø, srx÷, ‚tfr÷Œ ½x™k …h {kºk yuf y÷„ …rh«uûÞ «Ëk™ fhu Au. ‚ðo„úkne rþûký

Wsðýe fhu Au y™u rðfk‚þe÷, ðkMŒrðfŒk™k ðifÂÕ…f {tŒÔÞku y™u òýðk™e ƒnwrðÄ heŒku™ku

h[™kí{f W…Þku„ fhu Au. {k™ð rðfk‚™k {kºk ƒkirØf y™u ÔÞð‚krÞf …k‚kyku™u s {k„oËþo™ y™u

…k÷™…ku»ký™e sYh ™Úke, …ý ¼kirŒf, ‚k{krsf, ™irŒf, ‚kitËÞo÷ûke, ‚so™kí{f y™u -

rƒ™‚kt«ËkrÞf yÚko{kt - ykæÞkÂí{f …k‚kyku™e …ý sYh Au.

• rþûkfku™e ™ðe ¼qr{fk

yks™k ½ýk rþûkfku M…Äkoí{f ÔÞkð‚kÞefhý™e ò¤{kt V‚kE „Þk Au: [wMŒ…ýu r™ÞtÂºkŒ

yku¤¾…ºk y™u «{ký…ºk, þçËfku»k y™u rðþu»k Œf™efku, y™u {k™ð rðfk‚™e «r¢Þk{kt yr™ðkÞo…ýu

‚k{u÷ ykæÞkÂí{f, ™irŒf y™u ¼kð™kí{f {wÆkykuÚke ÔÞkð‚krÞf y¤„k hnuðwt. ‚ðo„úkne fu¤ðýefkh

{k™u Au fu, rþûkfkuyu þe¾ðk™e ‚wrðÄk yk…ðe òuEyu, su yuf yku„uor™f, fwËhŒe «r¢Þk Au y™u yuðe

«kuzõx ™Úke fu su {kt„ …h ƒnkh ykðe þfu. rþûkfku™u Œu{™k [ku¬‚ rðãkÚkeoyku™e sYrhÞkŒku™u

y™wY… rþûký ðkŒkðhý™e h[™k y™u y{÷efhý {kxu MðkÞ¥kŒk™e sYh Au.

• …‚tË„e™e MðŒtºkŒk

rðãkÚkeoyku y™u ðk÷eyku™u þe¾ðk™e «r¢Þk™k Ëhuf Œƒ¬u ðkMŒrðf …‚tË„e {kxu™e Œfku nkuðe

òuEyu. ‚k[wt rþûký MðŒtºkŒk™k ðkŒkðhý{kt s ÚkE þfu Au. …qA…hA, yr¼ÔÞÂõŒ y™u ÔÞÂõŒ„Œ

rðfk‚™e MðŒtºkŒk Œ{k{ sYhe Au. ‚k{kLÞ heŒu, rðãkÚkeoyku™u Œu{™k rþûký{kt yrÄf]Œ …‚tË„e™e

{tsqhe yk…ðe òuEyu. yk «fkh™e sðkƒËkhe r™¼kððk™e Œu{™e ûk{Œk y™w‚kh yÇÞk‚¢{ y™u

rþMŒ™e «r¢Þkyku ™¬e fhðk{kt Œu{™ku ™kutÄ…kºk yðks nkuðku òuEyu.

• ‚n¼k„e ÷kufþkne {kxu rþûký

rþûký ÷kufþkne {qÕÞku …h ykÄkrhŒ nkuðwt òuEyu y™u ‚{wËkÞ y™u „ún™k Sð™{kt yÚko…qýo heŒu

¼k„ ÷uðk {kxu Œ{k{ ™k„rhfku™u ‚þõŒ ƒ™kððwt òuEyu. ‚k[k yÚko{kt ÷kufþkne ‚{ks™k r™{koý™ku

yÚko ÷kufku™u Œu{™k ™uŒkyku™u {Œ yk…ðk™e {tsqhe yk…ðk fhŒkt ðÄw Au - Œu™ku yÚko Au ÔÞÂõŒyku™u
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Œu{™k ‚{wËkÞ™e ƒkƒŒku{kt ‚r¢Þ ¼k„ ÷uðk {kxu ‚þÂõŒfhý fhðwt. ¾hu¾h ÷kufþkne ‚{ks yu

"ƒnw{Œe™k þk‚™" fhŒkt ðÄw Au - Œu yuf ‚{wËkÞ Au su{kt rðr¼Òk yðkòu ‚t¼¤kÞ Au y™u ðkMŒrðf

{k™ðeÞ ®[Œkyku™u ‚tƒkuÄðk{kt ykðu Au. ßÞkhu ‚k{krsf yÚkðk ‚ktMf]rŒf …rhðŒo™ sYhe nkuÞ

íÞkhu Œu h[™kí{f …rhðŒo™ {kxu ¾wÕ÷ku ‚{ks Au.

• ðiÂïf ™k„rhfŒk {kxu rþûký

Ëhuf ÔÞÂõŒ ðiÂïf ™k„rhf Au. ŒuÚke rþûký yu {k™ð y™w¼ð™e ¼ÔÞ rðrðÄŒk™e «þt‚k Úkðe

òuEyu. {k™ð y™w¼ð fkuE…ý yuf ‚tMf]rŒ™k {qÕÞku yÚkðk rð[khðk™e heŒku fhŒkt ½ýku rðþk¤ Au.

W¼hŒk ðiÂïf ‚{wËkÞ{kt, y{™u rðrðÄ ‚tMf]rŒyku y™u rðï árüfkuý ‚kÚku ‚t…fo{kt ÷kððk{kt ykðe

hÌkk Au su RrŒnk‚{kt …nu÷kt fâkhuÞ ™nkuŒwt, ‚ðo„úkne rþûkf {k™u Au fu rþûký {kxu {k™ð y™w¼ð™e

¼ÔÞ rðrðÄŒk y™u ytËh ¾kuðkE „Þu÷e yÚkðk nS …ý yòýe ‚t¼kð™kyku {kxu «þt‚k™u …ku»kðk™ku

‚{Þ Au.

• …]Úðe ‚kûkhŒk {kxu rþûký

rþûký Œu™k Œ{k{ MðY…ku{kt Sð™ «íÞu™k „n™ ykËhÚke ‚Sð W¼hðwt òuEyu y™u {k™ð

y™u «kf]rŒf rðï ðå[u™k ‚tƒtÄ™u …ku»kðwt òuEyu. yk yufðe‚{e ‚Ëe {kxu™k yk…ýk rðÍ™™k

{q¤{kt Au. …]Úðe „ún yuf rðþk¤ srx÷, …htŒw {q¤¼qŒ heŒu yufkí{f Sð™ «ýk÷e Au, su yðfkþ™k

½uhk þqLÞ{kt Sð™™ku ykuyur‚‚ Au.

• ykæÞkÂí{fŒk y™u rþûký

‚ðo„úkne fu¤ðýefkh {k™u Au fu Œ{k{ ÷kufku {k™ð MðY…{kt ykæÞkÂí{f Sðku Au suyku Œu{™e

«rŒ¼k, ûk{Œkyku, ytŒsoTÅkk™ y™u ƒwrØ îkhk Œu{™k ÔÞÂõŒíð™u ÔÞõŒ fhu Au. su{ ÔÞÂõŒ™ku þkherhf,

¼kð™kí{f y™u ƒkirØf rðfk‚ ÚkkÞ Au, Œu{ Ëhuf ÔÞÂõŒ™ku ykæÞkÂí{f rðfk‚ …ý ÚkkÞ Au. ykæÞkÂí{f

y™w¼ð y™u rðfk‚ MðÞt y™u yLÞ ÷kufku ‚kÚku™k Ÿzk òuzký Œhefu «„x ÚkkÞ Au, hku®sËk Sð™{kt

yÚko y™u nuŒw™e ¼kð™k, Sð™™e ‚t…qýoŒk y™u …hM…h r™¼ohŒk™ku y™w¼ð, WL{¥k «ð]r¥k{ktÚke

hknŒ, ‚{fk÷e™ Sð™™k Ëƒký y™u yrŒþÞ ‚{Þ, ‚so™kí{f y™w¼ð™e …qýoŒk, y™u Sð™™k

y‚tÏÞ hnMÞ {kxu „n™ ykËh.

rþûký 2000 W…hktŒ, su{kt ‚ðo„úkne rþûký ‚tƒtrÄŒ {kuxk¼k„™k r‚ØktŒku™ku ‚{kðuþ ÚkkÞ Au,

‚ðo„úkne rþûký™e yLÞ ÔÞkÏÞkyku Au, su {qÕÞðk™ Au.Œ…k‚ fhe hÌkk Aeyu fkhý fu Œuyku W…hkuõŒ

r[ºk™u …qhf ƒ™kðu Au. ßnku™ r{÷h (2007), Ëk¾÷k Œhefu, rþûký™k "…rhðŒo™ {kuz÷" ™e

ytËh ‚ðo„úkne rþûký™u £u{ fhu Au, yuðe Ë÷e÷ fhu Au fu ‚ðo„úkne rþûký™ku {wÏÞ ‚qºk {u¤ððk™ku

Au.…rhðŒo™, yux÷u fu, ÔÞÂõŒ y™u ‚{ks™e ‚ŒŒ ð]rØ™e þkuÄ fhðe. ßnku™ r{÷h ‚ðo„úkne rþûký™u

yuf yr¼„{ Œhefu ‚t~÷u»ký fhu Au su ºký {wÏÞ r‚ØktŒku™u ‚{kðu Au: 1) "f™uõþ™" - þk¤k™k

rð»kÞku™u yufef]Œ fhðk {kxu sYhe Au; ‚{wËkÞ ‚kÚku òuzkýku MÚkkr…Œ fhðk; …]Úðe ‚kÚku rðãkÚkeo™k

‚tƒtÄ™u W¥kus™ yk…ðwt; y™urðãkÚkeoyku™u Œu{™k ykí{kyku ‚kÚku òuzkðk {kxu «kuí‚krnŒ fhu Au, Œu{™e

…kuŒk™e òŒ™e Ÿze ‚{s. 2) "‚{kðuþ" - rðrðÄ òrŒyku y™u ûk{Œkyku™k rðãkÚkeoyku™u ‚k{u÷

fhðk y™u þe¾ðk™e þi÷e{kt ŒVkðŒku™u …nkut[e ð¤ðk {kxu þiûkrýf yr¼„{ku™e ©uýe …qhe …kzðk™ku
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WÕ÷u¾ fhu Au. y™u 3) “ƒu÷uL‚” – yux÷u …qhf Wòo (ÔÞÂõŒ„Œ rþûký y™u sqÚk rþûký, rð~÷u»kýkí{f

rð[kh‚hýe y™u ‚knrsf rð[kh‚hýe, ‚k{„úe y™u «r¢Þk, y™u rþûký y™u {qÕÞktf™) ðå[u

‚tŒw÷™ {kxu …nkut[ðwt.

Œkhýku

‚ðo„úkne rþûký yu rþûký þk†™ku yuf yr¼„{ Au su Œ{k{ «fkh™k þe¾™khkyku™e sYrhÞkŒku™u

…qýo fhe þfu Au, su rþûkfku {kxu …rh…qýoŒk y™u «‚ÒkŒk™ku †kuŒ ƒ™e þfu Au, y™u Œu ¼rð»Þ™k

™k„rhfku™u rh…uh fhu Au suyku yLÞ ÷kufku {kxu, Œu{™k ‚{wËkÞku {kxu ®[Œk y™u {kRLzVw÷™u‚{kt

Þku„Ëk™ yk…þu. „ún {kxu. Œu ðiÂïf rþûký y™u …ÞkoðhýeÞ rþûký ƒt™u ‚kÚku ‚w‚t„Œ Au, su …hM…h

r™¼ohŒk y™u òuzký™k r‚ØktŒku …h …ý ykÄkrhŒ Au. yk …hM…h r™¼oh …rh«uûÞ™k ykÄkhu, ‚ðo„úkne

rþûký yuðk ‚{ks™wt r™{koý fhðk {kt„u Au ßÞkt yk…ýu yk‚…k‚™k ðkŒkðhý ‚kÚku ‚w{u¤{kt hneyu.

Œu W…¼kuõŒkðkË™u ykÄwr™f ‚{ks{kt «ƒ¤ {kuz Œhefu ™fkhu Au. Œu™k ƒË÷u, Œu yuf rþûký þkuÄu Au su

«f]rŒ y™u yÂMŒíð™e {q¤¼qŒ ðkMŒrðfŒkyku{kt {q¤ Au. ‚ðo„úkne rþûký ¼k„™u ‚{„ú ‚kÚku òuzðk

{kt„u Au. y{u ‚t…qýoŒk y™u òuzký™e rðþk¤ ÿrü™u ¼q÷e sðk {kxu rþûký{kt ÍwfkÔÞwt Au, y™u ‚ðo„úkne

rþûký y{™u Œu ÿrü™u …w™:MÚkkr…Œ fhðk {kxu fnu Au. ykðe ÿrü, y÷ƒ¥k, xfkW…ýwt {kxu rþûký™wt

«kÚkr{f æÞuÞ Au. yuftËhu, yk…ýu ‚ðo„úkne rþûký™wt ðýo™ ™e[u™e ÔÞk…f ÷kûkrýfŒkyku ÄhkðŒk

Œhefu fhe þfeyu Aeyu: 1) Œu ‚{„ú ÔÞÂõŒ™k rðfk‚™u …ku»ku Au; 2) Œu ‚tƒtÄku™e yk‚…k‚ Vhu Au

(‚{k™ŒkðkËe, ¾wÕ÷k y™u ÷kufþkne ‚tƒtÄku); 3) Œu Sð™™k y™w¼ðku ‚kÚku ‚tƒtrÄŒ Au ("{q¤¼qŒ

fwþ¤Œk" ™u ƒË÷u); 4) Œu "{kLÞ Au fu ‚tMf]rŒyku ÷kufku îkhk ƒ™kððk{kt ykðe Au y™u ÷kufku îkhk

ƒË÷e þfkÞ Au" (MÚkkr…Œ ‚tMf]rŒ™u y™wY… y™u Œu™e ™f÷ fhðk™u ƒË÷u); y™u 5) Œu "Sð™ y™u

yòÛÞkyku {kxu Ÿzku ykËh (y™u fâkhuÞ ‚t…qýo heŒu fâkhuÞ ™nª)" …h ykÄkrhŒ Au. òýe þfkÞ

Œuðwt) Sð™™ku †kuŒ."
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Since ages woman has been the victim of male domination and oppression.

Women who constitute half of the world’s population are paradoxically not

treated with men in all spheres of human activity. They are oppressed,

suppressed and marginalized in the matter of sharing the available

opportunities for fulfilment of their lives, despite the fact that every woman

slaves for the development of her family, her husband and children. She has

always been treated like a commodity. Man has always looked down upon

her as the weaker sex. The religions of the world have given section to the

female’s subjugations to the males Shashi Deshpande reveals her deep and

uncanny insight into feminine mind to present the oppression of female

characters in male dominated society.

Feminism is a collection of movements and ideologies aimed at defining,

establishing and defending equal political, economic, cultural and social rights

for women. This includes seeking to establish equal opportunities for women

in education and employment. A feminist advocate or supports the rights

and equality of women.

Shashi Deshpande is one of the prominent contemporary women writers

in India writing in English. She has created ripples in the society of male

domination by talking women as women seriously in her novels. She takes is

inside the consciousness of her women characters to present their plight,

fears, dilemma, contradictions and ambitions.

Shashi Deshpande is a well-known name in the field of Indian literature.

She was born in 1938 in Dharwad in Karnataka as the daughter of the

renowned Kannada dramatist as well as a great Sanskrit scholar Srianga.
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She pursed her education in Dharwad, Bombay and Bangalore. She presently

lived in Bangalore with her pathologist husband.

Shashi Deshpande emerged on the Indian fictional scene in the 1970s.

She has nevertheless created a place for herself in the galaxy of Indian women

novelists in English. She excels in projecting a realistic picture of the middle

class educated woman, who, although financially independent, is still facing

the problems of a adjustment between idealism and pragmatism. She is almost

incomparable for her portrayal of Indian middle class women with their

turmoil, frustrations, endurance and “that long silence” which has been their

lot for many centuries. Her novels as mainly based on the lives of women

and their problems particularly in the Indian context. She explored the realities

behind the silence of women. She raised her voice against torment on women

and also created mass awareness in the matter through her writing. Her

books are translated into several Indian languages. Her novels are deeply

rooted in India, the character settings and the conflicts are inherently Indian.

Shashi Deshpande is a leading woman novelist in the Indian Literary

Horizon with Eight novels, four books for children, over eighty short stories

and a screen play to her credit. In the context of the contemporary Indian

writing in English. Shashi Deshpande is the confident voice, who explores

individual and universal female psyche. She has gained reputation as a great

as a serious writer with tremendous potential. Most of her protagonist are

women who are educated and exposed to western ideas. Women of the

present day society stand on the threshold of social change in an enviable

position. They are intensely aware of the injustice heaped on them unlike

their counterparts a generation age. However, Shashi Deshpande does not

believe that women are inferior beings who must remain passive and

submissive. This awakening of the woman’s consciousness as portrayed by

Shashi Deshpande in her novels deserves the extent of articulation of a

woman’s point of view which needs to be assessed form a new perspective.

Sashi Deshpande uses first person narrative to register women’s protest

against the male dominated society in the novel,” That Long Silence”. She

uses double narratives in The Dark Holds no Terrors to give a realistic

portrayal of Saru’s inner self. Roots and Shadows, her first novel depicts the

agony and suffocation experienced by the protagonist Indu in a male

dominated and tradition bound society. The Dark Holds No Terror, her

second novel, is all about male ego wherein the male refuses to play a second

fiddle role in marriage.

The next novel, If I Die Today, contains elements of detective fiction. The

narrator, a young college lecture, is married to a doctor and they live on the

campus of a big medical college and hospital. The arrival of Guru, a terminal

cancer patient, disturbs the lives of the doctors and their families. Old secrets

are revealed, two people murdered, but the tensions in the families is revolved
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after the culprit is unmasked. One of the memorable characters is Mriga, a

14- year old girl. Her father Dr. Kulkarni, appears modern and westernized,

yet he is seized by the Hindu desire for a son and heir, and never forgives

Mriga for not being a son, her mother, too, is a sad, suppressed creature.

Her novel Come Up and Dead exposed the evil of sexual exploitation in an

educational institution that exist to empower girls to seek and offer justice.

That Long Silence is about self-doubt and fears which Jaya undergoes till

she affirms herself. The Binding Vine, deals with the personal tragedy of the

protagonist Urmi to focus attention on victims like Kalpana and Mira, victims

of man’s lust and woman’s helplessness. In A Matter of Time, Deshpande for

the first time enters into the world of metaphysical philosophy. It is about

three woman from three generations of the same family and the way they

cops with the tragedy that overwhelms them. Small Remedies, is about

Savitribai who avoids marriage and home to pursue her genius.

Shashi Deshpande protagonist are stronger than those of her

contemporary writers. They refuse to sacrifice their individuality for the

sake of upholding the traditional role models laid down by society for women.

But they attempt to resolve their problems by a progress temporary

withdrawal. In The Dark Hold No Terrors, Sarita returns to parental home to

escape from her husband Manohar’s sadism. This, temporary withdrawal

helps her to view her situation objectively. Besides, being merely a daughter,

sister, wife or mother, she evolves into an individual with ther own legitimate

expectation of life.

In That Long Silence, Jaya undergoes great mental trauma because she has

refused to go into hiding with her husband as an enquiry against his financial

irregularities is on. Like the mythological character Gandhari, she kept her

eyes shut to her husband’s illegal earning at office. Even her journalistic

writings are circumscribed by her husband’s likes and dislikes. Finally she is

able to evaluate her expectations of life.

After having rejected traditional role models, Deshpande’s protagonist

display strength and courage in evolving, as their own role models as per

the requirement of their social milieu. Her characters go through a process

of self- examination before they reach self- actualization. Thus, Shashi

Deshpande has been successful in creating strong women protagonists who

refuse to get crushed under the wright of their personal tragedies, and face

life with great courage strength. Comparatively, they appear to be moral life

life-like and more askin to the educated, middle class, urban Indian woman

of today.

The novelist tries to establish that it is nor only the patriarchal set up

which is responsible for the women’s condition in the Indian society. The

responsibility also lies within the victim to refuse, to raise a voice and to
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achieve the goal. The novel also traces the growth of the protagonist from a

state of weakness, feeling of failure to that of relaxation. She accomplishes

this through self -assessment and self -criticism.

The Dark Holds No Terrors, Shashi Deshpande’s second novel, is bout Saru,

the protagonist an educated, economically independent, middle-class wife

who is made conscious of her gender as child and whose loveless relationship

with her parents and strainer relations with her husband lead to her agonizing

search for herself. The novel opens with Saru’s return to her parents’ house

fifteen years after she left home with a vow never to return. Her relations

with her husband become unbearingly strained and she returns for some

solace. And she gets a chance to think over her relationship with her husband,

her children, her parents and her dead brother Dhruva.

Saru is ignored in favour of her brother, Dhruva. No parental love is

showered on her and she is not given any importance. Her brother’s birthday

are celebrated with much fanfare and performance of religious rites, whereas

her birthday are not even acknowledged. Her mother constantly reminds

her that she should not go out in the sun as it would worsen her already

dark complexion. Saru recalls her conversation with her mother. Saru’s

mother’s discriminatory behaviour makes Saru feel unloved and unwanted

leading to s sense of alienation and estrangement. She is in the grips of

insecurity. The hatred driven her to leave home for Bombay to seek medicines

as a career. She falls in love with her college mate and marries him against

her parents’ wishes.

A close study of Shashi Deshpande’s novels reveals her deep insight into

the plight of Indian women who feel smothered and fettered in a tradition-

bound, male dominated society. She delineates her women characters in the

light of their hopes, fears, aspirations and frustrations, who are aware of

their strengths and limitations, but find themselves thwarted by the

opposition and pressure from a society conditioned overwhelmingly by the

patriarchal mindset.

She highlights their inferior position and the subsequent degradation in

a male-dominated society. Deshpande’s women protagonists are victims of

the prevalent gross gender discrimination first as daughter and later as wives.

Although she has a small volume of literary works to her credit, her works

have drawn great critical attention and acclaim for her sensitive and realistic

representation of the Indian middle- class women. Shashi Deshpande’s sincere

concern for woman and her craft as a novelist is reflected strongly in all her

novels.

The protagonists in Shashi Deshpande‘s novels are on the road to self-

discovery. Usually some domestic crisis propels them in this quest. Shashi

Deshpande’s novels also frequently ruminate over the condition of human
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alienation and the vicissitudes of time. Past resides with the present, and the

novels often digress into Indian myths, fables and folk tales that show the

power of tradition and the society’s reluctance to change. But her novels are

infused with a rich inclusiveness, which in itself enhances the possibilities of

the hope.

Shashi Deshpande are essentially reflective of the unenviable situation

of the beleaguered contemporary Indian women, which she has depicted

with great artistic finesse and astounding originality. Shashi Deshpande’s

commendably realistic depiction of the contemporary Indian women’s

situation and the pragmatic solution. She puts forward accord her novels an

imperishable importance for their affirmative eloquent marriage for women

and the whole humanity as well.

———
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Abstract :

Teachers teaching literary texts have experienced that introducing the

learners to the world of literature in the first year of their college is a daunting

task. It is futile to expect the learners to appreciate and enjoy literature without

first focusing on the language. In the present context literature is the goal

but language is the need. The focus at the initial level should be on language

because linguistically impoverished learners will not be able to drink in the

beauty of a literary piece. This does not mean turning literature class into a

language class, but the starting point is to shift the focus in the beginning.

The present paper is an account of an empirical study of a local and

pedagogical situation. For the teaching material a short poem “The Express”

by Stephen Spender was selected. The focus was on grammar and vocabulary.

After the initial reading of the poem the learners were actively engaged in

grammar exercises. Then the attention was turned to vocabulary. They were

led to appreciate the poem with the help of vocabulary building exercises.

The inescapable conclusion at the end of the experiment is that at the initial

stage when learners are exposed to serious literature study for the first time,

literature teaching should be language teaching also. Once this is done, both

the teacher and the learners experience a sense of fulfillment.

Teachers teaching literary texts at college level have experienced that

introducing the learners to the world of literature in the first year of their

college is an extremely difficult task. It is, I think, futile to expect the learners

to appreciate and enjoy literature without focusing on the language. In the
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present context, literature is the goal but language is the need. Divorce

between the two is not possible. The focus, at the initial stage is on language

because linguistically impoverished learners will not be able to drink in the

beauty of a literary piece. The difficult task for the teacher is to help and

guide the learners and the best way to begin with is focusing on the language

first. By adopting a dynamic, student-centered approach toward

comprehension of a literary work, literature teaching and learning becomes

a more fulfilling and rewarding experience.

PROBLEMS :

(1) At the college level a class comprises a group of learners having mixed

background. Learners from English medium are considerably more

proficient in the language than those who have studied English only as a

second language. It is observed that students who have studied in

regional language as a medium of instruction at school level are unable

to study literature or find it extremely difficult because of their inadequate

grasp of the language.

(2) English studies are regarded as a necessary evil – a degree in English is

essential for good and easy employment. As a consequence of these

attitude teachers feel confined to teach their learners how to pass exams

rather than how to study literature.

(3) The teacher is pressed by the learner demands that s/he stick to the

syllabus. In such conditions there is little scope for innovation and

experiment.

(4) Learners have to read too much, too superficially. As a result they rely

too much on knowing the answers than their ability to think for

themselves.

(5) There has been an over emphasis on teacher centered instruction or the

lecture method with concomitant lack of interest in developing much

needed linguistic skills so necessary for literary appreciation. As a result

the full range of potentials literature has to offer have remained, by and

large, unfulfilled. One’s laboriously prepared lectures are not understood

by the learners. So the traffic must be turned the other way round. This

does not mean turning literature class into a language class, but the starting

point is to shift the focus in the beginning.

THE EXPERIMENT:

The presentation is an account of an empiric study of a local and

pedagogical situation. It perhaps raises questions rather than provides

answers but the game is worth the candle in so far as it shows what can be

done in a given situation with the kinds of problems the teachers teaching

literature are encountering. The experiment met with some measure of

success, although its complete success cannot be asserted.
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For the teaching material a short poem “The Express” by Stephen Spender

was selected. This is how the poem goes:

After the first powerful plain manifesto

The black statement of pistons, without more fuss

But gliding like a queen, she leaves the station.

Without bowing and with restrained unconcern

She passes the houses which humbly crowd outside,

The gasworks and at last the heavy page

Of death, printed by gravestones in the cemetery.

Beyond the town there lies the open country

Where, gathering speed, she acquires mystery,

The luminous self-possession of ships on ocean.

It is now she begins to sing—at first quite low

Then loud, and at last with a jazzy madness—

The song of her whistle screaming at curves,

Of deafening tunnels, brakes, innumerable bolts.

And always light, aerial, underneath

Goes the elate metre of her wheels.

Steaming through metal landscape on her lines

She plunges new eras of wild happiness

Where speed throws up strange shapes, broad curves

And parallels clean like the steel of guns.

At last, further than Edinburgh or Rome,

Beyond the crest of the world, she reaches night

Where only a low streamline brightness

Of phosphorus on the tossing hills is white.

Ah, like a comet through flame, she moves entranced

Wrapt in her music no bird song, no, nor bough

Breaking with honey buds, shall ever equal.

(https://www.poetrynook.com/poem/express)

The focus, while teaching the poem, was on two aspects – grammar and

vocabulary. After the initial reading of the poem, the learners were asked to

list the verbs describing the movement of the train. This led to an active

engagement with the text, each line being perused carefully. Some of the

verbs listed by the learners were – leaves, passes, gathering, goes, reaches

and moves. This being done, there was a brief discussion about the use of

the simple present tense. This generated a good deal of interest and

interaction. In order to drive home the importance of the use of simple present

tense, a task was set to change the verbs into past forms. When the two

versions were juxtaposed, it was easier for the learners to realize the

importance and effectiveness of the simple present tense. Another task was

set to write a paragraph in simple present which made them think of a suitable
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topic and compose a paragraph. Here was their writing skill in evidence for

which an opportunity was provided.

Then the attention was turned to vocabulary. The poem abounds in

‘industrial vocabulary’ creating mechanical images. The learners were

encouraged to prepare another list of such words, which they could use in

literary appreciation of the poem. Attention was also drawn to adjectives,

which are so necessary in a vivid description or narration.

Once the learners were familiar with the content of the poem, a brief

discussion on the stylistic devices followed. The poem uses figures of speech

to enhance the appeal of the poem, and the learners were briefly introduced

to the concept of figures of speech. After explaining the two significant figures

of speech – simile and metaphor – they were asked to locate similes and

metaphors. Most of them succeeded in identifying them. They were asked

to find the word used by the poet for the train and then a student came out

with an unexpected response that it was another figure of speech –

personification – employed by the poet. Another said that since the train has

been likened to a queen, the poet has used ‘she’ for the train.

Once active engagement with the text was ensured, the learners were

encouraged for tasks like:

(i) Finding another title for the poem

(ii) A multiple choice exercise

(iii) Rearranging jumbled lines

(iv) Summarizing

After being assured that the learners had comprehended the poem fairly

well, it was read aloud for a better understanding of the rhythm and music

of the poem and this was integrated with pronunciation study.

CONCLUSION :

The inescapable conclusion at the end of the experiment is that, at the

initial stage when learners are exposed to serious literature study for the

first time, literature teaching should be language teaching also and once that

is done, the learners and the teacher both experience a sense of fulfillment.

Literary response is personal and interpretative but it is to be partly

supported by textual evidence and the tasks set enabled the learners to gather

that evidence so vital for understanding and enjoyment as well as appreciation

through understanding.

The experiment has been a moderate success and the approach with

modifications to suit special needs and situations will lead to the attainment

of the goals of literature teaching.

———
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Introduction :

Even after so many innovations of good teaching tools for language

learning, the pass ratio of students is not remarkable. Researcher concludes

our examination system responsible for this set back. Both the students and

teachers believe that English is a subject to be learned. Hence, they start

cramming the assigned syllabus to get a pass in it. When they are asked to

write something on their own or told to speak for few minutes in front of

everybody then the actual status of their understanding the English language

comes. The objective of teaching English is to make the student to use the

four skills efficiently in real life situation. In the technological world,

technology had also plays a vital role in language learning. Technology such

as mobile being small in physical standards but has given enough to the

language learning. Mobile being used as a speaker, recorder, reminder,

messenger helps an individual to hone the skills needed for Language learning.

Nowadays proficiency in English language is an inevitable necessity to

survive in this world of throat-cut competition. However, we have been

witnessing many changes in English language teaching process at school and

college level. Additionally, with the advent of technology, human lives have

changed drastically. This paper talks about effective change in English

language teaching process brought about by Mobile technology. Youngsters

of this generation have developed a great interest in mobile technology

because mobile has become a part of their life therefore, I believe, we the

teacher of English language need to utilize the advantages of Mobile

technology in teaching English language to the students. These days it seems
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mobile phones are used everywhere by everyone, which leads to the obvious

question: How can mobile phone technology support learning in the second

language classroom? The answer is “in a number of ways” because mobile

phones come with ever-increasing functions that most students are adept at

using. In this article I describe 20 practical ways to use mobile phones to

support second language learning, both inside and outside the classroom.

Most of the activities will work with most mobile phones and do not require

special knowledge or additional software or hardware. I will also discuss

drawbacks such as cost, increased workload, and other problems that might

impact the use of phones in the classroom, and will suggest ways of mitigating

them.

Preparation of the Teaching Materials :

Phonetic dictionary is a Cell phone application which is useful to listen

particular pronunciation of an English word. Students can listen and learn

pronunciation of desired words through this dictionary. In the class, teacher

suggests various new words to pronounce and then compare to the phonetic

dictionary sound. If they pronounce it wrongly, then teacher correct it. So

speaking and listening skill also improve.

Cell Phone dictionary is useful tool to improve writing, reading, speaking

as well as English listening skill if we talk about simple downloaded

dictionary. It is a cell phone application which translates words from one

language to another like English to Gujarati with meaning of particular word

and examples. So that students writing as well as reading skill can be

improved. In the class, teacher gives various words and students find the

meaning, usage different examples of its by using Cell Phone dictionary.

Voice recorder as Useful :

Voice recorder indicates it’s meaning as ‘to record a voice’. It is very

useful facility on Cell phone. Students can record conversations, interviews,

seminars, and sometimes lecture of the teacher or guest also. Then students

play it inside as well as outside of the class room. They listen and discuss

about it. Teacher also gives task to the students to listen audio/video or

dialogues of movie. After listening, students record it in their own voice.

Teacher compare recorded sound with original file/audio. At the end, teacher

gives feedback to the students regarding pronunciation and give suggestion

to improve their weak areas especially in pronunciation.  The  great  advantage

of this  software  is  that  students themselves  use  it  and improve their

English language skills.

Camera as a Instrument :

It is fact that effective use of a camera plays an important role in English

language teaching. Students use camera for multiple purpose like storing
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visual material, collecting scientific data, capturing beautiful picture of place,

person, location, natural scenes, as well as photo of a person. Moreover

students captured photo of their exam time-table, schedule and materials,

then they upload on Whats App and other social networking sites. So other

students read it and sometimes they can discuss about it. In the inside of the

class teacher ask students for description and discussion on a picture captured

by them, by using their own imagination. Thus, this is an interesting activity

so that students involve themselves and freely express their own thought in

their own language. It is sure that this activity will definitely develop their

English language skills.

Internet : Internet is one of the important feature of Cell Phone. With the

use of browsing on internet, students can surf the net for getting notes,

pictures, various materials like text books, reading articles at any time. It can

be easily downloaded use for learning.

Gaming: Gaming is also considered as appropriate features of Cell Phone

to develop certain English language skills to the students. It offers learners a

convenient way to relax and benefited a lot from playing games to develop

problem solving and critical thinking skill.

Before asking students to pull out their cell phones in class, you need to

have a plan. As with any other teaching activity, ask yourself what you are

trying to achieve. Are you focusing on speaking, listening, reading, writing,

or some combination of the four skills? Or do you simply want students to

reflect on their language use outside the classroom? Start by identifying a

specific teaching objective and then structure a mobile phone activity around

that. Ask yourself if there is an added value to using a phone for the activity

you have in mind. If there is none, perhaps it is better to find an alternative.

The next step is to take stock of the resources that you have available.

There is an enormous range of phone makes and models, and the technology

is always advancing. Many of the following ideas will work with all but the

most obsolete phones, but some require the use of more recent models. In

my own teaching I have sometimes asked students to work together in small

groups and share one phone that had the required capabilities. Some idea

given below :

Use the Notes Feature to Collect Everyday Language:

Most mobile phones have a feature that allows them to take notes. Ask

students to use this feature to take notes on the English they read or hear

outside of school and either present the notes to the class or send them to

you as a text message. Instead of giving regular homework, you can ask

students to hunt for specific language forms, common nouns, the past perfect

tense, formulaic expressions, and the student who collects the largest number
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of correct samples wins. Learners have a tendency to tune out when a

classroom lesson is over; this activity helps circumvent that problem by

breaking the boundary between class time and daily activities.

Use Free Programs to Organize Language Samples :

An extension to Ideas 1 and 2 is to use a free program like Every note to

upload notes and pictures to your account which can be accessed from any

computer. One neat feature is that the program recognizes words in pictures

such as on billboards or even handwritten notes and converts it to text,

generally very accurately. Students can use this program to organize personal

notes on their account and share it with a group or the whole class. Different

accounts can be exchanged,  compared,  and  discussed  in  class.  Again,  to

avoid  data  costs  notes  could  be transferred from the mobile phone to the

computer for uploading.

Use the Voice Memo Recorder feature to record conversations outside the

classroom :

Obviously you will have to consider privacy issues and impress upon

learners the importance of obtaining their interlocutors’ permission before

they do interviews, either with each other or native speakers. Students can

play the interviews and conversations in class for feedback and discussion. I

have used this idea to send students on quests to collect information from

sources in the community, including from native speakers. Although we used

iPods with a microphone,  the  same  task  is  now  easily accomplished  with

mobile  phones.  The  principle remains the same: try to get students to use

the language as much as possible!

Use the Text Messaging feature to Reinforce Vocabulary Learning :

A study by Thornton and Houser (2003) shows that Short Message Service

(SMS) text messages can be used to send out vocabulary items at spaced

intervals, thus increasing student retention. For example,  you could text the

words covered in class to encourage students to review them outside the

school context. By sending out the words multiple times, you increase the

chances that students will remember them.

Use the Text Messaging feature for Circular Writing :

The reality is that many students do not like to write. They associate

writing in the school context with boring assignments and a punitive

environment of criticism and negative feedback. In other words, the fun is

missing. However, if one considers writing as any form of textual

communication, it becomes clear that students actually write a lot. The number

of text messages, status updates on social networking sites, and instant

messages (IMs) sent by the average young learner is staggering; clearly, a
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lot of writing is going on! The challenge is to enco urage that type of writing

that helps students learn English.

If students are not ready to write essays, they can practice with shorter

texts to develop their writing skills. One activity is circular writing, where

students create a story together by contributing one text message at a time.

Each student writes a sentence or two and then sends this on to the next

student, who adds another message, and so on until the story is complete.

The teacher is copied and has a record of the story as it emerges. You can

experiment with different text types such narratives (as in the example above),

or shorter forms such as news reports, instructions, and warnings.

Use the mobile phone for micro blogging on Twitter :

No report on mobile writing would be complete without mention of

Twitter, the popular micro blogging service. Micro blogging involves sending

short messages (with a limit of 140 characters, including punctuation and

spaces) from a computer or a mobile phone. Initially intended to provide

friends with status updates (“Now going to the gym,” “Watching Lost in

Translation,” “Feeding the hamster”), Twitter is now used by many different

professions, including educators, to keep people informed about who is doing

what. You can use Twitter for a wide variety of assignments, such as asking

students to report on their daily activities. To focus on specific aspects of

language, you could ask students to write down each idiom they find in a

book they are reading or to report when they hear someone use a negative

adverb such as seldom or hardly. You may not be able to (or want to!) read

all the comments, or tweets, yourself, but you could ask students to follow

some of their classmates’ tweets and respond to them.

Use the Mobile Phone for Social networking :

Like Twitter, Face book and MySpace are enormously popular social

networking tools that allow groups of “friends” to meet, post messages,

share pictures, and generally interact online in a myriad of ways. Most of

the interaction takes place in writing, and simply asking students to use

English instead of their native language produces a great deal of writing

practice. Some teachers actively use such sites to keep in touch with students

or to organize activities online. The sites can be accessed through mobile

phones, and  it  could  be good fun to ask students to post on each other’s

pages in relation to a topic you have just discussed in class. This activity is

best used within range of a wireless network, so it may not work for everyone.

Use the Mobile phone for a Language Exchange :

Using phones for speaking may not seem like an original idea, but one

way to encourage reluctant students to start speaking is to establish a language

exchange. In this activity two students who want to learn each other’s native
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language talk in that target language for half of the time. This activity may

be expensive unless students can use Skype on their mobile phones.

Use mobile phone memory to distribute listening material :

Many phones have memory for graphics, photos, and music that you can

use to download listening material for your students, who can in turn transfer

them to their phones or other media. This could be a recording of your class,

a podcast, or course listening materials. In addition to providing hundreds

of existing podcasts for English language learners, the iTunes U website will

upload your own podcasts to which students can subscribe .Audio books

are another source of  listening  materials.  These  can  be  downloaded  in  a

variety  of  formats  and  can  then  be transferred and played back on any

phone that has sufficient audio capabilities. Numerous commercial websites

sell audio books read by professional readers, but there are also websites

where public domain   can be downloaded for free, such as http://

librivox.org.

Use the mobile phone to check student comprehension and get feedback:

The previous ideas focus on learning, but mobile phones can also help

you in your teaching. One way is to add an element of interactivity to your

classes through audience participation. Poll everywhere is a free program

that allows the teacher to pose survey questions to students. Students respond

by texting their responses and the results show up immediately in a

PowerPoint presentation or on a website. This is very useful for checking

student comprehension and to get their opinions. You could, for example,

ask students to choose from one of several options for the next classroom

activity. This tool is particularly useful in larger classes where it is not easy

to get feedback from all students.

Conclusion :

All the ideas above allow you to offer increased opportunities for language

learning by taking advantage of a tool that students are intimately familiar

with and carry around at all times. Dealing with the challenges of using

mobile phones may seem daunting, but teachers I know who use them have

found it to be a worthwhile investment of their time and a welcome addition

to their language teaching methods.
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Indian women writers in English have made the most significant

contribution in the field of the Indian English Literature Especially English

novel.The Indian women writers have made the most remarkablecontribution

to the sphere of fiction, which as Mulk Raj Anand says, has “come to stay as

part of world literature.”Indian novel has grown considerably in bulk variety,

and maturity. The development of Indian novel followscertain definite

patterns, and it is not difficult to trace its gradual progression from the

imitative stage to therealistic to the Psychological to the experimental stage.

(Yesapogu 01)There are many Indian women writers who have carved a

niche for themselvesin the literary world and have received international

fame.

Women Writing in Indian English Literature as par with male writers

contributed.Women write new and unsaid image of women and the layers

of inner feelings, desires, quest for identity etc. Women writers have helped

women to find the language to articulate their true Feelings through their

writings.

The voice ofIndian women writers also dealt with historical, cultural,

philosophical and much more basing their themesaround mankind. The Indian

women writers have concentrated their themes around sociological,

Diasporicelements, feminine subjects, science and technologies, explorative

writings, and much more.(Yesapogu 02)

16
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Till 19th century male writers monopoly existed and it Women writing

started to have a rise in number after post-independence in India.Meena

Shiradwadkar writes in thiscontext:

Literature, which until recently was male dominated has

startedreflecting the sparks that have emanated from this

struggle of thewoman to be herself. (20)

Disability studies remain a comparatively unexplored area in India in

spite of the fact that it has evolved as a separate new critical discipline of

study in the West. Likewise, Disability as a theme, character, imagery etc is

very less experimented in Indian English literature. Nevertheless, Limited

writers have effectively projected disabled characters into mainstream

literature. Women’s writing in Indian English achieved broadening

mainstream literature with the voice of marginality. Although, women’s

writing could not bring disable characters in many literary texts. Particularly,

In novels very handful of such works are written by women.There are many

autobiographies and semi autobiographies are written by women. such as

Malini Chib’s One Little Finger, Shivani Guptha’sNo Looking Back etc.

Male writerscould not achieve better in this ‘arena of disability’.Few

male writers in Indian English Literature portrayed disabled character in

their novels. Such as :Firdaus Kanga’s Trying to Grow and Indra Sinha’s Animal’s

People,RohintonMistry’s Such a Long Journey (1991), Rushdie’s Shame (1983)

Disabled people suffer from social exclusion as they do not fit into

thesocial norms of what it represents to be able-bodied. They show how

disabled person is treated asobject in the society, cannot be brought under

the mainstream of the society

In Disability studies, the disability is not seen in the lens of medical

model, rather it considered as ‘culturally fabricated narrative of body’.

Medical model finds the disabled persons as dis-abled and the one to be

cured. Whereas cultural approach seem body as embodiment of social

meaning. That means in disability study, one studies stigma they face and

how disabled react to the social exclusion.

Lennard J Davis in the Enforcing Normalcy states about in

the task of rethinking and theorizing disability as: one of the

first steps is to understand the relationship between a physical

impairment and the political,social,even spatial environment

that places that impairment in a matrix of meanings and

significations.(03)

In this paper, I am examining select novels of Anitha Desai and Jaishree

.In clear light of the day the disabled character is baba and in Ancient Promises

riya, protagonist daughter.
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Clear light of the day :

Anitha Desai is the best known of the contemporary women writers. Of

all the contemporary novelists, sheis indisputably the most popular and

powerful novelist. She has made commendable contribution to theIndian

English fiction(Yesapogu 04)

In the novels of Anita Desai (1937), there is the world of radical female

resistance against a defined concept of normally. Women are mostly files

quarters. In her psychological novels, she creates an image of suffering women

preoccupied with her inner world, her sulking frustration, and the storm

within the existential predicament of a woman in a male dominated society.

Through her characters, she makes a plea for a better way of living for women

(Dushyanth)Anitha Desai’s one of the most promising novel is Clear Light

of the Day.

Anita Desai?s Clear Light of The Day,present solid Intellectually Disabled

characters who assume a crucialpart in the string of the message. These works

produce types of subjectivity inside unambiguous desultory fields andthe

power relations advance specific implications, interests and even types of

opposition.(Nikhil)

Clear Light of the Day by Anitha Desai is a novel set againstthe backdrop

of Indian independence and partition. The story centres on Das’s Family.It

explores the complex relationship connections, its depth, suppressed emotions,

dependency and search for one’ identity. Das is having four offspring: Raj,

Baba,Tara and Bin. Though the novel focusing on two daughters tara and

Bin. Bin and Tara follows different trajectories: bin, a teacher living at the

ancestral house in old Delhi and a great advocate of independence and

individuality. She is said to have aged prematurely due to stress surrounding

her household. She takes care of her disabled brother, baba and sick aunt

even when everyone else deserts her. Bim is able to place a position for

herself in society. Shemakes a decision, “I shall work-1 shall do things. I

shall earn my own living- and look after MiraMasi and Baba and- and be

independent” (Clear Light of Day 140).

Whereas Tara lives in abroad and follows western values. She hate going

school and not pursued higher education.Her ambition itself is to become a

mother.

Baba is the disabled character in the novel. He is the son of Desai and

lives in old Delhi.He is autistic. Baba is having large family. Baba born into

the family as the youngest brother.He spends most of his time listening to

music on a gramophone and becomes very distressed when it malfunctions.

His family very much expected of his birth.they waited with love and

caring.Bybirth he brings misery to the family.
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Also, the disappointment that Baba’s very life andexistence

were to them, his hopeless future, their anxiety over him.

The childrencould only sense all this, they did not share it,

except unwillingly. To them Babawas the perpetual baby who

would never grow up—that was his charm, they felt,and never

thought of his actual age. (130)

In larger scale it also shows how one’s disability brings unhappiness to

home. And society’s outlook towards the disabled.

Baba’s appearance described in the novel as:

He was in his pyjamas—an old pair with frayed ends, over

which he wore a grey bush-shirt worn and washed almost to

translucency. His face, too, was blanched, like a plant grown

underground or in deepest shade, and his hair was quite

white, giving his young, fine face a ghostly look that made

people start whenever he appeared (08)

In the Revising the Subject: Disability as “Third Dimension” in “Clear Light of

Day and You Have ComeBack,CindyLacom examines the character baba as:

In the novel, Clear Light of Day Anita Desai explores the

ambivalent roleof characters with disabilities, both as sites of

transgression and as repositoriesfor cultural tensions in a

postcolonial world. In it, Desai uses thefamily as microcosm

for larger national concerns(Cindy LAcom)

In the midst of their negotiations exists their brother Baba, who

isdevelopmentally disabled. At one level, Baba represents the naive dreamof

detachment from postcolonial negotiations of power, i.e., that one

cansomehow remove oneself from such negotiations. He is literally left outof

almost all arguments between his sisters and thus exempt from theanguish

caused by such altercations. (Cindy LAcom)

According toSorna, Anitha Desai characterized Baba as feminized by his

disability in explicitways:

...he does not contribute in the public world, and he is

extremely delicate. However, Babaadditionally lives in a

semiotic world, opposing section into the symbolic by means

of his musicand his mutterings. Though externally, Baba does

grow up to be a man, mentally he still appearsto be an

everlasting child.

Baba as portrayed as angel (.. an angel descended to the earth, unsoiled

by any of it (12).As women also described as angel to indicate the submissive,
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delicate and dependence. Disabled person also, apart from the gender, also

considered the submissive, delicate and dependence being.

Ones own room shows how his/her own thoughts or .In this novel baba’s

room presented as bare which shows his calmness, innocence and intellectual

disability. Whereas the aunt mira’s room seem crowded as her

character.Though the same room was once her .

He was crouched low, listening raptly to the last of ‘Don’t

Fence Me In’ unwinding itself on the old HMV gramophone

on a small bamboo table beside his bed. The records, not so

very many of them—there must have been breakages after

all—were stacked on a shelf beneath the table in their tattered

yellow sleeves. The string cot, the table, the HMV

gramophone, a canvas chair and a wardrobe—nothing else.

It was a large room and looked bare.(12)

Though baba’s character is significant in telling connection with other

characters. Such as the character of Bim is not fully studied without Baba.

Even her identity underlies with him. But His presence in the novel is less

than presence. Desai described as:

Baba sat there, on the veranda steps, beside a pot of petunias

that flowered now in the dark with a kind of lunar luminosity,

giving out a maidenly white scent that made one soon feel

cooler, calmer. Baba’s presence, too, was so much less than a

presence, that it could not intrude or chafe.(62)

In Clear Light of the Day ,Anitha Desai present the disabled

character,Baba, multi dimensionally. She represents the real-life condition

of disabled character in India.The social exclusion and othering faced by the

disabled. Also presented the side of dependence of disabled and others

sacrifice for it.

Ancient promises by Jaishree Misrais a semi-autobiographical text.This

story canters around the life of Janu whose journey from a teenage girl to

wife and a mother of disabled girl.In “Woman’s Painful Journey of Self-discovery

in Jaishree Misra’s Ancient Promises”,GVenkatalakshmi and Dr. J. Uma

Samundeeswari states:

It is a story of Protagonistconstant struggle that goes on her life as an

affectionate and submissive daughter, anempathetic but guilty lover, a restless

and depressed wife, a helpless and desolate mother - a woman constantly in

search of an identity,a woman pursuing her righful share of happiness.

Janu brought up in Delhi but havingstrong familial roots in Kerala. She

was forced into a marriage by her parents, after they got to knowthat she
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was in love with a Delhi boy named Arjun who is of the same age. Janu’s

father was totally against theidea of a love marriage. According to him, the

main cause for unsuccessful marriages is falling inlove.(Nimila&iyadurai?)

Her parents married her to socially higher caste Marar family. But her non

Keraliteculture and use of English words provoked them. Janu was never

accepted in the Maarar family.

After marriage Janu’s world was doomed by a mother-in-law,overbearing

sisters-in-law, a reticent father-in-law, and a husband with a weapon of

escapism. Janu hopes that if a boy child is born to her, she would get more

acceptance in the Maararfamily. But much to her disappointment she gives

birth to a girl child that too with a mentaldisability.she understandsthat

education is the only escape route in her life. She educates herself and finally

on one of her tripsto Delhi for a scholarship, she comes across her adolescent

lover Arjun. She walks into his arms andadultery without any regrets as if it

was the most natural act. Empowered by Arjun’s love she finallyfights the

society’s resistance to change. She breaks all the restrictions of the family

and walks outas a free woman.(Nimila&iyadurai?)

Jaishree Misra novel basically portrays quest for kind texture inwomen’s

life in the busy patriarchal society, where in men have all theprivileges, and

woman are burdened with only responsibilities. Her novelsare also built in

the question of marriage and fidelity in the family system.The Protagonist’s

painful journey of self-discovery in AncientPromises: Jaishree Misra in her

Ancient Promises” highlights theconstant struggle that goes on between the

protagonist Janu and herparents because of her love affair.

(Venkatalkshmi&samundeeswari 34)

The disabled character in this novel is Riya child of protagonist. Riya is a

small child described by her own mother, Janu as “…Little mope-headed

Riya”(262)Janu constantly indicates her disabled daughter as helpless .Riya

is having intellectual disability, find difficult in basic thing done by children

of her age. Jaishree Misra carefully drawn the picture of Riya.

Riya is described in thewords of the paediatrician who examined her:

“This child is definitelymentally handicapped. There is no

doubt, seeshe has all the features, high arched palate, tongue-

thrust!’concluding with a flourish, ‘in fact I think that she

will nevereven speak.”

The paediatrician identified the child as dis-abled.And the life of Riya

transitioned from able -bodies to dis- abled.Riya who seen as a normal girl

become ‘special’ who needs special care.In the clinical terms of disability

look at the physical or mental impairment. And that is medical model of

disability.In social model of disability happens by comparing to the normalcy.
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Riya become disabled in terms of societal norms. Thats how she started to

have excluded from the society. Othering started to occur. Society demands

her to go to ‘special school’ is an example for that.

Comparison become ‘able- bodied’ makes a person ‘dis-abled’. Generally

a mother think her own child as perfect and they constantly confirms by

comparing to other children. Riya’s mother Janu compares Riyas’ ability in

study to another child Vrinda.

Riya doesn’t even know what number is,leave alone count

them. Does your vrinda knows her numbers?(139)

Even Riya’s mother, Janu agrees with people who sympathize with her.

There is situation where Janu feel embarrassed by her daughter’s inability

draw like other kids. Janu feels guilty by being part of ‘the society’ which

excludes her daughter.

I was ashamed that I had once allowed an ignorant school

teacher to convince me that Riya was lesser of her classmates

for not being able to paint purple mountains. I knew that

Riya’s efforts to communicate make friends (145)

Janu talksto Lisa.she finds her make difficult to understand so she thinks:

It was like talking to a brick wall.Twin brick walls with lesser

power of understanding than my Riya had in that

malfunctioning little brain of hers.(140)

So in the mind of Janu constant image of riya comes as dis-abled or not

normal.That’s why even when the situation is serious here, she is comparing

Lisa’s inability to understand with her child’s ‘little brain.’ This itself shows

her constant struggle to fight with societal norms fails. Even the closed one

of disabled people also injected with social stigmatization and discrimination.

The society see the disabled as ‘other’.In this novel disabled character , Riya

face othering from her own father and his family.

Marars remained untouched with Riya. Though Janu, couldnot

rationalize that because Riya was their’s own flesh and

blood.And Riya..would anyone bother about a child like her?

Her own father and grandparents found her difficult to love

(214)

Janaki of AncientPromises represents a new woman who rebels against

the patriarchal society by breaking the oldtraditions and beliefs.

(Nimila&iyadurai?)Janu breaks ‘socially accepted ethical cycle of women’s

life’ to live with her lover. She thinks:
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Riya’s had been a blessing to free me from that circle of

forcedhappiness.I wouldn’t have to condemn generations

after me to enter that spiralling cycle that just went on and

on and on..(303)

People with disabilities across the world suffer due to human apathy

and socio-cultural aversion. Disability itself is considered as evil. disabled

people is not considered as ‘normal’ and excluded from society.so being a

mother of disabled gives Janu freedom to break the societal norms.

This survey of women’s writing to find out the representation of disabled

persons across literatures points outthat disability is a common phenomenon

and locating a person with disability in the society is normal.Indian women

writers like Anitha Desai and Jaishree Misra have made significant strides in

English literature by incorporating disabled characters into their novels. These

representations not only provide a platform for marginalized voices but also

challenge societal norms and prejudices. Through their stories, they shed

light on the complex intersections of gender, disability, and identity, creating

a more inclusive and empathetic literary landscape in India. As Indian

literature continues to evolve, the diverse voices of women writers promise

to enrich our understanding of the human experience, including the

experiences of those with disabilities.
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Abstract :

Amrita Pritam’s famous autobiography The Revenue Stamp is one of the

classic life stories written by Indian women writers. She is known for her

unflinching and uncompromising stand over women’s identity as a human

being and women’s identity in social reality in her writings. This paper is a

study of her autobiography showing how it is a portrayal of her evolving

self, both as a woman in conflict with society and as a writer committed to

truthfulness and honesty.

In the under two-hundred-page autobiography The Revenue Stamp, Amrita

Pritam shared the journey of her transformation into the artist she became.

Amrita Pritam, who is considered to be a prominent Punjabi poet, novelist

and essayist, gave voice to the women in Punjabi Literature. Behind the title

of her autobiography, is the lies an interesting exchange of thoughts between

Pritam and Khushwant Singh, the famous author and journalist. When she

discussed her thought to write an autobiography, Khushwant Singh said,

“what is there to your life? Just an incident or two… you could use the back of a

revenue stamp to write it.” (Kumar, 2005: 54)While selecting the name for her

autobiography, Amrita Pritam recalls the conversation she had, where

Khushwant Singh told that the consequences of her life are so little that they

could be written on the back of a revenue stamp. Amrita Pritam took this

comment as a challenge and wrote The Revenue Stamp with limited pages, but

with a prodigious impact in the filed of literature. In the brief prologue to
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The Revenue Stamp, she up frontly mentions that, “Whatever happened in my life

happened between the layers of thought that found their way into novesl and poems.

What was left? Still, I thought I might write a few lines – something to complete the

account of my life and at the end seal it with this revenue stamp as it were. Or am I

with this revenue stamp setting a seal to my novels and poems… my entire literary

work… I wonder.”(Pritam, 2004: ii) The tile of the autobiography is the reflection

of Amrita’s soul – just as the shape and importance of a revenue stamp remains

static, so does that of the soul in the human body.

The Revenue Stamp reflects the struggles and life-longs battles of a woman

writer and her emergence and growth of Pritam as a passionate writer from

an emotional girl and a sentimental woman. She grew not only as an

individual, but the autobiography is her journey of growing as an artist. The

struggles of a woman are not only with the chauvinist society, but also with

herself – it is her journey of struggles to break free from the shackles of

gender bias and give herself as flight of creative freedom. She writes, “In the

totality of myself as the writer, the woman in me has had only a secondary role to

play… this secondary role as a woman, however takes up no quarrels with my main

being as a writer. Rather the woman in me has in a disciplined manner has learned to

accept the secondary role.(Pritam, 1994: 23). The Revenue Stampcan rightly provide

an insight into the mind of Amrita Pritam, a woman poet who was far ahead

of her time, both in her ways of thinking and her ways of living.

The Revenue Stamp, though it is categorized as an autobiography, does

not follow the linear chronological order of an autobiography. The

autobiography is a pensiveness of the journey of a person’s life; not linear,

but in fragments and pieces, where Amrita Pritam was touched by the people

she met and the experiences she had. It is a kind of a recollection of important

moments, people and experiences that have enhanced her creative skills and

played an important role in becoming who she became.The Revenue Stamp is

a mixture of prose and poems, that well depict the ways of life being a

mixture of many different things. The autobiography is anecho the rebellious

nature of Amrita Pritam – her stubbornness to establish her thoughts, her

ideas and her curiosity to search for answers, not only answers, but convincing

answers. It gives a strong impression of Pritam’s open-mindedness,

unorthodox beliefs regarding love and life and her guiltless depiction of the

personal relationships beyond the perigee of marriage.

The Revenue Stamp is a spirited chronicle of the facets of Amrita Pritam’s

journey of internal as well as external growth. Pritam narrates the details of

her life beginning from the childhood to the period of publication of the

book. It is divided into six chapters entitled as (i) Resurrecting  Time (ii)

Meeting with Centuries (iii) Ordeal by Fire (iv) In Silence Passion Smote (v) The

Phoenix Dynasty (vi) On One Palm Henna (Pritam, 2004)

A glace at the title is enough to portray the role of a writer and that to a

woman writer and the different phases a writer goes through in the process
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of becoming one. The beginning of the autobiography resonates with the

author’s rebellious nature. It doesn’t begin with the conventional manner of

details regarding the author’s birth, parents, native place, childhood

experiences etc., it rather gives the readers the feeling of an end that intends

to extend into a new beginning. Not being in the chronological order gives

the book a certain graphic feature of painting the author’s life events. Amrita

Pritam sets up the tone from the few sentences for the readers that as the

text moves forward, it would be a journey down the memory lane. “Is it

doomsday? Moment of my life in the womb of time, Live a while and after the span of

time. Seemingly entombed. Are today alive again, stalk past me.” (Pritam, 2004: 1).

Right from the beginning, Amrita Pritam talks of not only the journey of a

woman but that of the creative writer as well. It is relevant to say that just

when the author thinks it is ‘doomsday’, it would break into a fresh new

day, new start. Just as life begins not only for the child in the womb, it is

also a new journey that the woman undertakes by playing the role of a

mother.

With the loss of her mother at the tender age of eleven, Amrita lost faith

in God. She was left with her father, who was a representative of the patriarch

of discipline and order in life. As an emotional child, she lacked the warmth

and emotional support of her mother and fell into the darkness of loneliness.

She tried to keep up with her father and wrote orthodox poems, but her

rebellious inner voice inspired her to break the orthodox norms. She writes,

“I began writing and it seems to me and it seems to me that I wrote because I wanted

to forget those moment of rejection I felt in him… In addition, every poem, I wrote I

carried the cross of forbidden desires…My rebellious thoughts pushed me, giving me

no peace… I questioned parental authority, I questioned the value of doing my work at

school by vote; I questioned what had been preached to me and I questioned the entire

stratified social scheme… I was thirsty for life… what I got instead was advice and

constraint, which only fed my rebellion.” (Pritam, 2004: 184) the depth of her

rebellious nature can be traced in the fact that her father, who had once

renowned the world to become a sage, came back to the worldly life to

marry her mother. She not only questions her father’s ways of living but

also the societal norms of the contemporary days. There is an incident that

she shares in the regarding the biased behavior of her grandmother against

the Muslim friends of her father, where in her grandmother keeps separate

utensils for separate religious followers.

The incidents of her life portray her as a frank and courageous person.

The qualities of being frank and courageous are reveal in her depiction of

her marriage, family life and social life. She candidly talks of the problems of

her marriage with Pritam Singh and equally portrays her relationship with

Sajjad Haider, Imroz and her love for SahirLudhianvi. Married at the tender

age of sixteen to Pritam Singh, Amrita suffixed the name Pritam. Her depiction

of the patriarchal system stealing the dreams of a young girl are thus depicted
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– Like a thief cam my sixteenth year, stealthily like a prowler at night, stealing in

through the open window of the head of my bed…. (Pritam, 2004: 11). After divorcing

her husband in 1960, Amrita immersed herself in writing. She, from her

initial days had immense love for expressing her experiences in the form of

poetry. Her own experiences as well as the experiences of the people around

her during partition laid a deep impact on Amrita Pritam. She voiced her

concerns and wrote poetry for the people who suffered during the partition

period due to religious riots and political upheavals. She writes, “At the line

of partition, all social, political and religious values came crashing down lives glass

smarted those crushed pieces of glass bruised my soul. I wrote hymns for the sufferers

of those who have abandoned and raped. The passion of those monstrous times has been

with me since, like some consuming fire.” (Varma, 1999:01)

In spite of religious and social taboos, she shared a special bond of

friendship with Sajjd Haider. Their friendship didn’t know the boundaries

of countries. They shared their ideas through the medium of letters. Amrita

was surrounded by creative minded people and that played an important

role in her development as an artist. The relationship that Amrita shared

with Sajjad was pure friendship and it had become more like family. Through

this relationship she realized that poetry can not only be crafted out of the

passion of love but also through the passion of pure friendship. She was so

moved, when she parted ways with Sajjad due to social pressure, she wrote

“Buy me a pair of wings, stranger or come and live with me”. (Pritam, 2004: 18)

One of the characteristics of a good autobiography is that it places the

person whose life history is being written into his own context and time. So,

when the autobiographer dives into the inner self and attempts self-

observation, he/she also narrates and paints a picture of the contemporary

life around. Amrita Pritam presents the contemporary life in India and abroad

and the socio-cultural picture in her book contributes to her vision of the age

and society.  Her narration of incidences where she met poets from various

countries around the world and learnt new horizons in creative writing adds

a valuable perspective of her times. She shares pieces from her dairy

recollecting the memories of meeting literary artists of various nations like

Tashkent, Moscow, Hungary. She describes this portion in her autobiography

as “This is a report of my thiort for travels from the waters of Ganga to the Russian

vodka.” (Pritam, 2004: 58).Amrita mentions meeting a poetess named Zulfia

in Tashkent and how language was not a barrier for them, how these two

were connect through the common chord of poetry. She describes her

relationship in words as “For me Amrita and Zulfian are the names of the same

woman. She reads out some verse by nineteenth century poetesses Nadira and

Mahajuna… and for a good while we sit under the spell of silence they cast over us.”

(Pritam, 2004: 42).  Her relationship with Zulfia was as if women all round

the world were connected with her. Their connection was such that Zulfia

called her ‘Amrita Khanum’, which Amrita embraces joyfully and mentions

the universality of poetic expression – “when pen embraces page, earlier silence
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are forgotten, Love reveals its secrets; In Uzbek or Punjab, the rhyme is same.” (Pritam,

2004: 43)

It can be said that Amrita first fell in love with SahirLudhianvi, the Urdu

poet and then the individual himself. Her love for Sahir was an intimate and

silent affair in the initial stages, which she mentions through many anecdotes.

In one such anecdote, Amrita mentions that Sahir and Amrita would meet

without exchanging a single word. Sahir would puff away cigarettes and

after his departure, Amrita would smoke the butts of the cigarettes. She

recollects this incident after Sahir’s death and wishes the smoke of the

cigarettes to mix with the air and travel to the other world to meet Sahir.

She wrote – “I feel that the fire of the cremation ghatiana insult to the flame. I

recognize the flame that burnt in the hearts of any Sohini, Sassi or Heer” (Pritan,

2004: 44)

Amrita Pritam found her solace in her writings and she understood that

her pen would be her constant companion. She mentions this in her

autobiography – “The one thing that did not let me down during the most depressing

times was my pen. Whether I wrote my own thoughts down or wrote about partition,

my pen was much a poet of me as the limbs of y body. The pen was the decisive factor

of my life.” (Pritam, 2004: 133)

The Revenue Stamp is a remarkable piece of work not only for its style but

also for the portrayal of the honest, convincing and authentic expression of a

woman’s life account. Though Amrita Pritam has taken help of her memory

she has effectively made use of her correspondence, diaries, articles and

similar sources to give the autobiography a flamboyant form. She has

portrayed the various roles that she played – of a daughter, wife, beloved,

friend and mother, alongside the portrayal of her journey and growth as a

writer with the memories of incidence and people attached to and contributed

to her growth. She doesn’t fail to mention the public aspect of her life writing

about her involvement in the affairs of the world and of her profession. Her

autobiography is thus a masterpiece that finely balances her private and

public aspects of her personality. What is remarkable about Amrita’s story is

that each aspect remains an extension of the other one.
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We live in the age of guided missiles and misguided men. Science has

removed the grinding poverty, the tortures of physical pain and made life

full of comforts and pleasures. But it could not remove our inward loneliness.

The evil forces working within us never let our soul rest in peace. Our society

is plagued with increasing levels of crime, rape, violence, corruption, divorce,

promiscuity and suicide. These chronic symptoms show that our society is

getting more and more diseased and de-valued.

We need to inoculate moral and spiritual values in our education policy

and that is very well done in NEP 2020. NEP 2020 focuses on ethics which

must come before all else. Be it business, career or country. It is what makes

one great- more than looks, talent, wealth, status and power. The latter are

nice to have, but they can work well only in the hands of those with strong,

ethical standard.

We are very fortunate that NEP 2020 is not only for intellectual

development but to bring grace in to the heart also. It aims to humanize us

by instilling ethics like service, righteousness, loyalty, simplicity, non-violence,

universal brotherhood etc. Young age is the most suitable period to inculcate

such values. If we have assimilated only five good ideas and made them our

life and character, we have more education than any man who has got by

heart a whole library.

Look at today’s newspapers. What do you find? Wars! Terrible accidents!

Riots! Crime is on the increase! A fresh orgy of mass murders! Mob rule

threatens big cities! In the first eight decades of the 20th century more than

a 100 million became cannon-fodder at the hands of their fellow men. There

has been a cancerous growth of crime and violence. For instance, in the USA

a burglary occurs every 10 seconds, a rape every 7 minutes and a murder
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every 24 minutes. A drug culture has emerged. It is made up of heroin addicts,

shooting galleries, psychedelic lights and posters, rock music, underground

newspapers, hippies, smuggling, drug pushers and the like. The drug problem

is a youth problem.

Man has descended in to an abyss of moral evil that defies imagination.

Fraud and greed are triumphant everywhere. Dr. Albert Einstein rightly

observed that there is no defence in science against the weapons which destroy

civilization. Juvenile commit almost half of all serious crimes. In America, 15

is the peak age for crimes and violence! The key to a peaceful world lies with

the care we take of youth, for they are the citizens of tomorrow.

Rebellion…the Generation Gap… Student Unrest… Juvenile

Delinquency…Illegitimacy…Sexual Revolution…Pot… Escapism… these and

many others are the social problems of today’s youth. Our problems are

more stark and serious because 51% of India’s population is under the age of

24, for china it is 39% and America 29%. We are sitting on angry volcano

ready to erupt and explode. We act when there is an epidemic; we rally and

protest about air pollution and water contamination. So, too, we need to

stem the immoral pollution that is destroying our social fabric.

Why do children and youths go astray? Because they aren’t brought up

in the right way. We are failing our children. They are our future, our most

precious resource, and yet are our most lawless citizens. Mankind is today

in the midst of one of the greatest crisis in the history. The gravest problem

scourging today’s world is the ‘Crisis of Ethics’. Our society is plagued with

increasing levels of crime, rape, violence, corruption, divorce, promiscuity

and suicide. These chronic symptoms show that our society is getting more

and more diseased and de-valued. We need to inoculate it with the vaccine

of moral and spiritual values i.e. ethics.

If the modern generation is asked to make choice they may select “Things

first” and “Man second”. For them material is worth keeping than the peace.

Abdul Kalam notices this in his autobiography:

People tend to get addicted to the endless pursuit of external

rewards-wealth, prestige, position, promotion, approval of

one’s lifestyle by others, ceremonial honours and status

symbols of all kinds.

The youth of today must de-learn this self-defeating way of

living. The culture of working for material possessions and

rewards must be discarded.

(Kalam 115)

Our growth is stained with pain. Our success stands on the foundation

of someone else’s tragedy. Our existence is always threatened by our fellow
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human beings. Everywhere there is a sense of doubt, fear, hatred and unrest.

S. Radhakrishnan rightly says, “We are devising weapons for our defence

against the enemies around us but the enemy is within us” (11).

The cause of all the violence is that the enemy, the raw human nature has

been allowed to run rampant in society. So long as we are dominated by

passions and desires, we will flout our neighbour, never leaving him in peace,

and we will build institutions and societies which mirror our violent impulses,

aggression and greed. Such deterioration of mankind prompts Mr. Bertrand

Russell to confess that, “Mankind… are a mistake” (http://www.

geocities.com).

Do we ever take pause and think about progress? What is progress? Air-

conditioners? Refrigerators? Bull-workers? Computers? Lap-tops? I-pods?

I-phones? Skyscrapers? Missiles? More food? More money? More clothes?

More sex? We must know that though we produce the best of cars and the

best of refrigerators we also produce the worst of humans. We have learnt

to swim in water like fish, fly in air like bird but we do not know how to

walk like sane human beings on earth. Progress is not biological evolution,

cloning animals or amoeba becoming man. The real progress is happiness,

happiness for all. Science has removed the grinding poverty, the tortures of

physical pain and made life full of comforts and pleasures. But it could not

remove our inward loneliness, the evil forces working within which never

let our soul rest in peace. The aim of our life is not the material success, but

it should be mental peace and rest. S. Radhakrishnan says,

If we do not have a general philosophy or attitude of life, our

minds will be confused, and we will suffer from greed,

pusillanimity, anxiety and defeatism (141).

Education, however more than any other single factor, can mould the

citizen of the future. It can provide solid goals and ethics that its youth can

rally behind individually and nationally. It can teach men how to live.

Education can train our children and youth in ethics to make them emotionally

stable individuals with international outlook and enable them to live in peace,

harmony and co-operation with their fellow citizens and the emerging global

community. The force generated by technological advancement and

democratic secular idea have brought fast moving changes in the social and

cultural milieu. In the absence of a human adjustment to these forces, an

acceptance of them, and an intelligent assimilation of their values, India cannot

forge a new character and a new destiny for herself. This is the problem

before Indian education today.

Our ancient education system always advocated for a balanced growth

of the individual and gave equal importance to both knowledge and wisdom.



124 Teaching English Literature and Language

The education then was not only for intellectual development but to bring

grace in to the heart of man also. We have to bring back the same principles

to the education system. Because,

“the spiritual and intellectual divorce from the past which

the present school and universities have effected has beggared

the nation of the originality, high aspiration and forceful

energy which can alone make a nation free and

great”(Aurobindo 11).

The erosion of ethics-oriented living in our society has spawned a growing

number of problems and conflicts. Out of power, wealth and mundane joys

we are relegating our principles, morality and traditions. Martin Luther King

Jr. in his sermons at Temple Israel of Hollywood on 26 February 1965 said:

“The means by which we live has outdistanced the ends for

which we live. Our scientific power has outrun our spiritual

power. We have guided missiles and misguided men.” (http:/

/www.americanrhetoric.com)

Deep desires and ambitions are not harmful if they are guided by ethical

parameters. Ethics must come before all else. Be it business, career or country.

Loyalty to one’s words. Determination to fulfill promises. Gratefulness for

favours done for one. All this matters. It is what makes one trustworthy. It

is what makes one great- more than looks, wealth, status and power. The

latter are nice to have, but they can work well only in the hands of those

with strong, ethical standard. It’s the difference between a razor sharp scalpel

in the hands of great surgeon and the same instrument in the grip of scheming

thug. This may be the reason why a principal of a private school in USA

gives a letter to all his teachers in the beginning of each new school year:

Dear teacher:

I am a survivor of a concentration camp. My eyes saw what

no man should witness:

Gas chambers built by learned engineers.

Children poisoned by educated physicians.

Infants killed by trained nurses.

Women and babies shot and burned by high school and

college graduates.

So, I am suspicious of education.

My request is: help your students become human. Your efforts

must never produce learned monsters, skilled psychopaths,

educated Eichmanns.
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Reading, writing, arithmetic are important only if serve to

make our children more humane.

The essence of education is to humanize an individual.

(Delisle 172)

This spirit of humanizing the education system is very well reflected in

NEP 2020. It says, ‘Education must build character, enable learners to be

ethical, rational, compassionate, and caring.’ (NEP 3)

Ethics in life are essential for a meaningful and constructive living. The

law of ethics rejects self-centeredness. Its motto is non-individualism. Where

you put yourself last and others before you. You help others become happy.

Material approach says, “Myself first” Ethics says, “I must hold myself last”.

Thus codes of ethics are based up on the principle of renunciation which has

potential to uproot selfishness, fear, doubt, hatred and violence and can

bring peace and harmony in the society. It can be the best solution to the

global issues like terrorism.

The spiritually liberated man is the aim of Indian education system. “Ya

vidya sa vimuktaye”- “that is knowledge which liberates”; and it was of this

Indian educational vision that Ravindranath Tagore sang in a famous passage

of his Gitanjali:

Mind Without Fear :

Where the mind is without fear and the head is held high;

Where knowledge is free;

Where the world has not been broken up into fragments by

narrow domestic walls;

Where words come out from the depth of truth;

Where tireless striving stretches its arms towards perfection;

Where the clear stream of reason has not lost its way into the

dreary desert sand of dead habit;

Where the mind is led forward by thee into ever-widening

thought and action—

Into that heaven of freedom, my Father, let my country awake.

(http://www.schoolofwisdom.com)

Why ethics in education? Because student life is the most suitable period

to inculcate the values. If a farmer does not sow his seeds on time but does

so a month later then he cannot hope to harvest his crop three months later.

Similarly, young age is a right time to adapt the ethics in life. If you are not
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aware of it, you cannot progress or reap benefits. That is the reason why

NEP 2020 emphasizes so much on ethics and human values. It says,

The fundamental principles that will guide both the education

system at large, as well as the individual institutions within

it are:

…ethics and human & Constitutional values like empathy,

respect for others, cleanliness, courtesy, democratic spirit,

spirit of service, respect for public property, scientific temper,

liberty, responsibility, pluralism, equality, and justice.

(NEP 5)

The very first step in reform must therefore be to revolutionize the whole

aim and method of our education.

“The ideal of all education, all training should be man-making.

Education is not amount of information that is put in to your

brain and runs riot there, undigested, all your life. We must

have life-building, man-making, character-making,

assimilation of ideas. If you have assimilated, five ideas and

made them your life and character, you have more education

than any man who has got by heart a whole library”.

(Vivekanand 54)

The teaching faculties should be aware that teaching is a process which

does not only require books, presentation skills, lecture halls, libraries,

Facilities, a large campus but also their lives should be wedded to values.

The greater their character the more the students will trust them, learn from

them and absorb ethics in their lives. Rather than focusing only on money,

position and name the faculty should make genuine efforts in teaching ethics

through his/her behaviour. As principal and professors you must also be

aware of the effect of your personal ego conflicts with other colleagues and

faculty members. For the greater good of the academic institution you have

to sacrifice your self-interests and differences.

Professor Junarkar taught Applied Mechanics at Pune University. In one

of his exams all the students failed. Then he said, “I don’t understand what

is wrong with me.” And tears rolled down from his eyes. The students saw

their professor’s feeling of care and sincerity for them. From then onwards

none of his students failed. So teaching is a process accomplished through

values of love, trust, perseverance, patience and faith. The spirit of belonging

that these are my students is very important. Such an ideal teacher is at the

centre of NEP 2020. It values him the most:
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The teacher must be at the centre of the fundamental reforms

in the education system. The new education policy must help

re-establish teachers, at all levels, as the most respected and

essential members of our society, because they truly shape

our next generation of citizens.

(NEP 4)

Though the problem of ethics seems to be out of hand we need not

despair because we are heir of a glorious culture and civilization. Our

Ramayan preaches a great value system through the lives of Ram, Lakshman,

Sita, Bharat and others. Sati Savitri’s fidelity saved him from the death nose

of Yamraja. Nachiketa, the illustrious child from our Upanishads remained

unenticed by worldly fame and pleasures. Shravan’s service to his parents

has no other parallel. The wisdom of our Upanishads and the eternal message

of the Bhagvad Gita have inspired and illuminated the world and sustained

generations of people. Our great leaders like Mahatma Gandhi, Sardar

Vallabhbhai Patel etc. are also icons of inspiration. Let me conclude this paper

reminding us of our great capacity to sustain and spread great ethics which

is well-praised in the history:

“One cannot conclude the history of India as one conclude

the history of Egypt, or Babylonia, or Assyria; for that history

is still being made, that civilization is still creating….Perhaps

in return for conquest, arrogance, and spoliation, India will

teach us the tolerance and gentleness of the mature mind, the

quiet content of the uninquisitive soul, the calm of the

understanding spirit, and a unifying, pacifying love for all

living things” (Durant 633)

– Dr. Jayeshkumar L. Mandanka

Asst. Prof., Dept. of English

Smt. L & C Mehta Arts College, Ahmedabad

(M): 9998999545
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Positive vibes and loopholes of NEP 2020:

NEP 2020 has pros and cons just like coin has two sides. Providing

decentralization of study, flexibility of choice-based subject lead to lack of

proficiency of specialization and mastery in specific subjects comparable to

study bystudentspreviously. It shows that it should be increased and eases

for students like versatile languages knowledge as benedictory, even not to

wait for degree at three years course. As per NEP, any student can enroll

and delist himself to achieve UG diploma and master’s degree within the

four years course, not mandatory four years study. It is quite favorable for

students. Yet, students become a jack of versatile language known person

but not becomes master in any specialized subject. On the other side of NEP,

giving importance for artificial intelligent education which leads to

unemployment which isalready faced the said problems by country.

Furthermore, certain University similarly decrease the credit of English

subject in curriculum. As per present scenario, English is a universal language

to connect to the technological world as well most preferable communication

language. A self-reliant person must develop a personal and professional

life only through effective communication. Due to the said reason, surplus of

English faculty will be increased.However, lack of earning scope Indian

students and facultiesis interested to settle down in abroad. As per AISHE

survey ratio 586337 students in 2019 will be increased 750365 in 2020 to settle
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down for higher education in various countries like Australia, Canada, US

such as. Later, they want to settle down permanently there. Education is the

bridge to fulfill their desires to live a lonely life, undisturbed and need a

personal space. Even they’re certain time unable not only to attend the social

function but also the funeral ceremony of their parents and close relatives.

Day to day busy and hectic lifestyle responsible for moral values decrease in

education level and personal level.Already unemployment is the burning

question in the society which leads fall of moral values, unethical life as

loopholes of NEP. Through Nep study Student

Moral Values in Education :

It is truly said that experience is our best teacher. Life is a path of learning

lessons through literary works, experiences of life. Even, Child’s first stage

of learning is at one’s own home, relatives as well as grandparent’s bedtime

stories. However, Nuclear family’s structure is increased, due to the said

reason, child is having life which is in the web of less moral values, stress,

competitiveness, loneliness.A student’s life drives a sustainable life with

amalgamation feeling just like an aimless bird flying over the sky or extremely

competitive life. During examination cheating, copy case, suicide case will be

increased originally root causeof the above pendulous life of students. As

per the Indian Express, 663/1000 in class 10 and 335/1000 in class 12
th

candidates GSHSEB has cancelled their results and barres them for one to

three years. Over 13,000 students died by in 2021 in India at the rate of more

than 35 every day, a rise of 4.5% from the 12,526 deaths in 2020 with 864 out

of 10,732 suicides being due to “failure in examination” according to the latest

data as per NCRB’s ADSI report 2021.

Education is considered as a pre-condition of economic and social growth

in any country. Mahatma Gandhi had much faith in human capital rather

than physical capital for the building of our nation. He had suggested universal

education. Though the literacy rate has increased from 16.5% in 1951 to 75%in

2011, thescenario of elementary education is very poor. Out if 19.3 crore

children of 6 to 14 age group in the country 81 lac children do not get admission

to the school. Only 1/3 children to the 8
th

 standard. Thus, the dropout rate

is higher in primary education. About 3.5 crore children of 6 to 14 years age

group do not attend the school. There are less than two teachers to teach the

classes’ one the fifth standard. The higher dropout rate in primary education

is reflected in the serios problem of childlabourbeggary in the

country.Decentralization of NEP should not be paperwork, but

implementation of it is required. It creates a pendulous life. One should split

oneself between personal, professional, and social life. It should be looked-

for the poise between them through leadership and management. According

to Ma Jian,

 “When history is erased, people’s moral values are also erased.”
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History is never repeated, but through history, we learn the righttrack

of life. It shows not to repeat the same mistakes again in our life. It is a great

scope of learning life. Now-a-days, one has hectic and busy lifestyle, nuclear

family, ambitious personality leads to depression, stressful life, no one to

listen one’s, inspire to commit suicide. The fundaments of life and problems

of it, the Bhagavad Geeta is the solutions of every sphere of life’s problems

as well Chankya’s Niti provides fundaments of leadership and management.

Such kinds of historical works stipulate us how to manage our life in proper

manner.

Leadership in Lost History and Tradition :

1.1 Leadership Lessons from Gita :

OneLord Krishna emphasizes to Arjuna is the issue of leadership. In

several chapters in the Gita, there are interesting references to the quality of

leadership. If we carefully analyse them three interesting ideas emerge. These

include:

• Strong need to lead by example

• Importance of developing a high degree of equanimity

• Understanding the principle of mutual dependence

Leading by example Leaders derive their credibility, respect, and power

from their unwavering commitment to walking the talk. This is because, if

the leaders say something and do something else, the followers will not take

the leader very seriously. Rather, they will do a similar thing as their leader

and nothing else.

AS per conversation between Krishna and Arjuna, a leader hands are

always tied but his actions are keenly observed and became inspirations for

others and blindly followed by them.One of the biggest problems today is

that leaders do not exercise this value. They think they are legitimate and in

several cases this idea stretches to such a level that they being to think that

they are “above law”. Every individual inevitably plays a leadership role. A

child looks upon the parents, elders, and the teachers very closely and derives

its value systems early in life. These value systems are set at that stage itself

and little change is possible later. Every one of us as responsible parents,

head of a family, member of a social or political group need to understand

this issue very seriously.



132 Teaching English Literature and Language

1.2 Leadership in Chankya Niti :

“A good leader does not stop until the task at his hands is finished,

He resets only after he finished his work. He is not afraid of failure.”

As stated by Chankya, a good leader has worked on his own planning,

having strategies to finish it with the help of effective communication,

decision making, happiness, accountability and maintaining secrecy. As we

know, Chankya- a man of wisdom,jurist, and royal advisor to Chandragupta

Maurya. He is also known as Kautilay, and his leadership qualities of the 4
th

century are even beneficial if adopted by people in today.

1.2.1 Leadership Qualities :

• Intelligent and dynamic (plan out your work and workout your plan)

• Associate with elders

• Truthful in speech

• Does not break promises.

• Desires of training

• Easily approachable

As per the opinion of Chankya that all qualities are mandatory not only

in his time but also applicable in the 21
st

 century to be a good leader otherwise

no one can trust on you.

1.3 Literary works in English Literature:

“Literature lends itself to the teaching of specific moral dilemmas.

And the examining of specific character traits.”(Prestwich2004, pg. 143)

Literature is a creation of author’s minds and thinking apart from

surrounding society. Literature is a powerful weapon of communication and

preserving crucial details of cultures, traditions, and attitudes. It creates

perceptions among readers. Literature is a reflection and influence of society

which is interpreted the social norms, philosophy, psychological thoughts.

Social ideology becomes the biggest hurdle to live an unrestricted life.

Fiction can be as instructive about leadership and organizational

behaviour as any business textbook. The protagonists of the respective works

of Arthur Miller’s Death of a Salesman, (Jesse, from Sway, and Mr. Keating,

from Dead Poets Society) Sophocles’ AntigoneCreon’s unilateral leadership

style ) and Joseph Conrad’s “The Secret Sharer”( a captain represent the whole

community)and Chinua Achebe’s “Things Fall Apart” to help students

understand questions of leadership, decision making, and moral judgment.In

the way of good judgment and self-knowledge, as well as a deeper

understanding of human nature.



133Moral Values in Education, Management and Leadership ...

Management in Lost History and Tradition :

Bhagavad Gita has inspired many of our national leaders and provided

them strength, moral courage, and clarity of thought with which they have

led the country in its struggle. These are essential elements of making a

good manager or a leader today. Here lies the motivation for today’s talk.If

we develop this skill, orientation, and attitude to draw upon the repository

of knowledge for our day to day living issues (such as Business Management),

then we will realize that the world of ancient Indian wisdom opens. One

may locate several direct and relevant thoughts in these texts. If you look at

Nyaya Shastra of Gotama5 (550 BC) there is a very systematic description of

how knowledge could be acquired. Starting with sixteen categories of

acquiring knowledge, there is a step-by-step enumeration of the idea at several

levels. As a researcher in Operations Research, I find the broad framework

remarkably like enumeration algorithms such as branch and bound. I also

see ideas that may help a maintenance management team to develop efficient

troubleshooting mechanisms. Further it also informs management researchers

how taxonomic classification systems could be developed. I just want to

show you the basic classification scheme from Nyaya:

Gita also offers perspectives on how to manage certain things in life,

understand complex things that we go through in simple terms (just as the

example of birth and death). It also offers direct ideas and sets us in a state

of contemplation. However, to benefit from this immensely, in the domain

of management, we need to step out of the world of rationality and tread

into unknown areas. A nearest reference to this idea in modern day is “out of
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the box” thinking or thinking “without” the box. This is a change in thinking,

in perception that we need to make in our own mind.

The research paper focuses on integrated development of human life

through literary studies to face the outward environment. It should not be

bound to certain area, but it should go further to a greater global level. The

religious book ‘The Bahgavad Geeta’ is the biggest source of humanity,

management, leadership. It shows the path of human life and shows the

problems and its solutions from unique perspective. Learning with literature

which leads towards the leadership, management of glorious India. Nalanda

university having 2000faculties, large library. Takshashila university

where10500 students are doing their master’s degree-such kinds of wonderful

examples. Here in the past, overseas students sought to get an admission in

seats of learning.
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Abstract :

Human being has proven his existence worthy through communicating

the knowledge he has gained and shared during it lifetime which remains

even-after his life. Famous writers and philosophers have been able to reach

to mass through different ways of communication. In this era of technology

and knowledge were reaching to audiences has become easy in comparison

to earlier times it is very important to communicate effectively. Effective

communication is an important aspect of success in professional and personal

life. English is an international language which gives an edge to reach

international audience. Effective communication in English helps in self

development and empowers an individual to reach his goals in life. This

research discusses about outcomes of effective communication in life of

individuals who inspire to achieve greater goals in life.

“It is a language which is rich in language, literature-

humanistic, scientific and technical. If under sentimental urges

we give up English we would cut ourselves off from the living

stream of ever growing knowledge”

– Radhakrishna university education commission

The world is like one big family which is communicating among multiple

cultures each single day. Present modern day technological infrastructure
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gives vast array of data of information from different parts of the global

culture at just a click away. In current times it is considered an important

skill to know multiple languages to communicate successfully to wide range

of population. In multiple language knowledge at least three basic languages

should be known by the speaker they are mother tongue, national language

and English language.

Talking about importance of English language, English is an international

language whichgives wide scope of different opportunities. It is World‘s

Common Language and it is global language since ages because of British

Imperialism. But the major reason behind sustainability of English language

for long time is its quality of adaptability. English is a progressive language

which is flexible in approach. It adapts new words from different other

languages as and when required. Non-native English language speakers are

increasingly outnumbering the native English speakers.

English language, as being widely spoken worldwide, gives immense

opportunities in these new emerging economies of the world.The job seekers

having knowledge of English language ensure employability, stability and

prosperity. It ensures good opportunities, good prospects in job and higher

salary. It is common medium of instruction in court, schools and

administrative offices in many countries. It is an important medium of

communication at global level. Many literatures of the world are translated

into English language which gave a platform to know many unexplored

cultures of the world.To pursue many fields in higher education knowledge

of English language is essential. Communicating in multiple languages has

become important part of becoming successful in profession career. Being

able to communicate in English language apart of native language is

considered to have an additive advantage and gives a competitive edge.

Demand of proficiency of English is increasing day by day as the business is

not confine to any local region and is going worldwide. It helps in cross-

pollination of ideas and innovation to the remotest part of the world connected

to internet. It also provides wide range of market to buyer and seller across

the world.

English has power to change lives as it gives wide range of opportunities

to the learner may it be education, career, job or social aspect. The demand

of English language in current times makes the importance of English clear

to the society. Student should be taught English language as compulsory

part of syllabus of the schools and universities as it will ensure better future

of next generation.

The word communication is derived from Latin word “Communis” which

means common. Communication means sharing of ideas, information,

knowledge, emotions etc. with each other. For the communication to be
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successful it required common language, known by both the sender and

receiver, as the medium of communication. Communication is or two types

verbal and non-verbal communication. A good orator knows how to use the

language to communicate successfully with others to impact them socially,

mentally and emotionally. Oral communication is further divided into oral

and verbal communication which actually uses any language as the source of

medium. While in non-verbal communication body language, touch, sound

volume, distance, eye contact etc., plays an important role in communicating

information.

Communication helps in different aspects of life like career building, job

search, social status, higher standard of living, relationship building, problem

solving in business, personal and many areas of life. It helps individual to

express themselves in most suitable manner. Communication is directly linked

with the state of mind and mental reactions to the present situation. So it is

very important to master the state of mind in order to master the

communication skills. Communication has four major skills listening, speaking,

reading and writing and to master the communication you should have

command over all the skills of communication. It helps to negotiate

andconvince different argument and deals in professional and personal life.

People with excellent communication skills tend to have better and impressive

personality and great prospects in job. While others not having better English

language suffers from lack of confidence and lower job opportunities in current

market.

Effective communication is very important to understand and the level

of success of the communication depends on the use of different skills in

effective manner. Effective communication decides the future of any

individual, the rate of success in life is directly related with level of effective

communication. Proper selection of words and action is an important part of

effective communication. Giving space to others to express their ideas and

thoughts means that you tend to communicate for the reason of sharing

ideas, information or knowledge with each other. In verbal communication

selection of proper words by the sender plays very vital role as it should be

comprehensive to receiver and similarly feedback by receiver should be

understood by the sender.

In non-verbal communication body language plays very important role

and there is no use of verbal language but the different signs, volume, touch,

distance and movement of body parts are used to communicate information.

The level of confidence is the key to an impressive personality. It helps to

impact the mind of the receiver and leaves long lasting positive impression

of the speaker. A good speaker first needs to be a good listener and observer.

He should try to read between the lines while interacting with others which

will help him to crack the essence of the non-verbal part of the communication.
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Effective communication means that the message send by the sender

should be understood by the receiver with clarity. Effective communication

helps in building new relationships in professional and personal life, it also

helps in maintains them through life time.It encourages building trust in

relationship. It helps in increasing accountability in a person no doubt actions

also matters along with words. It encourages people to learn new way of

life, thinking and sharing of innovative and new ideas to different places. It

helps in team building and imbibing leadership qualities from others. Effective

communication at workplace helps built efficient team and helps them achieve

goals with team spirit. It helps to incubate innovation and new ideas at

workplace. Sincerity and loyalty of the office staff can be retain for a longer

time. It helps in business development and both in horizontal and vertical

expansion of the company. It helps in taking proper decisions in proper time

and more out of the situation. Satisfied staff will help in increased satisfied

customers. It helps in setting goal orientation in business. It develops strong

bonding and establishes good relationship among the employees of the

organisation. Effective communication provides good mental health and

improves social relation with people around you. It increases trust and

transparency among peers in society and workplace.

Employee Management is an important part in an organisation. Effective

communication plays a very vital role in work life balance. Leader needs to

be a good communicator so that he can produce more leaders like by setting

example of leadership. The leaders should be capable enough to convey the

vision and mission of the organisation clear to the members of the team. It

helps in building a strong team which will co-operate in achieving organisation

and individual goals. Achieving the goals of the organisation helps in the

growth of the organisation too. Positive interaction and positive attitude

can be built with clear and effective communication. It is very important to

ascertain transparency and trust developing in the team for overall strong

bonding and only a good leader with effective communication skills can

induce it in the team. Space for innovation and implementation of new idea

helps to achieve the organisational progress. It reduces misunderstanding

and event like grapevine in organisational workplace communication.

Effective communication Skills includes good observation skills, Clarity

and Brave, good Listening and comprehensiveness, Emotional Intelligence

(EI), Self-Efficacy, Respectful, Self Confidence, Selection of the Right Medium

and Providing Feedback. In present times new concept Spiritual Intelligence

is also part of effective communication. Spiritual intelligence is part spiritual

way of life for example the path of way of living is being example by Lord

Shree Krishna in ‘Geeta’. For example

anudvega-karam vakyam satyam priya-hitam ca yat

svadhyayabhyasanam caivavan-mayam tapa ucyate

BG.Ch:17.Stanza, 15.
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Literal Meaning :

“Austerity of speech consists in speaking in a manner that will not agitate

the minds of the listeners or enkindle the base emotions of the listener or his

passion; the communication should be true, it must be beneficial to the listener

and also pleasant. One should also engage in self-study.”

So taking in context the spiritual learning and implementing in way of

living life is spiritual intelligence.

In Effective communication 7 C’s of Effective Communication are very

important to understand which are very integral part of it good

communication. The seven C‘s are 1. Clear: to have clear communication, 2.

Correct: correct Communication, 3. Complete: to have complete

communication, 4. Concise: Good communication involves your message

being prim and proper, 5. Concrete: strong way of communication without

any doubt, 6. Coherent, You cannot be an effective communicator if you

become illogical while communicating.7. Courteous: being courteous is one

of the first important quality in communication.

Thus in a process of communication effective communication is more

import in the overall developing of the learner. Learning English language

and effective way of communication will ensure empowerment and self-

development of the learner. It will ensure better life and good salary and it

will open up new opportunities in the life of the learners.
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Abstract :

Joan Didion was the iconic American writer of present times famous for

her novels, personal essays and innumerable journalistic writings. One of

the common themes of her writing has been a constant anxiety over moral

and intellectual status of American society. Her style of writing too has been

unique and inimitable. Her essay, On Self Respect is a discussion on the concept

of self-respect as a feature of human personality. Although the essay is about

the human personality in general, this paper studies the essay as a serious

and interesting argument for women empowerment.

Joan Didion (1834-2021), the famous American novelist, essayist and

journalist became popular for her personal essays, collected in two volumes

titled Slouching Towards Bethlehem (1968) and the White Album (1979). The

essays were appreciated by both readers and critics, for the unique style and

revelation of Didion’s inner life. On Self-Respect ,published in year 1961 in

Vogue magazine is one of her earliest writings.

Although Didion writes about the subject of self-respect as an important

feature of human personality, this paper is an attempt to read it as a hail to

women’s empowerment. Didion elucidates the fact that one should have

self-respect, which means the ability to be responsible for one’s own decisions.

Didion’s advocacy of self-respect becomes a feminist clarion call for women’s

independence. Denied of the basic human right to be free, women do not

enjoy the power of making decisions for their own lives. Didion uses personal
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experience as well as examples from history and literature to emphasize the

significance of self-respect for women. She opens the essay with a confession

about how she stopped liking herself at the age of nineteen, simply because

she was not elected to the prestigious American academic society, Phi-Beta-

Kappa. She knew that there was nothing tragic about the episode.

Nevertheless, she learnt a lesson for life and lost her childhood innocence.

Simone De Beauvoir rightly observed that ‘one is not born woman, but

becomes a woman’. Women are taught from childhood to have ‘good

manners, clean hair and make constant attempts to win the approval of people

around them’(Didion). Didion too had innocently believed that being a good

girl-child would earn her ‘happiness, honour and the love of a good man.’

Women are brought up with the idea that the ultimate goal of the life should

be to secure a good marriage, since their survival is dependent on men. To

have ‘winning smiles’ and to be a submissive ‘do-gooder’—Didion realized

that real achievements will require more than these glorified ‘passive feminine

virtues.’ And this realization made her lose the ‘innocent faith’ in the ‘pleasant

certainty’ that the so-called womanly qualities guarantee a key to a fulfilling

life. She found that her idea of self-respect had been pinned on ‘doubtful

amulets’. She understands that it is more important to be true to oneself

rather being what people expect. Since women have ingrained the teachings

of patriarchal world which dictates them to be self-effusive, dependent and

submissive, they find it difficult to stand for themselves and be on their

own. They are used to live, believe, behave and act according to norms laid

down to keep them suppressed. Thus, being kind, loving, generous and

good natured at the cost of negation of self ,become the qualifications for

being a woman. Because being so ensures approval of society, and that

becomes a matter of self-respect for women. However, in words of Didion,

‘the dismal fact is, self-respect has nothing to do with the approval of

others…has nothing to with reputation.’ It is the faith in oneself and the

ability to decide priorities in life without giving into the opinions of people

and society that brings self-respect in a person. Every human being deserves

to be independent and free, therefore women’s act of selfless self-negation

is a practice in pretention and self-deception. Didion observes that ‘the tricks

that work on others count for nothing, in that very well-lit back alley where

one keeps assignations with oneself.’ Women should come out of self-

deception. In a description which could be a practical experience of everyday

living, Didion discusses what life is without ‘sense of self-respect.’ She says

‘to live without self-respect is to lie awake some night beyond the reach of

warm milk, phenobarbital and the sleeping hand on the coverlet, counting

up the sins of commission and omission, the trusts betrayed, the promises

subtly broken, the gifts irrevocably wasted through sloth or cowardice or

carelessness.’ To live without self-respect, she says, is to keep being reminded

of one’s own failings and living with guilt over them. Always seeking approval

from others, women are prone to self-blame for all the wrongs done to
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them. They deprecate themselves and live a guilt-ridden life for their real or

imaginary failures. Giving oneself the liberty to make mistakes, to make

peace and a ‘private reconciliation’ with them is to have self-respect.

Achieving this, however, requires courage which Didion describes as, ‘a

certain toughness, a kind of moral nerve’. Charlotte Bronte attributed this

quality to Jane Eyre, when she made her say, ‘I am not an angel, I asserted,

and I will not be one till I die. I will be myself.’ In one of her interviews,

Didion has accepted the influence of Brontes on her life. While Jane Eyre

was a fictional character, Didion is writing a personal essay. Sarah Davidson

herself a writer, praised Didion saying, ‘I found her essays hypnotic, in a

voice I’d never heard, expressing ideas I know were true but couldn’t have

articulated.’ Writing in a first-person singular mode, was to Sarah Davidson,

the most radical aspect of her voice. Didion herself exhibited the boldness

and courage that she writes about both in their life and in her writings. To

elucidate her point, Didion quotes examples from Margaret Michelle’s Gone

with the Wind, where Rhett Butler tells Scarlett O’Harra about the act of

courage. She also comments on the character of Jordan Baker from The Great

Gatsby . The incurably dishonest Baker uses the womanly trait of

accommodating oneself-which very often translates into making compromises

with self-interest- to boldly accept herself and earn inner peace.

As Didion goes on to define the source of self-respect and the required

qualifications for it, she implies revolutionary changes in the traditional

concept of womanhood. To come out of the centuries old shackles of unjust

and suppressive norms, women will have to be brave and courageous, because

according to Didion, earning self-respect requires taking risks and follow

certain discipline. It is the readiness to perceive that ‘one lives by doing

things one does not particularly want to do, by putting fears and doubts to

one side, by weighing immediate comforts against the possibility of larger,

even intangible comforts.’ To practice Didion’s concept of self-respect, women

will have to learn to give up the smug and cozy ideas of care and protection,

which in reality bog them down to dependence, servility and servitude.

Taught to believe that they are weak, helpless and incapable of both physical

and intellectual powers, women learn to remain dependent. Obviously, it

would be scary, risky even adventurous to reject the traditional norms and

venture to taste liberty and freedom but one must know that ‘anything worth

having has its price.’ People who respect themselves are willing to accept the

risk. Didion supports her argument with examples from history. She refers

to the nineteenth century American soldier, known as Chinese Gordon and

his military feats in an African country. In other words, women’s

empowerment will require work of a nature found in military and war-like

pursuits, where the possibility of failure and uncertainties remain the only

certainty. Women will have to forget their protective cocooned cell to enjoy

a life of real human dignity. Didion informs us that the cosmetic steps to

repair the centuries old damage will not work. Women will be empowered

when they perceive power, as not something doled out to them by society,
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but as something naturally ingrained in them, just as men have. Empowerment

is self-respect, which is, ‘a discipline, a habit of mind that can never be faked,

but can be developed, trained and coaxed forth’. It has to be a psychological

process. Didion explains this abstract concept by narrating a personal

experience, when she was advised to put her head in a paper bag, to avoid

crying. With a touch of ironic humor, she invites the reader to fancy oneself

as Cathy, the tragic heroine of Emily Bronte’s classic Wuthering Heights, who

is a victim of patriarchal standards of women’s behavior – and to live

constantly with one’s head in food fair bag. Instead of rooting out the major

cause of women’s suffering, they are advised to look for such ridiculous

gestures of self-defense. Women will have to get exposure to and knowledge

of real human freedom. In a poetic expression, Didion says, ‘did not the

candle light flickering on the liana call forth deeper, stronger disciplines,

values instilled long before. It is a kind of ritual helping us to remember who

and what we are.’ Didion very effectively uses a private emotion to convey

a general reality. Instead of eradicating the patriarchal forces which work to

keep women weak and helpless, women are trained in denial of expression

and to remain mute. Didion’s essay on self-respect can be read as a plea to

women to become self-aware and learn to deconstruct the wrong beliefs

which demean them. Commenting on Didion’s style, Zadie Smith rightly

says that ‘she probed the public discourse, the better to determine how much

truth was in it, and how much delusion.’ Emphasizing the need for self-

respect, Didion hammers into the readers the idea of self-worth. She goes

on to assert that, ‘to have that sense of one’s intrinsic worth which constitutes

self-respect is potentially to have everything.’ The term ‘everything’ includes

the ability to discriminate, to love and to remain indifferent, abilities which

mark a truly liberated human being. The awareness to see through the wrong

beliefs, which cause ‘so little perception as to remain blind to our fatal

weaknesses’. Women should be able to reject everything that devalues them.

The society has drilled false notions about gender-identity which dooms

women forever to remain the second sex. Women have wrongly imbibed

the idea that they should always be willing, self-sacrificing, pleasing angelic

beings, that they should always be ready to serve and keep looking for

approval. Stories of Francesco and Paolo, and of Hellen Keller and Annie

Sullivan, according to Didion, have set false ideals of womanhood and are

not worthy of emulation. Women with self-respect will immediately see how

such stories contribute to unequal, unjust world, which in turn generates

hate and contempt for people. Exercising discrimination, women would learn

to accept their own worth and practice self-love, creating appreciation for

the world. Remaining true to oneself and not being dependent on the dictates

and opinions of others will liberate women from the crippling effect of the

societal expectations. Women become victims of the vicious cycle where

negating themselves, they strive hard to please people which in turn makes
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them hold people in contempt. Women, therefore find themselves

continuously surrounded by a world where they forever feel hurt and

disappointed. Didion reiterates the universal truth about women’s lives when

she says that, constantly living under the pressure of fulfilling some kind of

demand from others, they dread interaction with people. In her words, ‘every

encounter demands too much, tears the nerves, drains the will.’ As women

remain occupied in this vicious trap of  ‘diving and meeting the next demand’,

they go through ‘an alienation of self’. To know the unfairness of situations,

yet not able to say no, and keep facing self-reproach and guilt seems to be

the fate of women’s lives. To escape this fate, women will have to be firm,

disciplined, ready to take risks and to make one’s own decisions and take

responsibility for them. Using the power of discretion, realizing one’s self-

worth, and to free themselves from the expectations of others will help women

‘to give us back to ourselves’ and as Didion declares, ‘there lies, the great,

the singular power of self-respect’. Writing with perception, precision and

with an authoritative voice, Didion’s essay On Self-Respect asks women to

rise and claim their rightful place as equal, independent human being. Didion,

herself always questioned the given norms and ‘abhorred the kind of thought

that forecloses thought’. Zydie Smith, paying a tribute to Didion’s contribution

comments that she showed us ‘how a woman could speak without humming

and hawing, without making nice, without poeticisms, without sounding

pleasant or sweet, without deference and even without doubt.’ This is also

the message that Didion conveys in the essay on self-respect. In her another

famous essay Why I Write, Didion observed that writing is an aggressive act

of mental invasion of the reader. She says ‘in many ways, writing is the act

of saying, listen to me, see it my way, change your mind.’ In the essay On

Self-Respect too, she encourages women to assert their voice to earn freedom

and power for themselves.
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In Indian context the first language plays a vital role in sharing one’s

intimate emotions, whereas the second language helps him to acquire more

knowledge as it is the language of higher learning. There is a growing

realization in the present context that communications skills in English are

the basis for success in any corporate assignment. Language is a vehicle which

carries the load of one’s ideas, emotion and interests and expresses in a way

in which it is assimilated by the speaker. But in double-language or triple-

language social system, it is difficult to ascertain which language carries more

loads - either first or second or third.

Teaching English as a Second Language :

Hence, the problem of teaching English as a second language, to the

Indian students starts from the pre-schooling. Further environment and

family background play vital role in success of learning process. For example,

countries like India, where majority of the people are farmers, have the poor

background in education. Moreover, the income of majority of the families

is not adequate. Hence, the parents are not interested in giving good

education background to their children. In contrast, they are willing to engage

the children in some jobs in order to earn money. This is the very basic

reason and the affecting factor in teaching. Secondly, the infrastructure, viz.

school buildings - class rooms, labs, etc. is not adequate as required. The

first category of the students is almost compelled to attend their classes

under the trees even after several five year plans.

The Indian constitution, in 1950, declared Hindi in Devanagari script to

be the official language of the union. Unless Parliament decided otherwise,
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the use of English for official purposes was to cease 15 years after the

constitution came into effect, i.e., on 26 January 1965. The prospect of the

changeover, however, led to much alarm in the non-Hindi speaking areas of

India, especially Dravidian-speaking states whose languages were not

related to Hindi at all. As a result, Parliament enacted the Official Languages

Act, 1963, which provided for the continued use of English for official purposes

along with Hindi, even after 1965.

As a Teacher in English :

As a teacher in English, for the students of technical education, discipline

the researcher observes that the students who learn English for a specific

purpose are almost poor at receiving and reproducing their domain subject

knowledge through English; though the same process can be done in a

brilliant way if they use their vernacular language. Sometimes their use of

English language is so poor that they are not able to fulfill even the basic

purpose of communication. This leads to a complete failure as a professional.

Majority of the students are coming from village and also their parents

are farmers and uneducated. If the nature fails, the survival of the farmers

will be questionable. Hence, the students are mentally discouraged due to

the family conditions. In the second category, the students are having enough

background in basic education since their parents are educated and they do

not depend on the nature much. Many of the students from second category

are joining in English medium schools and hence, they do not find much

difficulty in pursuing their higher education.

Moreover majority of the families of second category are dwelling in

towns and cities and hence, they have easy access of quality education. But,

the first category of students is scoring good marks the examinations

conducted. It proves that they are having good writing skill in English. The

only thing is that they have to be given training in oral English communication

also. Hence, a common programme for English Language Teaching must be

framed in the pre- schooling itself.

Language as a Structured :

Each language is structured differently, and the different structures offer

users different suggestions to meaning. So when we learn our first language,

our brain/mind ‘tunes into’ the way the particular 11 works, and we learn to

pay attention to particular cues to meaning that are most helpful. When we

meet a new language, our brain/mind automatically tries to apply the first

language experience by looking for familiar cues. Part of learning a foreign

language is developing new understanding about the particular cues to

meaning that the new language offers, and that differ from those of our first

language. The transferability of knowledge, skills and strategies across

languages depends closely on how the two languages work.
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A teacher’s primary role is not only to enable the students to enable the

students to understand what he is intending to say or teach. It is also the

duty of the teacher to understand what the student wants and says. In

teaching-learning process, two things play the vital roles; one is the delivering

capacity of the teacher and the other one is the receiving capacity of the

students. Without the two aspects, the teaching-learning process will not be

a successful one. Teaching-learning process is just like making sound by

clapping. Without two hands we cannot clap. Like that without a right teacher

and the students, the teaching learning process is meaningless. Teaching

should be a worthy of learning a concept deeply and broadly. Teaching

should facilitate the students to face the world which is full of political,

social, international as well as personal controversies, without fear. It should

give self-confidence to the students. By the effective teaching, the students

should be enabled to go for right choices, judgments and also decisions

individually In the process of teaching-learning, the teacher should try to

understand the students first. Then only, he can enable the students to

understand him or his teaching. Theory with practice on some of the teaching

topics may enable the students to understand the concept easily. Success of a

teacher in his/her attempt in enabling the st udents to understand what is

the concept taught by the teacher, depends on the methods he/she applies.

The teacher may be a good, but the students’ physical problem may lead him

to ignore the teaching. Or sometimes, the background of family of the

students may drive him to be dull. Hence, the teacher should take into account

everything.

The Teaching-Learning Process :

At the school level, the teaching-learning process is checked up the teacher

by repeated class tests and examinations. Based on the result (marks scored

by the students), different methods are adopted to improve teaching in case

of negative result. At the college levels also the same traditional (Macaulay)

method of examinations is used. The only difference is the volume of syllabus

prescribed for the colleges students will be more than that of the school

level. As Carl

Rogers said, the teacher should first forget that she/he is a teacher.

Instead, she/he must possess the skills of a facilitator of learning-genuineness,

prizing and empathy.

Learning English as a Second Language opens up to the learners a totally

new world that is ever evolving and ever fresh. As the student grows in

knowledge of distant parts of the world, learns of the people living there,

shares in their dreams and aspirations, studies the challenges they face and

how they cope, so he/she can develop empathy, understanding and respect.

Access to the latest researches in every field, coupled with the latest dialogue
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in the areas of collective development of humanity and the challenges ahead;

open a new, exciting and totally unexplored world for the learner.

English as Foreign Language :

Perhaps one should mention here a possible change of the existing teaching

methodology of the English as Foreign Language (EFL) course and English

as a Second Language (ESL) course to a new English as a Global Language

(EGL) course methodology since the latter term is more neutral. English as a

foreign language may still evoke mixed feelings in the learners, whereas

English as a Second language (ESL) too could pre-prejudice the learner

towards the language. EGL is a neutral term and, if the above explanation is

accepted and the change implemented, this might actually motivate the

students to learn it well. Besides, the whole concept of learning a new

language and gaining a new world view should be attractive even for

monolingual speakers.

Clearly then, English has emerged as the de facto global language for

universal communication in the closing years of the twentieth century.

Whereas languages have traditionally been taught from the view point of

their cultures, we will now have to think of new methodologies and materials

so that global language learners can meet the challenges of the emerging

global civilization and use the global language for their diverse needs.

We have proposed that the English as a second Language should be

taught to the students in all the schools in India. This means all the citizens

in India would learn their mother tongue well, but side by side they will

also learn the Second language (English). Therefore, all the citizens of India

will grow up as bilingual speakers, which phenomenon would have a number

of obvious advantages such as access to the whole world of knowledge and

the possibility of sharing their ideas with others anywhere in the world.

English Language Proficiency :

In our country, as already said 75% of the students are from rural areas

and they are coming through regional language medium schools. Hence,

based on their background, we have to design the syllabus and adopt methods

to test their English language proficiency. Therefore, it is necessary to go for

a detailed discussion as to whether the existing curricular is fulfilling the

need of the hour and suitable to the students in achieving their goals, the

present methods for testing the proficiency of the students are suitable and

opinion and suggestions from the teaching faculties of the English language

in technical institutions are to be obtained.

Taking into consideration of all the above points and undergoing a

detailed analysis, a real solution may be found out for the betterment of the

students as well as society.
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Abstract:

Psychoanalysis is a literary theory and is used as a theoretical approach

in the literature. Firstly Sigmund Freud explained this term and later this

theory applied in various fields. He contends that literary works are

manifestations of the neuroses and unconscious desires, and is concerned

with the author. According to the concept, literary texts communicate

symbolically, just like dreams do. According to Psychoanalysis, the characters

occasionally expose the author’s unconsciousness. So literature has a great

impact on this theory. In simple words, feminine sensibility means what

women feel about their problems and how she victims of society for not

getting attention. It can also refer to a woman’s acute understanding of paying

attention to anything, such as another person’s feelings. In literature, it is

possible to gain insight into women’s experiences and psychological

expressions by applying feminine sensibility. It can also be used to investigate

the awareness of a woman’s position as a victim of oppression.

Anita Desai’s Cry, the Peacock is a psychoanalytical work that explores

the thoughts and feelings of its main character, Maya. The conflict between

feminine perception and masculine logicalness is explored in the novel. Anita

Desai explores themes like alienation, loneliness, and painful environments

in the novel. Maya has a deep feeling for life and is a very sensitive, feminine,

and emotional person.
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The proposed study , “A Psychoanalytical Study and Feminine

Sensibility in Anita Desai’s “Cry, the Peacock”” aims to investigate female

sensibility and psychoanalytical interpretation.

Keywords – Psychoanalysis, Psychoanalytical study, Neurotic, Feminine,

Feminine Sensibility

Introduction:

Anita Desai’s first novel, Cry, the Peacock, is recognised as a pioneer in

the psychoanalytical study. The novel looks into the fears, insecurities, and

unusual behaviour of Maya, the protagonist. A young woman named Maya

is in an unhappy marriage. She focuses on the idea that she is going to pass

suddenly right after getting married. Maya’s desire to enjoy life in all of its

luxuries is what causes her sorrow. The story takes place in India. Gautama,

Maya’s husband, prefers to spend time with her and they both live alone.

The majority of the story’s action happens in Maya’s thoughts.

Anita Desai is an Indian Novelist. In Mussoorie, India, on June 24, 1937,

she was given the name Anita Mazumdar. She has written 18 novels, several

of which have received honours. “Cry, The Peacock”, “Voices in the City”,

“Fire on the Mountain”, and “Games at Twilight” are some of her novels.

Desai frequently employs symbols and flashbacks in her writing, which is

also lyrical and detailed. Her books cover subjects including alienation,

loneliness, family ties, conflict in marriage, and domestic violence. Desai

belongs to a group of authors who have created a market for Indian fiction

in English. Anita Desai is a member of the Lalit Kala Akademi’s advisory

council and a Fellow of the Royal Society of Literature in London.

A Psychoanalytical Study of Anita Desai’s “Cry, the Peacock”:

Psychoanalysis has widespread acceptance. Ironically, the economic

growth of the twentieth century has obscured its original meaning. Not merely

because psychoanalytic therapy is widely used, but also because

psychoanalysis has developed in popularity. The advantages of applied

psychoanalysis overshadow its disadvantages. A non-clinical audience is

interested in how psychoanalysis is used in literature, psychology, sociology,

anthropology, ethnology, religion, and mythology.

“A General Introduction to Psychoanalysis”, by Sigmund Freud, is a

book based on his lectures on psychoanalytic theory. There are three sections

in this book. Sigmund Freud declares in the opening lecture, “To be sure,

this much I may presume that you do know, that psychoanalysis is a method

of treating nervous patients medically.” (Freud 1)

In English Literature, Psychoanalytical theory is one of the modern

concepts. This psychoanalytic theory is regarded as a theory of personality

dynamics and structure. The hidden connection between literature and
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psychoanalysis has been brought to light by the academic field of literary

criticism or literary theory.  Nevertheless, it is regarded as one of the

fascinating and rewarding methods of interpretive analysis. This psychological

analysis has evolved into one of the methods for figuring out the underlying

meaning of a literary work.

The representation of existential trauma is one of the book’s central

themes. The story’s main character, Maya, confronts a profound sense of

meaninglessness and an unexplained dread of dying. Because of her intense

dissatisfaction with her life and need for purpose, she experiences a serious

existential crisis. Anita Desai explores the philosophical issues surrounding

living in a world that frequently appears fragmented and meaningless in

order to better understand the existential trauma of humans experience.

“Cry, the Peacock” explores the complex nature of Maya’s psyche and

sheds light on the effects of unfulfilled desires, social conventions, and

emotional isolation. The text examines a wide range of topics, including human

reflection, the effects of repressed emotions, and the thin line separating

sanity from madness. Maya grows further distant from reality as her worries

and anxieties grow. Her conscious mind starts fusing dreams and reality,

creating a disjointed story that is difficult to follow. In her inner world,

Maya experiences a wide range of emotions, from fleeting longing to despair,

hopelessness, and pessimism.

Maya’s loneliness has significantly contributed to her development into

a neurotic character. Additionally, Maya’s irrational biological desires have

a significant impact on her mentality. Her admission of having an intimate

relationship with Gautama as a husband and wife demonstrates her unhappy

marital life. She states:

“Telling me to go to sleep while he worked on some papers,

he did not give another thought to the soft, willing body

or the lonely, wanting mind that waited near his bed. (Desai

14)”

In the beginning of the novel, Tatto, Maya’s favourite dog, dies and his

body is left to get worse on a hot day in April. The image of the dead body

seems to have an effect on Maya’s thoughts. Maya sobs helplessly at the

passing of her beloved dog Toto. She even starts to cry. Actually, Maya feels

a motherly bond with Toto. Maya could not accept the loss because she

thought of Toto as her child.

Gautama, Maya’s husband, does not feel the same way about Toto. He is

totally different from Maya. He makes a promise that he will get a new pet

in an effort to comfort his wife. But when Maya is down, all she wants from

her husband is love and good company. Maya feels alone since Gautama

fails to provide her with emotional support.
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Maya was her father’s princess when she was a young girl. Her father

Rai Sahib has provided her with every comfort. She has wished that Gautama

would take the place of her absent father. However, Maya is disappointed

that Gautama is unable to love and care for her in the manner she hopes. As

a husband, Gautama has fallen behind in giving her a sense of emotional

safety.

The psychological imbalance in Maya has gotten worse over time. Her

preoccupation with death likewise grows and intensifies. This preoccupation

is the unfavourable result of an Albino astrologer’s forecast made when she

was young. Maya sees Toto’s passing as a sign that the prediction will come

true. When Toto died, Maya admitted to these things:

“It was not my pet’s death alone that I mourned today, but

another sorrow…” (Desai 13)

The sad tale of a woman with a psychological imbalance is told in the

psychological work Cry, the Peacock. It’s amazing how well Anita Desai

handles psychological themes. It demonstrates how marital discord results

in psychological disorders.

A Study of Feminine Sensibility in Anita Desai’s “Cry, the Peacock”:

Females and their sensitive feelings about their family, society, or the

overall environment in which they live are typically referred to as having a

feminine sensibility. In order to portray the world of women and their values

and dignity, this idea, philosophy, and concept were developed. ‘Feminine

sensibility’ is a phrase that falls under the study of feminism, which addresses

the ideals of women. It is one of the most talked-about theoretical arguments

for women’s rights that are founded on the idea that men and women are

created for equal opportunities.

In order to understand the genuine values of women in the patriarchal

society, feminine sensibility discourse must take into account both the

emotional and intellectual thinking of women. Most women in the world are

repressed by the patriarchal society’s patriarchal boundaries and have

suffered at the hands of their husbands. However, they are helpless to stop

it; all they can do is cry, experience it, and go about living their sad and

emotional lives like Maya. Since many centuries have passed, patriarchal

societies over the world have determined their fate. Many authors have

recently approached the topic with a humanist perspective.

Anita Desai has emphasised the matriarchal conflict, as well as the fight

for self-freedom, self-identity, and self-power in a world ruled by men.

Anita Desai’s most of the Novels are female centric. She portrays the issue of

women’s consciousness and sensibility in dialogue with men and their

suffering as a result of emotional and physical suppression in her novel Cry,
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the Peacock. Anita introduces a fresh aspect of feminism through the character

Maya. The novel serves as a good illustration of an Indian woman’s challenges

in Indian society. She feels the hurt of economic, social, and cultural isolation.

She takes comfort in her love of animals and nature.

Maya, the protagonist of Anita Desai’s Cry, the Peacock, is a young,

susceptible woman who becomes possessed by on a terrible prophecy she

heard as a child. The novel looks into Maya’s inner world and portrays a

picture of one filled with suffering, loneliness, and alienation. Maya’s

marriage leaves her feeling emotionally and sexually unsatisfied. She lacks

self-esteem and finds it difficult to keep her perspective on track. Even with

her husband, she feels abandoned and rejected. Because of her focus on her

father, Maya suffers from an Electra complex. She cries out for Gautama’s

affection, but he thinks it’s senseless. Maya’s extreme alienation is the cause

of her neurotic behaviour. She loses control after killing her husband, goes

insane, and eventually kills herself.

Even though Maya is surrounded by male dominance and lives in a society

dominated by men, she refuses to identify with it and rebels against it in her

own unique way. She searches for her peace in natural settings and gardens

as the novel progresses, finding solace there, but her inner thoughts and

innermost wants will not be denied. Maya is a well-off housewife who has

all the basics of a nice city life covered, but she is neither happy nor content.

Instead, she makes compromises with her circumstances and holds back her

self-identity and feminine yearning until she dies.

Conclusion :

Cry, the Peacock by Anita Desai is a feminist novel that examines the

difficulties women have in a society that is predominately male. The

novel eliminates many misconceptions about Indian women, particularly

middle-class ones. The story centers on the inner conflict of Maya, a vibrant

lady who wants to live life to the fullest. Due to numerous circumstances,

but primarily due to her life partner, Maya’s integrity is deteriorated. Marriage

conflict is the main theme of Cry, the Peacock. Maya and her husband’s

relationship break down because their temperaments are not similar. Maya

longs for her husband’s love, but she fails to get it from him.

Maya was a young girl, and she has been to be fascinated by the idea

that she would die soon after being married. Desai’s specialty is using

psychoanalysis to get into the neurotic heroine’s psyche. Between her pleasant

childhood and her sad marriage, Maya is psychologically torn. Maya’s

psychological imbalance was caused by a combination of factors including

her alienation, excessive mental stress, lack of emotional support, depression,

and the prediction’s effect. Maya is psychologically torn and cannot face the

harsh facts of life. Maya, a compassionate woman, turns into a murderer as
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a result of psychological imbalance. To reveal Maya’s psychology, the author

has used the stream-of-consciousness approach, monologue, and soliloquy.

In the end, the researcher observes that this is solely a story

about the psychologically unstable character Maya. It’s remarkable how well

Anita Desai handles psychological themes. It demonstrates how marital

discord results in psychological disorders. Desai is fascinated with how

women are treated in a culture that is controlled by men. She seeks to increase

awareness of the struggles faced by women in patriarchal societies. Through

the heroine’s responses to the situations and events in the novel, Desai defines

the unique characteristics of feminine sensibility.
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Abstract :

The paper discusses the results of a study undertaken to explore the

level of phonemes knowledge acquired or gained by the Pre- primary or

primary teachers teaching fundamental English in foundational grades

(Balvatika- Grade 2 as per NEP) in schools of Gandhinagar. The data was

collected from 40 teachers by means of a questionnaire. The collected data

was subjected to quantitative analysis. The result of the study revealed a

lack of the teachers’ awareness towards the basic terminology of the alphabet

teaching. The majority of subjects agreed that the grapheme- phoneme

correspondence approach would make the alphabet teaching and

comprehension task easier than rote memorization of letters, their shapes,

and word or picture association. Phonics would simplify their endeavours

of teaching, correct and proper pronunciation from grassroot level. Thus, it

would definitely result in quick reading skill development. Phonemes

sequence of teaching may differ, but it is a systematic approach for better

learning of English.

Keywords: Language, NEP, Pronunciation, Phonics, GPC (Grapheme-

phoneme correspondence), blending, digraphs, diphthongs, reading skill.

Introduction:

English language education in India constitutes a notably extensive and

intricately layered phenomenon, marked by significant strengths as well as
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substantial shortcomings and constraints, as discussed by Tickoo in 1996

and 2004. This multifaceted scenario is discernible in the research topics,

discoveries, and policy declarations spanning the past half-century, where

scholars have sought to uncover empirical evidence of how English, as a

second language, has evolved and influenced itselfGraddol’s work, ‘English

Next India’ (2010), highlights how a nation with a liberalized economy

grapples with the demand for English language education and its role as a

medium of instruction. The substantial demand, whether accurately assessed

or somewhat exaggerated, proves challenging to address due to the country’s

diverse educational contexts, resource allocation for schools, and school

systems.

Planning English language education to complement and supplement

Indian languages in a multilingual country, while simultaneously meeting

the social need for upward mobility, presents a formidable challenge. This

challenge is exacerbated by the intricate diversity in curriculum planning

and schooling methods. The quality of English language instruction and the

various types of schools can be discerned by examining factors such as the

English language environment within schools, the proficiency of English

language teachers, and the pedagogical techniques employed in classrooms

(as discussed by Kurien in 1997, Nag-Arulmani in 2000 and 2005, and NCERT

in 2006b). These factors contribute to the establishment of hierarchies in the

delivery of English language education across different schools.

As a citizen of the nation Bharat, one cannot and should not overlook

our own age old concept of Vasudhaiv Kutumbakam which means the entire

world is a family. This, put in modern terms, bolsters our strong belief in

Global Citizenship: The new norm. Today, every corner of the planet is

connected via the Internet, e-commerce, trade, communication, travel,

technology, etc. and of course to communicate for all the above purposes,

most of the people take English language as a tool to exchange thoughts and

ideas. We are striving to create future ready students in our schools.

Moreover language proficiency is not a test of one’s intelligence. So, everyone

should adapt to a language required to connect globally. Even NEP (2020)

considers English as an international language which everyone should learn

for convenience in life. “English is a language; it is not a test of your

intelligence” (NEP 2020). Now arises the need to learn a foreign language

for smooth functioning in this modern world. English has been the most

used common language in the world due to its colonial history. All educational

institutes in India has English as FL (first language), SL (second language) or

TL (third language). Even all schools in Gujarat, including Gandhinagar

teaches English as FL or SL. To teach English effectively we need to

understand basic terms or components which are important for the acquisition

of any language. English alphabet has 26 letters.According to Wikipedia, the

alphabet of modern English is a Latin script consisting of 26 letters and a
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Letter is a type of grapheme, which is the functional unit in a writing system.

So, theformations of the letters are called graphemes and the sounds they

produce are called Phonemes. (Lotha Gloria, June 14, 2023) Phonemes in

linguistics, smallest unit of speech distinguishing one word (or word element)

from another, as the element p in ‘tap’, which separates the word from ‘tab’,

‘tag’ and ‘tan’. A phoneme may have more than one variant, called an

allophone.In the words of ( Brainbridge Carol, Jan. 4, 2021) phoneme is the

smallest meaningful unit of sound in a language. A meaningful sound is one

that will change one word into another word. For example, the words cat

and fat are two different words, but there is only one sound that is different

between the two words - the first sound. That means that the “k” sound in

cat and the “f” sound in fat are two different morphemes. Basically all 26

letters produce pure 44 sounds which are widely accepted as Phonemes. As

all letters are divided into consonants (21) and vowels (5), phonemes can be

divided into consonant-vowel and digraphs. In the process of reading letter

phases includes blends, complex sound/words, etc.

According to (Walley AC, Metsala JL, 1993), language development is a

thought to depend on implicit representations of phonology or sound of

words, initially stored as unanalyzed whole in the lexical level, the information

is successively restructured during childhood to incorporate the increasing

level of sub-lexical detail necessary to discriminate among a growing

vocabulary of phonologically similar words.

It is vital for a language teacher to know phonemes because if one is

clear with the sound of a letter then only they can pronounce it correctly. In

the traditional system, teachers introduced letters (graphemes) to students

and then repeated its name followed by word picture association. This is

called whole language approach, which is ineffective and outdated. For

example: Letter ‘A’ is called as ‘A’ but its sound is ‘Ae’ as in Apple/Alligator

etc. As a vowel ‘A’ has more sounds, but initially while introducing these

letters it is required that one introduces the sound of it so, that the early

learners are clear of its usage. Phonemes can be learned systematically. It is

divided into 6 phases or sets. Generally it is suggested that those letter

sounds should be taught first which share close sounds as per the letters’

names.

• Example: ‘S’ is called ‘Es’ and sounds ‘Ss’………

• ‘P’ is called ‘Pee’ and sounds ‘Puh’…….

•  ‘B’ is called ‘Bee’ and sounds ‘Buh’……..

The best approach which can be executed is GPC (grapheme-phoneme-

correspondence). It is generally called letter-sound-correspondence.

According to (Britannica) phoneme- grapheme, mapping of a word is

redundant if the pronunciation and print form of the word are separately

specified with the representation. The redundant cues of phoneme-grapheme
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correspondence can confirm the connection among a words pronunciation

and meaning by avoiding the confusion with words similarly spelled or

pronounced. For example, one who memorizes the word ‘President’ by rote

and does not decode it phonologically may have difficulties in distinguishing

it from words that are visually similar such as ‘president’ or ‘precedent.’

The benefits of this would be:

Students will be able to learn letter names along with sounds

systematically.

 Students will not be burdened to learn both grapheme-phonemes

separately.

Once alphabet is covered they can learn about digraphs and later blending.

It is generally observed that wrong sounds uttered repeatedly in

classrooms results in mispronunciation amongst students, in later years these

learners speak in an awkward accent and become subject to humiliation at

times. This results in hesitation for public speaking amongst non-native

speakers and learners of English.

According to the National Reading Panel (2000), effective phonemic

awareness instruction occurs in small groups and is combined with letter

identification to aid transfer of skills to reading.

After going through extensive Literature review; it was found that very

few studies have been conducted on English phonemes knowledge status of

English teachers in schools of North-Gujarat. This implies that there is a

need to understand the knowledge status of English teachers of English

Phonemes. So, it is an attempt to begin the study by conducting the research

on English phonemes knowledge status of English teachers in schools of

Gandhinagar District.

Problem Statements :

Erroneous pronunciation of English language teachers in schools.

Reasons:

• Ignoring qualification of teachers teaching specially in preprimary

sections.

• Lack of phonics sounds knowledge which they were never taught in

their learning years.

• No effective phonic teaching in many universities or even in

professional degree institutes.

• Following the traditional way of teaching alphabet by just repeating

the letter (graphemes) names and then picture association whole

language approach.

• Expensive phonic courses
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• No differentiation/valuing at the time of recruitment between

phonetics trained or untrained teachers.

• Lack of overall awareness among school management/HR/recruiters.

Objectives:

The objective of the study is to explore the level of phonemes knowledge

acquired or gained by the Pre- primary or primary teachers teaching

fundamental English and also to identify the lack of the teachers’ awareness

towards the basic terminology of the alphabet teaching in foundational

grades (Balvatika- Grade 2 as per NEP) in schools of Gandhinagar

Research Methodology:

Cross sectional study was conducted to examine the relationships of

independent and dependent variable by applying the self-administered

survey questionnaire. Primary data is collected with the help of a

questionnaire designed for the purpose of the study. In the following Research

quantitative approach is adopted where the data was collected through

personal visits and online with the help of Google form. Questionnaire consists

of two sections – the first section presents questions related to demographic

details of the respondents such as Gender, Education Qualification,

Experience, English subject teacher and Section Working in and the second

section provides questions related to English phonemes knowledge status

of English teachersin schools of Gandhinagar District.

Results-Findings& Interpretations :

Part 1:

Sr 

No. 

Demographic 

Details 

Criteria Frequency Percentage 

1 Gender Male 2 5.00 

Female 38 95.00 

2 Education 

Qualification 

Graduate (B.Ed. Eng.) 23 57.50 

Graduate (B.Ed. Others) 7 17.50 

Graduate (Non B.Ed.) 6 15.00 

Other 4 10.00 

3 Section Working 

In 

Pre-primary 7 17.50 

Primary 29 72.50 

Mother Teacher in KG 4 10.00 

4 Experience '<2 years 3 7.50 

2-5 years 13 32.50 

5-7 years 3 7.50 

7-9 years 1 2.50 

>9 years 20 50.00 

5 English Teaching Yes 40 100.00 

No 0 0.00 
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Interpretations :

As per the above data, the total number of participants in the research

study were 40. Out of which 2 (5%) were male and 38 (95%) were females23

(57.50%) were qualified (17.50%) were not qualified.

20 (50%) were having experience of 9 yrs.  All the 40 teachers taught

English. Mother teachers were 4 (10%) the pre-primary subject teachers were

7 (17.50%) and 29 (72.50%) taught in primary Section(std1&2).

Part 2 :

1. Are alphabet and letters same?

Sr. No. Criteria Frequency Percentage 

1 No 20 50.00 

2 Yes 19 47.50 

3 Not Sure 1 2.50 

 Total 40 100.00 

 
Interpretations

The findings are really astonishing and catches eyes. Where (47.50%)

teachers are believing that alphabet and letters are same surprisingly (2.50%)

are not sure of the fact that alphabet and letters are different, (50%) knew

that the two are different.

2. Do you use phonemes (Phonics Sound) frequently to teach English

language in the class?

Sr. No. Response Frequency Percentage 

1 Always 8 20.00 

2 Hardly 1 2.50 

3 Most of the Time 20 50.00 

4 Some Times 11 27.50 

 Total 40 100.00 

 
Interpretations :

Only 8 teachers out of 40(20%) of responders uses phonics sounds always

to teach young learners. 20(50%)teachers claimed to use phonemes most of

the times one (2.5%) has hardly used it in teaching while 11 (27.5%) accepted

that sometimes, they use phonemes.
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3. Up to what age do you think a child learns flawless reading?

Sr. No. Criteria Frequency Percentage 

1 7 Years 20 50.00 

2 11 Years 3 7.50 

3 15 years 15 37.50 

4 Not Sure 2 5.00 

 Total 40 100.00 

 Interpretations :

20 (50%) agrees that up to seven years of age a child may become

independent reader if systematic phonic assisted instructions are used from

the beginning of learning. 15 (37.50%) believed that good reading skill can

be attained lately up to 15 years of age, 03(7.50%) claimed 11 years and

02(5%) were not sure.

4. How many phonemes are there in English language?

Sr. No. Criteria Frequency Percentage 

1 26 8 20.00 

2 34 3 7.50 

3 44 27 67.50 

4 Not Sure 2 5.00 

 Total 40 100.00 

 Interpretations :

27 (67.50%) knew the right number of English phonemes. The rest 11

(27.50%) teachers chose incorrect option like 26/34 and 2 (5%) were not

sure.

5. Smallest unit of letter sound is called :

Interpretations :

Here 26 (65%) teachers claimed to know the definition of phoneme which

is the smallest unit of sound.3 (7.5%) were not sure of any option. 5 (12.50%)

called it grapheme. 6 (15%) opted for morpheme.

Sr. No. Response Frequency Percentage 

1 Grapheme 5 12.50 

2 Morpheme 6 15.00 

3 Not Sure 3 7.50 

4 Phoneme 26 65.00 

 Total 40 100.00 
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6. A letter representation in English language is called?

Sr. No. Response Frequency Percentage 

1 Grapheme 20 50.00 

2 Morpheme 1 2.50 

3 Signs And 

Symbols 

10 25.00 

4 Phoneme 9 22.50 

 Total 40 100.00 

 
Interpretations :

When questioned about the term that represent a letter representation

just 20 (50%) considered right option that is grapheme. 10 (25%) said it is

signs and symbols 1 (2.5%) morpheme and surprisingly 9 (22.50%) said it has

phoneme.

7. Digraphs and blends are mixing of two letters to make a new meaningful

word?

Sr. No. Criteria Frequency Percentage 

1 No 10 25.00 

2 Yes 24 60.00 

3 Not Sure 6 6.00 

 Total 40 100.00 

 
Interpretations :

Mounting disbelief is observed when 24 (60%) teachers marked ‘yes’ to

the statement that digraphs and blends are mixing of two letters to make a

new meaningful word. Nearly 10 (25%) stated no and 6 (15%) were not sure.

8. Sound of the letter ‘B’ is: (‘B’ for ‘Ball’)

Interpretations :

The sound of letter B was clear to many as 31 (77.50%) of teachers opted

for Buh. 6 (15%) said its B and 01 (2.50) believed it to be by and 02(5%) were

not sure to the answer.

Sr. No. Response Frequency Percentage 

1 Bee 6 15.00 

2 Bi 1 2.50 

3 Buh 31 77.50 

4 Not Sure 2 5.00 

 Total 40 100.00 
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9. Is Phonic sound teaching important for non native English learners?

Interpretations :

Here,33 (82.50%) claims ‘yes’ that phonic sound should be taught to non-

native English learners. Only 1 (2.50%) said no and 6 (15%) believe that

sometimes it should be taught.

10. Do you think if students learn correct sound of a letter then they would

speak and read effectively?

Sr. No. Criteria Frequency Percentage 

1 Yes 33 82.50 

2 No 1 1.00 

3 Sometimes 6 6.00 

 Total 40 100.00 

 

Interpretations :

The response clearly shows that 38 (95%) teachers understand that

knowledge of correct sound of letters will lead to good reading and speaking

skills of learners. Only 2(5%) opted for maybe.

11. Would you like to up skill yourself and learn the correct sounds of all

letters for better pronunciation skills?

Sr. No. Criteria Frequency Percentage 

1 Yes 38 95.00 

2 May Be 2 5.00 

 Total 40 100.00 

 

Interpretations :

Here 39 (97.50%) teachers agreed to learn the correct sounds of all letters

(phonemes) and up skill their pronunciation skills only 01 (2.50%) denied.

Conclusions:

Research should serve as a catalyst for societal and national progress,

advancing our understanding and generating novel knowledge. The research

findings presented here shed light on various aspects of education,

encompassing primary education. They provide insights into contemporary

trends in educational policy implementation, curriculum design, English

Sr. No. Criteria Frequency Percentage 

1 Yes 39 97.50 

2 No 1 2.50 

 Total 40 100.00 
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language education delivery methods, teacher professional development,

and pedagogy for young learners, among other areas that warrant further

investigation. From the analysis of these studies, several key theses emerge.

The major thrust is felt to design a basic course which can facilitate our in-

service teachers to acquire the knowledge of phonetics, phonology and can

equip them to render to students.
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