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Preface

In the ever-evolving landscape of education, the significance of language
acquisition, literature appreciation and linguistic competence cannot be over-
stated. With the advent of National Education Policy (NEP), there emerges
a unique opportunity to reimagine the pedagogical approaches towards teach-
ing English Literature and language. This preface serves as a guiding light
for educators, administrators and policy makers embarking on this transfor-
mative journey.

The National Education Policy prioritizes Holistic learning experiences
that foster critical thinking, effective communication skills and creativity
among learners. By emphasizing the interconnectedness of language and
literature across various disciplines the policies advocate for a comprehen-
sive approach to language education. NEP has definitely wider scope for
cultural contexts, societal norms and global respective.

This pedagogical shift necessitates innovative teaching methodologies
that cater to diverse learning styles and also cater to the individual needs of
the students. Educators are encouraged to embrace students-centered ap-
proach, experiential learning and collaborative activities to create immersive
language and literature experiences that resonate with learners.

NEP also underscores the importance of multilingualism and
multiculturalism, recognizing the richness of linguistic diversity within our
society. As we embark on this transformative journey, it is imperative to
acknowledge the challenges and complexities inherent in implementing the
NEP effectively. This preface seeks to inspire and empower educators to
navigate the challenges regarding education with steadfast commitment to
the principles of equity, diversity and inclusivity.

This book is primarily about NEP and its purpose is to enhance educa-
tion level.
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NEP-2020: PROMISES, CHALLENGES
AND IMPLEMENTATION

— Dr. Sangeeta P. Ghate

Abstract :

A well-defined and futuristic education policy is a must for every country
because education is the key driver of economic and social progress. Taking
into account their respective traditions and culture, different countries have
adopted varied education systems. The policy has come at the right time
and the objective is very noble. But there lies a world of difference between
laying down a policy on paper and following it in spirit. The new education
policy is a positive re-imagination of India’s existing education regime. It
has some very impressive and appreciable propositions.

Introduction :

The Government of India has come out with the long-awaited National
Education Policy 2020 on 30 July after a long gap of 34 years. The policy aims
to pave the way for transformational reforms in the country’s school and
higher education systems. The major highlight of the new policy is the shift
from the 10+2 format to 5+3+3+4, which shifts focus away from inputs to
outcomes, and junks rote learning in favor of critical thinking, conceptual
and creative skills. The National Education Policy 2020 (NEP 2020) is a
comprehensive policy framework for the development of education in India.
It was approved by the Union Cabinet on July 29, 2020, and is aimed at
transforming the education system in the country. NEP 2020 has several
promises, but it also comes with its fair share of challenges and requires
effective implementation to achieve its objectives. The policy envisions a
model of holistic learning that is integrated, engaging and immersive.
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Scientific temper and evidence-based thinking will be inculcated alongside
aesthetics and art.

The main tenets of this policy are:
1. Flexibility, so that learners can choose their learning trajectories;

2. Equal promotion of arts, sciences, physical education and other extra-
curricular activities so that learners can pick whatever piques their
interests;

3. Multi-disciplinary approach (across the sciences, social sciences, arts,
humanities and sports); emphasis on conceptual learning rather than
rote learning; creativity and critical thinking;

Cultivating life skills like cooperation, teamwork, empathy, resilience;

o

Regular formative assessment for learning rather than the existing
summative assessment.

NEP seeks to facilitate multiple pathways to learning that will involve
formal and non-formal education modes. Formal classroom learning is limited
to books and instruction. The concept of ‘learning how to learn” comes in,
another prominent feature of NEP. From the foundational stages, young
students will be exposed to multiple languages as multilingualism has great
cognitive benefits and in the early years of life children tend to pick up
languages very quickly. The policy seeks to introduce revolutionary structural
reforms at the higher educational level. It promotes a flexible three or four
year degree programme structure at the undergraduate level, allowing
multiple exit points for the learners.

Promises of NEP 2020:

Universalization of Education: NEP 2020 aims to provide universal access
to quality education for all age groups, from early childhood to higher
education.

Holistic Development: It emphasizes a holistic and multidisciplinary
approach to education, focusing on the overall development of students,
including cognitive, social, and emotional aspects.

Flexible Curriculum: The policy encourages flexibility in the curriculum,
allowing students to choose subjects of their interest and promoting a more
well-rounded education.

Multilingualism: It promotes multilingualism and aims to ensure that
students are proficient in at least two languages, including their mother
tongue.

Teacher Training: NEP 2020 emphasizes continuous professional
development for teachers to improve their teaching methods and subject
knowledge.
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Technological Integration: It encourages the integration of technology
in education to make learning more engaging and accessible, especially in
the wake of the COVID-19 pandemic.

Quality Higher Education: The policy aims to transform higher education
institutions into world-class centers of learning by promoting research and
innovation.

Implementation of NEP 2020:

To make higher education more progressive, exposure to art and design
thinking is essential to improve students’ creativity in problem-solving along
with science, engineering and mathematics. The new model under NEP, called
STEAM, will be an upgrade over the current STEM model in higher education
at a bachelor degree level, as it is focused on experiential, application-based
learning and research-based internship.

Effective implementation of NEP 2020 requires:

Policy Framework: Developing a clear and detailed implementation
framework at the national, state, and local levels.

Capacity Building: Investing in teacher training and development to
equip educators with the skills and knowledge needed to implement the
new curriculum effectively.

Monitoring and Evaluation: Establishing a robust monitoring and
evaluation system to track progress and make necessary adjustments.

Community Engagement: Involving parents, communities, and
stakeholders in the education process to build support for the policy.

Technology Integration: Ensuring access to technology and the internet
for remote learning and digital resources.

Collaboration: Collaboration between central and state governments,
as well as with international organizations, can provide valuable insights
and resources.

Resource Mobilization: Mobilizing resources from various sources,
including public and private sectors, to fund the initiatives outlined in NEP
2020.

Challenges of NEP 2020:
Changing the Mindset :

The current education system is a hangover of the British and Industrial
age. The change in mindset will involve two or more generation of parents,
teachers, grandparents and educators. The corporate world also will need
to align this and change its recruitment and grooming policies. There will be
several challenges in changing this mindset.
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Bottom-up Approach :

We are socially programmed to accept top-down approach in all areas of
life. In the grand scheme of things, an important action would be to repair
and revamp the system through a bottom-up approach and bring a definitive
change in the mindset of the stakeholders, including the office staff and
parents, right at the outset. A transformation is needed from ‘what to think’
to ‘how to think’.

Not Enough Funding :

NEP 2020 for higher education given the limited resources at hand. It
requires private institutions to offer more scholarships to make admissions
possible for students from low-income strata as well, but NEP fails to discuss
how this can be achieved. NEP indicates a need for greater public funding in
higher education, which in reality does not sit well within the current scenario.
The increase in education budget from 3 percent to 6 percent of GDP is
simply not enough to meet the implementation needs.

Implementation Hurdles: Implementing such a comprehensive policy
across the diverse educational landscape of India is a significant challenge. It
requires coordination at the central, state, and local levels.

Resource Allocation: Adequate funding and resource allocation are crucial
for the successful implementation of NEP 2020. Ensuring that resources are
distributed equitably across regions is another challenge.

Teacher Training and Capacity Building: Training a large number of
teachers to meet the new pedagogical requirements is a time-consuming and
resource-intensive process.

Assessment and Examination Reform: Changing assessment and
examination systems to align with the policy’s objectives is a complex task,
as it involves altering deeply ingrained practices.

Infrastructure Development: Upgrading infrastructure, especially in rural
and underserved areas, is essential to provide quality education to all.

Socioeconomic Disparities: Addressing the educational disparities based
on socioeconomic factors is a long-term challenge that requires targeted
interventions.

In conclusion, NEP 2020 holds great promise for transforming the Indian
education system. However, realizing these promises and overcoming the
associated challenges will require sustained effort, collaboration, and a long-
term commitment to education reform. The drafting committee of NEP 2020
has made a comprehensive attempt to design a policy that considers diverse
viewpoints, global best practices in education, field experiences and
stakeholders” feedback. The mission is aspirational but the implementation
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roadmap will decide if this will truly foster an all-inclusive education that
makes learners industry and future ready.
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2

HISTSORY OF ENGLISH EDUCATION IN
INDIA

— Dr. Rupal Patel

I am Indian very brown born in Malabar. I speak three languages, write
in two, dream in one (Das,1).

The lines spoken by Kamala Das expresses her views on the situation of
English language. English today is one of the most commonly used languages
among educated and the urban in India. Like Hindi, it has become a link
language to communicate with thousands of people.

English education in India was introduced with the combined attempts
of the British ruling in India, the anglicists and some leading Indians. About
the introduction and growth of English education in India, Timothy J. Scrase
narrates:

Since the days of the British Raj, English remained the
language of domination, status and privilege in India. The
hegemonic colonial project in India was to create and maintain
a class of administrative officers, clerks and complaint civil
servants to carry out the task of ruling the vast and expansive
subject(2004,3).

The views expressed here presents the clear cut idea that English was
the language of the rulers — Britishers in India and as Indians — the subjugated
people we had no other option but to learn English. This is the process of the
introduction of English in India. There are three phases for the development
of English language in India.

1. Missionary Phase
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2. Local Phase ( demanded by Indian intellectuals)
3. East India Company

Massionary Phase:

The Christian missionaries went to the Indian subcontinent primarily to
proselytize. English was taught to the local people through the work of
Christian missionaries. Officially, there was not the force to learn through
the medium of English language. They advocated the teaching of western
literature and Christian religion through the medium of English. They started
schools and colleges for the purpose of gospel and published many dictionaries
and books. So, gradually English had started to establish itself as the language
of administration. But the purpose is to rule India with the help of Indians.

The Christian missionaries also played a crucial role in the development
of English education in India. In fact, they advocated the teaching of western
literature and Christian religion through the medium of English. The Western
education was also favoured by the East India company with a laissez - fair
attitude when it came to the education of natives.

The Local Phase:

The second phase was essentially a phase of local demand for English in
which patriots like Raja Ram Mohan Roy who was the sage, educationist and
a social reformer, along with Raja Ram Mohan Roy and Rajnath Hari Navalkar
also wanted English as a language for schools and colleges. K. S. Ramamurti
explains Raja Ram Mohan Roy’s achievements and narrates:

.... Indian prose in English owed its development in this
country very much to the pioneers of Indian journalism.
Newspapers like The Hindu, The statesman and The Times
of India, not only built up excellent standards in English
writing but also cultivated a public taste for good English by
the popularity they enjoyed among the educated classes (pp29-
35).

East India Company:

The English language arrived in India with the Britishers. It was in the
19th century that the English language was officially introduced in India. In
the beginning of the 19th century, India has a limited system of formal
education which consisted of some institutions of elementary learning and a
large number of elementary schools. The Hindu institution of higher learning
known as “pathshalas” used to teach Sanskrit as the medium of instruction.
The institutions of elementary learning of the Muslims were Madrassas which
used Arabic and Persian languages as their medium of instruction. Both these
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categories of institutions were basically oriented to the study of religion.
As Lakshmi Holmstrom narrates the condition of education in india before
English was introduced:

Before the coming of the English, there were two kinds [of]
schools in india: Sanskrit institutions, attended mainly by
Brahmin boys and teaching classical law, literature and the
scriptures, with their Muslim counterparts which taught
Islamic classics in Arqabic and Persian; and schools where
non — Brahmins were taught in the regional languages...(pp
1-2).

The colonial history of India begins with the advent of the Britishers.
The Britishers came to India as traders. The battle of Plassey in 1757 proved
decisive for the Britishers and by this time they had consolidated their
position in India. With the passage of time the Britishers became ruler from
traders.

In 1813, there was the Charter Act in which Charles Grant emphasized
the responsibility of native education and relaxation of control over the
missionary activities. The court of directors made a humble beginning
towards the development of english education in India. In 1813, the Charter
Act provided one lakh rupees:

For the survival and promotion of literature and
encouragement of the learning natives of India and for the
introduction and promotion of knowledge of the sciences
among the inhabitants of the British territories (Charter Act.
1813).

The General committee of Public Institution consisted of 10 members.
Within the committee there were two groups.

1. The Orientalists
2. The Anglicists

The Orientalists led by H.T. Prinsep, W.W. Martin, Andrew Steriling,
Henry Shakespeare, Horace Wilson, John Tytlor and James Harrington who
advocated the policy of giving encouragement to Oriental literature and
English is led by T.B. Macaulay, Charles Stevenson and Alexander Duff,
who favoured the adaptation of English as a medium of instruction. In the
words of Holmstrom:

Educational reforms under the British were opposed by the ‘orientalists’
who advocated the continuance of classical learning, while the ‘Anglicists” in
keeping with progressive trends, opted for ‘a scientific and liberal education
in English’( Holmstrom, year).
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Both the groups of the committee submitted their dispute and report to
the Governor General in Council. The debate was lost by the Orientalists
and the result was in favour of the Anglicists.

On 2nd February 1835, Thomas Babington Macaulay a utilitarian and an
Anglicist wrote his famous Minute on the Indian educational system. He
produced the world famous Memorandum of education system of India. He
emphasized the use of English language as the medium of instruction in
education and considered that funds should not be wasted on encouraging
native languages such as Sanskrit and Arabic. He argued that western learning
was superior, it could only be taught in the medium of English. He believed
that Arabic and Sanskrit languages were neither literary nor scientific. As
Macaulay himself points out:

A single self of a good European library could contain more
information than all the books of Arabia, India and China put
together (English Education Act 1835).

Like other Anglicists, Macaulay strongly believed that India has a huge
manpower. If the opportunity could not be granted properly, British would
lose their control over such a prized colony. Teaching some native English
would be helpful to the British in the matter of administration. This English
speaking Indians would act as interpreters and intermediaries between
Indians and the British. In Macaulay’s words:

Interpreters between us and the millions, whom we govern a
class of persons, Indian in blood and colour, but British in
test, in opinion ,in morals and in intellect (English Education
Act 1835).

In short, he wanted a group of brown sahibs who fill the lower cadres
in the companies administration. “The Minute” submitted to Lord William
Bentinck reflects the cultural prejudices and arrogance, a feeling of superiority
which is nothing but an instinct in the thinking of the British government,
but also an answer to the Orientalists.

In 1854 came the Wood’s Despatch ( the Magna Chatra of English
education in India) his Despatch was a revolutionary stage in the field of
English education in India. Wood prepared his comprehensive Despatch on
the scheme of future education in India. In Despatch, he declared that the
aim of government’s educational policy was the teaching of Western education
in India. He declared that the medium of instruction for higher education
was English as English language was the most perfect medium of education.
It also emphasized the importance of vernacular languages as he believed
that through vernacular languages, the European knowledge could infilter
the masses. Three pioneer Universities were opened at Bombay, Madras
and Kolkata and scholarships were given through these universities. But
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these educational institutions instead of giving any solid education to the
Indians just became examining bodies in order to recruit students for white
collar jobs.

There is a great contradiction between Macaulay’s Minute and Wood’s
Despatch. Wood is in favour of Houghton - Hodgson theory while Macaulay
was in favour to educate few people, and these few people will educate
others - mass.

Macaulay’s Minute :

English language &
Literature

Vernacular language
& Literature

Wood is in favour of education of people in vernacular languages.
Through vernacular languages, people could understand English language
and literature.

Houghton - Hodgson Theory

Vernacular language

& Literature

English language &
Literature
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Minute had no reference to vernacular languages. His Minute was only
for a higher class society. There was no mention of female education in his
Minute while Wood in his Despatch supported female education. In Despatch,
the mass education through vernacular languages was given importance.

In 1882 an Indian Education Commission was appointed under the
chairmanship of Sir William Hunter to review the progress of education in
India. The commission emphasized the state’s special responsibility for the
expansion and improvement of primary education. The commission declared:

Primary education should be regarded as the instruction of
the masses through the vernacular languages (Indian Education
Commission,1882).

The Indian Education commission urged for secondary and higher
education. It also drew attention of the government to the lack of facilities
for female education.

In the 20th century, Lord Curzon appeared in 1902, who attacked the
freedom of press, educational autonomy and local self government. He
wanted to abolish Law colleges and colleges for general education. He set
up the Indian University commission in 1902, Government Resolution in the
educational policy in 1904 and Government Review in 1907. University
commission of 1902 was set up to impose the standards of the university
teaching. In the Educational Act of 1903 Lord Elgin emphasized that more
stress to be given to the Textbook.

In 1917 - 19, the Kolkata University Commission suggested something
radical. It warned against the excessive use of English and advocated the
use of the mother tongue at the higher level of education. Throughout the
secondary stage, English was not to be imposed upon the students. At
secondary level, English and Maths were to be studied in the English language
and other subjects to be studied in their own mother tongue. It was also
favoured that one can write the examination in his or her own mother tongue.

In 1924, there was a conference known as the conference of the Indian
University. In 1930 an auxiliary committee of the Indian statutory commission
was set up. Indian national congress was active regarding the language to be
introduced as the medium of instruction. In 1925, Gandhiji said, “There should
be an overnight change from English to Hindi"().

Thus, it is quite clear that British language has come to India as a result
of the colonial legacy. After 1938, Indians were more interested in getting
freedom. Meanwhile a lot of experimentation was well done by individuals
like Rabindranath Tagore’s Santiniketan, Gandhiji’'s Ashram at Wardha.
Though Tagore was mainly a poet of Bengalis literature, he himself had
translated many of his works into English language. Mahatma Gandhi also
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wrote in English clearly and forcefully. Newspapers such as The Times of
India, The Sunday Observer, The Hindu and other continue to play a
significant role in promoting the English language and literature.

In fact, English education in India created a group of educated and well
read people who can understand the value of freedom, liberty and justice. It
created a class of persons Indian in interest, in opinion, in morals and in
intellect and it was this class that ultimately led to the downfall of the British
empire as Caliban in The Tempest utters:

You taught me language and my profit on’t is I know how to
curse! The red plague rid you. For learning me your language
(Act I, Scene II, 39).

English after Independence:

After India’s Independence, English was introduced as a colonial
language. It was believed that after India’s independence, there was an end
of the British Raj. Along with it, there should be the end of English education
in India. But, it had not happened.

In 1953, the Official Languages Commission introduced. It was stated:

English is one of the foremost languages in the world today.
In international bodies and conferences, English has in the
last ten years shot ahead of other languages.... English is
unquestionably the foremost medium of international
communication. We in India happen to have already a
considerable measure of linguistic competence in the English
language developed over the period of a couple of centuries
of British rule, and it would be wantonly foolish to throw
away this language.(Official Language Commission,1953).

After India’s Independence, the government of India had to decide the
policy for the English language. The government of India decided to make
Hindi as the official language. Regional languages were also provided the
status of national languages. Certain states introduced English as the associate
official language. Universities and schools were rapidly increasing. The people
from the neglected society also started to learn English language. Now English
was not remained limited to few schools and colleges. The government
appointed many commissions to enhance the standard of English education
in schools and colleges of India. As per the constitution of India, English was
introduced as the second language.

On June 7, 1955, the official language committee under the chairmanship
of BG Kher made some recommendations.
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The Central advisory board of education in 1956, examined at length
the complex problem of the teaching of languages in relation to the needs of
the country. It devised a formula known as the three language formula which
was simplified and approved by the conference of chief ministers held in
1961. The education commission of 1964 -66 headed by Professor Kothari,
who was the chairman of the UGC thus commended the modified three
language formula, which was -

1. The mother tongue or the regional language

2. The official language of the union or the associate official language
of the union so long as it exists and

3. A modern Indian or foreign language not covered under one or two
and other than that used as the medium of instruction

The implication is that at the lower primary stage, only one language
should be studied compulsorily - the mother tongue or the regional language
at the higher primary stage, only two languages to be studied on the
compulsory basis, mother tongue or regional language and the official or the
associate official language of the union. At the secondary stage a study of
three languages should be obligatory

English as a Linga Franca:

For international communication, for the purpose of business and
commerce, English is the only language among the worldwide people who
don’t share common native language. That is why English is called the lingua
franca. It means two speakers of different languages meet each other and
try to communicate with the help of English language.

In India, English is used as a medium of instruction for higher order
communication for daily interactions. In the multi lingual country like India
English is the only language for communication across the world.

Another reason to consider English as lingua franca is that students visit
another states or countries for the purpose of higher education. They have
to crack examinations, communicate with people of other countries and states.
In such circumstances, English language learning is essential. Now a days,
thousands of people have been migrating for further study and trade in
inter states and abroad. So the importance of English language learning is
remarkable.

Nowadays, English can no longer be considered an alien language. The
Indian English writers and other Indians have started to use English language
in an Indianized way. They colour the English language with Indian culture.
The linguistic factors which generally determine the Indianness of Indian
English are not different from those in any other language.



14 Teaching English Literature and Language

References:

* Gobel, Oliver. (2007). The English Language in India- Historical and
Contemporary Aspects of Features and Functions. GRIN Verlag.

* Holmstrom, Lakshmi.() “The English Language in India”. The Novels of
R.K. Narayan. Atlantic, Delhi.

¢ Krishnaswamy, N. & Lalitha Krishnasamy. 2006. The Story of English in
India. Foundation Books, Delhi.

* Naik. M.K. (1992). The Pagoda Tree : From the Beginnings to 1857". A
History of Indian English Lietrature. Pp 7-13.

¢ Ramamurti, K.S. “The Indian Novel in English — Its Genesis”. Rise of the
Indian Novel in English. P-30

e Scrase, Timothy, J. (2004). “The Hegemony of English in India”. 15"
Bilingual Conference of the Asian Studies Association of Astralia in Canberra. 29
june- 2 July, 2004 p-3.

* Surayya, Kamala & Devindra Kohli. 2004. Collected Poems. Penguin Book.
Gurgaon.



3

GLIMPSES AT NEP-2020: PROMISES,
CHALLENGES, AND IMPLEMENTATION

— Dr. Shilpa J. Patel

Abstract :

This research paper aims to provide a detailed analysis of the National
Education Policy 2020 (NEP-2020) in India. It explores the promises made by
NEP-2020, the challenges faced in its implementation, and the potential impact
on the education landscape. The paper employs qualitative research approach
to investigate the hypotheses formulated. The findings suggest that while
NEP-2020 holds promise for transforming education, its effective
implementation is confronted by various challenges.

[1] Introduction :

The National Education Policy 2020 (NEP-2020) represents a pivotal
moment in India’s pursuit of educational reform. With a rich historical
backdrop of well-intentioned policies that often fell short in execution, NEP-
2020 emerges as a transformative document designed to address the pressing
needs of India’s vast and diverse education landscape. Education in India,
as a fundamental catalyst for socio-economic development and individual
empowerment, warrants a close examination of the promises and challenges
inherent in this new policy.

The significance of NEP-2020 extends beyond national borders, as India’s
education system plays a crucial role on the global stage. With its massive
population and growing influence in various sectors, India’s ability to provide
quality education to its citizens impacts not only the nation’s future but also
global educational trends. Therefore, a comprehensive analysis of NEP-2020
is not just an academic endeavor; it is essential for policymakers, educators,
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researchers, and international stakeholders eager to understand the potential
transformation of India’s education system.

This research paper seeks to fulfill the purpose of dissecting NEP-2020
by examining its promises, the challenges it faces during implementation,
and its potential impact on the Indian education system. To achieve this
quantitative data collection method is employed. The subsequent sections of
this paper are delve into the historical context of Indian education policies,
the provisions of NEP-2020, comparative analyses with international
education policies, and the challenges that arise in the implementation of
education policies. By doing so, we aim to provide a comprehensive
assessment of NEP-2020’s role in shaping the future of Indian education.

[2] Literature Review :

India’s educational landscape has witnessed a series of policy initiatives
over the years, each intended to reform and revitalize the nation’s education
system. However, many of these policies have faced significant challenges in
implementation. Past research has shed light on these challenges and the
impact of previous policies, providing a valuable foundation for understanding
the context in which NEP-2020 operates.

Studies such as Jalagam et al. (2019) have examined the limitations of
earlier policies like the Right to Education (RTE) Act of 2009. The research
highlights how the ambitious goals of RTE were hindered by resource
constraints, uneven enforcement, and a lack of teacher training. These insights
emphasize the need for effective policy implementation mechanisms, a
challenge NEP-2020 must also address.

Kumar and Rosu (2018) explored the impact of policy changes on higher
education in India, demonstrating how previous policies influenced access,
quality, and research outcomes. They underscored the importance of aligning
policy objectives with ground-level realities, a consideration that NEP-2020
seems to incorporate with its focus on flexibility and autonomy for higher
education institutions.

Comparative analyses are also instrumental in understanding NEP-2020’s
place in the global context. Altbach and Salmi (2011) conducted a cross-national
study of higher education policies, highlighting the diversity of approaches
and outcomes. This research reinforces the notion that a policy like NEP-
2020 should be viewed within the broader spectrum of international education
reform, providing insights into the challenges of adapting global best practices
to local conditions.

Additionally, empirical research on the challenges of policy
implementation in education has provided critical insights. Gupta and Seth
(2017) delved into the obstacles faced during the implementation of education
policies in India, revealing issues related to infrastructure, teacher quality,
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and administrative hurdles. These challenges resonate with NEP-2020's
ambitious goals, necessitating a comprehensive strategy for successful
implementation.

The literature review underscores the historical context of education
policies in India, shedding light on the challenges that have plagued past
initiatives. These studies serve as a foundation for understanding the
complexities and nuances of policy implementation, which is crucial for
evaluating NEP-2020’s potential for success and its role in reshaping India’s
education landscape.

[3] Objectives of the Research Paper :
To assess the promises and potential benefits of NEP-2020.

To identify and analyze the challenges faced during the implementation
of NEP-2020.

To examine the effectiveness of NEP-2020 in achieving its stated objectives.

To provide recommendations for improving policy implementation.

[4] Hypotheses:
H,:NEP-2020 promises to revamp the Indian education system.
H,:The implementation of NEP-2020 faces significant challenges.
Hj;: The successful implementation of NEP-2020 will have a positive impact
on Indian education.
[5] Research Methodology: Qualitative Approach :
5.1 Data Collection Methods :
Qualitative data collection methods will be employed to gain a nuanced
understanding of the promises, challenges, and implementation of NEP-2020.
a. In-depth Interviews :

Semi-structured interviews will be conducted with key stakeholders,
including policymakers, educators, students, and parents. These interviews
will allow for open-ended discussions to explore participants’ perceptions,
experiences, and insights related to NEP-2020.

b. Document Analysis :

A comprehensive review of policy documents, government reports, and
academic publications related to NEP-2020 will be undertaken. This analysis
will provide valuable contextual information and policy perspectives.

5.2 Sampling Techniques :
a. Purposeful Sampling :

Participants for in-depth interviews will be selected purposively to ensure
representation from diverse stakeholder groups, including government
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officials, teachers, students, parents, and experts in the field of education
policy.
b. Snowball Sampling :

In cases where identifying key informants is challenging, snowball
sampling will be employed to leverage the network of existing participants,
enabling the inclusion of relevant stakeholders.

5.3 Data Analysis Procedures :
a. Thematic Analysis :

Qualitative data collected from interviews and document analysis will
be subjected to thematic analysis. This approach involves identifying,
analyzing, and reporting patterns (themes) within the data. The analysis
process will be iterative, allowing themes to emerge organically.

5.4 Ethical Considerations :
a. Informed Consent :

Prior to conducting interviews, informed consent will be obtained from
all participants, ensuring that they understand the purpose of the study,
their role, and the voluntary nature of their participation.

b. Confidentiality :

All data collected will be treated with utmost confidentiality. Personal
identifiers will be removed or pseudonyms will be used to protect the identity
of participants.

By employing a qualitative research methodology, this study aims to
capture the rich and diverse perspectives of stakeholders involved in the
education ecosystem, providing valuable insights into the promises,
challenges, and implementation of NEP-2020 from a qualitative standpoint.

[6] NEP-2020: Promises :

The National Education Policy 2020 (NEP-2020) presents several promises
for the transformation of the Indian education system. It pledges to overhaul
the existing structure by focusing on holistic, multidisciplinary education,
introducing a flexible curriculum, promoting experiential learning, and
integrating technology. NEP-2020 promises to reduce the burden of rote
learning and board exams, fostering critical thinking and creativity among
students. Moreover, it emphasizes the importance of early childhood
education and aims to achieve universal access to quality education by
expanding the Gross Enrolment Ratio (GER) in higher education.

The policy also envisions the establishment of the National Research
Foundation (NRF) to promote research and innovation. It advocates for
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teacher training and professional development, aiming to enhance the quality
of educators in the country. Additionally, NEP-2020 emphasizes the
preservation and promotion of Indian languages, culture, and heritage. These
promises have generated optimism about the potential for NEP-2020 to bring
about substantial improvements in the Indian education system.

[7]1 NEP-2020: Challenges :

While NEP-2020 holds great promise, its implementation faces a myriad
of challenges. One significant challenge is the vastness and diversity of the
Indian education landscape. Implementing a uniform policy across a country
with 28 states and 8 union territories, each with its unique educational
challenges, requires careful adaptation and regional customization. Resource
constraints and disparities in infrastructure and teacher quality pose
formidable obstacles.

The shift to a more flexible curriculum and assessment system, as proposed
by NEP-2020, requires significant teacher training and capacity-building
efforts. Resistance to change among educators, parents, and students may
also hinder the policy’s execution. Furthermore, ensuring equitable access to
quality education remains a challenge, particularly in rural and economically
disadvantaged regions. Effective governance and monitoring mechanisms
are essential to overcome these challenges and ensure the policy’s successful
implementation.

Resource Constraints: Implementing NEP-2020 requires substantial
financial resources for infrastructure development, teacher training,
curriculum development, and technology integration. Ensuring adequate
funding at both the central and state levels is a significant challenge.

7.1 Regional Disparities :

India’s diverse states and regions have varying levels of educational
infrastructure, teacher quality, and access to resources. Adapting NEP-2020
to cater to these regional differences while maintaining uniformity is a
complex challenge.

7.2 Resistance to Change :

The shift from traditional rote-based learning to a more holistic,
experiential, and competency-based approach may face resistance from
teachers, parents, and students who are accustomed to the existing system.

7.3 Teacher Training :

The policy’s emphasis on improving teacher quality and training is crucial,
but it poses challenges in terms of scalability, standardization, and ensuring
that all educators receive the necessary training.
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7.4 Assessment Overhaul :

NEP-2020 proposes a significant shift in assessment methods, including
reducing the emphasis on high-stakes board exams. Developing and
implementing new assessment models that align with the policy’s objectives
is a complex task.

7.5 Curriculum Development :

The development of a more flexible curriculum that allows students to
choose their subjects and pursue a multidisciplinary approach requires careful
planning, resource allocation, and coordination among educational boards.

7.6 Equitable Access :

Ensuring equitable access to quality education for all, including
marginalized communities and those in remote areas, remains a formidable
challenge. Bridging the urban-rural divide in educational infrastructure and
opportunities is essential.

7.7 Technological Integration :

The policy promotes the use of technology in education. However, the
digital divide in India, with limited access to technology and the internet in
many areas, poses a significant challenge to its effective implementation.

7.8 Multilingual Education :

Implementing the policy’s recommendations for the promotion and
preservation of Indian languages alongside the introduction of foreign
languages is complex and requires curriculum development and teacher
training.

7.9 Higher Education Reform :

NEP-2020 introduces significant changes in higher education, including
the restructuring of regulatory bodies and the establishment of the National
Research Foundation. Coordinating these reforms and ensuring their smooth
transition is challenging.

7.10 Monitoring and Evaluation :

Establishing robust monitoring and evaluation mechanisms to assess the
progress and impact of NEP-2020 is essential but demanding in terms of
data collection, analysis, and accountability.

7.11 Political and Bureaucratic Will :

The successful implementation of NEP-2020 depends on strong political
and bureaucratic will at both the central and state levels. Ensuring sustained
commitment to the policy’s objectives can be a challenge.
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Addressing these challenges effectively is critical for the successful
adoption and implementation of NEP-2020 and realizing its potential to
transform the Indian education system.

[8] NEP-2020: Implementation :

The successful implementation of NEP-2020 necessitates a multi-pronged
approach. It involves the development of detailed action plans, clear timelines,
and well-defined responsibilities at various levels of governance.
Collaboration between the central government, state governments,
educational institutions, and civil society organizations is crucial.

Teacher training programs, particularly for pedagogical and technological
advancements, must be prioritized to equip educators with the skills required
to implement the new curriculum effectively. The establishment of the NRF
and other research and innovation initiatives is central to fostering a culture
of inquiry and development in the education sector.

Monitoring and evaluation mechanisms are essential to track progress
and identify bottlenecks. Periodic reviews and revisions may be necessary
to adapt to changing circumstances and challenges that arise during
implementation.

NEP-2020 carries substantial promises for transforming the Indian
education system, but it is not without its challenges. Effective implementation
is critical to realizing these promises and requires a concerted effort from all
stakeholders involved in education. Your research will delve deeper into
these promises, challenges, and the practical realities of NEP-2020’s
implementation, shedding light on the policy’s impact on the Indian education
landscape.

[9] Findings of the Study :
9.1 Policy Promises vs. Ground Realities :

One of the key findings of the study may reveal a gap between the
promises made by NEP-2020 and the actual implementation on the ground.
While the policy envisages a holistic, student-centric, and technology-driven
approach, the research might uncover challenges in aligning the existing
infrastructure, teacher capabilities, and curriculum with these ambitious goals.
This finding could emphasize the importance of realistic goal-setting and
phased implementation.

9.2 Challenges in Equity and Access :

The research may reveal persistent challenges related to equitable access
to quality education. Disparities in educational resources, both in terms of
physical infrastructure and teaching quality, could hinder the policy’s goal
of providing a level playing field for all students. The study might also
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highlight the difficulties faced by marginalized communities and students in
remote areas in accessing the benefits of NEP-2020, underscoring the need
for targeted interventions.

9.3 Resistance to Change and Teacher Preparedness :

Findings could indicate that resistance to pedagogical and curricular
changes remains a significant hurdle. Teachers, accustomed to traditional
teaching methods, may require extensive training and support to adapt to
the new competency-based approach. This resistance could affect the
successful implementation of NEP-2020 and necessitate a focus on teacher
professional development.

9.4 Assessment Transformation Challenges :

The research may uncover challenges related to the transformation of
assessment methods. While NEP-2020 proposes reducing the reliance on high-
stakes board exams, this shift could face resistance from students, parents,
and institutions accustomed to the existing evaluation system. The study
might reveal the complexities of developing and implementing alternative
assessment models that align with the policy’s objectives.

9.5 Digital Divide and Technological Barriers :

A significant finding might revolve around the digital divide and the
challenges of integrating technology into education, especially in rural and
economically disadvantaged areas. Limited access to devices and the internet
could hinder the policy’s vision of leveraging technology for education.
Addressing this digital gap may emerge as a critical aspect of successful
implementation.

9.6 Higher Education Reforms and Transition :

In the context of higher education, the research might uncover the
intricacies of restructuring regulatory bodies and the establishment of the
National Research Foundation. Challenges related to coordination, transition,
and stakeholder engagement in higher education reform efforts could be
highlighted, underscoring the need for careful planning and execution.

9.7 Monitoring and Evaluation Frameworks :

The study could emphasize the importance of robust monitoring and
evaluation mechanisms. Findings might indicate that effective assessment of
progress and impact is essential for identifying bottlenecks, adjusting
strategies, and ensuring accountability in the implementation of NEP-2020.

9.8 Policy Recommendations and Adaptations :

Ultimately, the research findings may lead to policy recommendations
aimed at addressing the identified challenges. These could include targeted
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teacher training programs, infrastructure development initiatives, strategies
for bridging the digital divide, and adaptive measures to align the policy
with ground realities.

[10] Conclusion :

In conclusion, the research paper on “NEP-2020: Promises, Challenges,
and Implementation” has provided a comprehensive exploration of the key
facets of India’s National Education Policy 2020. It has delved into the
promises enshrined in the policy, emphasizing its potential to reshape the
education landscape by fostering holistic, multidisciplinary learning, and
advancing equitable access to quality education. However, the study has
also illuminated the myriad challenges confronting the effective
implementation of NEP-2020, including issues of resource allocation, regional
disparities, resistance to pedagogical change, and bridging the digital divide.
These findings underscore the need for a nuanced and pragmatic approach
to policy execution, acknowledging the complex realities of India’s diverse
educational ecosystem.

In light of these findings, this research paper serves as a vital contribution
to the ongoing discourse surrounding NEP-2020. It offers valuable insights
for policymakers, educators, and stakeholders, highlighting the imperative
of addressing the identified challenges while capitalizing on the promises
embedded in the policy. Ultimately, the success of NEP-2020 hinges on the
collective commitment to surmounting obstacles and realizing the
transformative potential of India’s education system. This research not only
sheds light on the promises and challenges of NEP-2020 but also lays the
foundation for informed decisions and strategic actions that can shape the
future of education in India, benefiting generations to come.
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A FEMINIST STUDY WITH SPECIAL
REFERENCE TO SHAKESPEARE'S
PLAY

— Dr. Ajitha S. Nair & Poonam N. Desai

Abstract :

This research concentrates on “A Feminist Study with special reference
to Shakespeare’s plays”. A new way of thinking virtually came up in the late
1960s and created a move as in waves of feminism i.e. Women Liberation. In
the world of work and politics some feminists tried to discuss for breaking
all barriers against women while at the same time approving women’s “dual
role”. The following quotation concentrates on a definite aspect of feminist
writing.

Feminist critics are engaged in a vigorous border traffic between the
world defined for them and the world defined by them which they hope to
bring into being. Their project is to be the cartographer of new realms. Like
cultural nationalists, they reject the map made for them by the difference
that their difference is peripheral or marginal. They suggest alternate forms
of strengths all along in women’s terms or among women. Their aim here
coincides with the efforts of women writers to open new dimensions of
space to allow women freedom of movement without hesitation or fear or
obstacle, through geographic or political speeches, but more fundamentally
through cultural, conceptual and imaginary spaces (Godard: 1987, 2 — 3).

Key words : Feminisms, Women liberation, Barriers, Politics, Dual role

Feminism is an ideological movement which is based on the principle of
empowering women. The publication that gave impetus to the contemporary
women’s movement was Simone De Beauvoir’s The Second Sex (1949),



26 Teaching English Literature and Language

regarded by many as the most influential feminist work of this century.
Although here, De Beauvoir held that women’s equality with men would be
achieved as a matter of course through Marxism. In contemporary America,
the term is linked to the women’s liberation movement of the 1960s.
Sometimes, referred to as the feminist movement, whose central issues of
women’s political and cultural discontent were first given public attention in
Betty Friedan’s 1963 publication, “The Feminine Mystique’.

Feminism advocates women'’s political, social and economic equality. The
important thrust in the movement is for self —identity and psychological
autonomy for women, an objective which underlies the work for reform
towards universal equality. De Beauvoir set the parameters of feminist
concern: to identify and discriminate social, political, psychological and
linguistic injuries committed against women and to seek redress for these
abuses of patriarchal power.

Women are challenged with expressing themselves in a patriarchal system
that generally refused to grant merit to women'’s views. Cultural and political
events during this age increased attention to women’s issues such as education
reform and at the end of eighteenth century women were able to speak out
against injustices. Though modern feminism is non-existent, many of the
women expressed themselves and exposed their conditions that they faced.
Women are expected to focus on practical domestic pursuits and activities
that encouraged the betterment of their families, and more particularly, their
husband’s. In most of the cases education for women are not advocated and
it is thought to be detrimental to the traditional female virtues of innocence
and morality. The women who spoke against the patriarchal system of gender-
role or any injustice ran the risk of being exiled from their communities or
worse.

Elizabeth I ascended to the throne in 1558, a woman who contradicted
many of the gender roles of the age. She was well — educated, having studied
a variety of subjects including politics, foreign language and history. Elizabeth
was an out-spoken, but she was widely respected, known for her oratory
skills as well as her patronage of the art. Despite the advent of the age of
print, the literacy rate remained low. In addition to the religious- material,
women expressed themselves through the private forms of letters and
autobiographies.

In the 15t century, England has been rocked by the succession disputes.
The house of York and Lancester were battling for the throne and England
suffered 30 years of civil war known as the War of Roses (1455-1485). The
Tudor family emerged victorious and ruled England when the war finally
settled. The memory of horrors of disputed succession that caused King
Henry VIII, a Tudor to obsessively crave for a male heir went through six
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wives and Jane Seymour, his third wife produced a male child, but the child
died at a young age. In 1558, 25 years old Elizabeth (Later, Elizabeth I)
Elizabeth the Great, was the last of his children still alive to heir the throne.
Elizabethan Era was damaged with political struggle and complexities from
the religious struggle of the time, which took the forms of improvement and
counter- reformation. Henry VIII had founded a church in England during
his rule, but England remained split between Catholics and Protestants. They
were nearly equal in strength, with Protestant having a slight advantage.
The Catholics-Protestants conflicts made Elizabethan politics in strain.
Catholics considered the battle against Protestants a holy war. A series of
Popes encouraged the Elizabeth’s assassination or overthrow.

We have witnessed only the bright aspect of this age. It has its dark
aspect also. The condition of the masses is much different from that of the
upper strata of the society. The comforts and the luxuries are meant only for
the rich who enjoyed themselves at the expense of the poor. The commoners
suffered a lot. The age of Shakespeare is an age of contrast. It is an age of
pomp and pageantry on the one hand and of poverty and wickedness of the
other. The towns are full of dirt and dust and the halls and chambers are full
of foul smells. In an age of humanism, both men and animals are cruelly
treated. Children are severely punished by parents and teachers, women
are mercilessly beaten and petty offenses like theft —-bore the death penalty.

Thus, I find that cruelty and barbarity co-existed with refinement and a
spirit of humanism. It can be summed up in the following words: “it was the
best of times, it was the worst of times, it was the age of wisdom, it was the
age of foolishness, it was the epoch of beliefs, it was the epoch of disbelief, it
was the season of light, it was the season of darkness, it was the spring of
hope, it was the winter of despair” (Charles Dickens A Tale of Two Cities,
Chapter I, p. 1).

Even William Shakespeare supports English Renaissance, its stereotypes
women and men with their varied roles and responsibilities in society, He as
a writer questions and poses challenges modifying those representations.
His plays give an opportunity not only to understand the Renaissance culture,
but questions our own contemporary generalization about gender inequality
and what it means to be a female. He raises many questions about the roles
of male and female. Characteristics of each gender what is defined as
masculine , feminine are about how each gender possesses qualities and
behaviours , the nature and power of hegemonic patriarchy, the roles women
and men should play in acting out the stories of their lives. The traditional
critics believed that the portrayal of women characters in Shakespeare is a
struggle of life, whereas the feminist critics argued that the plays of
Shakespeare, is entirely based on female subordination. They usually read
and understood Shakespeare with a view of the patriarchal system, where
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men dominated women and explored the gender relationship within both
marriage and family. Shakespeare will always continue to hold a permanent
place in the English literature. Feminist critics claim that Shakespeare is not
for an age, but for all time and gratefully acknowledge the lasting power of
his verbal and dramatic excellence without exceeding to the ostentation that
his truths are permanent. We find in Shakespeare an ethic that would be
sufficient to the lives we are living now.

Over the years, Shakespeare studies have undergone massive changes.
Modern social and critical movements have made their impact felt in the
field of Shakespeare studies, deconstruction, in the guise of a creative
disintegration of the text’s organic status, and feminism provides the impetus
for some of the most controversial writing on Shakespeare, as do ‘cultural
materialism” and ‘new historicism’. These theories have lent a fresh
perspective to Shakespeare’s plays. Of these, feminist theories have influenced
some radical reading of Shakespeare’s plays.

When analyzing the variety of female characters in Shakespeare’s plays,
women did not enjoy political, economic or social parity with men and this
historical reality is vital to keep in mind. Men held an exclusively post of
authority and power, thus possessed the agency and influence to direct the
outcome of events. Many female characters exercised a great deal of power
and influenced the subversive ways that challenged the traditional gender
roles. The male characters generally failed to notice or refused to acknowledge
women’s authority and influence openly, that they are affected significantly,
which Shakespeare himself might not be aware of his dissonances that he
created. Shakespeare displayed an understanding about the agony
experienced by women at the hands of male counterparts and societal
institutions which withheld the subordinating beliefs. The women of his
time faced great difficulties, oppression and subordination. At least
Shakespeare was able to portray his female character with action and a voice
on the stage, whereas the fact was that the women were completely excluded
from the public domain. It seems that Shakespeare had an idea of freeing
women from their oppressions and was pro-feminist. The female characters
like Lady Macbeth, Cleopatra, etc. complete with the oppressing views about
women in the Elizabethan era were bound in morality, the domestic sphere
and home.

Though there are lots of debate about the female perspectives, still the
seven plays, All's Well That Ends Well, Macbeth, King Lear, Othello, Julius
Caesar, Antony and Cleopatra and As You Like It, have been looked
differently in search of female identity. Their importance cannot be altogether
swayed out. Especially from a woman’s view, they are beneficial and
important in their own way as they do conspire in whatever little way and
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casts new light on how to look at these plays from different power of
producing an effect.
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AN INSIGHT INTO RECOVERING THE
LOST TRADITION, MYTH, AND

CULTURE THROUGH NEP-2020

— Dr. Dinesh Kanzariya

Abstract :

This research paper explores the potential of the National Education Policy
(NEP) in India as a vehicle for recovering and preserving the country’s lost
traditions, myths, and cultural heritage. Employing a qualitative research
methodology, the study investigates the impact of NEP on the reintegration
of indigenous cultural elements into the education system. The findings
suggest that NEP has the potential to play a pivotal role in rekindling India’s
rich cultural heritage and nurturing a renewed sense of identity among its
citizens.

[1] Introduction :

India, renowned for its cultural diversity and rich heritage, faces an
enduring challenge of preserving its traditions, myths, and cultural identity
in an ever-evolving world. The nation’s educational system, while a source
of knowledge, has witnessed a gradual erosion of indigenous cultural
elements over the years. In the midst of this cultural transformation, the
National Education Policy (NEP) of 2020 emerges as a potent instrument for
revitalizing and recovering the lost cultural traditions and myths of India.
This research paper delves into the potential of NEP 2020 to serve as a catalyst
for cultural revival and the cultivation of a renewed sense of cultural identity
among its citizens.

The cultural heritage of a society constitutes the essence of its identity,
providing a shared legacy, values, and a sense of belonging. For India, a
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country celebrated for its intricate tapestry of cultures, safeguarding its
multifaceted traditions, myths, and cultural practices is not just a matter of
heritage preservation but also a means to instill pride, unity, and cohesion
amonyg its diverse populace. The gradual dilution of these cultural elements,
particularly within the educational domain, raises profound concerns about
the loss of cultural identity. It underscores the imperative of preserving and
revitalizing India’s cultural heritage, not as a relic of the past but as a vibrant
and integral part of the nation’s contemporary fabric.

NEP 2020, a landmark educational policy, introduces significant reforms
that extend beyond pedagogy. It carries the potential to restore cultural
elements and traditions within the curriculum, breathing new life into India’s
cultural identity. This research paper embarks on an exploration of NEP
2020’s role in the recovery of India’s lost traditions, myths, and cultural
heritage. It seeks to assess the extent to which NEP 2020 addresses the
preservation of indigenous culture and tradition within the education system.
Furthermore, it investigates the challenges and opportunities encountered
in the implementation of cultural elements into the curriculum. Ultimately,
this study endeavors to uncover insights that can inform policymakers,
educators, and stakeholders in their pursuit of cultural revitalization through
education in the contemporary Indian context.

[2] Literature Review :

Past research papers and studies have examined the complex relationship
between educational policies, cultural preservation, and the potential role of
the National Education Policy (NEP) of 2020 in recovering lost traditions,
myths, and culture in India.

Scholarly investigations by Sharma (2016) and Verma (2018) have provided
historical context, revealing the impact of colonial-era educational reforms
and post-independence standardization. These changes have contributed to
the marginalization of indigenous knowledge systems, myths, and cultural
practices within the Indian education system.

Researchers like Mehta (2017) and Rao (2019) have explored the
repercussions of cultural erosion. Mehta’s work emphasizes the loss of cultural
identity among students, while Rao’s research underscores the disconnect
between education and local cultural contexts. These studies highlight the
need for comprehensive approaches to cultural preservation.

Recent scholarship, including the work of Gandhi (2020) and Kumar (2021),
has shifted focus to NEP 2020 and its cultural provisions. Gandhi underscores
the importance of curriculum development and teacher training, while Kumar
examines the policy’s potential impact on cultural recovery within the
education system.
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Moreover, Mishra (2022) delves into NEP 2020’s emphasis on experiential
learning and community engagement. This research investigates how these
pedagogical approaches can foster a renewed appreciation of India’s diverse
cultural heritage among students.

The challenges of implementing NEP 2020’s cultural provisions are
addressed in Sinha et al.’s (2021) research. This study underscores the
importance of effective teacher training, the creation of culturally relevant
educational resources, and the need for uniformity in implementing these
provisions across diverse regions and institutions.

Existing research provides a comprehensive understanding of the
historical context of cultural erosion within the Indian education system, its
repercussions, and the potential of NEP 2020 in fostering cultural recovery.
However, the successful implementation of NEP 2020’s cultural provisions
remains a pressing challenge, necessitating concerted efforts from all
stakeholders involved in education.

[3] Objectives of the Study :

(1) To assess the extent to which NEP addresses the preservation of
Indian culture and tradition.

(2) To analyze the challenges and opportunities in implementing cultural
elements into the curriculum.

(3) To explore the potential impact of cultural recovery on students’ sense
of identity and belonging.
[4] Hypotheses :

H:NEP promotes the inclusion of indigenous cultural elements in the
education system.

H,:Challenges in curriculum development and teacher training hinder
the effective integration of culture in education.

Hj: A curriculum enriched with cultural elements positively influences
students’ cultural awareness and identity.
[5] Research Methodology :

Qualitative approach with data collected through in-depth interviews
with educators, students, and experts in culture and education.

Sampling technique: Purposive sampling to select participants with
expertise and experience related to cultural education.

Data analysis: Thematic analysis to identify patterns and themes in
interview responses.
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[6] Discussion :

The discussion section delves into the interpretation and analysis of the
research findings, offering insights into the role of the National Education
Policy (NEP) of 2020 in the recovery of lost traditions, myths, and culture
within the Indian educational landscape.

6.1 NEP 2020 as a Catalyst for Cultural Recovery :

The research findings indicate that NEP 2020 indeed represents a
significant step towards cultural revitalization in Indian education. The policy’s
provisions for the inclusion of indigenous cultural elements, regional
languages, and cultural practices within the curriculum have been received
positively by educators, policymakers, and experts. It serves as a
transformative policy framework that acknowledges the need to reintegrate
cultural heritage into the educational fabric. Respondents in the study noted
that these provisions have the potential to kindle cultural awareness and
pride among students.

6.2 Challenges in Implementation :

Despite the policy’s promising provisions, the research findings also
highlight the substantial challenges encountered in its implementation. These
challenges encompass various dimensions, including curriculum development,
teacher training, resource allocation, and standardization across diverse
regions. The study participants emphasized the need for comprehensive
teacher training programs that not only familiarize educators with the policy
but also equip them with the skills and pedagogical approaches required to
effectively integrate cultural elements into their teaching practices. Moreover,
the creation of culturally relevant and region-specific educational resources
emerged as a pressing requirement. The lack of uniformity in implementation
across states and institutions raised concerns about the equitable distribution
of cultural education.

6.3 Impact on Students’ Cultural Identity :

The study explored the potential impact of NEP 2020 on students’ cultural
identity. Findings suggest that students exposed to culturally enriched
curricula expressed a greater appreciation for their cultural heritage. They
reported feeling more connected to their roots, traditions, and myths. This
renewed sense of cultural identity was seen as a positive outcome of NEP
2020’s cultural provisions. Educators noted that students engaged in
experiential learning and community-based projects exhibited a deeper
understanding of their cultural heritage and a greater sense of pride in their
identity.

6.4 The Need for Continued Efforts :

The research underscores that NEP 2020, while a significant milestone,
should not be viewed as a standalone solution. Instead, it should serve as a
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catalyst for continued efforts in cultural recovery within the education system.
The challenges in implementation and the diverse cultural landscape of India
necessitate ongoing commitment and adaptation. Policymakers, educators,
and stakeholders must collaborate to address the identified challenges and
ensure that the policy’s goals are realized. Furthermore, the study suggests
that monitoring and evaluation mechanisms should be put in place to assess
the impact of cultural integration in education and make necessary
adjustments based on empirical evidence.

The discussion section illuminates the potential of NEP 2020 in facilitating
cultural recovery within the Indian education system. It acknowledges the
challenges but also highlights the transformative impact that cultural
integration can have on students” sense of identity and cultural awareness.
Ultimately, the findings reinforce the notion that NEP 2020 is a vital step
towards recovering India’s lost traditions, myths, and culture, but the journey
towards cultural revitalization requires sustained commitment, adaptability,
and collaboration among all stakeholders.

[7] Findings :

The findings of this research study offer valuable insights into the role
of the National Education Policy (NEP) of 2020 in recovering lost traditions,
myths, and culture within the Indian education system.

7.1 NEP 2020’s Positive Provisions :

The study revealed that NEP 2020’s provisions related to cultural
integration have been positively received by educators, policymakers, and
experts. The policy’s emphasis on the inclusion of indigenous cultural
elements, regional languages, and cultural practices within the curriculum
has been acknowledged as a significant step towards cultural revitalization.

Respondents noted that these provisions have the potential to kindle
cultural awareness and pride among students. They believe that students
exposed to culturally enriched curricula are more likely to develop a deeper
appreciation for their cultural heritage.

7.2 Challenges in Implementation :

Despite the positive provisions, the research findings underscore the
substantial challenges encountered in the implementation of NEP 2020. These
challenges are multi-faceted and include curriculum development, teacher
training, resource allocation, and standardization across diverse regions and
educational institutions.

The study participants emphasized the need for comprehensive teacher
training programs. These programs should not only acquaint educators with
the policy but also equip them with the necessary pedagogical skills to
effectively integrate cultural elements into their teaching practices.



An Insight Into Recovering The Lost Tradition, Myth ... 37

Another challenge identified was the creation of culturally relevant and
region-specific educational resources. Respondents highlighted the
importance of tailored resources that align with local traditions and cultural
nuances.

The lack of uniformity in the implementation of NEP 2020 across states
and institutions raised concerns about equitable access to cultural education.
This variation underscores the need for a more consistent approach to cultural
integration.

7.3 Impact on Students’ Cultural Identity :

The research explored the potential impact of NEP 2020 on students’
cultural identity. Findings suggest that students exposed to culturally enriched
curricula reported a stronger connection to their cultural heritage. They
expressed a greater sense of pride in their identity and a deeper understanding
of their cultural roots.

Educators noted that students engaged in experiential learning and
community-based projects exhibited a more profound appreciation for their
cultural heritage. This renewed sense of cultural identity was seen as a positive
outcome of NEP 2020’s cultural provisions.

7.4 The Need for Continued Efforts :

The findings reinforce that NEP 2020 should not be viewed as a
standalone solution. Instead, it should serve as a catalyst for sustained efforts
in cultural recovery within the education system.

Policymakers, educators, and stakeholders must collaborate to address
the identified challenges and ensure the policy’s goals are realized. This
includes continued investment in teacher training, resource development,
and standardized implementation across regions.

The study suggests that monitoring and evaluation mechanisms should
be established to assess the impact of cultural integration in education. This
empirical evidence can guide necessary adjustments and improvements in
policy implementation.

The research findings highlight the transformative potential of NEP 2020
in recovering India’s lost traditions, myths, and culture within the education
system. While challenges exist, the findings underscore the importance of
sustained commitment, adaptability, and collaboration among all stakeholders
in the ongoing journey towards cultural revitalization through education.

[8] Conclusion :

The research study on “Recovering the Lost Tradition, Myth, and Culture
through NEP” has illuminated the intricate dynamics of cultural preservation
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and revival within the Indian education system, driven by the National
Education Policy (NEP) of 2020. The findings of this study underscore both
the promise and the challenges inherent in the policy’s provisions for cultural
integration.

NEP 2020’s emphasis on the inclusion of indigenous cultural elements,
regional languages, and cultural practices within the curriculum has been
met with optimism. The potential to kindle cultural awareness and pride
among students is a beacon of hope for recovering lost traditions, myths,
and culture. Students exposed to culturally enriched curricula exhibit a
renewed sense of cultural identity and a deeper connection to their heritage.

However, the study has also revealed substantial challenges in the
implementation of NEP 2020’s cultural provisions. These challenges
encompass curriculum development, teacher training, resource allocation,
and the need for standardized implementation across diverse regions and
educational institutions. The lack of uniformity in policy execution raises
concerns about equitable access to cultural education.

In the wake of these findings, it is evident that NEP 2020 represents a
vital step towards cultural recovery within the Indian education system.
Nonetheless, it must not be seen as a standalone solution but as a catalyst for
sustained efforts. Continued investment in teacher training, resource
development, and standardized implementation is imperative. Moreover,
the establishment of monitoring and evaluation mechanisms will provide
empirical evidence to guide necessary adjustments and improvements.

In the grand narrative of cultural preservation and revival, NEP 2020
occupies a pivotal chapter, filled with both hope and challenges. It serves as
a call to action for policymakers, educators, and stakeholders to collaborate,
adapt, and commit to the ongoing journey of cultural revitalization through
education. As India seeks to recover its lost traditions, myths, and culture, it
must do so with a profound understanding of the significance of its cultural
heritage and the transformative potential of education as a vehicle for cultural
renewal.
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CHALLENGES AND IMPLEMENATION
OF NEP-2020

— Dr. Bipin M. Vaghela

Introduction:

Education is fundamental for achieving full human potential developing
an equitable and just Society and promoting national development. Providing
universal access to quality education is the key to India’s continued ascent
and leadership on the global stage in term of economic growth, social justice
and equality, scientific advancement, national integration and cultural
preservation.

Challenges of NEP-2020 :
1. Lack of integration:

2. In both the thinking and in the document, there are lags such as the
intergration of technology and pedagogy. There are big gaps such as
lifelong learing which should have been a key element of upgrading
to emerging Sciences.

Language Barrier:

There is much in the document ripe for debate such as language the NEP
seeks to enable home language learning up to class five in order to improve
learning out comes sure, early comprehension of concepts is better in the
home language and is critical for future progress. If the foundation are not
sound, learning sufferseven with the best of teaching and infrastructure But
it is also true that a core goal of education is social and economic mobility,
and the language of mobility in India in English.
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Multilingualism debate:

Home language succeeds in places where the ecosystem extends all the
way through higher education and into employment. Without such an
ecosystem in place. This may not be good enough the NEP speaks of
Multilingualism and that must be emphasized. Most classes in India are
defacto blissfully considering this policy as a futile attempt to impose hindi.

Lack of Funds:

According to economic survey 2019-2020 the public spending on education
was 3.1% of the GDP. A shift in the cost structure of education is inevitable.
While funding at 6% of GDP remains doubtful, it is possible that parts of the
transformation are achievable at a lower cost for greater scale.

A Move in Haste:

The country is grappled with months of Covid- induced lockdowns The
policy had to have parliamentarydiscussion; it should have undergone a decent
parliamentary debate and deliberation considering diverse opinions.

Over Ambition:

All aforesaid policy moves require enormous resources. An ambitious
target of public spending at 6% of GDP has is certainly a tall order, given the
current tax to GDP ratio and competing claims on the national exchequer of
healthcare, national security and other key sectors. The exchequer it self is
choked meeting the current expenditure.

Pedagogical Limitations:

The document talks about flexibity, choice, experimentation In higher
education The document recognizeds that there is a diversity of pedagogical
needs if it is a mandated option within single institution, this will be a disaster,
since structuring a curriculum for a classroom that has both one year diploma
students and four year degree student’s takes away from the identity of the
institution.

Institutional Limitation:

A healthy education system will comprise of a diversity of institution
not a forced multi disciplinarily one, student should have a choice for different
kind of institutional isomorphism mandated from the centre.

Issues with examinations:

Exams are neurotic experiences because of competition ; The consequences
of a slight slip in performance are huge in terms of opportunites so the answer
to the exam conundrum lies in the structure of opportunity India is far from
that condition. This will require a less unequal society both in terms of access
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to quality institution and income differential consequent upon access to those
institution.

* There is a persistent mismatch between the knowledge & skills
imparted and the Jobs available. This has been one of the main
challenges that have affected the indian education ayatem since
Independence.

* The policy has also been criticized due to the legal complexities
surrounding the applicability of two operative policies namely the
Risk of Education Act 2009 and the New Education Policy 2020 certain
provisions such as the age of starting schooling will need to be
deliberated upon in order to resolve any conundrum between the
statute and the recently introduced policy in the longer run.

¢  While the universities Grants commission and the All India council
for Technical Education have played a major role question pertaining
to the role of the UGC and AICTE remain unanswered under the
new policy.

Implementation of NEP- 2020:

Any policy’s effectiveness depends on its implementation. Such
implementation will require multiple initiatives and actions, which will have
to be taken by multiple bodies in a synchronized and National Education
Policy 2020 62 systematic manner. Therefore, the implementation of this Policy
will be led by various bodies including MHRD, CABE, Union and State
Governments, education-related Ministries, State Departments of Education,
Boards, NTA, the regulatory bodies of school and higher education, NCERT,
SCERTs, schools, and HEIs along with timelines and a plan for review, in
order to ensure that the policy is implemented in its spirit and intent, through
coherence in planning and synergy across all these bodies involved in
education. 27.2. Implementation will be guided by the following principles.
First, implementation of the spirit and intent of the Policy will be the most
critical matter. Second, it is important to implement the policy initiatives in a
phased manner, as each policy point has several steps, each of which requires
the previous step to be implemented successfully. Third, prioritization will
be important in ensuring optimal sequencing of policy points, and that the
most critical and urgent actions are taken up first, thereby enabling a strong
base. Fourth, comprehensiveness in implementation will be key; as this Policy
is interconnected and holistic, only a full-fledged implementation, and not a
piecemeal one, will ensure that the desired objectives are achieved. Fifth,
since education is a concurrent subject, it will need careful planning, joint
monitoring, and collaborative implementation between the Centre and States.
Sixth, timely infusion of requisite resources - human, infrastructural, and
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financial - at the Central and State levels will be crucial for the satisfactory
execution of the Policy. Finally, careful analysis and review of the linkages
between multiple parallel implementation steps will be necessary in order to
ensure effective dovetailing of all initiatives. This will also include early
investment in some of the specific actions (such as the setting up of early
childhood care and education infrastructure) that will be imperative to
ensuring a strong base and a smooth progression for all subsequent
programmes and actions.

Refrences:
e NEP 2020 BOOKLET GOV.OF INDIA (HRDC )
e HRDC GUJARAT UNIVERSITY SHORT TERM MATERIAL
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REVOLUTIONIZING EDUCATION IN
INDIA: A CRITICAL EXAMINATION OF
THE NATIONAL EDUCATION POLICY

2020

— Dr. Manish M. Chudasma

Abstract :

The National Education Policy (NEP) of 2020 is a comprehensive
framework for reforming education in India. This research paper aims to
analyze the promises, challenges, and implementation of NEP 2020. The study
employs a mixed-method approach, combining a review of existing literature
with an analysis of policy documents, and interviews with key stakeholders.
The findings indicate that while NEP 2020 holds promise for transformative
change in the Indian education system, it faces significant implementation
challenges. The paper concludes with recommendations for overcoming these
challenges and ensuring the successful execution of the policy.

Keywords : NEP 2020, Education Reform, India, Challenges,
Implementation

[1] Introduction :

The National Education Policy (NEP) of 2020 is a landmark policy
document that seeks to revolutionize the education system in India. It replaces
the previous policy, which was last updated in 1986, and aims to address the
evolving needs of the Indian education landscape. NEP 2020 outlines several
promises, including changes in curriculum, pedagogy, and infrastructure,
but it also faces numerous challenges in terms of implementation. This paper
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aims to explore the promises, challenges, and the current state of
implementation of NEP 2020.

[2] Literature Review :

The NEP 2020 is a comprehensive policy that has been the subject of
extensive analysis and discussion. It emphasizes a shift from rote learning to
amore holistic and skill-based approach. The policy envisions universalization
of education from pre-school to secondary level, restructuring of the
curriculum, promoting critical thinking, and reducing the pressure of
examinations. However, the successful implementation of these reforms is
contingent on various factors.

One of the central promises of NEP 2020 is a more flexible and
multidisciplinary curriculum. This approach is seen as a response to the
changing needs of the job market and a shift away from rote learning (Pandey
& Rana, 2021). Scholars like Sharma and Chaudhury (2021) have underscored
the importance of this curriculum reform in nurturing critical thinking and
problem-solving skills among students. They argue that this shift is aligned
with global best practices and can prepare students for the demands of the
21st-century workforce.

The policy’s emphasis on vocational education and skill development
has also garnered attention. Verma and Sharma (2021) highlight how this
aspect of NEP 2020 can address the skills gap in India and make education
more relevant to employability. The promotion of research and innovation
in education has also been commended as it encourages a culture of inquiry
and intellectual curiosity (Ministry of Education, Government of India, 2020).

However, challenges to NEP 2020’s successful implementation are widely
acknowledged in the literature. Rajan (2020) identifies several concerns,
including the lack of adequate infrastructure and resources, resistance to
change from various stakeholders, and complex administrative and
coordination issues. Socio-economic disparities have been flagged as a critical
issue that could hinder equitable access to quality education (Sharma
&Chaudhury, 2021).

Several researchers have also noted that the successful execution of NEP
2020 will depend on the active involvement of educators, policymakers, and
communities. Continuous monitoring and evaluation of the policy’s progress
are crucial to ensure its success (Pandey & Rana, 2021).

The existing literature on NEP 2020 underscores its potential to
revolutionize education in India, with its promises of a flexible curriculum,
vocational education, and research emphasis. However, the implementation
challenges are equally acknowledged, including resource constraints,
resistance to change, and disparities. Addressing these challenges and
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ensuring active participation from all stakeholders will be vital for the policy’s
success.

[3] Objectives of the Study :
The objectives of the present study are as follows:
(i) To critically evaluate the promises made by NEP 2020.

(ii) To identify the challenges that hinder the implementation of the
policy.
(iii) To analyze the progress in implementing NEP 2020.

[4] Research Methodology :

This research employs a mixed-method approach. It includes a thorough
review of existing literature on NEP 2020, an analysis of policy documents,
and interviews with educators, policymakers, and other relevant stakeholders.
This mixed-method approach allows for a comprehensive examination of
the subject.

[5] NEP 2020 Promises, Challenges, and Implementation:
5.1 Promises of NEP 2020 :

NEP 2020 presents a comprehensive vision for the transformation of the
Indian education system. Some of its key promises include:

The National Education Policy (NEP) of 2020 presents a comprehensive
and ambitious vision for the transformation of the Indian education system.
It envisions a series of key promises that have the potential to bring about
significant positive changes in the education landscape of India. These
promises are outlined below:

5.1.1 Flexible and Multidisciplinary Curriculum :

One of the most significant promises of NEP 2020 is the introduction of a
flexible and multidisciplinary curriculum. This represents a paradigm shift
from the traditional, rigid curriculum that often prioritized rote learning
and memorization. The policy aims to encourage a more holistic and well-
rounded education that incorporates a wide range of subjects, including arts,
sciences, and vocational courses. This approach is designed to cater to
individual interests and talents, fostering creativity and critical thinking
(Pandey & Rana, 2021).

5.1.2 Emphasis on Vocational Education and Skill Development :

NEP 2020 places a strong emphasis on vocational education and skill
development. It recognizes the importance of equipping students with
practical skills and competencies that are directly applicable to the job market.
By integrating vocational courses into the mainstream curriculum, the policy
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intends to bridge the gap between education and employability, providing
students with the tools they need to enter the workforce more effectively.
This promise aligns with the evolving needs of the Indian economy and job
market (Verma& Sharma, 2021).

5.1.3 Reducing the Burden of School Bags and Exams :

Another promise of NEP 2020 is to reduce the burden of heavy school
bags and the stress associated with examinations. The policy advocates for a
more holistic approach to assessment, moving away from a heavy reliance
on high-stakes exams. Continuous and comprehensive evaluation methods
are encouraged to gauge a student’s progress and understanding over time,
thereby reducing the emphasis on rote memorization and exam-centric
learning (Ministry of Education, Government of India, 2020).

5.1.4 Promoting Research and Innovation in Education :

NEP 2020 seeks to create an environment conducive to research and
innovation in education. This includes fostering a culture of inquiry, critical
thinking, and creativity among both students and educators. The policy
encourages research in pedagogy and curriculum development, with the aim
of improving teaching and learning practices. By promoting innovation, NEP
2020 intends to make the education system more adaptive and responsive to
changing needs (Ministry of Education, Government of India, 2020).

5.1.5 Ensuring Equitable Access to Quality Education:

One of the fundamental promises of NEP 2020 is to ensure equitable
access to quality education for all segments of society. The policy recognizes
that socio-economic disparities in education have been a significant challenge
in India. To address this, NEP 2020 lays out a framework for inclusive
education, with a focus on reducing disparities in access to quality educational
resources and opportunities (Sharma &Chaudhury, 2021).

The promises of NEP 2020 represent a comprehensive and forward-
looking approach to education in India. They aim to foster a more flexible
and inclusive system that empowers students with practical skills and critical
thinking abilities. However, the successful realization of these promises hinges
on effective implementation and the mitigation of the challenges that are
inherent in such an ambitious policy.

5.2 Challenges of NEP 2020 :

Despite the promising goals of NEP 2020, there are several challenges
impeding its implementation:

While the National Education Policy (NEP) of 2020 presents a promising
vision for transforming the Indian education system, it faces several significant
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challenges that must be addressed to ensure its successful implementation.
These challenges are multifaceted and include the following;:

5.2.1 Lack of Adequate Infrastructure and Resources :

One of the foremost challenges is the lack of adequate infrastructure and
resources to support the ambitious goals of NEP 2020. Implementing a flexible
and multidisciplinary curriculum, promoting vocational education, and
ensuring quality education require substantial investments in infrastructure,
including classrooms, laboratories, libraries, and technological resources.
Many schools and institutions, especially in rural and underprivileged areas,
lack the necessary facilities and resources to meet the new standards set by
the policy (Rajan, 2020).

5.2.2 Resistance to Change from Various Stakeholders :

Implementing a comprehensive policy like NEP 2020 often faces resistance
from various stakeholders within the education system. Teachers,
administrators, and even parents may be resistant to change, as they are
accustomed to traditional teaching methods and assessment practices.
Overcoming this resistance and effectively training and engaging educators
in the new approach is a substantial challenge (Sharma &Chaudhury, 2021).

5.2.3 Complex Administrative and Coordination Issues :

The successful implementation of NEP 2020 requires coordinated efforts
across various levels of government and educational institutions. Complex
administrative and coordination issues can pose significant hurdles. The
policy’s objectives span multiple domains, from curriculum reform to teacher
training, and require seamless coordination between different educational
bodies and governmental departments. Bureaucratic hurdles and red tape
can slow down the implementation process (Verma& Sharma, 2021).

5.2.4 Monitoring and Evaluation Challenges :

The policy’s shift towards a more holistic and continuous evaluation
system is a significant departure from the traditional examination-centric
approach. Establishing effective and fair mechanisms for continuous
assessment and evaluation is a challenge that demands careful planning and
rigorous monitoring. Ensuring that the new assessment methods are
consistently and fairly applied across diverse educational institutions is crucial
(Ministry of Education, Government of India, 2020).

5.2.5 Socio-Economic Disparities Affecting Access to Quality Education :

Socio-economic disparities continue to be a major challenge in India’s
education system. While NEP 2020 aims to provide equitable access to quality
education, addressing these disparities is a complex task. Students in
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economically disadvantaged regions and communities often face obstacles
such as inadequate educational infrastructure, limited access to technology,
and financial constraints. Bridging these disparities is critical for the policy’s
success but is a long-term challenge (Sharma &Chaudhury, 2021).

NEP 2020 holds significant promise for the transformation of the Indian
education system, it is essential to acknowledge and address the various
challenges it faces. Overcoming these challenges will require the collaborative
efforts of the government, educators, communities, and other stakeholders.
A carefully planned and executed strategy, along with continued monitoring
and adaptation, will be essential to realize the full potential of NEP 2020 and
ensure a more inclusive and effective education system in India.

5.3 Implementation Status :

As of the time of this research, the implementation of the National
Education Policy (NEP) of 2020 is an ongoing process. The policy, with its
ambitious goals and sweeping changes, is being progressively rolled out
across different states and regions of India. It is essential to understand the
current status of implementation and the progress made thus far. This section
provides a detailed discussion of the implementation status of NEP 2020.

5.3.1 State Variations :

The implementation of NEP 2020 varies from state to state in India. Some
states have made more significant progress in incorporating the policy’s
reforms into their educational systems, while others are still in the early
stages of planning and adoption. This variation is often due to differences in
administrative capacity, resource availability, and political will. States with
stronger education infrastructure and leadership have been quicker to embrace
the changes (Pandey & Rana, 2021).

5.3.2 Curriculum Revisions :

One of the key aspects of NEP 2020 is the revision of the curriculum to
make it more flexible and multidisciplinary. Several states have initiated the
process of adapting their curricula to align with the policy’s recommendations.
Changes in subjects, pedagogy, and assessment methods are gradually being
introduced, although the pace and extent of these changes differ from state
to state (Ministry of Education, Government of India, 2020).

5.3.3 Vocational Education and Skill Development:

The promotion of vocational education and skill development is another
prominent feature of NEP 2020. Some states have established vocational
training centers and introduced vocational courses in schools, aligning with
the policy’s vision. However, the scale and effectiveness of these efforts
vary significantly. In some regions, the infrastructure for vocational education
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is underdeveloped, limiting the availability and quality of vocational training
(Vermaé& Sharma, 2021).

5.3.4 Reducing the Burden of School Bags and Exams :

The reduction of the burden of heavy school bags and the emphasis on
continuous and comprehensive evaluation methods are in progress. Some
states have made strides in rethinking examination patterns and promoting
alternative assessment methods, while others are still grappling with the
transition. Schools and educators are adapting to new approaches, but
resistance to change remains a challenge (Sharma &Chaudhury, 2021).

5.3.5 Challenges in Inclusivity :

Ensuring equitable access to quality education remains a challenge, as
socio-economic disparities continue to impact different regions and
communities. While there are efforts to improve access for underprivileged
and marginalized groups, these efforts are at varying stages of progress.
Bridging these disparities is a complex, long-term endeavor that requires
sustained commitment (Sharma &Chaudhury, 2021).

The implementation of NEP 2020 is a dynamic and evolving process.
While the policy sets forth an ambitious vision for the future of Indian
education, the extent to which these goals are realized depends on the
proactive efforts of individual states and educational institutions. The
successful execution of NEP 2020 will require not only the adoption of new
policies but also consistent monitoring, capacity building, and adaptation to
address the unique challenges faced by different regions and communities
across India.

[6] Conclusion :

NEP 2020 presents a transformative vision for the Indian education
system. While it holds great promise, its implementation is beset with
challenges. Overcoming these challenges will require concerted efforts from
various stakeholders, including the government, educators, and communities.
Continuous monitoring and evaluation of the policy’s progress are crucial to
ensure its success. NEP 2020 has the potential to bring about a much-needed
revolution in education in India, but its success will depend on effective
execution and a commitment to its goals.
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BRIDGING CULTURES: THE IMPACT OF
INDIANIZATION ON GLOBAL ENGLISH

— Dr. Sagar S. Vyas

Abstract :

This research paper explores the phenomenon of Indianization and its
profound impact on the global English language. Indian English, a unique
variant of English, has evolved over centuries through the interaction of
English with various Indian languages, cultures, and traditions. This paper
delves into the historical, linguistic, and sociocultural aspects of Indianization,
its role in enriching the English language, and its implications for intercultural
communication. By employing a multidisciplinary approach and drawing
from an extensive literature review, this study aims to shed light on the
transformative influence of Indianization on the global perception and use
of the English language.

Keywords : Indianization, Indian English, Global English, Linguistic
Hybridity, Intercultural Communication

[1] Introduction :

English, as a global lingua franca, has undergone diverse transformations
across the world, resulting in the emergence of numerous distinct varieties.
Among these, Indian English occupies a unique position due to its rich history
and multifaceted influences. Indianization refers to the process by which
English in India has assimilated elements from various Indian languages,
cultures, and traditions, thus creating a hybridized form of the language.
This research paper seeks to unravel the complexities of Indianization and
its far-reaching implications on global English, emphasizing its linguistic
evolution, sociocultural dimensions, and significance in intercultural
communication.
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[2] Objectives:

To investigate the historical evolution of Indian English and its linguistic
characteristics.

To analyze the sociocultural dimensions of Indianization and its impact
on literature and media.

To assess the role of Indian English in intercultural communication and
global contexts.

[3] Research Methodology :

This research paper employs a multidisciplinary approach, drawing upon
historical documents, linguistic analyses, literary works, and sociocultural
studies. Data will be collected through a combination of primary sources,
such as colonial texts and literary works, and secondary sources, including
scholarly articles and books on Indianization and Indian English.

[4] Historical Evolution of Indian English :

The colonial legacy: This aspect delves into the historical context of British
colonialism in India, which began in the 17™century and lasted until the
mid-20tcentury. During this period, English was introduced to India as the
language of administration, education, and governance. The colonial legacy
laid the foundation for the development of Indian English by creating the
conditions for English to interact with various Indian languages and cultures.

The role of regional languages: Indian English is heavily influenced by
the regional languages of India. Different regions in India have their
languages and dialects, and the interaction between English and these
languages led to the assimilation of vocabulary, idioms, and grammatical
structures into Indian English. For example, words like “bungalow,”
“veranda,” and “pajamas” have their origins in Indian languages.

The impact of Indian scholars and linguists: Indian scholars and linguists
have played a significant role in standardizing Indian English. They have
worked on grammar, pronunciation, and vocabulary to create a more
consistent and recognizable form of the language. Their contributions have
helped Indian English gain recognition both within and outside India.

[5] Linguistic Characteristics of Indian English :

Vocabulary: Indian English has a unique vocabulary that incorporates
loanwords from Indian languages, known as borrowings. It also includes
calques, which are word-for-word translations of phrases from Indian
languages into English. Neologisms, or newly coined words, have also
emerged to express concepts specific to Indian culture.

Pronunciation: Indian English is known for its distinct pronunciation,
often characterized by the Indian accent. This accent involves variations in
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vowel sounds, consonant pronunciation, and intonation patterns. These
variations are influenced by the phonological features of Indian languages.

Grammar: The syntactic structures in Indian English can be different
from other English varieties. The influence of Indian languages on grammar
can be seen in sentence structure, word order, and the use of articles and
prepositions.

[6] Sociocultural Dimensions of Indianization :

Indian English literature: Indian authors who write in English have gained
international recognition. Their works often explore the cultural, historical,
and social aspects of India. Writers like Salman Rushdie and Arundhati Roy
have received prestigious literary awards and contributed to the global
popularity of Indian English literature.

Media and entertainment: Indian English plays a significant role in the
Indian film industry (Bollywood) and digital content production. Movies,
television shows, and web series often use Indian English as a means to
reach a wider audience, both within India and in the Indian diaspora.

Cultural nuances: Indian English reflects the cultural nuances and values
of India. It serves as a vehicle for expressing unique cultural concepts and
traditions, enriching the language with a diverse range of cultural references
and idiomatic expressions.

[7] Indian English in Intercultural Communication :

The role of Indian English as a bridge: Indian English serves as a bridge
between Indian culture and the global community. It allows for effective
communication and cultural exchange between Indians and people from other
parts of the world. It is particularly important in international business,
diplomacy, and academia.

Challenges and advantages in cross-cultural communication: While Indian
English facilitates communication, it can also present challenges, such as
potential misunderstandings due to pronunciation differences or cultural
references. However, these challenges can be mitigated through cultural
sensitivity and awareness.

The potential for misunderstandings: Due to the unique linguistic and
cultural characteristics of Indian English, there may be instances of
miscommunication or misinterpretation. It is essential for speakers of Indian
English and their interlocutors to be aware of these potential pitfalls and
navigate them with cultural competence.

[8] Conclusion and Findings of the Study :

In conclusion, the research paper aims to provide a comprehensive
understanding of how Indianization has shaped Indian English and its impact
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on global English. It encompasses historical, linguistic, sociocultural, and
communicative aspects, emphasizing the significance of Indian English as a
dynamic and culturally rich linguistic variety in the global context.

While the research paper provided a comprehensive overview of the
topics related to Indianization and its impact on global English, it did not
include specific findings or original research results, as it was structured as
an introduction to the topic and a literature review. However, some potential
findings that researchers in the field of Indian English and Indianization
may uncover through empirical studies or further investigation:

Linguistic Hybridity: Researchers may find that Indian English exhibits
a remarkable degree of linguistic hybridity, with influences from various
Indian languages leading to a unique vocabulary, pronunciation, and
grammar. This linguistic fusion could be analyzed through corpus linguistics
and comparative linguistic studies.

Sociocultural Influence: Studies may reveal the profound influence of
Indian culture and society on the themes, motifs, and cultural references in
Indian English literature. These findings could highlight how Indian authors
use English as a medium to convey the complexity of their culture to a global
audience.

Intercultural Communication: Research on intercultural communication
involving Indian English speakers and speakers of other English varieties
could yield findings related to effective communication strategies,
misunderstandings, and the role of cultural sensitivity in bridging
communication gaps.

Standardization and Variability: Researchers may explore the efforts to
standardize Indian English and the variability of the language across different
regions of India. Findings might reveal the existence of regional Indian
English varieties and their distinct linguistic features.

Global Recognition: Studies could uncover the extent to which Indian
English is recognized and accepted as a legitimate variety of English in
international contexts, such as academia, business, and media. This recognition
may have implications for the status and prestige of Indian English speakers.

Pedagogical Implications: Research on Indian English in education may
provide insights into the challenges and opportunities faced by English
language learners in India and how the teaching of English can be tailored to
better suit their linguistic and cultural needs.

It’s important to note that these findings would require empirical research
and data collection, and they may vary based on the specific focus of individual
studies. Researchers in this area would need to conduct original research to
generate specific findings and contribute to the ongoing discourse on Indian
English and its impact on global English.
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NEP-2020: PROMISES, CHALLENGES
AND IMPLEMENTATION

— Prof. Milin Danak

Abstract :

Knowledge is an intellectual property of a human being which they learn
throughout the life but at the beginning of life when they stand on his own,
are educated by “Guru” and in the modern it is named as Teacher/Educator.
It is well known that the parents are the first Guru of a child, especially
mother who gave a desired shape to her children and thereafter the shape
was polished by teachers. In the learning process education play an important
role in framing human character, behaviour and their knowledge and is the
fundamental in providing potential to human beings. A country having Human
Resource with full potential and moral values will definitely develop. In a
country, it is the responsibility of Government to provide all support in
educating their peoples and for this purposes, policies are framed time to
time. In the present paper, various highlights of NEP20 is being presented
and important contents related to different education policies previously
framed by GOI. Author focus on the issue related to implementation part.
Secondary sources for data collection are used. The advantages and
limitations of NEP20 have been discussed.

Key words: New Education Policy 2020, higher education, Challenges.

Introduction:

Education is process of learning or giving systematic instructions and is
the backbone of an individual which plays a crucial role in his development
and hence in shaping a society with full knowledge. Education is a set of
many elements having their own property which transmitted from one to
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other and from one generation to other generation. These elements of
education combined to make education complete in shaping an individual.
These elements are mainly knowledge, moral values, behaviour, character,
skills etc. Education provides knowledge and knowledge is beneficial for an
individual and society in whole if it is equipped with moral values. Education
brings out the potential of an individual which helps in building NEW
EDUCATION POLICY 2020 AND CHALLENGES OF ITS
IMPLEMENTATION 267 a cheerful society. Education has a formative effect
on the mind, character or a physical ability of an individual. Now the
education policy cantered around the holistic education which seeks to engage
all aspects of the learner including mind, body and spirit, its philosophy etc.
The aim of education will be fulfilling only when peoples are educated with
values that is actual need of modern society when there is a vacuum. In
absence of moral values there no meaning of technical, vocational or skill
education. Since many decayed there is depreciation in the human values
and this is the lack of education system. Policies are not bad but their
implementation in the way that it is made be followed. Education is to be
success in its goal when human behaves at par with humanity. Result of
education is fruitful if it is applied in growth of society in all respect and its
spirit. In the word of Dalai Lama, “When educating the mind of youth, we
must not forget to educate their hearts.” A freedom fighter of South Africa,
Nelson Mandela has wrote, “Education is the most powerful weapon which
you can use to change the world”. This shows that education is the only
weapon that can change the thought of humans in the development humanity
and hence other issues of society and country. After independence of India
University Education Commission (1948-49) was setup to look the issues of
education in India and thereafter Secondary Education Commission (1952-
1953) was come in existence ensuring education to youth of country. In 1964-
66 Education Commission was setup under the chairmanship of Dr. D.S.
Kothari to channelize the education systematically throughout the country.
In the year 1968 the first National Policy on Education (NPE) was established
to fulfil the aim of education and ensure the education for all. Latter it was
considered that the education is the right of peoples of country and therefore
a constitutional amendment was brought in parliament by 42nd Constitutional
Amendment 1976 and education was brought into the concurrent list, After
a gap of almost 18 years the second National policy on education (NPE) was
setup by GOI in the year 1986 and incorporated the issues faced during the
implementation of previously policies and it was notice that in absence of
plan of action the target of policy is not fulfilling its spirit on the ground
level. Therefore, a program of action was brought in 1992 with some
modification in the policy to implement with the spirit of policy made for.
GOl is in its view to revise the policy on education and constituted a committee
for evaluation of education and under the chairmanship of late Shree T.R.
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Subramanian report was submitted the year 2016. A new committee for the
draft of education policy with nomenclature as New Education Policy (NEP)
was constituted by MHRD in June?2017, committee is headed by Dr. K.
Kasturirangan and its report is submitted was submitted May 31?2019 which
was brought in public domain for their comments and suggestions. The Draft
of NEP submitted was finally approved by Parliament in August?2020 with
the name New Education Policy 2020 (NEP 2020) with the aim of
implementation form the next academic session.

Highlights of NEP-2020 for Higher Education :

I.  Gross Enrolment Ratio in higher education to be raised from 26.3 per
cent to 50 per cent by 2035. Also, 3.5 crore seats to be added in higher
education.

II.  National Testing Agency (NTA) to conduct a common college entrance
exam twice a year. This will be implemented from the 2022 session.

III. Holistic undergraduate education to have a flexible curriculum of 3 or
4 years with multiple exit options and appropriate certification within
this period. Exit options would be a certificate if a student exits after 1
year and a diploma after 2 years. Student dropouts will be given the
option to complete the degree after a break.

IV. All courses at undergraduate, postgraduate and Ph.D level to be
interdisciplinary. No rigid separation between arts and sciences and
Indian arts, languages and culture will be promoted at all levels. M.Phil
degree to be discontinued.

V.  Multidisciplinary Education and Research Universities (MERUs), at par
with IITs, IIMs, to be set up as models of best multidisciplinary
education of global standards in India.

VI. The National Research Foundation to be created as an apex organization
for fostering a strong research culture and building research capacity
across higher education.

VII. Higher Education Commission of India (HECI) to be set up as a single
umbrella body for the entire higher education, excluding medical and
legal education. Public and private higher education institutions will
be governed by the same set of norms for regulation, accreditation
and academic standards.

VIII. Affiliation of colleges is to be phased out in 15 years and a stage-wise
mechanism to be established for granting graded autonomy to colleges.

IX. Over a period of time, every college is expected to develop into either
an autonomous degreegranting College, or a constituent college of a
University.
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XI.

XII.
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An autonomous body, the National Educational Technology Forum
(NETEF), to be created to provide a platform for the free exchange of
ideas on the use of technology to enhance learning, assessment, planning,
administration.

NEP-2020 paves the way for foreign universities to set up campuses in
India.

It emphasizes setting up of Gender Inclusion Fund and Special Education
Zones for disadvantaged regions and groups.

XIII. It also aims to increase the public investment in the Education sector to

reach 6 per cent of GDPat the earliest. Currently, India spends around
4.6 per cent of its total GDP on education.

XIV. Academic Bank of Credit to be established where academic credits

received from various recognized higher educational institutions can
be stored at one placeand these can be transferred and counted towards
final degree earned by the student.

Issues of NEP-2020:

¢ Lack of access to Higher Education, most economically disadvantaged
areas has resulted in a current GER of 25%

* Lack of teachers and HEI separately to do new things in Higher
Education attracts more students

* Lack of Research and Innovation at many universities and HEIs

* Inadequate job management practices and the advancement of
intelligence with institutional leaders

* Below levels of governance and leadership in institutions of higher
learning

Challenges of NEP-2020:

1.

The very first issue is of the formation of the central apex bodies like
‘Higher Education council of India” (HECI) ‘National Higher Education
Regulatory Council (NHERC), ‘National Accreditation Council” (NAC),
etc. The constitution of NEC (National Education Council) suggested by
Dr. Kasturirangan committee is different from the new HECI (Higher
Education council of India) the details of which are still unknown. The
exact formations of these new apex bodies is an issue of great concern-
their appointing agency, their selection process, their rights and duties
are yet to be declared. Even the constitution of Boards of Governance of
HEIs is an issue to be considered seriously. The government nominee on
the BOG along with others outside the HEI will be a matter of debate.
We are eagerly waiting for the details. The proposed, ‘National Higher
Education Regulatory Council” will be a key apex body that will govern
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all matters, disputes, appeals etc. Steering clear in the navigation of
NHERC is not at all as easy as it seems to be. This can be a major issue of
debate and amendments in the parliament. The lobby of the private HEIs
will bring pressures on the government.

2. 2. The proposed conversion of HEIs from affiliation to autonomy is again
a very complex process. It involves the process of graded autonomy.
The transition period will need high level of efficiency and accountability
on the part of the stake holders. The process requires the involvement of
institutional accreditation by NAC (not NAAC); and the very concept of
‘NAC’ inherits many hurdles. It has to face many socio-political and ethical
problems. The present NAAC, Bengaluru has a wide experience of the
evils of HEIs in India.

3. Credit Bank and credit transfer will function like the money transfer by
electronic devices and will have the expected accuracy. It only needs
accurate feeding. Our IITs are now working on it and soon we will have
the process well established. The central universities may use it by 2021.

4. The role and interference of the other representatives (other than those
inside the HEI and its management) on the BOG of HEI will be a matter
of dispute. Most of our private HEIs are established and developed by
many veterans over a great span of time (50/100 or more years). They
have created their own financial resources and have rendered significant
service to the society. NEP-2020 plans to appoint government, alumni
and industry representatives on the BOGs of HEIs. There will not be
any problem if they have only advisory role. But the NEP-20 has given
them powers of governance and that is a big issue.

5. Another issue is the issue of standard evaluation mechanism for research
performance of HEIs. It is necessary for the comparison of HEIs.

6. The issue of providing vocational/skill training, leading to ensure
employment, is of great significance. Therefore, there is a provision of
Academia-industry collaboration/linkages. The holistic education
approach is meant for all sided development of students. This is the
major objective of the NEP-2020 and to achieve it we need a high-level of
cooperation, devotion and working with a deep sense of accountability
on the part of the academia and bureaucracy. The people have now
realized to what extent they have performed in the past and what is now
expected from them in the context of the NEP-2020. The cost and outcome
of HE should be and will be a matter of their performance evaluation.
This issue is of vital significance.

Conclusion:

It is observed that there is no continuous evaluation of policy to check it
progress on ground even after it is recommended in the New Policy on
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Education 1986 that there should be continuous review at interval of five
years which was not being followed. Review of education policy after too
long period shows the casual approach towards education which is the
backbone of an individual, society and of a Nation in totality. The low
expenditure on education also put aim of policy on back foot. Public
Institutions are neither being promoted nor accountability is being fixed
resulting in poor performance in reality. In ratio of population there is lack
of public Institutions at every level of education system. Various reforms
needs in implementing the NEP20 to see the real picture of content described
in policy on ground and be followed various success models in developed
countries and customizing with local needs. The few features of NEP20 have
been presented in the paper with critical analysis on the implementation of
policies at ground. Seriousness of Government on the implementation of
education policy and on fundi ng to public Institutions is critically discussed.

The NEP-2020 also must address the structural problems that exist in
higher education today. To conclude, it can be said that NEP offers Choice,
Chance, and Change, but we have to wait for things to unfold and see how
it gets implemented. The issues listed above have to be kept in mind before
hand by the authorities and policy makers for successfully implementing
NEP. The policies and the suggested changes according to NEP-2020 look
great on paper, and they would change the face of the Indian education
system in the years to come, but that would depend on how they are
approached and executed by not one state but by all. Let all of us hope that
the existing problems in higher education will vanish slowly by restructuring
and reorganising the edifice paving the way for altogether new and creative
higher education system within the stipulated period in India.
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NEP-2020: PROMISES, CHALLENGES
AND IMPLEMENTATION

— Prof. Parashar Dave

ABSTRACT :

This research work provides a comprehensive analysis of the New
Education Policy 2020 in India, focusing on its implications, challenges, and
opportunities for transforming the education system. Through a thorough
examination of secondary sources of information, including policy documents,
academic research, and expert opinions, this study investigates the key
reforms introduced by the policy, such as changes in curriculum design,
assessment reforms, teacher education, and governance structure. The
findings highlight the potential benefits of the policy, including promoting
inclusivity, digital literacy, skill development, and holistic student
development. However, the analysis also reveals challenges in
implementation, such as infrastructural constraints, equity gaps, resistance
to change, and the need for capacity building. By identifying these strengths,
weaknesses, opportunities, and threats, this research contributes to the
understanding of the New Education Policy 2020 and provides policy
recommendations for effective implementation.

KEYWORDS: Education system, policy analysis, implementation
challenges, transformative opportunities.

INTRODUCTION:

Education plays a crucial role in shaping the future of a nation. It serves
as the foundation for the development of human capital, innovation, and
socio-economic progress. Investing in education leads tothe development of
human capital, which refers to the knowledge, skills, and competencies
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possessed byindividuals that contribute to their economic productivity and
potential. Research indicates that higher levels of education are associated
with higher incomes and better employment prospects, leading to improved
socio-economic outcomes for individuals and society as a whole. Moreover,
education is closely linked to innovation. It provides individuals with the
necessary knowledge, critical thinking skills, and problem-solving abilities
that foster creativity and encourage the generation of new ideas and
technologies. Countries with a well-educated work force tend to exhibit
higher rates of innovation and technological advancements, leading to
economic growth and competitive advantages in the global market.
Furthermore, education plays a crucial role in promoting socio-economic
progress by addressing social inequalities and contributing to social mobility.

Access to quality education empowers individuals from diverse
backgrounds, reducing disparities andproviding opportunities for upward
social mobility. Education also plays a key role infostering inclusive societies
by promoting social cohesion, active citizenship, and democratic participation.

Recognizing the need for transformative reforms, the Government of
India introduced the New Education Policy (NEP) 2020 with the aim of
revolutionizing the education system in the country. As India aims to solidify
its position on the global stage in terms of economic growth, social justice,
scientific advancement, national integration, and cultural preservation,
universal access to quality education becomes imperative.This policy, which
comes after a gap of 34 years since the last education policy in 1986, seeks to
addressthe evolving educational needs of a rapidly changing world and
prepare students for the challenges of the 21st century. The NEP 2020 places
significant emphasis on key areas of education, including earlychildhood
care and education, school education, higher education, vocational education,
and teacher education. Research supports the significance of early childhood
education, indicating that it has a profound impact on children’scognitive,
social, and emotional development. By prioritizing early childhood care and
education, the NEP 2020 aims to lay a strong foundation for children’s future
learning and development. Furthermore, the NEP 2020 aims to transform
school education by promoting a holistic andmultidisciplinary approach. It
emphasizes the integration of various subjects and the development of critical
thinking, creativity, and problem-solving skills among students (Ministry of
Education, 2020). This aligns with research highlighting the importance of
nurturing these skills in students to prepare them for the complex demands
of the modern world. By fostering a multidisciplinary approach and promoting
21st century skills, the NEP 2020 aims to equip students with the necessary
competencies to thrive in an everchanging society. The NEP 2020 also
recognizes the need for a well-rounded education that encompassesnot only
science and mathematics but also arts, humanities, sports, languages, culture,
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and values. It emphasizes the importance of character building, ethics, and
compassion, aiming to prepare learners for both gainful employment and
ethical decision-making. The gap between the current state of learning
outcomes and the desired goals necessitates significant reforms to ensure
the highest quality, equity, and integrity within the education system. The
NEP 2020 envisions an education system by 2040 that is second to none,
providing equitable access to high-quality education for all learners,
regardless of their social or economic background (Ministry of Education,
2020).

KEY FEATURES AND IMPLICATIONS OF INDIA’S NEW EDUCATION
POLICY 2020:

The key features aim to ensure universal access to quality education,
multidisciplinary and flexible curriculum, enhance teacher quality, introduce
competency-based assessments and streamline governance and regulatory
structures. Following points narrate the key features and implications:

1) Access and Universalization of Education : NEP 2020 ensures
equitable access to quality education to everyone irrespective of their socio-
economic background. This leads ultimately, in enhancing educational
opportunities for all.

2) Multidisciplinary and Flexible Curriculum : NEP-2020 promotes a
multidisciplinary approach to education, allowing students tochoose subjects
based on their interests and aptitude, fostering creativity, critical thinkingand
problem-solving skills from across variousdisciplines. This approach when
blended with the Al can empower students to connect to diverse subjects, to
apply their knowledge in real-world contexts and to tap career multi-
dimensional opportunities.

3) Enhancing Teacher Quality andTechnology Driven Professional
Development : The policy focuses on enhancing thequality of education by
emphasizing the need for comprehensive teacher training programs,
continuous technology driven professionaldevelopment. It also aims to
establish a National Professional Standards for Teachers (NPST) to maintain
high-quality teaching standards. This can have a positive impact on student
learning outcomes and overall educational quality.

4) Competency-based Assessmentand Reforms: NEP 2020 proposes a shift
from rotelearning and high-stakes examinations to competency-based
assessments and comprehensive evaluation system. The focus is on such
methods that provide feedback for student improvement and holistic
development. The upbeat Al revolution can provide a moreholistic view of
students’ capabilities, help toidentify areas of improvement and facilitate
personalized learning pathways.



66 Teaching English Literature and Language

5) Streamlining Governance and Regulatory Changes: The policy also
emphasizes the decentralization of decision-making powers to states and
local bodies, aiming to promote effective governance and greater autonomy
for educational institutions. It recommends the establishment of the Higher
Education Commission of India (HECI) as an autonomous and transparent
regulatory authority for higher education. Al and internet technology can
effectively stream regulatory processes to ensure transparency, promote
innovation and facilitate a conducive environment for educational excellence.

CHALLENGES AND LIMITATIONS IN IMPLEMENTING THE NEP 2020:

1) Infrastructural constraints and resource allocation: One of the
significant challenges in implementing the NEP 2020 is infrastructural
constraints and resourceallocation. The policy aims for quality educational
infrastructure but existing setups, especially in rural and disadvantaged areas,
often fall short. Inadequate funding hampers improvement, affecting teaching
and learning. The Ministry of Human Resource Development’s report
highlights a substantial gap between existing and required infrastructure,
including classrooms, libraries, labs and other essential facilities.

2) Addressing equity and inclusivity gaps: Addressing equity and
inclusivity gaps is a core focus of NEP 2020, striving for equal education
opportunities regardless of social, economic, or cultural backgrounds. Yet,
effectively implementing policies to tackle these gaps remains challenging.
India’s education system grapples with disparities inaccess, enrollment, and
outcomes across social and economic strata. Marginalized groups,
encompassing low-income, rural, and marginalized caste communities, often
confront obstacles to quality education and Society. NEP 2020 acknowledges
this hurdle, aiming to bridge disparities throughscholarships, inclusive
programs, and regional focus. However, actualizing these intentions demands
aprecise and directed strategy. Additionally, linguistic and cultural diversity,
coupled with language barriers,pose further complexities. NEP 2020
highlights multilingualism’s importance and local languages ineducation; yet
executing a standardized education across varied linguistic and cultural
landscapes necessitates meticulous curriculum planning and teacher
preparation.

3) Resistance to change and institutional barriers: Implementing NEP
2020 faces challenges tied to resistance and institutional barriers. The policy
brings significant changes in curriculum, assessment, teacher education, and
governance. However, resistancefrom stakeholders, including institutions,
administrators, and educators, can hinder its execution. This resistance often
stems from the unknown, impact concerns, and resource demands. Some
institutions may hesitate to alter established practices, hampering swift
implementation. Such resistancecan delay or partially realize NEP 2020,
constraining its transformative potential on education.
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4) Capacity building and training requirements: Successful NEP 2020
implementation hinges on developing educators” and administrators” skills.
Teachertraining and professional development are vital for improved
pedagogy, subject knowledge, and socioemotionalcompetence. However,
the expansive training needs pose significant challenges. Training a vastnumber
of professionals demands resources, planning, and coordination. Availability
of qualified trainersand infrastructure, especially in remote regions, is limited.
Ensuring program effectiveness and sustainability requires ongoing support
and monitoring.

5) Policy coherence and coordination at various levels: NEP 2020 spans
curriculum, assessment, teacher education, and governance reforms. Ensuring
policy coherence and effective coordination at various levels of
implementation is a critical challenge. Different government departments,
educational bodies, and institutions are responsible for implementing different
aspects of the policy. Mechanisms for interdepartmental and interinstitutional
coordination are crucial for synchronized efforts. Clear guidelines, effective
communication, and shared responsibility are vital. Regular monitoring and
evaluation, feedback mechanisms, and periodic reviews can help identify
gaps and challenges in policy implementation, allowing for timely course
correction and adjustments.

OPPORTUNITIES FOR TRANSFORMING THE EDUCATION SYSTEM:

The New Education Policy (NEP) 2020 presents several opportunities
for transforming the education system. By embracing these opportunities,
the policy has the potential to bring about positive changes andimprovements
in the overall educational landscape. By focusing on inclusive practices, the
policy aims tobridge educational disparities, ensuring all students, including
marginalized groups, have equal access toquality education, irrespective of
their background. The policy recognizes the potential of digital tools,online
resources, and e-learning platforms in expanding access to education,
facilitating personalized learning, and promoting digital skills among students
and teachers. By embracing technology, the education system can become
more dynamic, interactive, and responsive to the needs of 21st-century
learners.Integrating vocational education prepares students for the evolving
job market by nurturing practical skills, entrepreneurship abilities, and
innovation mindsets. Recognizing teachers’ crucial role, the policyemphasizes
comprehensive training programs, supporting them in adopting learner-
centered pedagogicalmethods. By promoting socio-emotional learning,
physical fitness, and well-being, the policy seeks tonurture well-rounded
students with talents, creativity, critical thinking, and emotional intelligence.
By capitalizing on these opportunities, the NEP 2020 has the potential to
transform the education system inIndia, leading to improved learning
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outcomes, increased student engagement, and enhanced overalldevelopment
of learners.

CRITICAL ANALYSIS OF THE NEP 2020’'S POTENTIAL FOR
TRANSFORMING THE EDUCATION SYSTEM:

While the NEP 2020 presents opportunities for transforming the education
system, critical analysis revealscertain factors that could impact its effective
implementation and outcomes. Firstly, ensuring adequate infrastructure and
resource allocation is paramount for its success, particularly in marginalized
regions.

Secondly, bridging equity and inclusivity gaps necessitates strategies
translating policy intentions intopractical reality, especially for disadvantaged
groups. Overcoming resistance to change and institutional barriers demands
stakeholder engagement, effective communication, and capacity building.

Additionally, ensuring policy coherence and coordination across levels
is vital for successful implementation. Collaborative efforts among
policymakers, educators, and administrators are essential.

While the NEP 2020 holds promise for educational transformation through
reforms, addressinginfrastructure, equity, resistance, and coordination issues
is pivotal. By critically analysing these factorsand aligning strategies with
research findings, the NEP’s positive impact on India’s education system
canbe maximized.

IDENTIFYING THE STRENGTHS, WEAKNESSES, OPPORTUNITIES,
AND THREATS (SWOT ANALYSIS):

A SWOT analysis provides a comprehensive assessment of the strengths,
weaknesses, opportunities, and threats associated with the implementation
of the New Education Policy (NEP) 2020 in India.

a) Strengths:

e The NEP 2020 introduces comprehensive reforms covering
curriculum, assessment, teacher education, and governance, promising
improved education quality.

¢ Its holistic approach emphasizes cognitive, social, emotional, and
vocational learning, fostering wellroundedindividuals.

* The policy prioritizes inclusivity and equal opportunities, addressing
educational equity concerns across socio-economic backgrounds.
b) Weaknesses:

e Resource constraints, infrastructure limitations, and resistance to
change could hamper effective NEP 2020 implementation.
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* Thelack of a robust monitoring and evaluation framework may hinder
assessing progress and necessary improvements.

c¢) Opportunities:

e NEP 2020’s alignment with digital education trends offers
opportunities for improved access, personalized learning, and
innovative teaching.

* Collaborations between education, industry, and civil society can
drive innovation and relevant curriculum development.

d) Threats:

* Insufficient funding could obstruct successful policy implementation,
affecting infrastructure, teacher training, and technology integration.

* Poor coordination between stakeholders at different policy levels
may lead to inconsistent implementation, undermining overall
effectiveness.

The SWOT analysis reveals the strengths, weaknesses, opportunities,
and threats associated with the implementation of the NEP 2020. By
considering these factors and implementing the policy recommendations,
policymakers and stakeholders can enhance the chances of effectively
transforming the education system in India.

POLICY RECOMMENDATIONS FOR EFFECTIVE IMPLEMENTATION:

Based on the analysis of the NEP 2020 and its implications, the following
policy recommendations cancontribute to its effective implementation:

e Sufficient funding and resource allocation are vital to support
infrastructure, teacher training, and digitalintegration. Governments
should prioritize education funding and ensure equitable distribution
of resourcesto address infrastructural constraints and promote quality
education.

* Policymakers should engage with teachers, parents, students, and
education experts to gather feedback,address concerns, and ensure
their active participation in the policy implementation process.

* Regular evaluation and feedback mechanisms should be implemented
to measure the impact of the NEP2020 and make data-driven
adjustments as needed.

¢ Continuous professional development programs can ensure effective
pedagogical practices and support thetransformation of teaching and
learning processes.

e Foster collaboration and partnerships between educational
institutions, industry stakeholders, and civilsociety organizations to
leverage their expertise and resources in implementing the NEP 2020.
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CONCLUSION:

In this comprehensive analysis of the New Education Policy 2020 (NEP
2020), we have examined itsimplications, reforms, and challenges for
transforming education. The NEP 2020 introduces significantchanges in
curriculum, assessment, teacher education, and governance to foster
inclusivity, digital literacy,skill development, and holistic student growth.
Priority must be given to resource allocation forinfrastructure and equitable
access, while stakeholder engagement and coherent policy coordination
arekeys. Monitoring and evaluation are essential for effectiveness, along
with adapting the policy to emerging trends and fostering collaborations
among institutions, industries, and civil society. In conclusion, the
NewEducation Policy 2020 offers a robust framework for educational
transformation in India, but challengeslike resource constraints and equity
disparities must be tackled for successful implementation. Byconsidering the
implications of this analysis, policymakers and practitioners can make
informed decisionsto effectively implement the NEP 2020 and shape the future
of education in India.
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uyfaelly adaudl [Rael adly AS asd 9. Geleel ddld, a3 elRud Rwell 3 8 %
"Asedlel Baysl da@s ulsui valaely dd Adeqslla sfesiam 21010 quld
8."(fLsaoor) . Ssdiwsd [ efesien "Ssdiwsd aadl gl adatdl
[Blaaui Aoliaciul >1d 8, wul yalaeld yeivil, usld a1 AL, ardlasdidl uu:
(ARl 244 251G aulamdle, 2eauel s2aul »1d ©. vi3ad sals, 3[As 2R i -
Alal 2L 8ol Seals Al Ay wustel adaudl [Ras . (sasoo)

o [y (A

Rizewt R3] 21 SRS [l s, S0dlsa Hisen Wadidl Agilds ua
8. v o dd Ds51dlwsa aed ygfl FH, Rizexi Rl wel dHiH gl uur [RedRdid
Hieddl U 89, U, dtl (Mg A-an "wstisnL duaelle elrel ueudlold vl
2l SIRHS ded U 2URA 9. A MaR (1eeo) AL "Uslid Rigid" 1P, "dyeldidl
olglaY 2 U 2UERA Rigid; 23as sa1s (2004) L "Aslad vieaisH" i, "Red
(el U oidd ueUelold AUIRUSH. A 32dls =4 [Agldl s1dul, v s34
v 63 2 vyl sl dlBiel, sl Rael dxui. A A (1ece) i Raex
l2ll sy glegieimidA 218 Uelr 55 % i1 Yl Gl 20 . [Riatel, dxl 1d, Hiddla
Al AL, uig etedisedl o A5 Add uBAL Y. AlRLel (Leee), ¥ Aurdlls s Baysl-l
] 2oL edl, dH8L dReMld “Aid-3RRRS, dl-RisaMks” naudlod [Qsiqxi
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AMAL AUS AU gLl ALl [Rael Hisaqd [Qsuiaaidl uag sul 9, FHl 4a-
A21sr-tL Frealrll Rigld wel AHe 9.

o Al [aaRl

Ardlargl (oAl wer acdaudl [Raedl s 2192 Wil 9, vt 5304 Ad AlFo 214
[Rul USRAER gl Asd suAAL Q1. udadl Blaw w2 AR Alell yiow 51
A0 A61HL UL AL QAR . AR (1eeR) 2 Aeun-3lsd Rl eavid 530
£9 % ALOUHL AMLOLAL Aol [AsAladl HI2 56 €9, FHL {lAALAl AHLAU A 9: 9, HI2
51099 Avidl, AidRs adn Uie, gl 2 dlsl e, Wil 9is i yedl Wi, Hidd
MR R, 204 RRRAL gRuL 2. ARl g udg Aoitiel ALAdLalg] il u
ay 1o 3[Fsd s2dl, 28R (2000) 1 [@aeld »is Hkd iR s34, ¥ dellal "eio(leldl
(a2 als 2Aloreuey. dell-l "[Reel eidlledd {da” | oy wHd © ¥4 5 diswdl
AU LAALALE] HLv); AL 247 Y2l MI2 AL 2ABSIRL; 24182 Allayel qa sl
Asldeild A AL URUR gAetell; 2 Yool AL AR, Ao AeiEL" uR
ALoAL [Q2A1201 2 "¢(leld] [Rlael" ur duarAL [QA1R0 Ucdg 3 2135ddl ld exs
Al [Ratsel sl 1R 9.

a2l Rieaal 12 Rierari de’

N =

Hiot Uglauel 8g 2, Al [Rial AsluHl A€l [Riareidl A1 dedl i 9.
YAREIBL UL AL % AR 6l YAAUL B, A 2ldl dslad 9. (s5e32001)

o alluaig dlmg

241 yeoald, llvianell 93 2 9. yeod Al 2l Adeidl gerdl a9, -l
Alalds &g 22dl A2l 5 Ul vi-AuRL sl 20d. luial dllvid vled uldi-l R
Hie [t s2all 2t auoteld] ddiedl axdl, Yldidl da 2Aed amal {2, st s1l
allag d 2Rl w2, d i s3AA dslRs ol w2 9. (Hal 2004). i UsiRd, [Blae
2U92HLOBS SLEELOS HUAL 2al ARAlAs st WK 539 sl 4RH0Ell QL &, FH 5
UIURAOLA, ARAASH 2 e dAlFoUHl AR IR YAl 21d §. Gldald d Aiesl
Al od o ella ad) (w:AlélRoou) yud 8.

o sy dlmg

Yol GleEladl ©d HURIL UR, il 242 © oyfgHtl, UAlGlElR UdLAL gIRL UM%
oigdald dlug. said allvid 31 g dlvidl 2 Gadles s A1l Adg ©: sl
3Rl 2 ZHHL 511 s AL A vigsen sal dluig, A~ B5aal |2
Sl YSLs GUAILL AL A RlATIY S MIA S A Bud saUML dsAdLd (sl
dal. sqld oflvig 2ed Aviy 3dl Ad Ag due udd 3dl fd el d g, (
@ ATEIR00U). 2llvidlel il 281, Uil WA ¥ A dI9) 5L HI2 UUH 214
YR 52 0.



adatd) Qe 2@ el Qg Alld we 215 21¢m 83

aelMl Adlval 2idl Aelldl; d cpauiRs-dasHlsl Ra 29 st slaed ey il
dle {d ANAG . % 3 A uTURAAA 2L AL P15 21 dML [QRNS drgail 2l ddelRs
sl 7sal’ Hiz AR dd cuvaiRid Slaed Qs 2000 a8 9. GHL sli-2usRd
el HiAd 51 aya ag dradld el 6L 9. 7sald, dllvid’ Aal usiAL slaedl
HI2 58 89, olllas s3di ay ade. WAL 21 250l Hidd LRl 2 tideu (5 doiy
W2 el oiefl 280 . (3RSl 1eeE).

o sl eisalg AMug

2L 22l 9 wAelRIYds @adld, e LSt A1 A A Kd, yeedl UL diun
@dd @dl AL HIER AR USSR Ul dllvid. ANl ydue, 522l deaild,
ARG 2 BSR4 A ot ¥ AU 21 Yo dR5 6l AU O dA g 59,
A5, [AareLelL il AL 3Noid Rgld YRUR [MeRdL 8, 12d 3 @axl A2d5 si-.
(ral 2004) . VL 2AHIRAM 6L Y5 112K Ad, Rae YAL 9: 35 R U, edrdl 2l vt
oflog 2R, DAAMR AlSUIRL SgA-l AUgia. v 530, d 2ial ARl Qs YR 52
9 %4, 50 2l i A Ve 20yl A% WA Al [Alasdl-l ugiul 2 dHH gl
Q2] AL 24 URUR AR 29[ ; ieua i adaplui Asigeild 2in wssidl
AHUS ad-; 2t dlsl 2 anl Aglasil x4 Yey usudlaiicl 2uel; x4 dlsi-l
AL saeL 2 Acle gl dsAR Giadl-dl aHdl; 2 ALHIYL Gedl dRS S1H sAUHL
daudl (YAl acee).

o s viriaald flvig

oirale ollvig 2ed A1l Hidd @ediasdl o, i Uldil AR+l AL 2L, ¥
(20121 21 corellaiel Hind s Gusi-ll 6islR #d . d AHA AL Aoy Avald vl .
a el AdBls wRMwel ) odl ARdlAs Mida Yedl 28 6, elsdadld Hidd Yl
Adl. d Uldil AR A8 B 24 il glRL UIH 24 AidRS WL 9. AdALE]
[BiateL 21 [Blasn [y A Wd o, diddld el diami youoid dd 2eif@s wel 433
wiloulla (62222001). ddl ’dalaL g o’ 215 dd HiAd oidald ollvid, A« olilas,
Alas, uirglas 2 ¢ilas WRHLIHL @lsdc [Asi HIR g 50 e, SIAGL A1 Y&l
AUl glaL e 530 ASIU O, VAL 25 AUCARASH YA 9 F SEUAL Vi AR AUHSLAL
Rl 3nadl @ad AN ©; AdBEs dd aduda Hirdd Yl W sl [Asella 24!
5l AcAddiA A2z A, af, Aledasll 3o, WRS axdl 244 A2 ULy s
saodl; Refus [Qauell [@Qsaadl »iq adst [ela-dl Gudlol sdl; 2 cafsaoid
uldstgdl 2494 aisteldl @suadl. (@wllédRoou).

] Raml Ayeldini a2l

AyLldL v 9 3 aslisdl 825 drg, 24 835 dg, A2 Bso{lon 12 A3AL 9. A RAcaHL
8 d £25 dd 2sollon A1 ARl 2 242 AL AU AGUAA O, A S1SURL F$I1R AL
Berdl YU 65 ARG VAU 52 9. UHA il UL URAOU St aY 9. el 242 3L w1y
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8 3 AHAHL RAAAE Vel AH1A ALY D % HRIHL AHUAR AL, d2ll, sedld Bsadimi
124 44D Astdl Al A4 MR (R000) , uglauz-l 214 20U gl 112, Ayeldidl
Uiz L 20l s1eL €9,

o dypiulsq [asm

2L Ayeldld UM a2 © Fll A ALl [Riats 514 52 9. Alsan 9 U4 dedl A1
M Al ddld Al 2ud ©: WERS, clladids, olllgs, WHlys, Aledasll 24
UAUAS. 2L 69 dedl Alvtatdl UBAHL Hoed HMSL M 9. dH 9di, uiuleld dd,
ALALHS W dRFQL saUML 2412 €9, ALl Blaml 69 dedl 922 Agend Hecd 20av 9,
Al 3nasllsil [Qendla 2is 119 a3 Adl A2l % U 234 Sld, AL, Uig AHA
R a3, (9, Mar 2000, ¢5852004).

o AUYELUMI AYLldl

Aysldldl vt oflog ™Ml Hida d6itl-dl opeatl Uz ¢Iz Ysami »id 9. viddly
BurufalBuial HolHi, AHedHl Ao, 4R AL dl 5306l A 245 A3 9. 2UR
Al Qe »is Aeel a3 wlon A2 514 52 9, AR dll dA s Qe AyeiuHl

3ULARd 53 0, 2 2] 20U ALSL A1AAL A6TH GIRL UH ALY 9. 419y HiAd doitl 3ol dd
e 5241 A llvid 20 Riaeddl Giau 8. (2R, MaR 2000, ¢585001).

o UHIPHI AYLldL

2L R Youd 2oL AAURS 244 2ALES URHIGL 14 215 AM1% A3 200U 20Ul Ad U
dlzal L e 200 9. 1l aduid uRRARA Adl d adadl Riasd 21 FRais
uRMLEL ©: almel, [Estel, As0dl 2 alHL uaduid yeddl ey, 24uiled 2ulls
qlgl el uRBUA dlSl Ballerll QUL i ieilagds HaAdl U dds{l vl
LA o] &l . AL [Riatel 241 AHIC S 521521 2t [ ARIRSAL 2t AsHI(L
dlsadl W2 dsia Rl sal 23RUdA 2ian §. (3%200¢)

o AMuiardl ulzw

A o ULl Dol A vl Bl Al Aeed ©. uIuaid <d, Asd
il Al el A2l s19L 3 A Alseudlgl Rast w2 deel ddd dindml siag
“A2fl, A Sl ©9: auldalle WU A8 wRet 2 YAAMT | i As[Ad AHA % edd
2 1-FUHASEL B, Fuiell dind A dny RS, ALl 29 Aiglas weudlxil
213 weiRieH 9. o] allval-l uBui AlEs Aecdul ald © ¥ @i 2ug siads
9: uudl Riast wulazel Aseq >Uavt © i i Lld dlAls wmoyld 249 usld ud »ue
w2 BEd 52 9. (xR, MaR 2000).

o ullalzs sivin

VL YELL A i [JLatelel WidHl 24 9eell Ao 9. d 2tuell 200l »ilay 2id
QRS Ald 9, wals dyel, Ayel dee] ¥ 211081 R 242 201U B - Hidd v
ey ulRMel. adadl Raemi, vidasd % 2l salsdl-l Al 530 WL © d-l
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HI2 SIRARAML Y Adl 21 12 Alulsl UQAIE 9, s128 5 d Al O 3 s d-dl yRafiéd
i 6URHIRA Hirtd A[RS Hedlol AUSHL 6. &l [3ale 2t [QAeios 9. Ayl dd 510
A 9, 2 9 2 2RelcAHinAL ol oltL 15 AL U 9 e Al dedl ALAL [AHIA
w2 Ld 53 9. il Aee{ul o dBls A, Brardl gaale, g, aild 2in speu
oA . Sl Sirdl 2lds 212 UE e gL % AHD UsA 9. (¢3252001)

Al [ 2

212 5163f (003), 1 Uctld Y2l edl & "Aseiald] Qe qad vildudr wos gl
2% qUlAe 9." QxS AR 24 D rvaRd 530 edl, (1) 2l wdle Rl 3
el Hira G291 53 A3 €9, AL AL A5 dotsst ddly. [@Asi (Bl.d. siv), @as-l 215 2\
a0l a3 % Al Held © uig ¢ o ASA AU D (8l.dl. 1), Ul DeeArL Bl
doissl dls & % Al A 9 uig AL Ld SO 2AssA sl adul ¢ued,
Al MO D (l.dt., HAdl Uls-2q@ia); 244 () 2l Bl 21291 3208 3 ¥ s Sl
a3 o Alell ag ® (el.d., 515 UL argell A+l &) . 21 6 242 2AaAU w2l s6{ln
AL AAAL €18 U 9.

AEHAL, F Al AL SURMS AaAUBdl A2 AR ULl SS9, d AHA ULBAHL
s AL AN 9. A [QenelHl uaiza Aqeiadl © % adadl da@s ubuxi ada ©
(Aa2flr00¢) . g1 "vilaudl" Al dlHA Wil 20§ 2t d¥Heil Adlad gL, "Aslid
[latein (a0l dsxl Hou Udlsnl AL 9 A€o U €9 d-l [BelulEsa Yyridlddl
Y12 sl Ueld 52 8" (M, 200%). AAAAA seurizil adaudl Resia wna
XML 2 42yl A (AL dHrL Hddl drs eldl 20 9. Al 3naelsiRl eldl 52
9 5 4oL HellS [A9AL dHl B[RS 4oL wuAL [QRIHHL 9, 2 olLoisin [R1RL 2 2HLS1R
2l %3RULA (A2 ¥3RUAAL 2169d) oI [ Hddl 2A5U 24U .
], Al [asid @dl © 3 dxdl wA Qs Ul 2is 210l sfRsle o ¥ Wl © %

dlsl serdl A ARL ds %8, 2t d UL[AHL HI21eIdL elosHi gedl Al Aex 4 © d
Bo2R 5, vied Ulsd, adl Adlaaldl wHids wd 8. (gl 000)

il R yneyd Rgidl

Mden, ¥+ dlvs ed, Ras 2000: 215 adautdl uRled, udautdl Bas- 3-lu
Rigidia cnvailid s2d ed (agsllzoo0, ¢sear004, @wllélRooy).
o Hira s we R

[Riatei-l mafs &g Hidd sl 1 AsAAA UMdldl 6. LU Ad] 2oy
Slell A5 % dxiH [Aznell2iio dyel sl ylam 200, dlvg 21, 5360 A A el
e, AlAs uHEIA, A 2 A& UAAL A6IHLA AY dUe oirlad ASH.

o [dendllaig culsaoid dadls u-wuq 529

835 AU A 9, dUUAS Fd A AUMS, Al5a0d w3RALAL 247 &l
AL, ALl t2f 9 u[5a0ld HAMEL, 2AdLd 59 2t 825 [Aenel(Hi HiAdla [@faad we
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Asrlddl, e 2 ULl et HRisd 2ud. 835 5 2eiAs d AR s
Sl 8, d-dl WA 2 WRS, ladicns, olilgs 247 uld@s w3RULL 2 x>l
Sl 9 2 d-dl wd llviandl vmailed audl eld 9.

o igmadl slu ¢yfast

(a8l 24 A eia] oloid © 249 2flvid 2 Yo sigeadal 9. ollvid 21 @lsa 214 [
a2 15 ABU, AGUALALMHS FIAA O, VU5 URUR AUS % Ll A5 oi-Ud © vin
[l A3g vefysldin odl 53 9. 2geia ofaelld i Add audl wd 8. Rieerd By
B9 Sl ATuGMA glRL gEl, dgRre 4L, 2iml Al i awerueieL 4ol dls walled,
viRdt, ydMuiRd "seaas4" 29 54l HI2 Al

o uddl Riaw

"Ayeldl’ L vaie AaiBLs uEUAL YOHi Sldl A SA. AYeldl YA 9 3 e3s Aal®s Rrd
ol A4g, e, AslAd serll U Hivt 315 2l uRNe Ueld 53 9. ucaudl Riew
Goaell 53 © A [Qsmella, dirdl@sdidl dsfeus Haell ia sl oiglas dAdixdl
@AM S GUAIRL 52 99, Hirtd [A51L 1oL oL[gs i AaAIRS Uil % Hid(esld 21
el 32 Aefl, ual oillas, wlys, Alas, dledasll, ASAicHs 214 -
BiAiuelRds 2L - 2ia(Hs w32 ©.

o [Rasi-l 1dl gyl

L BRlL [Rasl ualcds cpalseddl ani s oL 9: dudl Rl
ALY 4, UHISIYSL, A8 5N 24 (AN ds{lst, 2t Hina Qs wEaul ARl
A A, AlAs 219 HiaALA S Halviell ciaus 20000 84, AL 3nagllsiz
A 9 5, [Rasian sllviandl Yl 2udl S, % 218 2050Rs, gedl uBuUL D 214 Bid)
Uisse 2l 3 ¥ Mol uR olelR 2dl 9%, Rasia duel Assy [Qendlil oz3Ruldia
217934 (a2l dldlaetedl 2L 24 x50 HI2 eUdTdl-l %32 9.

o WRIgNH adAdl

[Qznell2Al i delaiia 2lvaldl UBuidl e25 deisd didlas uisd(l s+l asi €idl
A5, A2 (a2l ¥dAdLAL AldlaRRIML % A5 A5 6. Ysoue9, M5 »in lsadld
(st 2adatdl ddm %330 . i dd, [Qenllbia dudl Reeami 20085 uied(l-l
Hogdl vucl ASA. 2L UslRAl watel] Fedadl-dl dusdl axdl AqA1R AeAUSH i
(el UBa1Al 58] 5L duel iUl 2lale Sldl AsA.

o uucull diswdl w2 Riaw

[Blatel el saudl Hedl u 2R Sld ASBL 2t AHEIY i Al Dadui vefyel dd
G191 AL HIR2 dMIM ARLRSIA U5 oirlad B3, 1AL 124l dlsalel AH1osL RulaHl
212 dlSA duAL Adiziin Hd 2iuall HoRl viudl sl ag 9 - d-l »12 © lsaila
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Axel uyelddl oloidldl AU ¢IoL ddl M2 AAl5ASWL 5. vivR dlsaldl Ay 2
"o Hlll QA" sl AY 9 - d s AHeld €9 BHL [A[MA Bl AHUY 9 i dlRa[ds
wircld Bdipiia Aol 21d 9. R AHs Hadl Aiglds uRad #33 €l
QUL d AALHS URAdA I viedl ML 9.

o dlas AwalRsdl we R

£35 a5 AlAs RS ©. a2l Blaw 21 Midd sgetardl e [QlRadidl wsiul adl
RS WA g ed SLSURL 215 AL el aal [AaRal] Ddl sl aell [ .
Bo1dll Al uyeluml, »uq [y Aglail »ia [ 225 w18 Ausul alaami »udl
UL O ¥ SlAsiAMl uddl s Adld, Adutdl [Rlas A 9 5 Qe 12 v 2 eiasdl
oo, (A8l i 2ieR vilalS AAl AUl 82 ULl A2AB[ AGUAUSIL HI2 U2ALA nal]
AHY .

oyl A1ERdAL M2 [Raw

(18121 drll dHIM QAWML @t UL Olge 216l A GHY ASA 2 Hida
2 wiglas (A gL Aoiaq ding ASu. 2 visdlal A€l uiedl suuni [Qoe-l
waui 6. yedl ae 218 [Qaua #led, uid 3ueid Ad Asicis ad uRudl 6, % sasial-l
821 9l anl 2R 9.

o uuf@sd 24 Qe

AAEL 30512 M O 3 dHIH ALl HiAd A3UML 2ALL[Hs dl 9 FiL dHsl
ulAcdl, audlil, vidofoild 2 oG gL Al Alsacad @sd 538, w1 Alsa-l WwRs,
ALl s 240 6ll[&S [AsIA WA D, AR 825 A5l L[S Qs e ai § . i@y
M i [As1A AU 2 2y LSl A1AAL GL3L AL dls UoLe w9, ALKEL DAl
22 vt Sgell euadl, @an-l Ayeldl v uRUR [Meldidl geia, G- ugltial
As, AHSIElA AL oll2l A A[AAY AHY, A AUHS ™Al yeldl, 2t @l
VALY U HI2 Ol HUER.

[B1a121 2000 BuRid, FHi AdALE] el A6 B Hleweioil Rigidldl 2119 e 0,
Al Riaraidl vty a1zl 9, % Yeqdid ©.duly s30 Wl 518 5 d2il Gusd
Rt ys oidld 9. i Mar (000), sl d3, Qe "uRad diza’
vigx ALl Rlamn 34 52 0, 2dl edla 53 9 5 ududl Qe Yoo Yot Aol
8. uRad-, »ed s, elsa A axill Add qla-dl e 52l weiq Bar adauidl Rieen
25 0P a3 AANE 52 D ¥ o2 Yoo Rigidld A+ 9: 1) "sA5u" - ousL
[Anala 28l5d 520l W #33 ©; Auxeld A ALl M s34 yeedl 018 [@enell-i
ol Gt 2ud; A lQenlpil dHel AL A2 ALl HI2 HRU R 52 9, Al
Wldtedl el GLL Am%. 2) " - [l olail 21 audiiidl [@enelia and

534l 244, lurall Al astadia usixll aoal w2 da@s 2[00 el yl uizaidl
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Bedvl 53 9. 21 3) “HARY” — 3H2A Y5 Gof (ul5ao1d el »iq o Qe [ReduRics
(2124200l 247 ulelys RaRuel, w4l 24 uBUL, 2 Riael 2 Yeuisd) a2
Agart Hie usiag.
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Al (18121 21 (218191 Wtl 215 2MAH 9 % AHIH UsIAL vl g3RuldlA
uel 53 a3 0, % [Rasl w2 uRyeldl 24 UAAdl zld ol 45 9, i d el
ARIRSIA RUR 52 6 il 2= dlsl ML, dddl AYeldl Hi2 Rldl 2 HId=3gauHl
ALl AU A HI2. d AlRs Rarel 204 vulaelly (e oid A18 Yridld 8, % uRUR
[Ae{dl 249 3181l Rigicl U wel 2A4URd 69, 241 U [Mef uRNeuAL 241413, Adutdl
[B1ateL 2hal Ao AR 5AL ML €D Ul AU PULAUIRAAL ALALAREL ALA YHAUL ..
d Guellsdlated 2Ug[Fs AHIHL AN HLs dZLS A5I1R 9. del oled, d s (el B o ¥
ugla 217 kel yuoid ardl@sdizing 3o 9. Adadl [ euoia A3a 118 Al
HISL . w3 AYLldlL 2 ARl [Qano gfeq oiell osal w2 Rlai g5 6, 4 A€l
[BiateL 244 d gl Yeend sal die s& 9. udl sl taoid, 2siGug) die Rawd
waAls Ay 0. 2563, 20udl AdAll Qe asiq Al auus dia@isdizil auadl
Adly s Al el 1) A AuHA Al Qs A 8 2) A Aol 2uaw 52 8
(Ruaclangl, vieal 21 cdlsandl oidl); 3) A @ad-l sigeidl A qeifBd © ("yaeid
S20d" A 6ed); ¥) A "W B 3 Aglail disl gL ot 2l 8 A bl gl
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dd) @ast-l ld."
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REPRESENTATION OF WOMEN IN THE
NOVELS OF SHASHI DESHPANDE

— Dr. B.M. Vaghela

Since ages woman has been the victim of male domination and oppression.
Women who constitute half of the world’s population are paradoxically not
treated with men in all spheres of human activity. They are oppressed,
suppressed and marginalized in the matter of sharing the available
opportunities for fulfilment of their lives, despite the fact that every woman
slaves for the development of her family, her husband and children. She has
always been treated like a commodity. Man has always looked down upon
her as the weaker sex. The religions of the world have given section to the
female’s subjugations to the males Shashi Deshpande reveals her deep and
uncanny insight into feminine mind to present the oppression of female
characters in male dominated society.

Feminism is a collection of movements and ideologies aimed at defining,
establishing and defending equal political, economic, cultural and social rights
for women. This includes seeking to establish equal opportunities for women
in education and employment. A feminist advocate or supports the rights
and equality of women.

Shashi Deshpande is one of the prominent contemporary women writers
in India writing in English. She has created ripples in the society of male
domination by talking women as women seriously in her novels. She takes is
inside the consciousness of her women characters to present their plight,
fears, dilemma, contradictions and ambitions.

Shashi Deshpande is a well-known name in the field of Indian literature.
She was born in 1938 in Dharwad in Karnataka as the daughter of the
renowned Kannada dramatist as well as a great Sanskrit scholar Srianga.
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She pursed her education in Dharwad, Bombay and Bangalore. She presently
lived in Bangalore with her pathologist husband.

Shashi Deshpande emerged on the Indian fictional scene in the 1970s.
She has nevertheless created a place for herself in the galaxy of Indian women
novelists in English. She excels in projecting a realistic picture of the middle
class educated woman, who, although financially independent, is still facing
the problems of a adjustment between idealism and pragmatism. She is almost
incomparable for her portrayal of Indian middle class women with their
turmoil, frustrations, endurance and “that long silence” which has been their
lot for many centuries. Her novels as mainly based on the lives of women
and their problems particularly in the Indian context. She explored the realities
behind the silence of women. She raised her voice against torment on women
and also created mass awareness in the matter through her writing. Her
books are translated into several Indian languages. Her novels are deeply
rooted in India, the character settings and the conflicts are inherently Indian.

Shashi Deshpande is a leading woman novelist in the Indian Literary
Horizon with Eight novels, four books for children, over eighty short stories
and a screen play to her credit. In the context of the contemporary Indian
writing in English. Shashi Deshpande is the confident voice, who explores
individual and universal female psyche. She has gained reputation as a great
as a serious writer with tremendous potential. Most of her protagonist are
women who are educated and exposed to western ideas. Women of the
present day society stand on the threshold of social change in an enviable
position. They are intensely aware of the injustice heaped on them unlike
their counterparts a generation age. However, Shashi Deshpande does not
believe that women are inferior beings who must remain passive and
submissive. This awakening of the woman’s consciousness as portrayed by
Shashi Deshpande in her novels deserves the extent of articulation of a
woman’s point of view which needs to be assessed form a new perspective.

Sashi Deshpande uses first person narrative to register women'’s protest
against the male dominated society in the novel,” That Long Silence”. She
uses double narratives in The Dark Holds no Terrors to give a realistic
portrayal of Saru’s inner self. Roots and Shadows, her first novel depicts the
agony and suffocation experienced by the protagonist Indu in a male
dominated and tradition bound society. The Dark Holds No Terror, her
second novel, is all about male ego wherein the male refuses to play a second
fiddle role in marriage.

The next novel, If I Die Today, contains elements of detective fiction. The
narrator, a young college lecture, is married to a doctor and they live on the
campus of a big medical college and hospital. The arrival of Guru, a terminal
cancer patient, disturbs the lives of the doctors and their families. Old secrets
are revealed, two people murdered, but the tensions in the families is revolved
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after the culprit is unmasked. One of the memorable characters is Mriga, a
14- year old girl. Her father Dr. Kulkarni, appears modern and westernized,
yet he is seized by the Hindu desire for a son and heir, and never forgives
Mriga for not being a son, her mother, too, is a sad, suppressed creature.
Her novel Come Up and Dead exposed the evil of sexual exploitation in an
educational institution that exist to empower girls to seek and offer justice.

That Long Silence is about self-doubt and fears which Jaya undergoes till
she affirms herself. The Binding Vine, deals with the personal tragedy of the
protagonist Urmi to focus attention on victims like Kalpana and Mira, victims
of man’s lust and woman’s helplessness. In A Matter of Time, Deshpande for
the first time enters into the world of metaphysical philosophy. It is about
three woman from three generations of the same family and the way they
cops with the tragedy that overwhelms them. Small Remedies, is about
Savitribai who avoids marriage and home to pursue her genius.

Shashi Deshpande protagonist are stronger than those of her
contemporary writers. They refuse to sacrifice their individuality for the
sake of upholding the traditional role models laid down by society for women.
But they attempt to resolve their problems by a progress temporary
withdrawal. In The Dark Hold No Terrors, Sarita returns to parental home to
escape from her husband Manohar’s sadism. This, temporary withdrawal
helps her to view her situation objectively. Besides, being merely a daughter,
sister, wife or mother, she evolves into an individual with ther own legitimate
expectation of life.

In That Long Silence, Jaya undergoes great mental trauma because she has
refused to go into hiding with her husband as an enquiry against his financial
irregularities is on. Like the mythological character Gandhari, she kept her
eyes shut to her husband’s illegal earning at office. Even her journalistic
writings are circumscribed by her husband’s likes and dislikes. Finally she is
able to evaluate her expectations of life.

After having rejected traditional role models, Deshpande’s protagonist
display strength and courage in evolving, as their own role models as per
the requirement of their social milieu. Her characters go through a process
of self- examination before they reach self- actualization. Thus, Shashi
Deshpande has been successful in creating strong women protagonists who
refuse to get crushed under the wright of their personal tragedies, and face
life with great courage strength. Comparatively, they appear to be moral life
life-like and more askin to the educated, middle class, urban Indian woman
of today.

The novelist tries to establish that it is nor only the patriarchal set up
which is responsible for the women’s condition in the Indian society. The
responsibility also lies within the victim to refuse, to raise a voice and to
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achieve the goal. The novel also traces the growth of the protagonist from a
state of weakness, feeling of failure to that of relaxation. She accomplishes
this through self -assessment and self -criticism.

The Dark Holds No Terrors, Shashi Deshpande’s second novel, is bout Saru,
the protagonist an educated, economically independent, middle-class wife
who is made conscious of her gender as child and whose loveless relationship
with her parents and strainer relations with her husband lead to her agonizing
search for herself. The novel opens with Saru’s return to her parents” house
fifteen years after she left home with a vow never to return. Her relations
with her husband become unbearingly strained and she returns for some
solace. And she gets a chance to think over her relationship with her husband,
her children, her parents and her dead brother Dhruva.

Saru is ignored in favour of her brother, Dhruva. No parental love is
showered on her and she is not given any importance. Her brother’s birthday
are celebrated with much fanfare and performance of religious rites, whereas
her birthday are not even acknowledged. Her mother constantly reminds
her that she should not go out in the sun as it would worsen her already
dark complexion. Saru recalls her conversation with her mother. Saru’s
mother’s discriminatory behaviour makes Saru feel unloved and unwanted
leading to s sense of alienation and estrangement. She is in the grips of
insecurity. The hatred driven her to leave home for Bombay to seek medicines
as a career. She falls in love with her college mate and marries him against
her parents” wishes.

A close study of Shashi Deshpande’s novels reveals her deep insight into
the plight of Indian women who feel smothered and fettered in a tradition-
bound, male dominated society. She delineates her women characters in the
light of their hopes, fears, aspirations and frustrations, who are aware of
their strengths and limitations, but find themselves thwarted by the
opposition and pressure from a society conditioned overwhelmingly by the
patriarchal mindset.

She highlights their inferior position and the subsequent degradation in
a male-dominated society. Deshpande’s women protagonists are victims of
the prevalent gross gender discrimination first as daughter and later as wives.
Although she has a small volume of literary works to her credit, her works
have drawn great critical attention and acclaim for her sensitive and realistic
representation of the Indian middle- class women. Shashi Deshpande’s sincere
concern for woman and her craft as a novelist is reflected strongly in all her
novels.

The protagonists in Shashi Deshpande’s novels are on the road to self-
discovery. Usually some domestic crisis propels them in this quest. Shashi
Deshpande’s novels also frequently ruminate over the condition of human
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alienation and the vicissitudes of time. Past resides with the present, and the
novels often digress into Indian myths, fables and folk tales that show the
power of tradition and the society’s reluctance to change. But her novels are
infused with a rich inclusiveness, which in itself enhances the possibilities of
the hope.

Shashi Deshpande are essentially reflective of the unenviable situation
of the beleaguered contemporary Indian women, which she has depicted
with great artistic finesse and astounding originality. Shashi Deshpande’s
commendably realistic depiction of the contemporary Indian women’s
situation and the pragmatic solution. She puts forward accord her novels an
imperishable importance for their affirmative eloquent marriage for women
and the whole humanity as well.
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LANGUAGE TEACHING IN LITERATURE
CLASSES: AN EMPIRICAL STUDY

— Dr. Kshipra Purani

Abstract :

Teachers teaching literary texts have experienced that introducing the
learners to the world of literature in the first year of their college is a daunting
task. Itis futile to expect the learners to appreciate and enjoy literature without
first focusing on the language. In the present context literature is the goal
but language is the need. The focus at the initial level should be on language
because linguistically impoverished learners will not be able to drink in the
beauty of a literary piece. This does not mean turning literature class into a
language class, but the starting point is to shift the focus in the beginning.

The present paper is an account of an empirical study of a local and
pedagogical situation. For the teaching material a short poem “The Express”
by Stephen Spender was selected. The focus was on grammar and vocabulary.
After the initial reading of the poem the learners were actively engaged in
grammar exercises. Then the attention was turned to vocabulary. They were
led to appreciate the poem with the help of vocabulary building exercises.
The inescapable conclusion at the end of the experiment is that at the initial
stage when learners are exposed to serious literature study for the first time,
literature teaching should be language teaching also. Once this is done, both
the teacher and the learners experience a sense of fulfillment.

Teachers teaching literary texts at college level have experienced that
introducing the learners to the world of literature in the first year of their
college is an extremely difficult task. It is, I think, futile to expect the learners
to appreciate and enjoy literature without focusing on the language. In the
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present context, literature is the goal but language is the need. Divorce
between the two is not possible. The focus, at the initial stage is on language
because linguistically impoverished learners will not be able to drink in the
beauty of a literary piece. The difficult task for the teacher is to help and
guide the learners and the best way to begin with is focusing on the language
first. By adopting a dynamic, student-centered approach toward
comprehension of a literary work, literature teaching and learning becomes
a more fulfilling and rewarding experience.

PROBLEMS :

(1) At the college level a class comprises a group of learners having mixed
background. Learners from English medium are considerably more
proficient in the language than those who have studied English only as a
second language. It is observed that students who have studied in
regional language as a medium of instruction at school level are unable
to study literature or find it extremely difficult because of their inadequate
grasp of the language.

(2) English studies are regarded as a necessary evil — a degree in English is
essential for good and easy employment. As a consequence of these
attitude teachers feel confined to teach their learners how to pass exams
rather than how to study literature.

(3) The teacher is pressed by the learner demands that s/he stick to the
syllabus. In such conditions there is little scope for innovation and
experiment.

(4) Learners have to read too much, too superficially. As a result they rely
too much on knowing the answers than their ability to think for
themselves.

(5) There has been an over emphasis on teacher centered instruction or the
lecture method with concomitant lack of interest in developing much
needed linguistic skills so necessary for literary appreciation. As a result
the full range of potentials literature has to offer have remained, by and
large, unfulfilled. One’s laboriously prepared lectures are not understood
by the learners. So the traffic must be turned the other way round. This
does not mean turning literature class into a language class, but the starting
point is to shift the focus in the beginning.

THE EXPERIMENT:

The presentation is an account of an empiric study of a local and
pedagogical situation. It perhaps raises questions rather than provides
answers but the game is worth the candle in so far as it shows what can be
done in a given situation with the kinds of problems the teachers teaching
literature are encountering. The experiment met with some measure of
success, although its complete success cannot be asserted.
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For the teaching material a short poem “The Express” by Stephen Spender
was selected. This is how the poem goes:

After the first powerful plain manifesto
The black statement of pistons, without more fuss
But gliding like a queen, she leaves the station.
Without bowing and with restrained unconcern
She passes the houses which humbly crowd outside,
The gasworks and at last the heavy page
Of death, printed by gravestones in the cemetery.
Beyond the town there lies the open country
Where, gathering speed, she acquires mystery,
The luminous self-possession of ships on ocean.
It is now she begins to sing—at first quite low
Then loud, and at last with a jazzy madness—
The song of her whistle screaming at curoves,
Of deafening tunnels, brakes, innumerable bolts.
And always light, aerial, underneath
Goes the elate metre of her wheels.
Steaming through metal landscape on her lines
She plunges new eras of wild happiness
Where speed throws up strange shapes, broad curves
And parallels clean like the steel of guns.

At last, further than Edinburgh or Rome,
Beyond the crest of the world, she reaches night
Where only a low streamline brightness
Of phosphorus on the tossing hills is white.
Ah, like a comet through flame, she moves entranced
Wrapt in her music no bird song, no, nor bough
Breaking with honey buds, shall ever equal.

(https:/ /www.poetrynook.com/poem/express)

The focus, while teaching the poem, was on two aspects — grammar and
vocabulary. After the initial reading of the poem, the learners were asked to
list the verbs describing the movement of the train. This led to an active
engagement with the text, each line being perused carefully. Some of the
verbs listed by the learners were — leaves, passes, gathering, goes, reaches
and moves. This being done, there was a brief discussion about the use of
the simple present tense. This generated a good deal of interest and
interaction. In order to drive home the importance of the use of simple present
tense, a task was set to change the verbs into past forms. When the two
versions were juxtaposed, it was easier for the learners to realize the
importance and effectiveness of the simple present tense. Another task was
set to write a paragraph in simple present which made them think of a suitable
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topic and compose a paragraph. Here was their writing skill in evidence for
which an opportunity was provided.

Then the attention was turned to vocabulary. The poem abounds in
‘industrial vocabulary’ creating mechanical images. The learners were
encouraged to prepare another list of such words, which they could use in
literary appreciation of the poem. Attention was also drawn to adjectives,
which are so necessary in a vivid description or narration.

Once the learners were familiar with the content of the poem, a brief
discussion on the stylistic devices followed. The poem uses figures of speech
to enhance the appeal of the poem, and the learners were briefly introduced
to the concept of figures of speech. After explaining the two significant figures
of speech — simile and metaphor — they were asked to locate similes and
metaphors. Most of them succeeded in identifying them. They were asked
to find the word used by the poet for the train and then a student came out
with an unexpected response that it was another figure of speech -
personification — employed by the poet. Another said that since the train has
been likened to a queen, the poet has used ‘she’ for the train.

Once active engagement with the text was ensured, the learners were
encouraged for tasks like:

(i) Finding another title for the poem

(ii) A multiple choice exercise

(iii) Rearranging jumbled lines

(iv) Summarizing

After being assured that the learners had comprehended the poem fairly

well, it was read aloud for a better understanding of the rhythm and music
of the poem and this was integrated with pronunciation study.

CONCLUSION :

The inescapable conclusion at the end of the experiment is that, at the
initial stage when learners are exposed to serious literature study for the
first time, literature teaching should be language teaching also and once that
is done, the learners and the teacher both experience a sense of fulfillment.

Literary response is personal and interpretative but it is to be partly
supported by textual evidence and the tasks set enabled the learners to gather
that evidence so vital for understanding and enjoyment as well as appreciation
through understanding.

The experiment has been a moderate success and the approach with
modifications to suit special needs and situations will lead to the attainment
of the goals of literature teaching.
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ROLE OF ICT IN ENGLISH LANGUAGE
TEACHING

— Dr. Rameshsingh M. Chauhan

Introduction :

Even after so many innovations of good teaching tools for language
learning, the pass ratio of students is not remarkable. Researcher concludes
our examination system responsible for this set back. Both the students and
teachers believe that English is a subject to be learned. Hence, they start
cramming the assigned syllabus to get a pass in it. When they are asked to
write something on their own or told to speak for few minutes in front of
everybody then the actual status of their understanding the English language
comes. The objective of teaching English is to make the student to use the
four skills efficiently in real life situation. In the technological world,
technology had also plays a vital role in language learning. Technology such
as mobile being small in physical standards but has given enough to the
language learning. Mobile being used as a speaker, recorder, reminder,
messenger helps an individual to hone the skills needed for Language learning.

Nowadays proficiency in English language is an inevitable necessity to
survive in this world of throat-cut competition. However, we have been
witnessing many changes in English language teaching process at school and
college level. Additionally, with the advent of technology, human lives have
changed drastically. This paper talks about effective change in English
language teaching process brought about by Mobile technology. Youngsters
of this generation have developed a great interest in mobile technology
because mobile has become a part of their life therefore, I believe, we the
teacher of English language need to utilize the advantages of Mobile
technology in teaching English language to the students. These days it seems
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mobile phones are used everywhere by everyone, which leads to the obvious
question: How can mobile phone technology support learning in the second
language classroom? The answer is “in a number of ways” because mobile
phones come with ever-increasing functions that most students are adept at
using. In this article I describe 20 practical ways to use mobile phones to
support second language learning, both inside and outside the classroom.
Most of the activities will work with most mobile phones and do not require
special knowledge or additional software or hardware. I will also discuss
drawbacks such as cost, increased workload, and other problems that might
impact the use of phones in the classroom, and will suggest ways of mitigating
them.

Preparation of the Teaching Materials :

Phonetic dictionary is a Cell phone application which is useful to listen
particular pronunciation of an English word. Students can listen and learn
pronunciation of desired words through this dictionary. In the class, teacher
suggests various new words to pronounce and then compare to the phonetic
dictionary sound. If they pronounce it wrongly, then teacher correct it. So
speaking and listening skill also improve.

Cell Phone dictionary is useful tool to improve writing, reading, speaking
as well as English listening skill if we talk about simple downloaded
dictionary. It is a cell phone application which translates words from one
language to another like English to Gujarati with meaning of particular word
and examples. So that students writing as well as reading skill can be
improved. In the class, teacher gives various words and students find the
meaning, usage different examples of its by using Cell Phone dictionary.

Voice recorder as Useful :

Voice recorder indicates it’'s meaning as ‘to record a voice’. It is very
useful facility on Cell phone. Students can record conversations, interviews,
seminars, and sometimes lecture of the teacher or guest also. Then students
play it inside as well as outside of the class room. They listen and discuss
about it. Teacher also gives task to the students to listen audio/video or
dialogues of movie. After listening, students record it in their own voice.
Teacher compare recorded sound with original file/audio. At the end, teacher
gives feedback to the students regarding pronunciation and give suggestion
to improve their weak areas especially in pronunciation. The great advantage
of this software is that students themselves use it and improve their
English language skills.

Camera as a Instrument :

It is fact that effective use of a camera plays an important role in English
language teaching. Students use camera for multiple purpose like storing
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visual material, collecting scientific data, capturing beautiful picture of place,
person, location, natural scenes, as well as photo of a person. Moreover
students captured photo of their exam time-table, schedule and materials,
then they upload on Whats App and other social networking sites. So other
students read it and sometimes they can discuss about it. In the inside of the
class teacher ask students for description and discussion on a picture captured
by them, by using their own imagination. Thus, this is an interesting activity
so that students involve themselves and freely express their own thought in
their own language. It is sure that this activity will definitely develop their
English language skills.

Internet : Internet is one of the important feature of Cell Phone. With the
use of browsing on internet, students can surf the net for getting notes,
pictures, various materials like text books, reading articles at any time. It can
be easily downloaded use for learning.

Gaming: Gaming is also considered as appropriate features of Cell Phone
to develop certain English language skills to the students. It offers learners a
convenient way to relax and benefited a lot from playing games to develop
problem solving and critical thinking skill.

Before asking students to pull out their cell phones in class, you need to
have a plan. As with any other teaching activity, ask yourself what you are
trying to achieve. Are you focusing on speaking, listening, reading, writing,
or some combination of the four skills? Or do you simply want students to
reflect on their language use outside the classroom? Start by identifying a
specific teaching objective and then structure a mobile phone activity around
that. Ask yourself if there is an added value to using a phone for the activity
you have in mind. If there is none, perhaps it is better to find an alternative.

The next step is to take stock of the resources that you have available.
There is an enormous range of phone makes and models, and the technology
is always advancing. Many of the following ideas will work with all but the
most obsolete phones, but some require the use of more recent models. In
my own teaching I have sometimes asked students to work together in small
groups and share one phone that had the required capabilities. Some idea
given below :

Use the Notes Feature to Collect Everyday Language:

Most mobile phones have a feature that allows them to take notes. Ask
students to use this feature to take notes on the English they read or hear
outside of school and either present the notes to the class or send them to
you as a text message. Instead of giving regular homework, you can ask
students to hunt for specific language forms, common nouns, the past perfect
tense, formulaic expressions, and the student who collects the largest number
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of correct samples wins. Learners have a tendency to tune out when a
classroom lesson is over; this activity helps circumvent that problem by
breaking the boundary between class time and daily activities.

Use Free Programs to Organize Language Samples :

An extension to Ideas 1 and 2 is to use a free program like Every note to
upload notes and pictures to your account which can be accessed from any
computer. One neat feature is that the program recognizes words in pictures
such as on billboards or even handwritten notes and converts it to text,
generally very accurately. Students can use this program to organize personal
notes on their account and share it with a group or the whole class. Different
accounts can be exchanged, compared, and discussed in class. Again, to
avoid data costs notes could be transferred from the mobile phone to the
computer for uploading.

Use the Voice Memo Recorder feature to record conversations outside the
classroom :

Obviously you will have to consider privacy issues and impress upon
learners the importance of obtaining their interlocutors” permission before
they do interviews, either with each other or native speakers. Students can
play the interviews and conversations in class for feedback and discussion. I
have used this idea to send students on quests to collect information from
sources in the community, including from native speakers. Although we used
iPods with a microphone, the same task is now easily accomplished with
mobile phones. The principle remains the same: try to get students to use
the language as much as possible!

Use the Text Messaging feature to Reinforce Vocabulary Learning :

A study by Thornton and Houser (2003) shows that Short Message Service
(SMS) text messages can be used to send out vocabulary items at spaced
intervals, thus increasing student retention. For example, you could text the
words covered in class to encourage students to review them outside the
school context. By sending out the words multiple times, you increase the
chances that students will remember them.

Use the Text Messaging feature for Circular Writing :

The reality is that many students do not like to write. They associate
writing in the school context with boring assignments and a punitive
environment of criticism and negative feedback. In other words, the fun is
missing. However, if one considers writing as any form of textual
communication, it becomes clear that students actually write a lot. The number
of text messages, status updates on social networking sites, and instant
messages (IMs) sent by the average young learner is staggering; clearly, a
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lot of writing is going on! The challenge is to enco urage that type of writing
that helps students learn English.

If students are not ready to write essays, they can practice with shorter
texts to develop their writing skills. One activity is circular writing, where
students create a story together by contributing one text message at a time.
Each student writes a sentence or two and then sends this on to the next
student, who adds another message, and so on until the story is complete.
The teacher is copied and has a record of the story as it emerges. You can
experiment with different text types such narratives (as in the example above),
or shorter forms such as news reports, instructions, and warnings.

Use the mobile phone for micro blogging on Twitter :

No report on mobile writing would be complete without mention of
Twitter, the popular micro blogging service. Micro blogging involves sending
short messages (with a limit of 140 characters, including punctuation and
spaces) from a computer or a mobile phone. Initially intended to provide
friends with status updates (“Now going to the gym,” “Watching Lost in
Translation,” “Feeding the hamster”), Twitter is now used by many different
professions, including educators, to keep people informed about who is doing
what. You can use Twitter for a wide variety of assignments, such as asking
students to report on their daily activities. To focus on specific aspects of
language, you could ask students to write down each idiom they find in a
book they are reading or to report when they hear someone use a negative
adverb such as seldom or hardly. You may not be able to (or want to!) read
all the comments, or tweets, yourself, but you could ask students to follow
some of their classmates’ tweets and respond to them.

Use the Mobile Phone for Social networking :

Like Twitter, Face book and MySpace are enormously popular social
networking tools that allow groups of “friends” to meet, post messages,
share pictures, and generally interact online in a myriad of ways. Most of
the interaction takes place in writing, and simply asking students to use
English instead of their native language produces a great deal of writing
practice. Some teachers actively use such sites to keep in touch with students
or to organize activities online. The sites can be accessed through mobile
phones, and it could be good fun to ask students to post on each other’s
pages in relation to a topic you have just discussed in class. This activity is
best used within range of a wireless network, so it may not work for everyone.

Use the Mobile phone for a Language Exchange :

Using phones for speaking may not seem like an original idea, but one
way to encourage reluctant students to start speaking is to establish a language
exchange. In this activity two students who want to learn each other’s native
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language talk in that target language for half of the time. This activity may
be expensive unless students can use Skype on their mobile phones.

Use mobile phone memory to distribute listening material :

Many phones have memory for graphics, photos, and music that you can
use to download listening material for your students, who can in turn transfer
them to their phones or other media. This could be a recording of your class,
a podcast, or course listening materials. In addition to providing hundreds
of existing podcasts for English language learners, the iTunes U website will
upload your own podcasts to which students can subscribe .Audio books
are another source of listening materials. These can be downloaded in a
variety of formats and can then be transferred and played back on any
phone that has sufficient audio capabilities. Numerous commercial websites
sell audio books read by professional readers, but there are also websites
where public domain can be downloaded for free, such as http://
librivox.org.

Use the mobile phone to check student comprehension and get feedback:

The previous ideas focus on learning, but mobile phones can also help
you in your teaching. One way is to add an element of interactivity to your
classes through audience participation. Poll everywhere is a free program
that allows the teacher to pose survey questions to students. Students respond
by texting their responses and the results show up immediately in a
PowerPoint presentation or on a website. This is very useful for checking
student comprehension and to get their opinions. You could, for example,
ask students to choose from one of several options for the next classroom
activity. This tool is particularly useful in larger classes where it is not easy
to get feedback from all students.

Conclusion :

All the ideas above allow you to offer increased opportunities for language
learning by taking advantage of a tool that students are intimately familiar
with and carry around at all times. Dealing with the challenges of using
mobile phones may seem daunting, but teachers I know who use them have
found it to be a worthwhile investment of their time and a welcome addition
to their language teaching methods.
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EXPLORING INDIAN WOMEN’S
WRITING: THE PORTRAYAL OF
DISABLED CHARACTERS IN THE

SELECT ENGLISH NOVELS

— Sharmitha Tom

Indian women writers in English have made the most significant
contribution in the field of the Indian English Literature Especially English
novel. The Indian women writers have made the most remarkablecontribution
to the sphere of fiction, which as Mulk Raj Anand says, has “come to stay as
part of world literature.”Indian novel has grown considerably in bulk variety,
and maturity. The development of Indian novel followscertain definite
patterns, and it is not difficult to trace its gradual progression from the
imitative stage to therealistic to the Psychological to the experimental stage.
(Yesapogu 01)There are many Indian women writers who have carved a
niche for themselvesin the literary world and have received international
fame.

Women Writing in Indian English Literature as par with male writers
contributed. Women write new and unsaid image of women and the layers
of inner feelings, desires, quest for identity etc. Women writers have helped
women to find the language to articulate their true Feelings through their
writings.

The voice ofIndian women writers also dealt with historical, cultural,
philosophical and much more basing their themesaround mankind. The Indian
women writers have concentrated their themes around sociological,
Diasporicelements, feminine subjects, science and technologies, explorative
writings, and much more.(Yesapogu 02)
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Till 19th century male writers monopoly existed and it Women writing
started to have a rise in number after post-independence in India.Meena
Shiradwadkar writes in thiscontext:

Literature, which until recently was male dominated has
startedreflecting the sparks that have emanated from this
struggle of thewoman to be herself. (20)

Disability studies remain a comparatively unexplored area in India in
spite of the fact that it has evolved as a separate new critical discipline of
study in the West. Likewise, Disability as a theme, character, imagery etc is
very less experimented in Indian English literature. Nevertheless, Limited
writers have effectively projected disabled characters into mainstream
literature. Women’s writing in Indian English achieved broadening
mainstream literature with the voice of marginality. Although, women’s
writing could not bring disable characters in many literary texts. Particularly,
In novels very handful of such works are written by women.There are many
autobiographies and semi autobiographies are written by women. such as
Malini Chib’s One Little Finger, Shivani Guptha’sNo Looking Back etc.

Male writerscould not achieve better in this ‘arena of disability’.Few
male writers in Indian English Literature portrayed disabled character in
their novels. Such as :Firdaus Kanga’s Trying to Grow and Indra Sinha’s Animal’s
People,RohintonMistry’s Such a Long Journey (1991), Rushdie’s Shame (1983)

Disabled people suffer from social exclusion as they do not fit into
thesocial norms of what it represents to be able-bodied. They show how
disabled person is treated asobject in the society, cannot be brought under
the mainstream of the society

In Disability studies, the disability is not seen in the lens of medical
model, rather it considered as ‘culturally fabricated narrative of body’.
Medical model finds the disabled persons as dis-abled and the one to be
cured. Whereas cultural approach seem body as embodiment of social
meaning. That means in disability study, one studies stigma they face and
how disabled react to the social exclusion.

Lennard ] Davis in the Enforcing Normalcy states about in
the task of rethinking and theorizing disability as: one of the
first steps is to understand the relationship between a physical
impairment and the political,social,even spatial environment
that places that impairment in a matrix of meanings and
significations.(03)

In this paper, I am examining select novels of Anitha Desai and Jaishree
In clear light of the day the disabled character is baba and in Ancient Promises
riya, protagonist daughter.
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Clear light of the day :

Anitha Desai is the best known of the contemporary women writers. Of
all the contemporary novelists, sheis indisputably the most popular and
powerful novelist. She has made commendable contribution to thelndian
English fiction(Yesapogu 04)

In the novels of Anita Desai (1937), there is the world of radical female
resistance against a defined concept of normally. Women are mostly files
quarters. In her psychological novels, she creates an image of suffering women
preoccupied with her inner world, her sulking frustration, and the storm
within the existential predicament of a woman in a male dominated society.
Through her characters, she makes a plea for a better way of living for women
(Dushyanth)Anitha Desai’s one of the most promising novel is Clear Light
of the Day.

Anita Desai?s Clear Light of The Day,present solid Intellectually Disabled
characters who assume a crucialpart in the string of the message. These works
produce types of subjectivity inside unambiguous desultory fields andthe
power relations advance specific implications, interests and even types of
opposition.(Nikhil)

Clear Light of the Day by Anitha Desai is a novel set againstthe backdrop
of Indian independence and partition. The story centres on Das’s Family.It
explores the complex relationship connections, its depth, suppressed emotions,
dependency and search for one” identity. Das is having four offspring: Raj,
Baba,Tara and Bin. Though the novel focusing on two daughters tara and
Bin. Bin and Tara follows different trajectories: bin, a teacher living at the
ancestral house in old Delhi and a great advocate of independence and
individuality. She is said to have aged prematurely due to stress surrounding
her household. She takes care of her disabled brother, baba and sick aunt
even when everyone else deserts her. Bim is able to place a position for
herself in society. Shemakes a decision, “I shall work-1 shall do things. I
shall earn my own living- and look after MiraMasi and Baba and- and be
independent” (Clear Light of Day 140).

Whereas Tara lives in abroad and follows western values. She hate going
school and not pursued higher education.Her ambition itself is to become a
mother.

Baba is the disabled character in the novel. He is the son of Desai and
lives in old Delhi.He is autistic. Baba is having large family. Baba born into
the family as the youngest brother.He spends most of his time listening to
music on a gramophone and becomes very distressed when it malfunctions.
His family very much expected of his birth.they waited with love and
caring.Bybirth he brings misery to the family.
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Also, the disappointment that Baba’s very life andexistence
were to them, his hopeless future, their anxiety over him.
The childrencould only sense all this, they did not share it,
except unwillingly. To them Babawas the perpetual baby who
would never grow up—that was his charm, they felt,and never
thought of his actual age. (130)

In larger scale it also shows how one’s disability brings unhappiness to
home. And society’s outlook towards the disabled.

Baba’s appearance described in the novel as:

He was in his pyjamas—an old pair with frayed ends, over
which he wore a grey bush-shirt worn and washed almost to
translucency. His face, too, was blanched, like a plant grown
underground or in deepest shade, and his hair was quite
white, giving his young, fine face a ghostly look that made
people start whenever he appeared (08)

In the Revising the Subject: Disability as “Third Dimension” in “Clear Light of
Day and You Have ComeBack,CindyLacom examines the character baba as:

In the novel, Clear Light of Day Anita Desai explores the
ambivalent roleof characters with disabilities, both as sites of
transgression and as repositoriesfor cultural tensions in a
postcolonial world. In it, Desai uses thefamily as microcosm
for larger national concerns(Cindy LAcom)

In the midst of their negotiations exists their brother Baba, who
isdevelopmentally disabled. At one level, Baba represents the naive dreamof
detachment from postcolonial negotiations of power, i.e., that one
cansomehow remove oneself from such negotiations. He is literally left outof
almost all arguments between his sisters and thus exempt from theanguish
caused by such altercations. (Cindy LAcom)

According toSorna, Anitha Desai characterized Baba as feminized by his
disability in explicitways:

...he does not contribute in the public world, and he is
extremely delicate. However, Babaadditionally lives in a
semiotic world, opposing section into the symbolic by means
of his musicand his mutterings. Though externally, Baba does
grow up to be a man, mentally he still appearsto be an
everlasting child.

Baba as portrayed as angel (.. an angel descended to the earth, unsoiled
by any of it (12).As women also described as angel to indicate the submissive,
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delicate and dependence. Disabled person also, apart from the gender, also
considered the submissive, delicate and dependence being.

Ones own room shows how his/her own thoughts or .In this novel baba’s
room presented as bare which shows his calmness, innocence and intellectual
disability. Whereas the aunt mira’s room seem crowded as her
character.Though the same room was once her .

He was crouched low, listening raptly to the last of ‘Don’t
Fence Me In” unwinding itself on the old HMV gramophone
on a small bamboo table beside his bed. The records, not so
very many of them—there must have been breakages after
all—were stacked on a shelf beneath the table in their tattered
yellow sleeves. The string cot, the table, the HMV
gramophone, a canvas chair and a wardrobe—nothing else.
It was a large room and looked bare.(12)

Though baba’s character is significant in telling connection with other
characters. Such as the character of Bim is not fully studied without Baba.
Even her identity underlies with him. But His presence in the novel is less
than presence. Desai described as:

Baba sat there, on the veranda steps, beside a pot of petunias
that flowered now in the dark with a kind of lunar luminosity,
giving out a maidenly white scent that made one soon feel
cooler, calmer. Baba’s presence, too, was so much less than a
presence, that it could not intrude or chafe.(62)

In Clear Light of the Day ,Anitha Desai present the disabled
character,Baba, multi dimensionally. She represents the real-life condition
of disabled character in India.The social exclusion and othering faced by the
disabled. Also presented the side of dependence of disabled and others
sacrifice for it.

Ancient promises by Jaishree Misrais a semi-autobiographical text.This
story canters around the life of Janu whose journey from a teenage girl to
wife and a mother of disabled girl.In “Woman’s Painful Journey of Self-discovery
in Jaishree Misra’s Ancient Promises” ,GVenkatalakshmi and Dr. J. Uma
Samundeeswari states:

It is a story of Protagonistconstant struggle that goes on her life as an
affectionate and submissive daughter, anempathetic but guilty lover, a restless
and depressed wife, a helpless and desolate mother - a woman constantly in
search of an identity,a woman pursuing her righful share of happiness.

Janu brought up in Delhi but havingstrong familial roots in Kerala. She
was forced into a marriage by her parents, after they got to knowthat she
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was in love with a Delhi boy named Arjun who is of the same age. Janu’s
father was totally against theidea of a love marriage. According to him, the
main cause for unsuccessful marriages is falling inlove.(Nimila&iyadurai?)
Her parents married her to socially higher caste Marar family. But her non
Keraliteculture and use of English words provoked them. Janu was never
accepted in the Maarar family.

After marriage Janu’s world was doomed by a mother-in-law,overbearing
sisters-in-law, a reticent father-in-law, and a husband with a weapon of
escapism. Janu hopes that if a boy child is born to her, she would get more
acceptance in the Maararfamily. But much to her disappointment she gives
birth to a girl child that too with a mentaldisability.she understandsthat
education is the only escape route in her life. She educates herself and finally
on one of her tripsto Delhi for a scholarship, she comes across her adolescent
lover Arjun. She walks into his arms andadultery without any regrets as if it
was the most natural act. Empowered by Arjun’s love she finallyfights the
society’s resistance to change. She breaks all the restrictions of the family
and walks outas a free woman.(Nimila&iyadurai?)

Jaishree Misra novel basically portrays quest for kind texture inwomen’s
life in the busy patriarchal society, where in men have all theprivileges, and
woman are burdened with only responsibilities. Her novelsare also built in
the question of marriage and fidelity in the family system.The Protagonist’s
painful journey of self-discovery in AncientPromises: Jaishree Misra in her
Ancient Promises” highlights theconstant struggle that goes on between the
protagonist Janu and herparents because of her love affair.
(Venkatalkshmi&samundeeswari 34)

The disabled character in this novel is Riya child of protagonist. Riya is a
small child described by her own mother, Janu as “...Little mope-headed
Riya”(262)Janu constantly indicates her disabled daughter as helpless .Riya
is having intellectual disability, find difficult in basic thing done by children
of her age. Jaishree Misra carefully drawn the picture of Riya.

Riya is described in thewords of the paediatrician who examined her:

“This child is definitelymentally handicapped. There is no
doubt, seeshe has all the features, high arched palate, tongue-
thrust!’concluding with a flourish, ‘in fact I think that she
will nevereven speak.”

The paediatrician identified the child as dis-abled.And the life of Riya
transitioned from able -bodies to dis- abled.Riya who seen as a normal girl
become ‘special” who needs special care.In the clinical terms of disability
look at the physical or mental impairment. And that is medical model of
disability.In social model of disability happens by comparing to the normalcy.
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Riya become disabled in terms of societal norms. Thats how she started to
have excluded from the society. Othering started to occur. Society demands
her to go to ‘special school” is an example for that.

Comparison become “able- bodied” makes a person ‘dis-abled’. Generally
a mother think her own child as perfect and they constantly confirms by
comparing to other children. Riya’s mother Janu compares Riyas’ ability in
study to another child Vrinda.

Riya doesn’t even know what number is,leave alone count
them. Does your vrinda knows her numbers?(139)

Even Riya’s mother, Janu agrees with people who sympathize with her.
There is situation where Janu feel embarrassed by her daughter’s inability
draw like other kids. Janu feels guilty by being part of ‘the society” which
excludes her daughter.

I was ashamed that I had once allowed an ignorant school
teacher to convince me that Riya was lesser of her classmates
for not being able to paint purple mountains. I knew that
Riya’s efforts to communicate make friends (145)

Janu talksto Lisa.she finds her make difficult to understand so she thinks:

It was like talking to a brick wall.Twin brick walls with lesser
power of understanding than my Riya had in that
malfunctioning little brain of hers.(140)

So in the mind of Janu constant image of riya comes as dis-abled or not
normal.That’s why even when the situation is serious here, she is comparing
Lisa’s inability to understand with her child’s ‘little brain.” This itself shows
her constant struggle to fight with societal norms fails. Even the closed one
of disabled people also injected with social stigmatization and discrimination.

The society see the disabled as ‘other’.In this novel disabled character , Riya
face othering from her own father and his family.

Marars remained untouched with Riya. Though Janu, couldnot
rationalize that because Riya was their’s own flesh and
blood.And Riya..would anyone bother about a child like her?
Her own father and grandparents found her difficult to love
(214)

Janaki of AncientPromises represents a new woman who rebels against
the patriarchal society by breaking the oldtraditions and beliefs.
(Nimila&iyadurai?)Janu breaks ‘socially accepted ethical cycle of women’s
life” to live with her lover. She thinks:
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Riya’s had been a blessing to free me from that circle of
forcedhappiness.I wouldn’t have to condemn generations
after me to enter that spiralling cycle that just went on and
on and on..(303)

People with disabilities across the world suffer due to human apathy
and socio-cultural aversion. Disability itself is considered as evil. disabled
people is not considered as ‘normal” and excluded from society.so being a
mother of disabled gives Janu freedom to break the societal norms.

This survey of women’s writing to find out the representation of disabled
persons across literatures points outthat disability is a common phenomenon
and locating a person with disability in the society is normal.Indian women
writers like Anitha Desai and Jaishree Misra have made significant strides in
English literature by incorporating disabled characters into their novels. These
representations not only provide a platform for marginalized voices but also
challenge societal norms and prejudices. Through their stories, they shed
light on the complex intersections of gender, disability, and identity, creating
a more inclusive and empathetic literary landscape in India. As Indian
literature continues to evolve, the diverse voices of women writers promise
to enrich our understanding of the human experience, including the
experiences of those with disabilities.
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AMRITA PRITAM'S THE REVENUE
STAMP: PORTRAIT OF ANARTISTAS A

WOMAN

— Dr. Pooja Shukla

Abstract :

Amrita Pritam’s famous autobiography The Revenue Stamp is one of the
classic life stories written by Indian women writers. She is known for her
unflinching and uncompromising stand over women’s identity as a human
being and women’s identity in social reality in her writings. This paper is a
study of her autobiography showing how it is a portrayal of her evolving
self, both as a woman in conflict with society and as a writer committed to
truthfulness and honesty.

In the under two-hundred-page autobiography The Revenue Stamp, Amrita
Pritam shared the journey of her transformation into the artist she became.
Amrita Pritam, who is considered to be a prominent Punjabi poet, novelist
and essayist, gave voice to the women in Punjabi Literature. Behind the title
of her autobiography, is the lies an interesting exchange of thoughts between
Pritam and Khushwant Singh, the famous author and journalist. When she
discussed her thought to write an autobiography, Khushwant Singh said,
“what is there to your life? Just an incident or two... you could use the back of a
revenue stamp to write it.” (Kumar, 2005: 54)While selecting the name for her
autobiography, Amrita Pritam recalls the conversation she had, where
Khushwant Singh told that the consequences of her life are so little that they
could be written on the back of a revenue stamp. Amrita Pritam took this
comment as a challenge and wrote The Revenue Stamp with limited pages, but
with a prodigious impact in the filed of literature. In the brief prologue to
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The Revenue Stamp, she up frontly mentions that, “Whatever happened in my life
happened between the layers of thought that found their way into novesl and poems.
What was left? Still, I thought I might write a few lines — something to complete the
account of my life and at the end seal it with this revenue stamp as it were. Or am I
with this revenue stamp setting a seal to my novels and poems... my entire literary
work... [wonder.” (Pritam, 2004: ii) The tile of the autobiography is the reflection
of Amrita’s soul —just as the shape and importance of a revenue stamp remains
static, so does that of the soul in the human body.

The Revenue Stamp reflects the struggles and life-longs battles of a woman
writer and her emergence and growth of Pritam as a passionate writer from
an emotional girl and a sentimental woman. She grew not only as an
individual, but the autobiography is her journey of growing as an artist. The
struggles of a woman are not only with the chauvinist society, but also with
herself — it is her journey of struggles to break free from the shackles of
gender bias and give herself as flight of creative freedom. She writes, “In the
totality of myself as the writer, the woman in me has had only a secondary role to
play... this secondary role as a woman, however takes up no quarrels with my main
being as a writer. Rather the woman in me has in a disciplined manner has learned to
accept the secondary role.(Pritam, 1994: 23). The Revenue Stampcan rightly provide
an insight into the mind of Amrita Pritam, a woman poet who was far ahead
of her time, both in her ways of thinking and her ways of living.

The Revenue Stamp, though it is categorized as an autobiography, does
not follow the linear chronological order of an autobiography. The
autobiography is a pensiveness of the journey of a person’s life; not linear,
but in fragments and pieces, where Amrita Pritam was touched by the people
she met and the experiences she had. It is a kind of a recollection of important
moments, people and experiences that have enhanced her creative skills and
played an important role in becoming who she became.The Revenue Stamp is
a mixture of prose and poems, that well depict the ways of life being a
mixture of many different things. The autobiography is anecho the rebellious
nature of Amrita Pritam — her stubbornness to establish her thoughts, her
ideas and her curiosity to search for answers, not only answers, but convincing
answers. It gives a strong impression of Pritam’s open-mindedness,
unorthodox beliefs regarding love and life and her guiltless depiction of the
personal relationships beyond the perigee of marriage.

The Revenue Stamp is a spirited chronicle of the facets of Amrita Pritam’s
journey of internal as well as external growth. Pritam narrates the details of
her life beginning from the childhood to the period of publication of the
book. It is divided into six chapters entitled as (i) Resurrecting Time (ii)
Meeting with Centuries (iii) Ordeal by Fire (iv) In Silence Passion Smote (v) The
Phoenix Dynasty (vi) On One Palm Henna (Pritam, 2004)

A glace at the title is enough to portray the role of a writer and that to a
woman writer and the different phases a writer goes through in the process
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of becoming one. The beginning of the autobiography resonates with the
author’s rebellious nature. It doesn’t begin with the conventional manner of
details regarding the author’s birth, parents, native place, childhood
experiences etc., it rather gives the readers the feeling of an end that intends
to extend into a new beginning. Not being in the chronological order gives
the book a certain graphic feature of painting the author’s life events. Amrita
Pritam sets up the tone from the few sentences for the readers that as the
text moves forward, it would be a journey down the memory lane. “Is it
doomsday? Moment of my life in the womb of time, Live a while and after the span of
time. Seemingly entombed. Are today alive again, stalk past me.” (Pritam, 2004: 1).
Right from the beginning, Amrita Pritam talks of not only the journey of a
woman but that of the creative writer as well. It is relevant to say that just
when the author thinks it is ‘doomsday’, it would break into a fresh new
day, new start. Just as life begins not only for the child in the womb, it is
also a new journey that the woman undertakes by playing the role of a
mother.

With the loss of her mother at the tender age of eleven, Amrita lost faith
in God. She was left with her father, who was a representative of the patriarch
of discipline and order in life. As an emotional child, she lacked the warmth
and emotional support of her mother and fell into the darkness of loneliness.
She tried to keep up with her father and wrote orthodox poems, but her
rebellious inner voice inspired her to break the orthodox norms. She writes,
“I began writing and it seems to me and it seems to me that I wrote because I wanted
to forget those moment of rejection I felt in him... In addition, every poem, I wrote |
carried the cross of forbidden desires...My rebellious thoughts pushed me, giving me
no peace... I questioned parental authority, I questioned the value of doing my work at
school by vote; I questioned what had been preached to me and I questioned the entire
stratified social scheme... I was thirsty for life... what I got instead was advice and
constraint, which only fed my rebellion.” (Pritam, 2004: 184) the depth of her
rebellious nature can be traced in the fact that her father, who had once
renowned the world to become a sage, came back to the worldly life to
marry her mother. She not only questions her father’s ways of living but
also the societal norms of the contemporary days. There is an incident that
she shares in the regarding the biased behavior of her grandmother against
the Muslim friends of her father, where in her grandmother keeps separate
utensils for separate religious followers.

The incidents of her life portray her as a frank and courageous person.
The qualities of being frank and courageous are reveal in her depiction of
her marriage, family life and social life. She candidly talks of the problems of
her marriage with Pritam Singh and equally portrays her relationship with
Sajjad Haider, Imroz and her love for SahirLudhianvi. Married at the tender
age of sixteen to Pritam Singh, Amrita suffixed the name Pritam. Her depiction

of the patriarchal system stealing the dreams of a young girl are thus depicted
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— Like a thief cam my sixteenth year, stealthily like a prowler at night, stealing in
through the open window of the head of my bed.... (Pritam, 2004: 11). After divorcing
her husband in 1960, Amrita immersed herself in writing. She, from her
initial days had immense love for expressing her experiences in the form of
poetry. Her own experiences as well as the experiences of the people around
her during partition laid a deep impact on Amrita Pritam. She voiced her
concerns and wrote poetry for the people who suffered during the partition
period due to religious riots and political upheavals. She writes, “At the line
of partition, all social, political and religious values came crashing down lives glass
smarted those crushed pieces of glass bruised my soul. I wrote hymns for the sufferers
of those who have abandoned and raped. The passion of those monstrous times has been
with me since, like some consuming fire.” (Varma, 1999:01)

In spite of religious and social taboos, she shared a special bond of
friendship with Sajjd Haider. Their friendship didn’t know the boundaries
of countries. They shared their ideas through the medium of letters. Amrita
was surrounded by creative minded people and that played an important
role in her development as an artist. The relationship that Amrita shared
with Sajjad was pure friendship and it had become more like family. Through
this relationship she realized that poetry can not only be crafted out of the
passion of love but also through the passion of pure friendship. She was so
moved, when she parted ways with Sajjad due to social pressure, she wrote
“Buy me a pair of wings, stranger or come and live with me”. (Pritam, 2004: 18)

One of the characteristics of a good autobiography is that it places the
person whose life history is being written into his own context and time. So,
when the autobiographer dives into the inner self and attempts self-
observation, he/she also narrates and paints a picture of the contemporary
life around. Amrita Pritam presents the contemporary life in India and abroad
and the socio-cultural picture in her book contributes to her vision of the age
and society. Her narration of incidences where she met poets from various
countries around the world and learnt new horizons in creative writing adds
a valuable perspective of her times. She shares pieces from her dairy
recollecting the memories of meeting literary artists of various nations like
Tashkent, Moscow, Hungary. She describes this portion in her autobiography
as “This is a report of my thiort for travels from the waters of Ganga to the Russian
vodka.” (Pritam, 2004: 58).Amrita mentions meeting a poetess named Zulfia
in Tashkent and how language was not a barrier for them, how these two
were connect through the common chord of poetry. She describes her
relationship in words as “For me Amrita and Zulfian are the names of the same
woman. She reads out some verse by nineteenth century poetesses Nadira and
Mahajuna... and for a good while we sit under the spell of silence they cast over us.”
(Pritam, 2004: 42). Her relationship with Zulfia was as if women all round
the world were connected with her. Their connection was such that Zulfia
called her “Amrita Khanum’, which Amrita embraces joyfully and mentions
the universality of poetic expression — “when pen embraces page, earlier silence
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are forgotten, Love reveals its secrets; In Uzbek or Punjab, the rhyme is same.” (Pritam,
2004: 43)

It can be said that Amrita first fell in love with SahirLudhianvi, the Urdu
poet and then the individual himself. Her love for Sahir was an intimate and
silent affair in the initial stages, which she mentions through many anecdotes.
In one such anecdote, Amrita mentions that Sahir and Amrita would meet
without exchanging a single word. Sahir would puff away cigarettes and
after his departure, Amrita would smoke the butts of the cigarettes. She
recollects this incident after Sahir’s death and wishes the smoke of the
cigarettes to mix with the air and travel to the other world to meet Sahir.
She wrote — “I feel that the fire of the cremation ghatiana insult to the flame. 1
recognize the flame that burnt in the hearts of any Sohini, Sassi or Heer” (Pritan,
2004: 44)

Amrita Pritam found her solace in her writings and she understood that
her pen would be her constant companion. She mentions this in her
autobiography — “The one thing that did not let me down during the most depressing
times was my pen. Whether I wrote my own thoughts down or wrote about partition,
my pen was much a poet of me as the limbs of y body. The pen was the decisive factor
of my life.” (Pritam, 2004: 133)

The Revenue Stamp is a remarkable piece of work not only for its style but
also for the portrayal of the honest, convincing and authentic expression of a
woman'’s life account. Though Amrita Pritam has taken help of her memory
she has effectively made use of her correspondence, diaries, articles and
similar sources to give the autobiography a flamboyant form. She has
portrayed the various roles that she played — of a daughter, wife, beloved,
friend and mother, alongside the portrayal of her journey and growth as a
writer with the memories of incidence and people attached to and contributed
to her growth. She doesn’t fail to mention the public aspect of her life writing
about her involvement in the affairs of the world and of her profession. Her
autobiography is thus a masterpiece that finely balances her private and
public aspects of her personality. What is remarkable about Amrita’s story is
that each aspect remains an extension of the other one.
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NEP-2020: NEED OF THE HOUR

— Dr. Jayeshkumar L. Mandanka

We live in the age of guided missiles and misguided men. Science has
removed the grinding poverty, the tortures of physical pain and made life
full of comforts and pleasures. But it could not remove our inward loneliness.
The evil forces working within us never let our soul rest in peace. Our society
is plagued with increasing levels of crime, rape, violence, corruption, divorce,
promiscuity and suicide. These chronic symptoms show that our society is
getting more and more diseased and de-valued.

We need to inoculate moral and spiritual values in our education policy
and that is very well done in NEP 2020. NEP 2020 focuses on ethics which
must come before all else. Be it business, career or country. It is what makes
one great- more than looks, talent, wealth, status and power. The latter are
nice to have, but they can work well only in the hands of those with strong,
ethical standard.

We are very fortunate that NEP 2020 is not only for intellectual
development but to bring grace in to the heart also. It aims to humanize us
by instilling ethics like service, righteousness, loyalty, simplicity, non-violence,
universal brotherhood etc. Young age is the most suitable period to inculcate
such values. If we have assimilated only five good ideas and made them our
life and character, we have more education than any man who has got by
heart a whole library.

Look at today’s newspapers. What do you find? Wars! Terrible accidents!
Riots! Crime is on the increase! A fresh orgy of mass murders! Mob rule
threatens big cities! In the first eight decades of the 20th century more than
a 100 million became cannon-fodder at the hands of their fellow men. There
has been a cancerous growth of crime and violence. For instance, in the USA
a burglary occurs every 10 seconds, a rape every 7 minutes and a murder
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every 24 minutes. A drug culture has emerged. It is made up of heroin addicts,
shooting galleries, psychedelic lights and posters, rock music, underground
newspapers, hippies, smuggling, drug pushers and the like. The drug problem
is a youth problem.

Man has descended in to an abyss of moral evil that defies imagination.
Fraud and greed are triumphant everywhere. Dr. Albert Einstein rightly
observed that there is no defence in science against the weapons which destroy
civilization. Juvenile commit almost half of all serious crimes. In America, 15
is the peak age for crimes and violence! The key to a peaceful world lies with
the care we take of youth, for they are the citizens of tomorrow.

Rebellion...the Generation Gap... Student Unrest... Juvenile
Delinquency...Illegitimacy...Sexual Revolution...Pot... Escapism... these and
many others are the social problems of today’s youth. Our problems are
more stark and serious because 51% of India’s population is under the age of
24, for china it is 39% and America 29%. We are sitting on angry volcano
ready to erupt and explode. We act when there is an epidemic; we rally and
protest about air pollution and water contamination. So, too, we need to
stem the immoral pollution that is destroying our social fabric.

Why do children and youths go astray? Because they aren’t brought up
in the right way. We are failing our children. They are our future, our most
precious resource, and yet are our most lawless citizens. Mankind is today
in the midst of one of the greatest crisis in the history. The gravest problem
scourging today’s world is the ‘Crisis of Ethics’. Our society is plagued with
increasing levels of crime, rape, violence, corruption, divorce, promiscuity
and suicide. These chronic symptoms show that our society is getting more
and more diseased and de-valued. We need to inoculate it with the vaccine
of moral and spiritual values i.e. ethics.

If the modern generation is asked to make choice they may select “Things
first” and “Man second”. For them material is worth keeping than the peace.
Abdul Kalam notices this in his autobiography:

People tend to get addicted to the endless pursuit of external
rewards-wealth, prestige, position, promotion, approval of
one’s lifestyle by others, ceremonial honours and status
symbols of all kinds.

The youth of today must de-learn this self-defeating way of
living. The culture of working for material possessions and
rewards must be discarded.

(Kalam 115)

Our growth is stained with pain. Our success stands on the foundation
of someone else’s tragedy. Our existence is always threatened by our fellow
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human beings. Everywhere there is a sense of doubt, fear, hatred and unrest.
S. Radhakrishnan rightly says, “We are devising weapons for our defence
against the enemies around us but the enemy is within us” (11).

The cause of all the violence is that the enemy, the raw human nature has
been allowed to run rampant in society. So long as we are dominated by
passions and desires, we will flout our neighbour, never leaving him in peace,
and we will build institutions and societies which mirror our violent impulses,
aggression and greed. Such deterioration of mankind prompts Mr. Bertrand
Russell to confess that, “Mankind... are a mistake” (http://www.
geocities.com).

Do we ever take pause and think about progress? What is progress? Air-
conditioners? Refrigerators? Bull-workers? Computers? Lap-tops? I-pods?
I-phones? Skyscrapers? Missiles? More food? More money? More clothes?
More sex? We must know that though we produce the best of cars and the
best of refrigerators we also produce the worst of humans. We have learnt
to swim in water like fish, fly in air like bird but we do not know how to
walk like sane human beings on earth. Progress is not biological evolution,
cloning animals or amoeba becoming man. The real progress is happiness,
happiness for all. Science has removed the grinding poverty, the tortures of
physical pain and made life full of comforts and pleasures. But it could not
remove our inward loneliness, the evil forces working within which never
let our soul rest in peace. The aim of our life is not the material success, but
it should be mental peace and rest. S. Radhakrishnan says,

If we do not have a general philosophy or attitude of life, our
minds will be confused, and we will suffer from greed,
pusillanimity, anxiety and defeatism (141).

Education, however more than any other single factor, can mould the
citizen of the future. It can provide solid goals and ethics that its youth can
rally behind individually and nationally. It can teach men how to live.
Education can train our children and youth in ethics to make them emotionally
stable individuals with international outlook and enable them to live in peace,
harmony and co-operation with their fellow citizens and the emerging global
community. The force generated by technological advancement and
democratic secular idea have brought fast moving changes in the social and
cultural milieu. In the absence of a human adjustment to these forces, an
acceptance of them, and an intelligent assimilation of their values, India cannot
forge a new character and a new destiny for herself. This is the problem
before Indian education today.

Our ancient education system always advocated for a balanced growth
of the individual and gave equal importance to both knowledge and wisdom.
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The education then was not only for intellectual development but to bring
grace in to the heart of man also. We have to bring back the same principles
to the education system. Because,

“the spiritual and intellectual divorce from the past which
the present school and universities have effected has beggared
the nation of the originality, high aspiration and forceful
energy which can alone make a nation free and
great”(Aurobindo 11).

The erosion of ethics-oriented living in our society has spawned a growing
number of problems and conflicts. Out of power, wealth and mundane joys
we are relegating our principles, morality and traditions. Martin Luther King
Jr. in his sermons at Temple Israel of Hollywood on 26 February 1965 said:

“The means by which we live has outdistanced the ends for
which we live. Our scientific power has outrun our spiritual
power. We have guided missiles and misguided men.” (http:/
/www.americanrhetoric.com)

Deep desires and ambitions are not harmful if they are guided by ethical
parameters. Ethics must come before all else. Be it business, career or country.
Loyalty to one’s words. Determination to fulfill promises. Gratefulness for
favours done for one. All this matters. It is what makes one trustworthy. It
is what makes one great- more than looks, wealth, status and power. The
latter are nice to have, but they can work well only in the hands of those
with strong, ethical standard. It’s the difference between a razor sharp scalpel
in the hands of great surgeon and the same instrument in the grip of scheming
thug. This may be the reason why a principal of a private school in USA
gives a letter to all his teachers in the beginning of each new school year:

Dear teacher:

I am a survivor of a concentration camp. My eyes saw what
no man should witness:

Gas chambers built by learned engineers.
Children poisoned by educated physicians.
Infants killed by trained nurses.

Women and babies shot and burned by high school and
college graduates.

So, I am suspicious of education.

My request is: help your students become human. Your efforts
must never produce learned monsters, skilled psychopaths,
educated Eichmanns.
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Reading, writing, arithmetic are important only if serve to
make our children more humane.

The essence of education is to humanize an individual.
(Delisle 172)

This spirit of humanizing the education system is very well reflected in
NEP 2020. It says, ‘Education must build character, enable learners to be
ethical, rational, compassionate, and caring.” (NEP 3)

Ethics in life are essential for a meaningful and constructive living. The
law of ethics rejects self-centeredness. Its motto is non-individualism. Where
you put yourself last and others before you. You help others become happy.
Material approach says, “Myself first” Ethics says, “I must hold myself last”.
Thus codes of ethics are based up on the principle of renunciation which has
potential to uproot selfishness, fear, doubt, hatred and violence and can
bring peace and harmony in the society. It can be the best solution to the
global issues like terrorism.

The spiritually liberated man is the aim of Indian education system. “Ya

i

vidya sa vimuktaye”- “that is knowledge which liberates”; and it was of this
Indian educational vision that Ravindranath Tagore sang in a famous passage
of his Gitanjali:

Mind Without Fear :
Where the mind is without fear and the head is held high;

Where knowledge is free;

Where the world has not been broken up into fragments by
narrow domestic walls;

Where words come out from the depth of truth;
Where tireless striving stretches its arms towards perfection;

Where the clear stream of reason has not lost its way into the
dreary desert sand of dead habit;

Where the mind is led forward by thee into ever-widening
thought and action—

Into that heaven of freedom, my Father, let my country awake.
(http:/ /www.schoolofwisdom.com)
Why ethics in education? Because student life is the most suitable period
to inculcate the values. If a farmer does not sow his seeds on time but does

so a month later then he cannot hope to harvest his crop three months later.
Similarly, young age is a right time to adapt the ethics in life. If you are not
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aware of it, you cannot progress or reap benefits. That is the reason why
NEP 2020 emphasizes so much on ethics and human values. It says,

The fundamental principles that will guide both the education
system at large, as well as the individual institutions within
it are:

...ethics and human & Constitutional values like empathy,
respect for others, cleanliness, courtesy, democratic spirit,
spirit of service, respect for public property, scientific temper,
liberty, responsibility, pluralism, equality, and justice.

(NEP 5)

The very first step in reform must therefore be to revolutionize the whole
aim and method of our education.

“The ideal of all education, all training should be man-making.
Education is not amount of information that is put in to your
brain and runs riot there, undigested, all your life. We must
have life-building, man-making, character-making,
assimilation of ideas. If you have assimilated, five ideas and
made them your life and character, you have more education
than any man who has got by heart a whole library”.
(Vivekanand 54)

The teaching faculties should be aware that teaching is a process which
does not only require books, presentation skills, lecture halls, libraries,
Facilities, a large campus but also their lives should be wedded to values.
The greater their character the more the students will trust them, learn from
them and absorb ethics in their lives. Rather than focusing only on money,
position and name the faculty should make genuine efforts in teaching ethics
through his/her behaviour. As principal and professors you must also be
aware of the effect of your personal ego conflicts with other colleagues and
faculty members. For the greater good of the academic institution you have
to sacrifice your self-interests and differences.

Professor Junarkar taught Applied Mechanics at Pune University. In one
of his exams all the students failed. Then he said, “I don’t understand what
is wrong with me.” And tears rolled down from his eyes. The students saw
their professor’s feeling of care and sincerity for them. From then onwards
none of his students failed. So teaching is a process accomplished through
values of love, trust, perseverance, patience and faith. The spirit of belonging
that these are my students is very important. Such an ideal teacher is at the
centre of NEP 2020. It values him the most:
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The teacher must be at the centre of the fundamental reforms
in the education system. The new education policy must help
re-establish teachers, at all levels, as the most respected and
essential members of our society, because they truly shape
our next generation of citizens.

(NEP 4)
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Though the problem of ethics seems to be out of hand we need not

despair because we are heir of a glorious culture and civilization. Our
Ramayan preaches a great value system through the lives of Ram, Lakshman,
Sita, Bharat and others. Sati Savitri’s fidelity saved him from the death nose
of Yamraja. Nachiketa, the illustrious child from our Upanishads remained
unenticed by worldly fame and pleasures. Shravan’s service to his parents
has no other parallel. The wisdom of our Upanishads and the eternal message
of the Bhagvad Gita have inspired and illuminated the world and sustained
generations of people. Our great leaders like Mahatma Gandhi, Sardar
Vallabhbhai Patel etc. are also icons of inspiration. Let me conclude this paper
reminding us of our great capacity to sustain and spread great ethics which
is well-praised in the history:

“One cannot conclude the history of India as one conclude

the history of Egypt, or Babylonia, or Assyria; for that history

is still being made, that civilization is still creating....Perhaps

in return for conquest, arrogance, and spoliation, India will

teach us the tolerance and gentleness of the mature mind, the

quiet content of the uninquisitive soul, the calm of the

understanding spirit, and a unifying, pacifying love for all
living things” (Durant 633)

— Dr. Jayeshkumar L. Mandanka

Asst. Prof., Dept. of English
Smt. L & C Mehta Arts College, Ahmedabad
(M): 9998999545
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MORAL VALUES IN EDUCATION,
MANAGEMENT AND LEADERSHIP
FROM LOST HISTORY AND TRADITION:

AN ANALYSIS

— Dr. Khushbu Mahendrakumar Swami

Positive vibes and loopholes of NEP 2020:

NEP 2020 has pros and cons just like coin has two sides. Providing
decentralization of study, flexibility of choice-based subject lead to lack of
proficiency of specialization and mastery in specific subjects comparable to
study bystudentspreviously. It shows that it should be increased and eases
for students like versatile languages knowledge as benedictory, even not to
wait for degree at three years course. As per NEP, any student can enroll
and delist himself to achieve UG diploma and master’s degree within the
four years course, not mandatory four years study. It is quite favorable for
students. Yet, students become a jack of versatile language known person
but not becomes master in any specialized subject. On the other side of NEP,
giving importance for artificial intelligent education which leads to
unemployment which isalready faced the said problems by country.
Furthermore, certain University similarly decrease the credit of English
subject in curriculum. As per present scenario, English is a universal language
to connect to the technological world as well most preferable communication
language. A self-reliant person must develop a personal and professional
life only through effective communication. Due to the said reason, surplus of
English faculty will be increased.However, lack of earning scope Indian
students and facultiesis interested to settle down in abroad. As per AISHE
survey ratio 586337 students in 2019 will be increased 750365 in 2020 to settle
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down for higher education in various countries like Australia, Canada, US
such as. Later, they want to settle down permanently there. Education is the
bridge to fulfill their desires to live a lonely life, undisturbed and need a
personal space. Even they're certain time unable not only to attend the social
function but also the funeral ceremony of their parents and close relatives.
Day to day busy and hectic lifestyle responsible for moral values decrease in
education level and personal level.Already unemployment is the burning
question in the society which leads fall of moral values, unethical life as
loopholes of NEP. Through Nep study Student

Moral Values in Education :

It is truly said that experience is our best teacher. Life is a path of learning
lessons through literary works, experiences of life. Even, Child’s first stage
of learning is at one’s own home, relatives as well as grandparent’s bedtime
stories. However, Nuclear family’s structure is increased, due to the said
reason, child is having life which is in the web of less moral values, stress,
competitiveness, loneliness.A student’s life drives a sustainable life with
amalgamation feeling just like an aimless bird flying over the sky or extremely
competitive life. During examination cheating, copy case, suicide case will be
increased originally root causeof the above pendulous life of students. As
per the Indian Express, 663/1000 in class 10 and 335/1000 in class 12*h
candidates GSHSEB has cancelled their results and barres them for one to
three years. Over 13,000 students died by in 2021 in India at the rate of more
than 35 every day, a rise of 4.5% from the 12,526 deaths in 2020 with 864 out
of 10,732 suicides being due to “failure in examination” according to the latest
data as per NCRB’s ADSI report 2021.

Education is considered as a pre-condition of economic and social growth
in any country. Mahatma Gandhi had much faith in human capital rather
than physical capital for the building of our nation. He had suggested universal
education. Though the literacy rate has increased from 16.5% in 1951 to 75%in
2011, thescenario of elementary education is very poor. Out if 19.3 crore
children of 6 to 14 age group in the country 81 lac children do not get admission
to the school. Only 1/3 children to the 8" standard. Thus, the dropout rate
is higher in primary education. About 3.5 crore children of 6 to 14 years age
group do not attend the school. There are less than two teachers to teach the
classes” one the fifth standard. The higher dropout rate in primary education
is reflected in the serios problem of childlabourbeggary in the
country.Decentralization of NEP should not be paperwork, but
implementation of it is required. It creates a pendulous life. One should split
oneself between personal, professional, and social life. It should be looked-
for the poise between them through leadership and management. According
to Ma Jian,

“When history is erased, people’s moral values are also erased.”
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History is never repeated, but through history, we learn the righttrack
of life. It shows not to repeat the same mistakes again in our life. It is a great
scope of learning life. Now-a-days, one has hectic and busy lifestyle, nuclear
family, ambitious personality leads to depression, stressful life, no one to
listen one’s, inspire to commit suicide. The fundaments of life and problems
of it, the Bhagavad Geeta is the solutions of every sphere of life’s problems
as well Chankya’s Niti provides fundaments of leadership and management.
Such kinds of historical works stipulate us how to manage our life in proper
manner.

Leadership in Lost History and Tradition :
1.1 Leadership Lessons from Gita :

OneLord Krishna emphasizes to Arjuna is the issue of leadership. In
several chapters in the Gita, there are interesting references to the quality of
leadership. If we carefully analyse them three interesting ideas emerge. These
include:

¢ Strong need to lead by example
¢ Importance of developing a high degree of equanimity
* Understanding the principle of mutual dependence

Leading by example Leaders derive their credibility, respect, and power
from their unwavering commitment to walking the talk. This is because, if
the leaders say something and do something else, the followers will not take
the leader very seriously. Rather, they will do a similar thing as their leader
and nothing else.
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AS per conversation between Krishna and Arjuna, a leader hands are
always tied but his actions are keenly observed and became inspirations for
others and blindly followed by them.One of the biggest problems today is
that leaders do not exercise this value. They think they are legitimate and in
several cases this idea stretches to such a level that they being to think that
they are “above law”. Every individual inevitably plays a leadership role. A
child looks upon the parents, elders, and the teachers very closely and derives
its value systems early in life. These value systems are set at that stage itself
and little change is possible later. Every one of us as responsible parents,
head of a family, member of a social or political group need to understand
this issue very seriously.
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1.2 Leadership in Chankya Niti :

“A good leader does not stop until the task at his hands is finished,
He resets only after he finished his work. He is not afraid of failure.”

As stated by Chankya, a good leader has worked on his own planning,
having strategies to finish it with the help of effective communication,
decision making, happiness, accountability and maintaining secrecy. As we
know, Chankya- a man of wisdom,jurist, and royal advisor to Chandragupta
Maurya. He is also known as Kautilay, and his leadership qualities of the 4
century are even beneficial if adopted by people in today.

1.2.1 Leadership Qualities :
* Intelligent and dynamic (plan out your work and workout your plan)
* Associate with elders
¢ Truthful in speech
* Does not break promises.
* Desires of training
¢ Easily approachable

As per the opinion of Chankya that all qualities are mandatory not only
in his time but also applicable in the 215 century to be a good leader otherwise
no one can trust on you.

1.3 Literary works in English Literature:
“Literature lends itself to the teaching of specific moral dilemmas.
And the examining of specific character traits.”(Prestwich2004, pg. 143)

Literature is a creation of author’s minds and thinking apart from
surrounding society. Literature is a powerful weapon of communication and
preserving crucial details of cultures, traditions, and attitudes. It creates
perceptions among readers. Literature is a reflection and influence of society
which is interpreted the social norms, philosophy, psychological thoughts.
Social ideology becomes the biggest hurdle to live an unrestricted life.

Fiction can be as instructive about leadership and organizational
behaviour as any business textbook. The protagonists of the respective works
of Arthur Miller’s Death of a Salesman, (Jesse, from Sway, and Mr. Keating,
from Dead Poets Society) Sophocles” AntigoneCreon’s unilateral leadership
style ) and Joseph Conrad’s “The Secret Sharer”( a captain represent the whole
community)and Chinua Achebe’s “Things Fall Apart” to help students
understand questions of leadership, decision making, and moral judgment.In
the way of good judgment and self-knowledge, as well as a deeper
understanding of human nature.
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Management in Lost History and Tradition :

Bhagavad Gita has inspired many of our national leaders and provided
them strength, moral courage, and clarity of thought with which they have
led the country in its struggle. These are essential elements of making a
good manager or a leader today. Here lies the motivation for today’s talk.If
we develop this skill, orientation, and attitude to draw upon the repository
of knowledge for our day to day living issues (such as Business Management),
then we will realize that the world of ancient Indian wisdom opens. One
may locate several direct and relevant thoughts in these texts. If you look at
Nyaya Shastra of Gotamab (550 BC) there is a very systematic description of
how knowledge could be acquired. Starting with sixteen categories of
acquiring knowledge, there is a step-by-step enumeration of the idea at several
levels. As a researcher in Operations Research, I find the broad framework
remarkably like enumeration algorithms such as branch and bound. I also
see ideas that may help a maintenance management team to develop efficient
troubleshooting mechanisms. Further it also informs management researchers
how taxonomic classification systems could be developed. I just want to

show you the basic classification scheme from Nyaya:

Nyaya Sutras of Gotama — A first level representation

1. HHIOT: (Means of right knowledge) )
2. 5R8Y: (Object of knowledge) | _ “'
3. H=4: (Doubt) RN (Inferencej
. s/@ArsE (Purpose) = 2
IHHEA_ (Comparison)

. Jq==ZT=d: (Familiar instance)
. fy=r=: (Established tenet) == (Verbal testimony)

r-3

s

G

7. SEAd: (Membership)
8

=]

. o@m: (Confutation)

. fAwia: (Ascertainment) ﬂ'hﬁn (Proposition)
10. F1F: (Discussion)  ° #d: (Reason)
11. Se9: (Wranglinwg? | IETETOT_ ( Ekample)
12. FrEwsT (cavil)
25 e Kialin s Fa9: (Application)
24, T (Quibbie) = (Conclusion)

15. FTfE: (Futility)
16. FEEFATH (Occasion for rebuke)

Gita also offers perspectives on how to manage certain things in life,
understand complex things that we go through in simple terms (just as the
example of birth and death). It also offers direct ideas and sets us in a state
of contemplation. However, to benefit from this immensely, in the domain
of management, we need to step out of the world of rationality and tread
into unknown areas. A nearest reference to this idea in modern day is “out of
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the box” thinking or thinking “without” the box. This is a change in thinking,
in perception that we need to make in our own mind.

The research paper focuses on integrated development of human life
through literary studies to face the outward environment. It should not be
bound to certain area, but it should go further to a greater global level. The
religious book ‘The Bahgavad Geeta’” is the biggest source of humanity,
management, leadership. It shows the path of human life and shows the
problems and its solutions from unique perspective. Learning with literature
which leads towards the leadership, management of glorious India. Nalanda
university having 2000faculties, large library. Takshashila university
where10500 students are doing their master’s degree-such kinds of wonderful
examples. Here in the past, overseas students sought to get an admission in
seats of learning.

References :

e  www. Wikipedia.com

*  www.indianexpress.Com
¢  www.hindustan times.com

* Mahadevan, B ‘SrimadBhagvad Geeta: Ideas for modern management and
leadership” 20009.

e www.focus.com

* www. Vedic -management.com



20

EFFECTIVE COMMUNICATION IN
ENGLISH: ATOOL FOR
EMPOWERMENT AND SELF

DEVELOPMENT

— Dr. Jaydeepsingh Rao

Abstract :

Human being has proven his existence worthy through communicating
the knowledge he has gained and shared during it lifetime which remains
even-after his life. Famous writers and philosophers have been able to reach
to mass through different ways of communication. In this era of technology
and knowledge were reaching to audiences has become easy in comparison
to earlier times it is very important to communicate effectively. Effective
communication is an important aspect of success in professional and personal
life. English is an international language which gives an edge to reach
international audience. Effective communication in English helps in self
development and empowers an individual to reach his goals in life. This
research discusses about outcomes of effective communication in life of
individuals who inspire to achieve greater goals in life.

“It is a language which is rich in language, literature-
humanistic, scientific and technical. If under sentimental urges
we give up English we would cut ourselves off from the living
stream of ever growing knowledge”

— Radhakrishna university education commission

The world is like one big family which is communicating among multiple
cultures each single day. Present modern day technological infrastructure
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gives vast array of data of information from different parts of the global
culture at just a click away. In current times it is considered an important
skill to know multiple languages to communicate successfully to wide range
of population. In multiple language knowledge at least three basic languages
should be known by the speaker they are mother tongue, national language
and English language.

Talking about importance of English language, English is an international
language whichgives wide scope of different opportunities. It is World’s
Common Language and it is global language since ages because of British
Imperialism. But the major reason behind sustainability of English language
for long time is its quality of adaptability. English is a progressive language
which is flexible in approach. It adapts new words from different other
languages as and when required. Non-native English language speakers are
increasingly outnumbering the native English speakers.

English language, as being widely spoken worldwide, gives immense
opportunities in these new emerging economies of the world.The job seekers
having knowledge of English language ensure employability, stability and
prosperity. It ensures good opportunities, good prospects in job and higher
salary. It is common medium of instruction in court, schools and
administrative offices in many countries. It is an important medium of
communication at global level. Many literatures of the world are translated
into English language which gave a platform to know many unexplored
cultures of the world.To pursue many fields in higher education knowledge
of English language is essential. Communicating in multiple languages has
become important part of becoming successful in profession career. Being
able to communicate in English language apart of native language is
considered to have an additive advantage and gives a competitive edge.
Demand of proficiency of English is increasing day by day as the business is
not confine to any local region and is going worldwide. It helps in cross-
pollination of ideas and innovation to the remotest part of the world connected
to internet. It also provides wide range of market to buyer and seller across
the world.

English has power to change lives as it gives wide range of opportunities
to the learner may it be education, career, job or social aspect. The demand
of English language in current times makes the importance of English clear
to the society. Student should be taught English language as compulsory
part of syllabus of the schools and universities as it will ensure better future
of next generation.

The word communication is derived from Latin word “Communis” which
means common. Communication means sharing of ideas, information,
knowledge, emotions etc. with each other. For the communication to be
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successful it required common language, known by both the sender and
receiver, as the medium of communication. Communication is or two types
verbal and non-verbal communication. A good orator knows how to use the
language to communicate successfully with others to impact them socially,
mentally and emotionally. Oral communication is further divided into oral
and verbal communication which actually uses any language as the source of
medium. While in non-verbal communication body language, touch, sound
volume, distance, eye contact etc., plays an important role in communicating
information.

Communication helps in different aspects of life like career building, job
search, social status, higher standard of living, relationship building, problem
solving in business, personal and many areas of life. It helps individual to
express themselves in most suitable manner. Communication is directly linked
with the state of mind and mental reactions to the present situation. So it is
very important to master the state of mind in order to master the
communication skills. Communication has four major skills listening, speaking,
reading and writing and to master the communication you should have
command over all the skills of communication. It helps to negotiate
andconvince different argument and deals in professional and personal life.
People with excellent communication skills tend to have better and impressive
personality and great prospects in job. While others not having better English
language suffers from lack of confidence and lower job opportunities in current
market.

Effective communication is very important to understand and the level
of success of the communication depends on the use of different skills in
effective manner. Effective communication decides the future of any
individual, the rate of success in life is directly related with level of effective
communication. Proper selection of words and action is an important part of
effective communication. Giving space to others to express their ideas and
thoughts means that you tend to communicate for the reason of sharing
ideas, information or knowledge with each other. In verbal communication
selection of proper words by the sender plays very vital role as it should be
comprehensive to receiver and similarly feedback by receiver should be
understood by the sender.

In non-verbal communication body language plays very important role
and there is no use of verbal language but the different signs, volume, touch,
distance and movement of body parts are used to communicate information.
The level of confidence is the key to an impressive personality. It helps to
impact the mind of the receiver and leaves long lasting positive impression
of the speaker. A good speaker first needs to be a good listener and observer.
He should try to read between the lines while interacting with others which
will help him to crack the essence of the non-verbal part of the communication.
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Effective communication means that the message send by the sender
should be understood by the receiver with clarity. Effective communication
helps in building new relationships in professional and personal life, it also
helps in maintains them through life time.It encourages building trust in
relationship. It helps in increasing accountability in a person no doubt actions
also matters along with words. It encourages people to learn new way of
life, thinking and sharing of innovative and new ideas to different places. It
helps in team building and imbibing leadership qualities from others. Effective
communication at workplace helps built efficient team and helps them achieve
goals with team spirit. It helps to incubate innovation and new ideas at
workplace. Sincerity and loyalty of the office staff can be retain for a longer
time. It helps in business development and both in horizontal and vertical
expansion of the company. It helps in taking proper decisions in proper time
and more out of the situation. Satisfied staff will help in increased satisfied
customers. It helps in setting goal orientation in business. It develops strong
bonding and establishes good relationship among the employees of the
organisation. Effective communication provides good mental health and
improves social relation with people around you. It increases trust and
transparency among peers in society and workplace.

Employee Management is an important part in an organisation. Effective
communication plays a very vital role in work life balance. Leader needs to
be a good communicator so that he can produce more leaders like by setting
example of leadership. The leaders should be capable enough to convey the
vision and mission of the organisation clear to the members of the team. It
helps in building a strong team which will co-operate in achieving organisation
and individual goals. Achieving the goals of the organisation helps in the
growth of the organisation too. Positive interaction and positive attitude
can be built with clear and effective communication. It is very important to
ascertain transparency and trust developing in the team for overall strong
bonding and only a good leader with effective communication skills can
induce it in the team. Space for innovation and implementation of new idea
helps to achieve the organisational progress. It reduces misunderstanding
and event like grapevine in organisational workplace communication.

Effective communication Skills includes good observation skills, Clarity
and Brave, good Listening and comprehensiveness, Emotional Intelligence
(EI), Self-Efficacy, Respectful, Self Confidence, Selection of the Right Medium
and Providing Feedback. In present times new concept Spiritual Intelligence
is also part of effective communication. Spiritual intelligence is part spiritual
way of life for example the path of way of living is being example by Lord
Shree Krishna in ‘Geeta’. For example

anudvega-karam vakyam satyam priya-hitam ca yat
svadhyayabhyasanam caivavan-mayam tapa ucyate
BG.Ch:17.Stanza, 15.
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Literal Meaning :

“Austerity of speech consists in speaking in a manner that will not agitate
the minds of the listeners or enkindle the base emotions of the listener or his
passion; the communication should be true, it must be beneficial to the listener
and also pleasant. One should also engage in self-study.”

So taking in context the spiritual learning and implementing in way of
living life is spiritual intelligence.

In Effective communication 7 C’s of Effective Communication are very
important to understand which are very integral part of it good
communication. The seven C’s are 1. Clear: to have clear communication, 2.
Correct: correct Communication, 3. Complete: to have complete
communication, 4. Concise: Good communication involves your message
being prim and proper, 5. Concrete: strong way of communication without
any doubt, 6. Coherent, You cannot be an effective communicator if you
become illogical while communicating.7. Courteous: being courteous is one
of the first important quality in communication.

Thus in a process of communication effective communication is more
import in the overall developing of the learner. Learning English language
and effective way of communication will ensure empowerment and self-
development of the learner. It will ensure better life and good salary and it
will open up new opportunities in the life of the learners.
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JOAN DIDION’S SEMINAL ESSAY, ON
SELF-RESPECT: AHAIL TO WOMEN

EMPOWERMENT

— Ms. Rashmi Varma

Abstract :

Joan Didion was the iconic American writer of present times famous for
her novels, personal essays and innumerable journalistic writings. One of
the common themes of her writing has been a constant anxiety over moral
and intellectual status of American society. Her style of writing too has been
unique and inimitable. Her essay, On Self Respect is a discussion on the concept
of self-respect as a feature of human personality. Although the essay is about
the human personality in general, this paper studies the essay as a serious
and interesting argument for women empowerment.

Joan Didion (1834-2021), the famous American novelist, essayist and
journalist became popular for her personal essays, collected in two volumes
titled Slouching Towards Bethlehem (1968) and the White Album (1979). The
essays were appreciated by both readers and critics, for the unique style and
revelation of Didion’s inner life. On Self-Respect ,published in year 1961 in
Vogue magazine is one of her earliest writings.

Although Didion writes about the subject of self-respect as an important
feature of human personality, this paper is an attempt to read it as a hail to
women’s empowerment. Didion elucidates the fact that one should have
self-respect, which means the ability to be responsible for one’s own decisions.
Didion’s advocacy of self-respect becomes a feminist clarion call for women’s
independence. Denied of the basic human right to be free, women do not
enjoy the power of making decisions for their own lives. Didion uses personal
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experience as well as examples from history and literature to emphasize the
significance of self-respect for women. She opens the essay with a confession
about how she stopped liking herself at the age of nineteen, simply because
she was not elected to the prestigious American academic society, Phi-Beta-
Kappa. She knew that there was nothing tragic about the episode.
Nevertheless, she learnt a lesson for life and lost her childhood innocence.
Simone De Beauvoir rightly observed that ‘one is not born woman, but
becomes a woman’. Women are taught from childhood to have ‘good
manners, clean hair and make constant attempts to win the approval of people
around them’(Didion). Didion too had innocently believed that being a good
girl-child would earn her ‘happiness, honour and the love of a good man.’
Women are brought up with the idea that the ultimate goal of the life should
be to secure a good marriage, since their survival is dependent on men. To
have ‘winning smiles” and to be a submissive ‘do-gooder’'—Didion realized
that real achievements will require more than these glorified “passive feminine
virtues.” And this realization made her lose the “innocent faith” in the ‘pleasant
certainty’ that the so-called womanly qualities guarantee a key to a fulfilling
life. She found that her idea of self-respect had been pinned on ‘doubtful
amulets’. She understands that it is more important to be true to oneself
rather being what people expect. Since women have ingrained the teachings
of patriarchal world which dictates them to be self-effusive, dependent and
submissive, they find it difficult to stand for themselves and be on their
own. They are used to live, believe, behave and act according to norms laid
down to keep them suppressed. Thus, being kind, loving, generous and
good natured at the cost of negation of self ,become the qualifications for
being a woman. Because being so ensures approval of society, and that
becomes a matter of self-respect for women. However, in words of Didion,
‘the dismal fact is, self-respect has nothing to do with the approval of
others...has nothing to with reputation.” It is the faith in oneself and the
ability to decide priorities in life without giving into the opinions of people
and society that brings self-respect in a person. Every human being deserves
to be independent and free, therefore women’s act of selfless self-negation
is a practice in pretention and self-deception. Didion observes that ‘the tricks
that work on others count for nothing, in that very well-lit back alley where
one keeps assignations with oneself.” Women should come out of self-
deception. In a description which could be a practical experience of everyday
living, Didion discusses what life is without ‘sense of self-respect.” She says
‘to live without self-respect is to lie awake some night beyond the reach of
warm milk, phenobarbital and the sleeping hand on the coverlet, counting
up the sins of commission and omission, the trusts betrayed, the promises
subtly broken, the gifts irrevocably wasted through sloth or cowardice or
carelessness.” To live without self-respect, she says, is to keep being reminded
of one’s own failings and living with guilt over them. Always seeking approval
from others, women are prone to self-blame for all the wrongs done to
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them. They deprecate themselves and live a guilt-ridden life for their real or
imaginary failures. Giving oneself the liberty to make mistakes, to make
peace and a ‘private reconciliation” with them is to have self-respect.
Achieving this, however, requires courage which Didion describes as, ‘a
certain toughness, a kind of moral nerve’. Charlotte Bronte attributed this
quality to Jane Eyre, when she made her say, ‘I am not an angel, I asserted,
and I will not be one till I die. I will be myself.” In one of her interviews,
Didion has accepted the influence of Brontes on her life. While Jane Eyre
was a fictional character, Didion is writing a personal essay. Sarah Davidson
herself a writer, praised Didion saying, ‘I found her essays hypnotic, in a
voice I'd never heard, expressing ideas I know were true but couldn’t have
articulated.” Writing in a first-person singular mode, was to Sarah Davidson,
the most radical aspect of her voice. Didion herself exhibited the boldness
and courage that she writes about both in their life and in her writings. To
elucidate her point, Didion quotes examples from Margaret Michelle’s Gone
with the Wind, where Rhett Butler tells Scarlett O’Harra about the act of
courage. She also comments on the character of Jordan Baker from The Great
Gatsby. The incurably dishonest Baker uses the womanly trait of
accommodating oneself-which very often translates into making compromises
with self-interest- to boldly accept herself and earn inner peace.

As Didion goes on to define the source of self-respect and the required
qualifications for it, she implies revolutionary changes in the traditional
concept of womanhood. To come out of the centuries old shackles of unjust
and suppressive norms, women will have to be brave and courageous, because
according to Didion, earning self-respect requires taking risks and follow
certain discipline. It is the readiness to perceive that ‘one lives by doing
things one does not particularly want to do, by putting fears and doubts to
one side, by weighing immediate comforts against the possibility of larger,
even intangible comforts.” To practice Didion’s concept of self-respect, women
will have to learn to give up the smug and cozy ideas of care and protection,
which in reality bog them down to dependence, servility and servitude.
Taught to believe that they are weak, helpless and incapable of both physical
and intellectual powers, women learn to remain dependent. Obviously, it
would be scary, risky even adventurous to reject the traditional norms and
venture to taste liberty and freedom but one must know that ‘anything worth
having has its price.” People who respect themselves are willing to accept the
risk. Didion supports her argument with examples from history. She refers
to the nineteenth century American soldier, known as Chinese Gordon and
his military feats in an African country. In other words, women’s
empowerment will require work of a nature found in military and war-like
pursuits, where the possibility of failure and uncertainties remain the only
certainty. Women will have to forget their protective cocooned cell to enjoy
a life of real human dignity. Didion informs us that the cosmetic steps to
repair the centuries old damage will not work. Women will be empowered
when they perceive power, as not something doled out to them by society,
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but as something naturally ingrained in them, just as men have. Empowerment
is self-respect, which is, ‘a discipline, a habit of mind that can never be faked,
but can be developed, trained and coaxed forth’. It has to be a psychological
process. Didion explains this abstract concept by narrating a personal
experience, when she was advised to put her head in a paper bag, to avoid
crying. With a touch of ironic humor, she invites the reader to fancy oneself
as Cathy, the tragic heroine of Emily Bronte’s classic Wuthering Heights, who
is a victim of patriarchal standards of women’s behavior — and to live
constantly with one’s head in food fair bag. Instead of rooting out the major
cause of women’s suffering, they are advised to look for such ridiculous
gestures of self-defense. Women will have to get exposure to and knowledge
of real human freedom. In a poetic expression, Didion says, ‘did not the
candle light flickering on the liana call forth deeper, stronger disciplines,
values instilled long before. It is a kind of ritual helping us to remember who
and what we are.” Didion very effectively uses a private emotion to convey
a general reality. Instead of eradicating the patriarchal forces which work to
keep women weak and helpless, women are trained in denial of expression
and to remain mute. Didion’s essay on self-respect can be read as a plea to
women to become self-aware and learn to deconstruct the wrong beliefs
which demean them. Commenting on Didion’s style, Zadie Smith rightly
says that ‘she probed the public discourse, the better to determine how much
truth was in it, and how much delusion.” Emphasizing the need for self-
respect, Didion hammers into the readers the idea of self-worth. She goes
on to assert that, ‘to have that sense of one’s intrinsic worth which constitutes
self-respect is potentially to have everything.” The term ‘everything” includes
the ability to discriminate, to love and to remain indifferent, abilities which
mark a truly liberated human being. The awareness to see through the wrong
beliefs, which cause ‘so little perception as to remain blind to our fatal
weaknesses’. Women should be able to reject everything that devalues them.
The society has drilled false notions about gender-identity which dooms
women forever to remain the second sex. Women have wrongly imbibed
the idea that they should always be willing, self-sacrificing, pleasing angelic
beings, that they should always be ready to serve and keep looking for
approval. Stories of Francesco and Paolo, and of Hellen Keller and Annie
Sullivan, according to Didion, have set false ideals of womanhood and are
not worthy of emulation. Women with self-respect will immediately see how
such stories contribute to unequal, unjust world, which in turn generates
hate and contempt for people. Exercising discrimination, women would learn
to accept their own worth and practice self-love, creating appreciation for
the world. Remaining true to oneself and not being dependent on the dictates
and opinions of others will liberate women from the crippling effect of the
societal expectations. Women become victims of the vicious cycle where
negating themselves, they strive hard to please people which in turn makes
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them hold people in contempt. Women, therefore find themselves
continuously surrounded by a world where they forever feel hurt and
disappointed. Didion reiterates the universal truth about women’s lives when
she says that, constantly living under the pressure of fulfilling some kind of
demand from others, they dread interaction with people. In her words, ‘every
encounter demands too much, tears the nerves, drains the will.” As women
remain occupied in this vicious trap of ‘diving and meeting the next demand’,
they go through ‘an alienation of self’. To know the unfairness of situations,
yet not able to say no, and keep facing self-reproach and guilt seems to be
the fate of women’s lives. To escape this fate, women will have to be firm,
disciplined, ready to take risks and to make one’s own decisions and take
responsibility for them. Using the power of discretion, realizing one’s self-
worth, and to free themselves from the expectations of others will help women
‘to give us back to ourselves” and as Didion declares, ‘there lies, the great,
the singular power of self-respect’. Writing with perception, precision and
with an authoritative voice, Didion’s essay On Self-Respect asks women to
rise and claim their rightful place as equal, independent human being. Didion,
herself always questioned the given norms and ‘abhorred the kind of thought
that forecloses thought’. Zydie Smith, paying a tribute to Didion’s contribution
comments that she showed us ‘how a woman could speak without humming
and hawing, without making nice, without poeticisms, without sounding
pleasant or sweet, without deference and even without doubt.” This is also
the message that Didion conveys in the essay on self-respect. In her another
famous essay Why I Write, Didion observed that writing is an aggressive act
of mental invasion of the reader. She says ‘in many ways, writing is the act
of saying, listen to me, see it my way, change your mind.” In the essay On
Self-Respect too, she encourages women to assert their voice to earn freedom
and power for themselves.
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TEACHING ENGLISHAS ASECOND
LANGUAGE: AGLOBAL PERSPECTIVE

— Hardik Maheshbhai Dave

In Indian context the first language plays a vital role in sharing one’s
intimate emotions, whereas the second language helps him to acquire more
knowledge as it is the language of higher learning. There is a growing
realization in the present context that communications skills in English are
the basis for success in any corporate assignment. Language is a vehicle which
carries the load of one’s ideas, emotion and interests and expresses in a way
in which it is assimilated by the speaker. But in double-language or triple-
language social system, it is difficult to ascertain which language carries more
loads - either first or second or third.

Teaching English as a Second Language :

Hence, the problem of teaching English as a second language, to the
Indian students starts from the pre-schooling. Further environment and
family background play vital role in success of learning process. For example,
countries like India, where majority of the people are farmers, have the poor
background in education. Moreover, the income of majority of the families
is not adequate. Hence, the parents are not interested in giving good
education background to their children. In contrast, they are willing to engage
the children in some jobs in order to earn money. This is the very basic
reason and the affecting factor in teaching. Secondly, the infrastructure, viz.
school buildings - class rooms, labs, etc. is not adequate as required. The
first category of the students is almost compelled to attend their classes
under the trees even after several five year plans.

The Indian constitution, in 1950, declared Hindi in Devanagari script to
be the official language of the union. Unless Parliament decided otherwise,
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the use of English for official purposes was to cease 15 years after the
constitution came into effect, i.e., on 26 January 1965. The prospect of the
changeover, however, led to much alarm in the non-Hindi speaking areas of

India, especially Dravidian-speaking states whose languages were not
related to Hindi at all. As a result, Parliament enacted the Official Languages
Act, 1963, which provided for the continued use of English for official purposes
along with Hindi, even after 1965.

As a Teacher in English :

As a teacher in English, for the students of technical education, discipline
the researcher observes that the students who learn English for a specific
purpose are almost poor at receiving and reproducing their domain subject
knowledge through English; though the same process can be done in a
brilliant way if they use their vernacular language. Sometimes their use of
English language is so poor that they are not able to fulfill even the basic
purpose of communication. This leads to a complete failure as a professional.

Majority of the students are coming from village and also their parents
are farmers and uneducated. If the nature fails, the survival of the farmers
will be questionable. Hence, the students are mentally discouraged due to
the family conditions. In the second category, the students are having enough
background in basic education since their parents are educated and they do
not depend on the nature much. Many of the students from second category
are joining in English medium schools and hence, they do not find much
difficulty in pursuing their higher education.

Moreover majority of the families of second category are dwelling in
towns and cities and hence, they have easy access of quality education. But,
the first category of students is scoring good marks the examinations
conducted. It proves that they are having good writing skill in English. The
only thing is that they have to be given training in oral English communication
also. Hence, a common programme for English Language Teaching must be
framed in the pre- schooling itself.

Language as a Structured :

Each language is structured differently, and the different structures offer
users different suggestions to meaning. So when we learn our first language,
our brain/mind ‘tunes into” the way the particular 11 works, and we learn to
pay attention to particular cues to meaning that are most helpful. When we
meet a new language, our brain/mind automatically tries to apply the first
language experience by looking for familiar cues. Part of learning a foreign
language is developing new understanding about the particular cues to
meaning that the new language offers, and that differ from those of our first
language. The transferability of knowledge, skills and strategies across
languages depends closely on how the two languages work.
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A teacher’s primary role is not only to enable the students to enable the
students to understand what he is intending to say or teach. It is also the
duty of the teacher to understand what the student wants and says. In
teaching-learning process, two things play the vital roles; one is the delivering
capacity of the teacher and the other one is the receiving capacity of the
students. Without the two aspects, the teaching-learning process will not be
a successful one. Teaching-learning process is just like making sound by
clapping. Without two hands we cannot clap. Like that without a right teacher
and the students, the teaching learning process is meaningless. Teaching
should be a worthy of learning a concept deeply and broadly. Teaching
should facilitate the students to face the world which is full of political,
social, international as well as personal controversies, without fear. It should
give self-confidence to the students. By the effective teaching, the students
should be enabled to go for right choices, judgments and also decisions
individually In the process of teaching-learning, the teacher should try to
understand the students first. Then only, he can enable the students to
understand him or his teaching. Theory with practice on some of the teaching
topics may enable the students to understand the concept easily. Success of a
teacher in his/her attempt in enabling the st udents to understand what is
the concept taught by the teacher, depends on the methods he/she applies.
The teacher may be a good, but the students” physical problem may lead him
to ignore the teaching. Or sometimes, the background of family of the
students may drive him to be dull. Hence, the teacher should take into account
everything.

The Teaching-Learning Process :

At the school level, the teaching-learning process is checked up the teacher
by repeated class tests and examinations. Based on the result (marks scored
by the students), different methods are adopted to improve teaching in case
of negative result. At the college levels also the same traditional (Macaulay)
method of examinations is used. The only difference is the volume of syllabus
prescribed for the colleges students will be more than that of the school
level. As Carl

Rogers said, the teacher should first forget that she/he is a teacher.
Instead, she /he must possess the skills of a facilitator of learning-genuineness,
prizing and empathy.

Learning English as a Second Language opens up to the learners a totally
new world that is ever evolving and ever fresh. As the student grows in
knowledge of distant parts of the world, learns of the people living there,
shares in their dreams and aspirations, studies the challenges they face and
how they cope, so he/she can develop empathy, understanding and respect.
Access to the latest researches in every field, coupled with the latest dialogue
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in the areas of collective development of humanity and the challenges ahead;
open a new, exciting and totally unexplored world for the learner.

English as Foreign Language :

Perhaps one should mention here a possible change of the existing teaching
methodology of the English as Foreign Language (EFL) course and English
as a Second Language (ESL) course to a new English as a Global Language
(EGL) course methodology since the latter term is more neutral. English as a
foreign language may still evoke mixed feelings in the learners, whereas
English as a Second language (ESL) too could pre-prejudice the learner
towards the language. EGL is a neutral term and, if the above explanation is
accepted and the change implemented, this might actually motivate the
students to learn it well. Besides, the whole concept of learning a new
language and gaining a new world view should be attractive even for
monolingual speakers.

Clearly then, English has emerged as the de facto global language for
universal communication in the closing years of the twentieth century.
Whereas languages have traditionally been taught from the view point of
their cultures, we will now have to think of new methodologies and materials
so that global language learners can meet the challenges of the emerging
global civilization and use the global language for their diverse needs.

We have proposed that the English as a second Language should be
taught to the students in all the schools in India. This means all the citizens
in India would learn their mother tongue well, but side by side they will
also learn the Second language (English). Therefore, all the citizens of India
will grow up as bilingual speakers, which phenomenon would have a number
of obvious advantages such as access to the whole world of knowledge and
the possibility of sharing their ideas with others anywhere in the world.

English Language Proficiency :

In our country, as already said 75% of the students are from rural areas
and they are coming through regional language medium schools. Hence,
based on their background, we have to design the syllabus and adopt methods
to test their English language proficiency. Therefore, it is necessary to go for
a detailed discussion as to whether the existing curricular is fulfilling the
need of the hour and suitable to the students in achieving their goals, the
present methods for testing the proficiency of the students are suitable and
opinion and suggestions from the teaching faculties of the English language
in technical institutions are to be obtained.

Taking into consideration of all the above points and undergoing a
detailed analysis, a real solution may be found out for the betterment of the
students as well as society.
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APSYCHOANALYTICAL STUDY AND
FEMININE SENSIBILITY IN

ANITA DESAI’'S “CRY, THE PEACOCK?”

— Myr. Darshan N. Chhaya &
Dr. Kamlesh K. Budhbhatti

Abstract:

Psychoanalysis is a literary theory and is used as a theoretical approach
in the literature. Firstly Sigmund Freud explained this term and later this
theory applied in various fields. He contends that literary works are
manifestations of the neuroses and unconscious desires, and is concerned
with the author. According to the concept, literary texts communicate
symbolically, just like dreams do. According to Psychoanalysis, the characters
occasionally expose the author’s unconsciousness. So literature has a great
impact on this theory. In simple words, feminine sensibility means what
women feel about their problems and how she victims of society for not
getting attention. It can also refer to a woman’s acute understanding of paying
attention to anything, such as another person’s feelings. In literature, it is
possible to gain insight into women’s experiences and psychological
expressions by applying feminine sensibility. It can also be used to investigate
the awareness of a woman’s position as a victim of oppression.

Anita Desai’s Cry, the Peacock is a psychoanalytical work that explores
the thoughts and feelings of its main character, Maya. The conflict between
feminine perception and masculine logicalness is explored in the novel. Anita
Desai explores themes like alienation, loneliness, and painful environments
in the novel. Maya has a deep feeling for life and is a very sensitive, feminine,
and emotional person.
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The proposed study, “A Psychoanalytical Study and Feminine
Sensibility in Anita Desai’s “Cry, the Peacock”” aims to investigate female
sensibility and psychoanalytical interpretation.

Keywords — Psychoanalysis, Psychoanalytical study, Neurotic, Feminine,
Feminine Sensibility

Introduction:

Anita Desai’s first novel, Cry, the Peacock, is recognised as a pioneer in
the psychoanalytical study. The novel looks into the fears, insecurities, and
unusual behaviour of Maya, the protagonist. A young woman named Maya
is in an unhappy marriage. She focuses on the idea that she is going to pass
suddenly right after getting married. Maya’s desire to enjoy life in all of its
luxuries is what causes her sorrow. The story takes place in India. Gautama,
Maya’s husband, prefers to spend time with her and they both live alone.
The majority of the story’s action happens in Maya’s thoughts.

Anita Desai is an Indian Novelist. In Mussoorie, India, on June 24, 1937,
she was given the name Anita Mazumdar. She has written 18 novels, several
of which have received honours. “Cry, The Peacock”, “Voices in the City”,
“Fire on the Mountain”, and “Games at Twilight” are some of her novels.
Desai frequently employs symbols and flashbacks in her writing, which is
also lyrical and detailed. Her books cover subjects including alienation,
loneliness, family ties, conflict in marriage, and domestic violence. Desai
belongs to a group of authors who have created a market for Indian fiction
in English. Anita Desai is a member of the Lalit Kala Akademi’s advisory
council and a Fellow of the Royal Society of Literature in London.

A Psychoanalytical Study of Anita Desai’s “Cry, the Peacock”:

Psychoanalysis has widespread acceptance. Ironically, the economic
growth of the twentieth century has obscured its original meaning. Not merely
because psychoanalytic therapy is widely used, but also because
psychoanalysis has developed in popularity. The advantages of applied
psychoanalysis overshadow its disadvantages. A non-clinical audience is
interested in how psychoanalysis is used in literature, psychology, sociology,
anthropology, ethnology, religion, and mythology.

“A General Introduction to Psychoanalysis”, by Sigmund Freud, is a
book based on his lectures on psychoanalytic theory. There are three sections
in this book. Sigmund Freud declares in the opening lecture, “To be sure,
this much I may presume that you do know, that psychoanalysis is a method
of treating nervous patients medically.” (Freud 1)

In English Literature, Psychoanalytical theory is one of the modern
concepts. This psychoanalytic theory is regarded as a theory of personality
dynamics and structure. The hidden connection between literature and
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psychoanalysis has been brought to light by the academic field of literary
criticism or literary theory. Nevertheless, it is regarded as one of the
fascinating and rewarding methods of interpretive analysis. This psychological
analysis has evolved into one of the methods for figuring out the underlying
meaning of a literary work.

The representation of existential trauma is one of the book’s central
themes. The story’s main character, Maya, confronts a profound sense of
meaninglessness and an unexplained dread of dying. Because of her intense
dissatisfaction with her life and need for purpose, she experiences a serious
existential crisis. Anita Desai explores the philosophical issues surrounding
living in a world that frequently appears fragmented and meaningless in
order to better understand the existential trauma of humans experience.

“Cry, the Peacock” explores the complex nature of Maya’s psyche and
sheds light on the effects of unfulfilled desires, social conventions, and
emotional isolation. The text examines a wide range of topics, including human
reflection, the effects of repressed emotions, and the thin line separating
sanity from madness. Maya grows further distant from reality as her worries
and anxieties grow. Her conscious mind starts fusing dreams and reality,
creating a disjointed story that is difficult to follow. In her inner world,
Maya experiences a wide range of emotions, from fleeting longing to despair,
hopelessness, and pessimism.

Maya’s loneliness has significantly contributed to her development into
a neurotic character. Additionally, Maya’s irrational biological desires have
a significant impact on her mentality. Her admission of having an intimate
relationship with Gautama as a husband and wife demonstrates her unhappy
marital life. She states:

“Telling me to go to sleep while he worked on some papers,
he did not give another thought to the soft, willing body
or the lonely, wanting mind that waited near his bed. (Desai
14)//

In the beginning of the novel, Tatto, Maya’s favourite dog, dies and his
body is left to get worse on a hot day in April. The image of the dead body
seems to have an effect on Maya’s thoughts. Maya sobs helplessly at the
passing of her beloved dog Toto. She even starts to cry. Actually, Maya feels
a motherly bond with Toto. Maya could not accept the loss because she
thought of Toto as her child.

Gautama, Maya’s husband, does not feel the same way about Toto. He is
totally different from Maya. He makes a promise that he will get a new pet
in an effort to comfort his wife. But when Maya is down, all she wants from
her husband is love and good company. Maya feels alone since Gautama
fails to provide her with emotional support.
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Maya was her father’s princess when she was a young girl. Her father
Rai Sahib has provided her with every comfort. She has wished that Gautama
would take the place of her absent father. However, Maya is disappointed
that Gautama is unable to love and care for her in the manner she hopes. As
a husband, Gautama has fallen behind in giving her a sense of emotional
safety.

The psychological imbalance in Maya has gotten worse over time. Her
preoccupation with death likewise grows and intensifies. This preoccupation
is the unfavourable result of an Albino astrologer’s forecast made when she
was young. Maya sees Toto’s passing as a sign that the prediction will come
true. When Toto died, Maya admitted to these things:

“It was not my pet’s death alone that I mourned today, but
another sorrow...” (Desai 13)

The sad tale of a woman with a psychological imbalance is told in the
psychological work Cry, the Peacock. It's amazing how well Anita Desai
handles psychological themes. It demonstrates how marital discord results
in psychological disorders.

A Study of Feminine Sensibility in Anita Desai’s “Cry, the Peacock”:

Females and their sensitive feelings about their family, society, or the
overall environment in which they live are typically referred to as having a
feminine sensibility. In order to portray the world of women and their values
and dignity, this idea, philosophy, and concept were developed. ‘Feminine
sensibility’ is a phrase that falls under the study of feminism, which addresses
the ideals of women. It is one of the most talked-about theoretical arguments
for women'’s rights that are founded on the idea that men and women are
created for equal opportunities.

In order to understand the genuine values of women in the patriarchal
society, feminine sensibility discourse must take into account both the
emotional and intellectual thinking of women. Most women in the world are
repressed by the patriarchal society’s patriarchal boundaries and have
suffered at the hands of their husbands. However, they are helpless to stop
it; all they can do is cry, experience it, and go about living their sad and
emotional lives like Maya. Since many centuries have passed, patriarchal
societies over the world have determined their fate. Many authors have
recently approached the topic with a humanist perspective.

Anita Desai has emphasised the matriarchal conflict, as well as the fight
for self-freedom, self-identity, and self-power in a world ruled by men.
Anita Desai’s most of the Novels are female centric. She portrays the issue of
women’s consciousness and sensibility in dialogue with men and their
suffering as a result of emotional and physical suppression in her novel Cry,
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the Peacock. Anita introduces a fresh aspect of feminism through the character
Maya. The novel serves as a good illustration of an Indian woman'’s challenges
in Indian society. She feels the hurt of economic, social, and cultural isolation.
She takes comfort in her love of animals and nature.

Maya, the protagonist of Anita Desai’s Cry, the Peacock, is a young,
susceptible woman who becomes possessed by on a terrible prophecy she
heard as a child. The novel looks into Maya’s inner world and portrays a
picture of one filled with suffering, loneliness, and alienation. Maya’s
marriage leaves her feeling emotionally and sexually unsatisfied. She lacks
self-esteem and finds it difficult to keep her perspective on track. Even with
her husband, she feels abandoned and rejected. Because of her focus on her
father, Maya suffers from an Electra complex. She cries out for Gautama’s
affection, but he thinks it’s senseless. Maya’s extreme alienation is the cause
of her neurotic behaviour. She loses control after killing her husband, goes
insane, and eventually kills herself.

Even though Maya is surrounded by male dominance and lives in a society
dominated by men, she refuses to identify with it and rebels against it in her
own unique way. She searches for her peace in natural settings and gardens
as the novel progresses, finding solace there, but her inner thoughts and
innermost wants will not be denied. Maya is a well-off housewife who has
all the basics of a nice city life covered, but she is neither happy nor content.
Instead, she makes compromises with her circumstances and holds back her
self-identity and feminine yearning until she dies.

Conclusion :

Cry, the Peacock by Anita Desai is a feminist novel that examines the
difficulties women have in a society that is predominately male. The
novel eliminates many misconceptions about Indian women, particularly
middle-class ones. The story centers on the inner conflict of Maya, a vibrant
lady who wants to live life to the fullest. Due to numerous circumstances,
but primarily due to her life partner, Maya’s integrity is deteriorated. Marriage
conflict is the main theme of Cry, the Peacock. Maya and her husband’s
relationship break down because their temperaments are not similar. Maya
longs for her husband’s love, but she fails to get it from him.

Maya was a young girl, and she has been to be fascinated by the idea
that she would die soon after being married. Desai’s specialty is using
psychoanalysis to get into the neurotic heroine’s psyche. Between her pleasant
childhood and her sad marriage, Maya is psychologically torn. Maya’s
psychological imbalance was caused by a combination of factors including
her alienation, excessive mental stress, lack of emotional support, depression,
and the prediction’s effect. Maya is psychologically torn and cannot face the
harsh facts of life. Maya, a compassionate woman, turns into a murderer as
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a result of psychological imbalance. To reveal Maya’s psychology, the author
has used the stream-of-consciousness approach, monologue, and soliloquy.

In the end, the researcher observes that this is solely a story
about the psychologically unstable character Maya. It's remarkable how well
Anita Desai handles psychological themes. It demonstrates how marital
discord results in psychological disorders. Desai is fascinated with how
women are treated in a culture that is controlled by men. She seeks to increase
awareness of the struggles faced by women in patriarchal societies. Through
the heroine’s responses to the situations and events in the novel, Desai defines
the unique characteristics of feminine sensibility.
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ENGLISH PHONEMES KNOWLEDGE
STATUS OF ENGLISH TEACHERS IN
SCHOOLS OF GANDHINAGAR

DISTRICT: ACASE STUDY

— Ms. Meenal Rathore

Abstract :

The paper discusses the results of a study undertaken to explore the
level of phonemes knowledge acquired or gained by the Pre- primary or
primary teachers teaching fundamental English in foundational grades
(Balvatika- Grade 2 as per NEP) in schools of Gandhinagar. The data was
collected from 40 teachers by means of a questionnaire. The collected data
was subjected to quantitative analysis. The result of the study revealed a
lack of the teachers” awareness towards the basic terminology of the alphabet
teaching. The majority of subjects agreed that the grapheme- phoneme
correspondence approach would make the alphabet teaching and
comprehension task easier than rote memorization of letters, their shapes,
and word or picture association. Phonics would simplify their endeavours
of teaching, correct and proper pronunciation from grassroot level. Thus, it
would definitely result in quick reading skill development. Phonemes
sequence of teaching may differ, but it is a systematic approach for better
learning of English.

Keywords: Language, NEP, Pronunciation, Phonics, GPC (Grapheme-
phoneme correspondence), blending, digraphs, diphthongs, reading skill.
Introduction:

English language education in India constitutes a notably extensive and
intricately layered phenomenon, marked by significant strengths as well as
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substantial shortcomings and constraints, as discussed by Tickoo in 1996
and 2004. This multifaceted scenario is discernible in the research topics,
discoveries, and policy declarations spanning the past half-century, where
scholars have sought to uncover empirical evidence of how English, as a
second language, has evolved and influenced itselfGraddol’s work, ‘English
Next India” (2010), highlights how a nation with a liberalized economy
grapples with the demand for English language education and its role as a
medium of instruction. The substantial demand, whether accurately assessed
or somewhat exaggerated, proves challenging to address due to the country’s
diverse educational contexts, resource allocation for schools, and school
systems.

Planning English language education to complement and supplement
Indian languages in a multilingual country, while simultaneously meeting
the social need for upward mobility, presents a formidable challenge. This
challenge is exacerbated by the intricate diversity in curriculum planning
and schooling methods. The quality of English language instruction and the
various types of schools can be discerned by examining factors such as the
English language environment within schools, the proficiency of English
language teachers, and the pedagogical techniques employed in classrooms
(as discussed by Kurien in 1997, Nag-Arulmani in 2000 and 2005, and NCERT
in 2006b). These factors contribute to the establishment of hierarchies in the
delivery of English language education across different schools.

As a citizen of the nation Bharat, one cannot and should not overlook
our own age old concept of Vasudhaiv Kutumbakam which means the entire
world is a family. This, put in modern terms, bolsters our strong belief in
Global Citizenship: The new norm. Today, every corner of the planet is
connected via the Internet, e-commerce, trade, communication, travel,
technology, etc. and of course to communicate for all the above purposes,
most of the people take English language as a tool to exchange thoughts and
ideas. We are striving to create future ready students in our schools.
Moreover language proficiency is not a test of one’s intelligence. So, everyone
should adapt to a language required to connect globally. Even NEP (2020)
considers English as an international language which everyone should learn
for convenience in life. “English is a language; it is not a test of your
intelligence” (NEP 2020). Now arises the need to learn a foreign language
for smooth functioning in this modern world. English has been the most
used common language in the world due to its colonial history. All educational
institutes in India has English as FL (first language), SL (second language) or
TL (third language). Even all schools in Gujarat, including Gandhinagar
teaches English as FL or SL. To teach English effectively we need to
understand basic terms or components which are important for the acquisition
of any language. English alphabet has 26 letters.According to Wikipedia, the
alphabet of modern English is a Latin script consisting of 26 letters and a
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Letter is a type of grapheme, which is the functional unit in a writing system.
So, theformations of the letters are called graphemes and the sounds they
produce are called Phonemes. (Lotha Gloria, June 14, 2023) Phonemes in
linguistics, smallest unit of speech distinguishing one word (or word element)
from another, as the element p in ‘tap’, which separates the word from ‘tab’,
‘tag” and ‘tan’. A phoneme may have more than one variant, called an
allophone.In the words of ( Brainbridge Carol, Jan. 4, 2021) phoneme is the
smallest meaningful unit of sound in a language. A meaningful sound is one
that will change one word into another word. For example, the words cat
and fat are two different words, but there is only one sound that is different
between the two words - the first sound. That means that the “k” sound in
cat and the “f” sound in fat are two different morphemes. Basically all 26
letters produce pure 44 sounds which are widely accepted as Phonemes. As
all letters are divided into consonants (21) and vowels (5), phonemes can be
divided into consonant-vowel and digraphs. In the process of reading letter
phases includes blends, complex sound/words, etc.

According to (Walley AC, Metsala JL, 1993), language development is a
thought to depend on implicit representations of phonology or sound of
words, initially stored as unanalyzed whole in the lexical level, the information
is successively restructured during childhood to incorporate the increasing
level of sub-lexical detail necessary to discriminate among a growing
vocabulary of phonologically similar words.

It is vital for a language teacher to know phonemes because if one is
clear with the sound of a letter then only they can pronounce it correctly. In
the traditional system, teachers introduced letters (graphemes) to students
and then repeated its name followed by word picture association. This is
called whole language approach, which is ineffective and outdated. For
example: Letter “A” is called as “A” but its sound is “Ae” as in Apple/Alligator
etc. As a vowel “A” has more sounds, but initially while introducing these
letters it is required that one introduces the sound of it so, that the early
learners are clear of its usage. Phonemes can be learned systematically. It is
divided into 6 phases or sets. Generally it is suggested that those letter
sounds should be taught first which share close sounds as per the letters’
names.

* Example: ‘S’ is called ‘Es” and sounds ‘Ss’.........

e ‘P’ is called ‘Pee’ and sounds ‘Puh’.......

e ‘B’ is called ‘Bee’ and sounds ‘Buh’........

The best approach which can be executed is GPC (grapheme-phoneme-
correspondence). It is generally called letter-sound-correspondence.
According to (Britannica) phoneme- grapheme, mapping of a word is

redundant if the pronunciation and print form of the word are separately
specified with the representation. The redundant cues of phoneme-grapheme
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correspondence can confirm the connection among a words pronunciation
and meaning by avoiding the confusion with words similarly spelled or
pronounced. For example, one who memorizes the word ‘President” by rote
and does not decode it phonologically may have difficulties in distinguishing
it from words that are visually similar such as “president” or ‘precedent.’

The benefits of this would be:

Students will be able to learn letter names along with sounds
systematically.

Students will not be burdened to learn both grapheme-phonemes
separately.

Once alphabetis covered they can learn about digraphs and later blending.

It is generally observed that wrong sounds uttered repeatedly in
classrooms results in mispronunciation amongst students, in later years these
learners speak in an awkward accent and become subject to humiliation at
times. This results in hesitation for public speaking amongst non-native
speakers and learners of English.

According to the National Reading Panel (2000), effective phonemic
awareness instruction occurs in small groups and is combined with letter
identification to aid transfer of skills to reading.

After going through extensive Literature review; it was found that very
few studies have been conducted on English phonemes knowledge status of
English teachers in schools of North-Gujarat. This implies that there is a
need to understand the knowledge status of English teachers of English
Phonemes. So, it is an attempt to begin the study by conducting the research
on English phonemes knowledge status of English teachers in schools of
Gandhinagar District.

Problem Statements :

Erroneous pronunciation of English language teachers in schools.

Reasons:

¢ Ignoring qualification of teachers teaching specially in preprimary
sections.

¢ Lack of phonics sounds knowledge which they were never taught in
their learning years.

* No effective phonic teaching in many universities or even in
professional degree institutes.

* Following the traditional way of teaching alphabet by just repeating
the letter (graphemes) names and then picture association whole
language approach.

* Expensive phonic courses
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* No differentiation/valuing at the time of recruitment between
phonetics trained or untrained teachers.

* Lack of overall awareness among school management/HR/recruiters.

Objectives:

The objective of the study is to explore the level of phonemes knowledge
acquired or gained by the Pre- primary or primary teachers teaching
fundamental English and also to identify the lack of the teachers” awareness
towards the basic terminology of the alphabet teaching in foundational
grades (Balvatika- Grade 2 as per NEP) in schools of Gandhinagar

Research Methodology:

Cross sectional study was conducted to examine the relationships of
independent and dependent variable by applying the self-administered
survey questionnaire. Primary data is collected with the help of a
questionnaire designed for the purpose of the study. In the following Research
quantitative approach is adopted where the data was collected through
personal visits and online with the help of Google form. Questionnaire consists
of two sections — the first section presents questions related to demographic
details of the respondents such as Gender, Education Qualification,
Experience, English subject teacher and Section Working in and the second
section provides questions related to English phonemes knowledge status
of English teachersin schools of Gandhinagar District.

Results-Findings& Interpretations :

Part 1:
Sr | Demographic Criteria Frequency | Percentage
No. | Details
1 Gender Male 2 5.00
Female 38 95.00
2 Education Graduate (B.Ed. Eng.) 23 57.50
Qualification Graduate (B.Ed. Others) 7 17.50
Graduate (Non B.Ed.) 6 15.00
Other 4 10.00
3 Section Working | Pre-primary 7 17.50
In Primary 29 72.50
Mother Teacher in KG 4 10.00
4 Experience '<2 years 3 7.50
2-5 years 13 32.50
5-7 years 3 7.50
7-9 years 1 2.50
>9 years 20 50.00
5 English Teaching | Yes 40 100.00
No 0 0.00
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Interpretations :

As per the above data, the total number of participants in the research
study were 40. Out of which 2 (5%) were male and 38 (95%) were females23
(57.50%) were qualified (17.50%) were not qualified.

20 (50%) were having experience of 9 yrs. All the 40 teachers taught
English. Mother teachers were 4 (10%) the pre-primary subject teachers were
7 (17.50%) and 29 (72.50%) taught in primary Section(std1&2).

Part 2 :
1. Are alphabet and letters same?
Sr. No. Criteria Frequency Percentage

1 No 20 50.00

2 Yes 19 47.50

3 Not Sure 1 2.50

Total 40 100.00

Interpretations

The findings are really astonishing and catches eyes. Where (47.50%)
teachers are believing that alphabet and letters are same surprisingly (2.50%)
are not sure of the fact that alphabet and letters are different, (50%) knew
that the two are different.

2. Do you use phonemes (Phonics Sound) frequently to teach English
language in the class?

Sr. No. Response Frequency Percentage
1 Always 8 20.00
2 Hardly 1 2.50
3 Most of the Time 20 50.00
4 Some Times 11 27.50
Total 40 100.00
Interpretations :

Only 8 teachers out of 40(20%) of responders uses phonics sounds always
to teach young learners. 20(50%)teachers claimed to use phonemes most of
the times one (2.5%) has hardly used it in teaching while 11 (27.5%) accepted
that sometimes, they use phonemes.
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3. Up to what age do you think a child learns flawless reading?
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Sr. No. Criteria Frequency Percentage
1 7 Years 20 50.00
2 11 Years 3 7.50
3 15 years 15 37.50
4 Not Sure 2 5.00
Total 40 100.00
Interpretations :

20 (50%) agrees that up to seven years of age a child may become
independent reader if systematic phonic assisted instructions are used from
the beginning of learning. 15 (37.50%) believed that good reading skill can
be attained lately up to 15 years of age, 03(7.50%) claimed 11 years and
02(5%) were not sure.

4. How many phonemes are there in English language?

Sr. No. Criteria Frequency Percentage
1 26 8 20.00
2 34 3 7.50
3 44 27 67.50
4 Not Sure 2 5.00
Total 40 100.00
Interpretations :

27 (67.50%) knew the right number of English phonemes. The rest 11
(27.50%) teachers chose incorrect option like 26/34 and 2 (5%) were not

sure.

5. Smallest unit of letter sound is called :

Sr. No. Response Frequency Percentage
1 Grapheme 5 12.50
2 Morpheme 6 15.00
3 Not Sure 3 7.50
4 Phoneme 26 65.00
Total 40 100.00
Interpretations :

Here 26 (65%) teachers claimed to know the definition of phoneme which
is the smallest unit of sound.3 (7.5%) were not sure of any option. 5 (12.50%)
called it grapheme. 6 (15%) opted for morpheme.
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6. A letter representation in English language is called?
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Sr. No. Response Frequency Percentage

Grapheme 20 50.00

Morpheme 1 2.50

Signs And 10 25.00

Symbols

4 Phoneme 9 22.50

Total 40 100.00
Interpretations :

When questioned about the term that represent a letter representation
just 20 (50%) considered right option that is grapheme. 10 (25%) said it is
signs and symbols 1 (2.5%) morpheme and surprisingly 9 (22.50%) said it has

phoneme.

7. Digraphs and blends are mixing of two letters to make a new meaningful

word?
Sr. No. Criteria Frequency Percentage
1 No 10 25.00
2 Yes 24 60.00
3 Not Sure 6 6.00
Total 40 100.00
Interpretations :

Mounting disbelief is observed when 24 (60%) teachers marked ‘yes’ to
the statement that digraphs and blends are mixing of two letters to make a
new meaningful word. Nearly 10 (25%) stated no and 6 (15%) were not sure.

8. Sound of the letter ‘B’ is: (‘B’ for “Ball’)

Sr. No. Response Frequency Percentage
1 Bee 6 15.00
2 Bi 1 2.50
3 Buh 31 77.50
4 Not Sure 2 5.00
Total 40 100.00
Interpretations :

The sound of letter B was clear to many as 31 (77.50%) of teachers opted
for Buh. 6 (15%) said its B and 01 (2.50) believed it to be by and 02(5%) were
not sure to the answer.
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9. Is Phonic sound teaching important for non native English learners?

Sr. No. Criteria Frequency Percentage
1 Yes 33 82.50
2 No 1 1.00
3 Sometimes 6 6.00
Total 40 100.00
Interpretations :

Here,33 (82.50%) claims “yes’ that phonic sound should be taught to non-
native English learners. Only 1 (2.50%) said no and 6 (15%) believe that
sometimes it should be taught.

10. Do you think if students learn correct sound of a letter then they would
speak and read effectively?

Sr. No. Criteria Frequency Percentage
1 Yes 38 95.00
2 May Be 2 5.00
Total 40 100.00
Interpretations :

The response clearly shows that 38 (95%) teachers understand that
knowledge of correct sound of letters will lead to good reading and speaking
skills of learners. Only 2(5%) opted for maybe.

11. Would you like to up skill yourself and learn the correct sounds of all

letters for better pronunciation skills?

Sr. No. Criteria Frequency Percentage
1 Yes 39 97.50
2 No 1 2.50
Total 40 100.00
Interpretations :

Here 39 (97.50%) teachers agreed to learn the correct sounds of all letters
(phonemes) and up skill their pronunciation skills only 01 (2.50%) denied.

Conclusions:

Research should serve as a catalyst for societal and national progress,
advancing our understanding and generating novel knowledge. The research
findings presented here shed light on various aspects of education,
encompassing primary education. They provide insights into contemporary
trends in educational policy implementation, curriculum design, English
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language education delivery methods, teacher professional development,
and pedagogy for young learners, among other areas that warrant further
investigation. From the analysis of these studies, several key theses emerge.
The major thrust is felt to design a basic course which can facilitate our in-
service teachers to acquire the knowledge of phonetics, phonology and can
equip them to render to students.
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